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ABSTRACT

The present study investigates the nature of classroom management strategies and their use in
teaching English as a Foreign Language, and the ways they influence learners’ results. It
attempts to specify the reasons of the research problem which are mainly related to teachers’
lack of training in classroom management, the ineffective use of classroom management
strategies, and pupils’ individual differences. The study hypothesizes that the appropriate
implementation of classroom management strategies may affect learners” marks in the English
tests. For this purpose, three research tools have been used, the first and the most important
one was a checklist for classroom observation conducted in Mahdjoub Abd El-Rahman
Secondary school to report teachers’ teaching strategies. The second tool was an analysis of
the marks’ sheets to check the extent of achievement in different classes when teachers apply
distinct classroom management strategies. Additionally, a questionnaire has been
administered for teachers of English in order to know their views and attitudes towards the
implementation of classroom management strategies. The findings show that the appropriate
use of classroom management strategies can help learners achieve better results in the English
tests; thus, the research hypothesis has been confirmed. The study suggests some useful
instructional teaching strategies that would foster learners’ test achievement, either by
incorporating the different classroom management strategies within the classroom setting, or

by raising teachers’ awareness of their effective implementation.
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GENERAL INTRODUCTION

Classroom management is an essential requirement of the classroom learning
environment. It is one of the most challenging aspects of teaching and most difficult
skills to master. Effective CM is necessary for all teachers, yet a well-managed
classroom can provide a push for students to be involved in the learning process. This
need for efficiency in managing classrooms has encouraged many experts, scholars and
instructors to develop a variety of methods, approaches, strategies, and teaching
techniques that may help tutors in the implementation of tasks, the organization of the

classes, and the satisfaction of their students’ needs.
1. Statement of the Problem

The majority of Algerian secondary school teachers always come across some
difficulties while doing their job due to various factors that may inhibit learners’
success. The most influential factors are:the ineffective use of classroom management
strategies, the lack of teacher training in the appropriate implementation of these
strategies, and pupils’ individual differences. In this respect, a research is required to
highlight the teachers’ ways of implementing various CMS, and their role in affecting

the students’ results and grades in the tests of English.
2. Aim of the Study

The objective of the present study is to investigate the extent to which teachers are
implementing CMS in teaching English as a Foreign Language, as well as to explore the
effect of CMS on learners’ results.

3. Research Hypothesis
It was recognized in various research studies that the most important aim of CMS is

to involve the learners in the learning process, in order to engender a dynamic

atmosphere where the learners are active and independent actors in classrooms.
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However, many problems and difficulties can face the teachers and students in the
classroom. This has led the researchers of the current study to formulate the following
hypothesis:

If classroom management strategies are implemented appropriately by teachers, this

would affect learners’ marks in the English tests.
4. Research Questions

It is important for teachers or language teaching specialists to make a careful selection of
the most effective and appropriate strategies while delivering their courses. Thus, they
should vary their strategies taking into consideration students’ individual needs and
differences. Accordingly, this research attempts to answer the following questions:

1. Are teachers aware of the most important CMS and the ways they are used?

2. How do Algerian secondary school teachers implement CMS?

3. Do CMS influence pupils’ test results positively or negatively?

5. Research Methodology and Design

5.1. ResearchMethod

The methodology design of the present study is a mixture of qualitative and
quantitative tools of research. This choice is due to time constraints; nevertheless, it
values objectivity through the discovery of facts and truths aiming at confirming or
disconfirming the stated hypothesis via three different data collection procedures: a
classroom observation and a questionnaire for teachers, and an analysis of students’ test

marks.

5.2. Population of the Study



The current study is a case study of one of the secondary schools in an Algerian
context, exactly in MaghmouliYahiya city in Guelma, namely MahdjoubAbdEI-Rahman
secondary school. Although the population of secondary schools in the region of
Guelma is large, it is hard to investigate the topic of the present research in various
secondary schools due the administrative decisions and to the roles of the researchers as

non-participant researchers in the context of secondary education.
5.3. DataCollecting Tools

This research is conducted on the basis of two research tools in addition to evaluating
pupils’ exam marks. The first source of data is a classroom observation of four teachers
of English in their classes to see whether they implement CMS or not. The second tool is
a questionnaire for teachers of English which will be given to secondary school teachers
from various schools in Guelma, and even for University teachers who have been
teaching in middle or secondary schools. The questionnaire has been administered to
know teachers’ views and attitudes towards using CMS and their efficiency in affecting
students’ grades. Finally, the data which will be gathered from these two means of
research will be compared with the learners’ test results in order to arrive at reliable

conclusions.
6. Structure of the Dissertation

The dissertation is divided into three chapters. Firstly, the first chapter is devoted to
“classroom management strategies”. It includes a general introduction, a background, a
set of definitions for classroom management; its theories; and the importance of CM.
Besides, it deals with CMS classifications and types, and the teacher’s role in managing
the classroom. Secondly, the second chapter deals with the main procedures of testing
and evaluation by offering basic terminology in this field, and tackling the main scoring

procedures which are used by teachers to assess their students’ performance. Finally,



chapter three is concerned with data analysis, findings, and pedagogical
implementations. It provides the analysis of the classroom observation data and
teachers‘questionnaire results. It also presents the analysis of pupils’ marks, and tries to
suggest some pedagogical recommendations which can improve the use of CMS in EFL

classrooms; so that, they would enhance learners’ achievement.
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Introduction

CM as a subfield of education management, is one of the factors affecting the process of
education and training, and plays an essential role in shaping the structure of schooling,
teaching manner, building character and the mental, emotional, educational and training
progression of students. Therefore, the current chapter deals with this essential subfield,
and is divided into two parts. The first part starts with an introduction, CM background
as well as its definitions and theories. The second part discusses CMS relevance by
highlighting the different types and classifications of CMS and its importance. The

chapter ends with a consideration of the teachers’ role in the classroom.
1.1 Background of Classroom Management

CM is an important aspect in educational psychology. It embodies teachers’
pedagogical knowledge and is often found as a constituent of taxonomies and theoretical
frameworks. According to Tavares (1996), CM is a topic of major interest to school
administrators, tutors, and the general public. Similarly, Doyle (1986) has stated that the
study of CM has "moved from relative obscurity to a prominent place in research on
teaching” and has "achieved considerable maturity in a relatively short time™ (p.
392).This shows, in a way or another, the huge researches and reports held vis-a-vis CM
throughout history.

Regardless to this widespread interest, the systematic study of CM is moderately new.
Contemporary CM research was largely influenced by the studies of Jacob Kounin and
his colleagues during the 1970s and early 1980s. The focus in those early years was
mainly on establishing and maintaining order, controlling students’ behaviour,designing
effective instruction, distributing and collecting equipments, and enforcing safety in
classes. Jones et.al (1996);therefore, haveasserted that CM is using an authoritarian or

punitive approach that repressesdisorderly behaviour, but it does not foster



students’progress or permit the acquisition of more sophisticated styles of learning such
as critical thinking and reflection.

Substantial research during the 1970s also served as impetus for examining CM. For
instance, Marzano (2003) has reported that Kounin compared teachers’ managerial
behaviours in smoothly working classrooms with teachers from classrooms that had high
degrees of carelessness and recurrentinterruptions. Based on annotations of videotapes
of teachers in both sorts of classrooms, Kouninhas identified a set of teacher behaviours
that corresponded to extremely managed classes. He has concluded by developing
regular lesson features including:withitness, smoothness, momentum, overlapping, and
group alerting. These characteristics describe effective classroom managers who are
aware of student behaviours and to overlap more than one classroom assignment at a
time.

Additionally, the 1976 Brophy and Evertson’s book entitled Learning from Teaching: A
Developmental Perspective is a report of results for a study conducted on elementary
and junior high school teachers. The study is a comparison between exceptional teachers
and average teachers. The first group consists of 30 teachers whose pupils constantly
show surprising academic gains; whereas, the comparison group includes 38 teachers
whose performance was more archetypal. Corresponding to Kounin’s research findings,
Brophy and Everston (1976) have summed up their results stating that:

“Probably the most important point to bear in mind is that

almost allsurveys of teacher effectiveness report that classroom

managementskills are of primary importance in determining

teaching success,whetherit is measured by student learning or by

ratings. Thus,management skills are crucial and fundamental. A



teacher who is grosslyinadequate in classroom management

skills is probably not going toaccomplish much” (p. 27)
Kounin’sinitiativesets the preliminaries for research in the area of managing and
organizing classrooms. He has identified numerous characteristics of CM that were
regularlylinked to good learners’ behaviour. For instance, at the Research and
Development Centre for Teacher Education at the University of Texas at Austin, a series
of studies have been conducted to find out how teachers react to disruptive
behaviours.According to Emmer (1980), thesestudies concentrated on the beginning of
the school year to discover how active teachers are in establishing and sustaining their
management structures, and to identify causes of management problems in classes of
less effective teachers.
The first descriptive study has beenconducted in eight elementary schools which contain
28 teachers with different levels of experience. The subsequent year, 51 junior high
school mathematics and English tutors took part in the study, with two of their class
sections visited regularly by an observer. The data gatheredin both studies includes
detailed descriptive narratives of classroom tasks and activities, measures of students’
engagement, rankings of particular teachers’ behaviour and policies, ratings of
disruptive and unsuitable students’ behaviour, and logs of class time usage.
At the end of each study, measures of students’ accomplishment and behaviour have
been used to identify assemblies of very effective and less effective classroom
managers. The third and fourth studies examined the impact of training on CM methods
based on findings of the first two researches. Emmer (1984) has reported the findings of
these studies claiming that:

“In the latter two studies, the interventionsoccurred at the

beginning of  theschool year  and resulted in



improvedteacher ~ behaviour in many, but not all,

management areas and also in moreappropriate student

behaviour in experimentalgroup classes as compared

tocontrol group classes” (p. 17)
By the 1990s, CM has beendeveloped beyond a set of educational systems due to the
emergence of bilingual classes and students with disabilities. It became “a complex
process in which an environment is constructed in an on-going, reciprocal manner”
(p.34), as it has beendefined by Alder (1996). Accordingly, Schneider (1996) has stated
that CM, in accordance with this progress, contains conversation between teachers and
students, consideration on past and present experiences, and an examinationof how

one’s behaviour affects others in the environment.
1.2 Definitions of Classroom Management

CM is a cardinal feature of the total educational process. It contains all the steps
through which interaction between the instructor and the learners takes place. The term
CM has been defined differently by various educators throughout history. In most
general terms, CM refers to the actions and strategies that teachers use to maintain order,
engage students, or elicit their cooperation.

On the one hand, CM has been defined by Martin, Yin and Baldwin (1998) as a broader
and comprehensive construct that describes all teachers’ efforts to oversee a multitude of
activities in the classroom including learning, social interaction, and
students’behaviours. Likewise, Evertson and Weinstein (2006) have described CM as
"the actions teachers take to create an environment that supports and facilitates both
academic and social-emotional learning™ (p. 4-5). This definition focuses on the
responsibility of the tutor and relates the use of CMS to multiple learning objectives.

Brophy (2006) has presented a similar definition: “Classroom management refers to



actions taken to create and maintain a learning environment conducive to successful
instruction (arranging the physical environment, establishing rules and procedures,
maintaining students' attention to lessons and engagement in activities)” (p. 17). Both
definitions stress the importance of actions taken by the teacher to simplify learning
among the students.

On the other hand, the conceptualization of CM has beenstretched by delineating
both the complexity of the setting in which the strategies and procedures are enacted, as
well as, the scope of the teachers’ goals in carrying out management behaviours. For
example, Tan, Parsons, Hinson and Sardo-Brown (2003) have viewed CM as all those
essential activities which are highly necessary not only to create, but also to maintain a
supportive and orderly atmosphere. It includes planning and preparation of teaching and
learning materials, organization of the materials, decoration of the classroom, creation of
expectation, and establishment and enforcement of rules and routines in the classroom.
Similarly, Krause et.al (2003) has believed that CM is concerned with behaviour,and can
also be defined as planning, organizing and controlling the learners, learning processes,
and classroom environment to create and maintain an effective learning experience. It
relates to the ability of teachers in the creation of an atmosphere which can lead to
student self-discipline, minimized behaviour problems and other disruptions on the part

of students; and sets the tone for a more effective teaching.

Kean University (2009) research has asserted that:
“Classroom management, as applied to teaching, involves
everything that a teacher must doto carry out his/her teaching
objectives. It includes preparation of plans and
materials,structuring of activities into time blocks, direct teaching

of skills and subject matter,grouping of pupils to provide for the



most efficient use of teacher and pupil time, plans fortransition
periods--changing from one activity to another or from one place to
another-- pupil involvement and motivation, and adequate control
of pupil behaviour ” (“Classroom Management”, para.l)
Following these delineations, CM is highly connected to the process of organizing and
conducting a class, and includes all the necessary aspects that result in teachers’ goal

achievement and students’ learning success.
1.3 Classroom Management Theories

Although the definitions of CM vary, almost all researchers and educators agreed upon
the fact that CM is a multifaceted concept that encompasses a wide variety of skills and
techniques that teachers use in order to maintain a classroom environment conductive to
learning and to prevent students’ disruptive behaviour. Effective CM brings about a
smooth-running classroom where learning can occur. Therefore, teachers need a plan to
manage the learning environment by anticipating and inhibiting problems, facilitating
appropriate behaviour, and addressing behavioural issues. This need led the ground for
many approaches and styles for managing classrooms to emerge. Educationalists and
psychologists proposed several classifications and names for CM theories and models
for managing students’ behaviour in classes upon different CM aspects.

Burden (1995) has claimed that the degree of control that the teacher exercises upon his
students and the classroom is the most appropriate organizer for CM. He has clustered
CM approaches into three main categories, the Intervening Model, The Interacting
Model, and The Guiding Model. According to him the intervening Model, or high
teacher’s control, is based on the logical belief that students’ progress and development
are the result of external conditions. The students’ behaviour is shaped by influences

from the environment.Therefore; the teacher must control students’ behaviour, reinforce
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appropriate behaviours, and act to snuff out disruptive behaviours. This model
encompasses high-control approaches which offer ideas to properly structure the
learning environment. Furthermore, the interacting model, or medium teacher’s control,
emphasizes the shared power and control between teachers and students.

A typical example is Albert’s (1996) Cooperative Discipline which expands the
leadership roles in the classroom from teachers to students. She has believed that
educators and students have to work cooperatively in order to create a safe, orderly and
inviting environment which is full of connectedness and belonging. Lastly, the guiding
model, or low teacher’s control, holds the belief that students are responsible for
controlling their own behaviour and they are capable of making decisions. Along with
Burden’s (1995) claim, children have an inner potential, and opportunities to make
decisions that enable personal growth. Thus, students must have a high degree of
autonomy while the teachers are expected to exert a low degree of control.

Like Burden, considering the degree of teacher’ control as an organizer, Wolfgang
andGlickman(1995), havehypothesized a theoretical framework to classroom interaction
and discipline. Their continuum is based on a blend of psychosomatic analyses to
illustrate three main approaches conceptualized as interventionist, non-interventionist,
and interactionalist.

According to Ritter and Hanckock (2007), the interventionist approach is based on the
idea that students’ appropriate behaviour is the result of teachers’ reinforcement. Hence,
teachers’ role under this model is to establish classroom rules and procedures,
implement appropriate rewards and punishments, and control classroom events for the
purpose of maintaining an orderly productive classroom.Witcher et.al (2008) has

asserted that the interventionist theory emphasizes teacher-centred orientationand
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teachers’ propensity to control the learning situation by intervening to shape
students’behaviour with consequences.

Among CM models associated with this approach is B.F Skinner’s Behaviour
Modification. Skinner’s theory turns around the belief that students’behaviourcan be
shaped by consequences that follow their actions. Skinner (1974)has asserted that
reinforcement increases desired behaviours and decreases undesirable behaviours. He
has stated that when rewarding students for good behaviours and punishing wrong
behaviours, they will understand how to behave in the classroom. Behaviours that were
rewarded will be repeated and the punished ones will be avoided, thus, a well-behaved
class will result.

Meanwhile, the non-interventionist theory is based on the work of Carl Rogers who has
suggested that students have an inner drive that needs to find its expression in the real
world. Consequently, Ritter and Hanckok(2007) haveclaimed that students should be
allowed to exert significant influence in the classroom, and teachers should be less
involved in regulating student behaviours. Likewise, Witcheret.al (2008) has assumed
that students should be given the power to manage the class and teachers’ power should
be at a minimum level. In this respect, the non-interventionist style, unlike the
interventionist approach, is likely linked to student-centred orientation and
students’tendency to explore new ideas about their lives, their school work and their
relation with others.

Accordingly, teacher’s role using this approach is a facilitator who works to prompt
students’ moral behaviour and develop the sense of self-discipline.The major proponent
of the non-interventionist theory is Harry Wong. In “How to be an Effective Teacher:
The First Days of School” (1998), Wong has commented that in this management

approach
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“Students involved with their work, especially with academic,

even teacher-led instruction; Students always know what is

expected of them and they tend to be successful; there is very little

time off task such as wasted, disruption, etc.; The classroom

environment is work oriented along with being pleasant and

relaxed” (p. 86).
Moreover, Wong &Wong (1998) have suggested that teachershave to explain all
classroom rules, procedures, and consequences to students. They believe in teacher
readiness, meeting students, seating plan, and immediate feedback. However, their main
belief is that efficient CM generates a safe and productive learning atmosphere.

Additionally, the interactionalist approach is a midway between the two first models.

It seeks to employ the best features of interventionist and non-interventionist
CM.According to Ritter and Hanchock(2007),interactionalists believe that students learn
from interacting with peers in their environment which is a shared CMS. In other words,
they have stressed the idea that students learn appropriate behaviours as a result of
meeting with other individuals and objects. This theory suggests that students and
teachers should share both power and responsibility for CM. Consequently,
interactionalists either prompt a shared CM environment, or adopt a combination of
interventionist and non-interventionist approaches so as to foster students’ outcomes.
Teacher’s role following this approach is a helper and collaborator. Although he allows
students to control behaviour, at the same time he is protecting the interests of the group.
Among psychologists who pioneered this approach is the theorist William Glasser.
Glasser’s(1997) beliefs were constructed in his Choice Theory. According to
Strahanet.al (2005), WilliamGlasser’s basic proposition is that learners are in control of

their own behaviour and choose whether to behave appropriately or not. Thus, Choice
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Theory is designed to helplearners in understanding the motivations behind their
behaviour; so that, they learn to make better choices.It encourages discussion, reflection
and even offering opportunities for students and teachers to understand each other’s
individual behavioural differences.

In summary, interventionists afford consequences for students’ behaviour, but non-
interventionists create learning environments that limit students’ negative behaviour, and
interactionalists manage their classes with a mixture of interventionist and
noninterventionist best aspects. Each of these philosophies assures higher student
outcomes.

Figure 1.1 Wolfgang and Glickman’s Teacher Behaviour Continuum

Interventionist Interactionalist Non-interventionist

1.4 Classroom Management Strategies

In any classroom,teachersmay face a huge challenge in maintaining discipline,
controlling, and sustaining their classes due to many factors that hinder the interaction
with pupils. Thus, effective teaching necessitates a set of strategies to deal with the
countless tasks and situations that take place in the classroom.The teacher’s role is to
guarantee students’ comprehension, understanding, and that they are learning and

applying the acquired knowledge so that to prevent poor behaviour.

As stated above, CM is about creating a positive and comfortable environment to
engage students in the learning process. CMS are all techniques, procedures, and
routines used by the teacher to create a safe, orderly, and favourable learning
environment in order to control students’ behaviour, to manage the learning activities,
and to improve teacher-students relationships. An effective teacher should differentiate
between the preventive strategies and thereactiveCMS. Preventive strategies are used to

14



establish rules and procedures, whereas disciplinary intrusions like punishment and

warning are regarded as reactive strategies.

Therefore, disruptive behaviour can be decreased and addressed when the
teacherunderstands the reason for such behaviour, and evaluates how students perceive
themselves and the surrounding world. Subsequently, the teacher can develop his own
and unique plan to encourage positive behaviour and motivate students to develop their
skills. Accordingly, teachers should build a positive connection with students, set up

expectation, and have clearly defined consequences.

1.5 The Classification of Classroom Management Strategies

There are many CMS to effective CM that can be implemented in classrooms to
guarantee effective classroom supervision. According to Mumtaz (2010) the most
important and valid strategies to be used are: organization, communication, monitoring,
lesson strategies and delivery, in addition to questioning.

For Mumtaz (2010), CM starts with the organization of the classroom. It is concerned
with the physical appearance and the strategic arrangement of the class where consistent
rules and procedures are used by the teacher to assure authority. Everston (2007) has
claimed that “classroom management strategies and routines are used by teachers to
maintain appropriate student behaviour, promotelearning in a safe environment, and
incorporate the managing of instruction, the individuals and their behaviours”.
Moreover, a competent teacher is the one who has the ability to select and design
coherent instructional goals that promote learning and control the physical environment.

According to Mumtaz (2010) communication is another significant strategybased on
the verbal and nonverbal interaction. It is about the process of producing and receiving

at the same time exchanging knowledge and information between teachers and pupils.
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Hence, it is one of the most important components of CM where the teacher is expected
to construct a friendly atmosphere based on respect, trust and admiration. He also has to
be helpful and patient because whenever a good relationship is built between teachers
and their students, this latter will accept his/her rules and procedures and the disciplinary
actions that he/she follows.

In cases when the teacher feels that students are bored, he/she has to employ wittiness
and humour to attract their attention and to create conditions conductive to learning.
Teacher-learners interaction is characterized by the use of body language, eye contact,
gestures, facial expressions...etc., and this will affect learners’ participation in the
classroom.

Since one aspect of learning is making both academic and social mistakes, the teacher’s
task is to select a monitoring period and plan a schedule for his/her intervention during
the class day while or after the exercise, in order to handle grading disputes in the future
via observing students’ behaviour, record, compare and see their success. The teacher
has also to select a set of suitable class rewards while assessing students’ production to
encourage them to stay on task and on their best behaviour.

For Mumtaz (2010), the fourth component of effective CM requires lesson strategies and
delivery since it is an essential part of the teaching and learning processes. Hence, one of
the challenging aspects for any teacher is how to decide, prepare and deliver his/her
lectures. In fact, well-organised and fully developed lessonsthat show all the
competences of the teacher (style, intelligence, and talents) will move smoothly and
create equal opportunities. As a result, all students will be engaged in the classroom
discussions.

The last strategy is questioning which plays an important role in CM since it represents a

great deal of classroom talks. This instructional strategy shows whether students are
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active and motivated during the lecture or not.This appears via their interaction with the
teacher, their judgment, and the amount of questions they set in cases of ignorance or
when they cannot read their teacher’s mind. So, the teacher should generate questions

that are clearly stated, and appropriate for the students’ ability to engage them.

In conclusion, to be a proficient and effective teacher is not an easy task.Competent
teachers need to have good professional and personal skills such as content knowledge,
together with good planning, clear goals and communication, and good CM and
organization.Besides, they need to show responsibility towards students' learning

process regardless of their capacity to learn.

1.6 The Importance of Classroom Management Strategies

It is of Paramount importance for teachers to establish a managed classroom that suits
the diversity of students’ needsalong with creating an appropriate atmosphere to make
pupils comfortable in the classroom. Although, beginning teachers often encounter
unpredictable students’ behaviours and CM problems that they do not know how to
handle, it is important for them to look beyond those interruptions and disturbance by

implementing CMS that engender an inclusive classroom for all students.

Everston, Emmer, and Worshman(2000) have argued that “classroom management
strategies enable the teacher to create well-planned lessons with developmentally
appropriate activities in a positive learning environment” (p.85). This means that
teachers use certain strategies to provide effective learning experiences and to appeal
pupils since learners who are engaged in lessons will be able to register the information

better and to apply their knowledge when it comes to test taking.
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1.7 Teachers’ Role in the Classroom

Teachers assume a certain number of roles to support school and students’ success.
Whether these roles are assigned formally or shared informally, they build the whole
schools’ capacity to improve. A teacher's role comprises more than simply standing in
front of a classroom and lecturing. Actually, even if the teacher spends the majority of
the day in the classroom, the actual teaching component is only part of the job.

An effective teacher understands that teaching involves wearing multiple hats to
guarantee that the school day runs smoothly and all students receive a quality education.
Brown, H.Douglas (2007) has mentioned that “teachers can play many roles in the
course of teaching and this might facilitate the learning. Their ability to carry these out
effectively will depend on a large extend on the rapport they establish with their
students, and on their own level of knowledge and skills”.

According to Harmer (2003), the teacher may play the role of a controller, an organizer,
an assessor, a prompter, a participant, or a resource. Teachers as controllers are in
complete charge of the classroom; what students do, and what they say and how they say
it. Yet, they have to control accuracy practice, provide opportunity for all learners to
participate in classroom tasks, and make sure that almost all errors and mistakes are
corrected.

Teachers also play an important role when it comes to classroom organization. The
success of many activities depends basically on good organization. According to Harmer
(2003), giving instruction and setting up activities are of vital importance in this role. It
involves giving the students information, defining the work forms, grouping the learners,
and organizing teaching material. Furthermore, a major part of a teachers’ job is to

assess learners’ output. He has assumed this role to see how well students are
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performing and how well they performed. Doing so, feedback and correction of errors
have to be organized and carried out.

Another role played by teachers is as a prompterwhen they encourage students to
participate in classroom activities, help them to think creatively, and guide them to find
out solutions to the classroom issues. Moreover; from time to time; teachers tend to
participate in certain classroom events. This involvement improves the learning
atmosphere and encourages learners to perform better; however, teachers have to be
careful not to dominate the group and overtake the activity.

Above and beyond, the most common role a teacher plays in the classroom is a resource.
The teacher must be ready to offer help if needed or provide learners with whatever
knowledge they lack when performing communicative activities.In general, Harmer
(2003) has asserted that “All roles, after all, aim to facilitate the student’s progress in
some way or other” (p.57). So, teachers should be aware of the different roles they can

adopt, and know when and how to use them.
Conclusion

CM is considered as an important area which involves many issues that are still debated
by many scholars. This chapter has provided a short discussion about some interesting
points that are related to the topic of CMS, and their importance in the teaching and
learning processes.It sets up the theoretical basis for the whole study starting from a
general background about CM, moving to the different definitions that were introduced
by famous scholars. Then, it highlights CM theories and models to maintain a classroom
environment conductive to learning. Additionally, much more interest has been given to

CMS and teachers’ roles in managing students’ behaviour.
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Introduction

During the last few decades, the field of foreign language teaching and learning has seen an
immense interest in testing and evaluation. However, most of teachers still face difficulties in
assessing their students’ performance due to many factors such as: time constraints, classroom
conditions, learning styles and strategies, and the nature of the subject matter being studied.
Therefore, this chapter tackles the main terms and concepts in the field of evaluation by
making a clear cut between the concepts: testing, assessment, and evaluation. It also tries to
raise readers’ awareness of the types of tests, and the qualities or principles of designing good
tests. The chapter ends up with a discussion of the main steps of test construction and the

scoring procedures.
2.1 Testing, assessment, and evaluation

Recent studies have shownthatteaching instruction, teacher training, and curriculum reform
have seen great changes in order to meet teachers’ demands, will, ability, and preparation.In
addition, to help students build constant learning skills, and to promote future performance
and learning outcomes. Accordingly, teachers tend to implement distinct processes such as:
testing, assessment, and evaluation for the purpose of attaining these goals. However, the
three concepts are often used interchangeably by practitioners, and it is the teachers’ task to
understand the goals, concepts, and principles of language testing, evaluation, and assessment.
According to Barrow and McGee (1979) “A test is a specific tool or procedure or a technique
used to obtain responses from the students in order to gain information which provides the
basis to make judgment or evaluation regarding some characteristics such as fitness, skill,
knowledge and values” (p.3).In other words, it is a mean by which the teacher measures a
particular characteristic of an individual’s performance. Therefore, a test should provide an

opportunity for pupils to show how well they can perform in a given task. In practical
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settings, a test may be administered orally, on a paper, or on a computer. A test may be called
a tool; a question, a set of questions, an examination which is used to measure a particular
characteristic of an individual or a group of individuals. It is a technique which provides
information regarding individuals’ ability, knowledge, performance and achievement.

Brown (2003) has asserted that a test is “a method of measuring person’s ability,
knowledge, or performance in a given domain” (p.3). In this respect, a test is an instrument
used to determine students’ ability to complete tasks or demonstrate mastery of a skill or
knowledge.

As stated in Assessment Reform Group (2002)“Assessment for learning is the process of
seeking and interpreting evidence for use by learners and their teachers to decide where the
learners are in their learning, where they need to go, and how best to get there”(p.2). It is the
process of documenting knowledge, skills, attitudes and beliefs, usually in measurable terms.
An assessment instrument may be any method or procedure, formal or informal, for producing
information about pupils, for example, a written test paper, an interview schedule, a
measurement task using equipment, or a class quiz.

According to Barrow and McGee (1979) evaluation refers to the process of arriving at
judgments about abstract entities such as programs, curricula, organizations, and institutions.
It is concerned with the application of its findings and implies some judgment of the
effectiveness, desirability of a product, process or progress in terms of carefully defined and
agreed upon objectives or values. It is also used to support long term improvement in renewal
of programs, syllabuses, and teaching-learning with the fundamental goal of improving

student's learning and teacher's effectiveness in relation to student's progress.

2.2 Assessment vs. Evaluation
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Assessment is frequently confused and confounded with evaluation. Nevertheless, educators
use these two distinct processes to help students build lifelong learning skills. Assessment
provides feedback on knowledge, skills, attitudes, and work products for the purpose of
elevating future performances and learning outcomes. However, Evaluation determines the
level of quality of a performance or outcome and enables decision-making based on the level
of quality demonstrated.

Assessment is widely recognized as an ongoing process aimed at understanding and
improving student learning. It looks at how the level of quality of a performance or outcome
could be improved in the future via including strengths that should be sustained. Assessment
as an interactive process between students and teachers, its primary goal is to inform teachers
about how well their students are learning what they are teaching. Thus, the assessment
process is not concerned with the level of quality; but only with how to improve the level of
quality.

Conversely, evaluation is recognized as a more scientific process aimed at determining
what can be known about performance capabilities and how these are best measured. It
focuses on grades that may reflect classroom components other than course content and
mastery level. These could include discussion, cooperation, attendance, and verbal ability.
Hence, the evaluation process emphases only on the actual level of quality with no interest in
why that level was attained.

Evaluation and assessment are similar in that they both involve specifying criteria and
collecting data and information. In most academic environments, they are different in
purpose, setting criteria, control of the process, and response.The table below summarizes the

areas of difference between assessment and evaluation.
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Table 2.1: Dimension of Difference between Assessment and Evaluation (from Apple and

Krumsieg1998: 7)

Dimension Assessment Evaluation
Timing Formative Summative
Focus of Measurement Process-Oriented Product-Oriented
Relationship Between Reflective Perceptive

Administrator and Recipient

Findings and Uses Diagnostic Judgemental
Modifiability of Criteria, Flexible Fixed
Measures

Standards of Measurement Absolute Comparative
Relation Between Objects of | Cooperative Competitive
A/E

Although the terms assessment and evaluation are often used interchangeably, in actuality
they are two parts of the same process.They are complementary and necessary in education in
the sense that assessment is the process of gathering evidence of what the student can do,
while, evaluation is the process that follows this collection of data, including analysis and
reflection, as well as decisions based on the data.

2.3 Types of Tests

Tests are a tool of checking learners’ knowledge and comprehension. They are the main
instrument used to evaluate learning by most educational institutions. Teachers set and mark
tests for the purpose of assessing, evaluating as well as preparing the students for the exams.
Although it may seem that all tests are the same, different types of tests exist and each has a

different purpose and style. They are often categorized according to the type of information
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they provide. The most common and frequently used tests are: Proficiency test, Achievement
test, Diagnostic test, and Placement test.

Hughes (2003) has explained that proficiency tests are designed to measure pupils’ ability

in a language; regardless of any training they may have had in that language. They examine
the overall ability not only one sequence or single skill in the language; this means that
theyassesses learners’ level in relation to general standards. Typical examples of such tests
are: the American Test of English as a Foreign Language (TOEFL)and the Cambridge
(IELTS), which are mandatory for foreign-language speakers seeking admission to English-
speaking universities. Such tests are used by many educational bodies and institutions; they
aim to provide a general picture of candidates’ ability to apply what they know. Then, the
institutional bodies pick up the participants whose performance is good enough to cope with
the institution’s demands.
In contrast to proficiency tests, achievement tests are directly related to classroom lessons,
units or even the whole curriculum. They are used for the purpose of analysing the extent to
which students have acquired language features that have already been taught. In this respect,
they offer information about the quality of learners’ performance in the different courses of a
unit. Hughes (2003) has claimed that achievement tests’ primary role is to determine whether
the course goals have been met or not, and if the essential skills and knowledge are acquired
by the end of a period of instruction. So, it is related directly to the achievement of language
course goals.

Further, Brown (2003) has described diagnostic test type as a kind of tests that is used to
point out the areas of weaknesses and strengths in the test takers’ performance. It is primarily
designed to assess the students’ knowledge in particular areas before a course of study is
begun. Hughes (2003) has stressed the idea that such tests diagnose specific aspects of

language via eliciting a detailed set of information about what learners have to work on in the
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future. What is obtained from such tests will help teachers to make the appropriate decisions
regarding students’ learning, as well as, to help the learners become aware of their errors and
how to manage them using effective strategies.

Lastly, Hughes (2003) has stated that placement tests, as their name suggests, are used by test-
makers in order tosort new students into teaching groups of the same level. Theyanalyse
learners’ general standards and check their language level, so as to provide the needed
information about them. The information provided will aid educators to place the learners at
the stage of the teaching programmaost appropriate to their abilities, thus, to assign them to

classes at different levels.
2.4 Test Qualities

A test is not a procedure that is done in a chaotic manner. There are some qualities that are

practical and analysed in a good test. In fact, whether the test is diagnostic or achievement
test, the characteristic features described here are basically the same. According to Bachman
and Palmer (1996), the test effectiveness can be determined by considering the measurement
qualities of a good test such as: reliability, validity, practicality, discrimination, and
authenticity.
Reliability is one of the most important qualities of a test. It has to do with the consistency of
an examinee's performance on the test. For Brown (2003), a reliable test is a test which
measures accurately and consistently what has been learned. The results of reliable tests
should be consistent in order to ensure that approximately the same scores are obtained even
if the test is taken another day, with diverse groups, and by different teachers. A test with poor
reliability; however, might provide different scores for the test-takers. Thus, it isillogical to
yield any substantive actions on the basis of that test results.

Additionally, Bachman and Palmer (1996) have claimed that reliability is confirmed when

different markers make the same judgments about a task, or when one marker makes
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consistent judgments about a particular assignment at different occasions.Nevertheless, test
reliability is affected by many factors that can contribute to the lowering of the test
dependability especially: the conditions under which the test is administrated, students’ poor
motivation to take the test, and any errors of measurement and scoring.

Validity is arguably the most complex criterion of an effective test. Gronlund (1998) has
defined validity as “the extent to which inferences made from assessment results are
appropriate, meaningful, and useful in terms of purpose of the assessment” (p.226). Simply
put, validity refers to the truthfulness and appropriateness of the test results. Like reliability,
there are many factors that affect the validity of test scores. Some factors are in the test itself
such as: the use of ambiguous statements in the test items, or the insertion of inappropriate
test items for measuring a particular outcome. Others are related to administrative problems
like: the conditions under which the test is held, andthe time constraints to complete the test.
Furthermore, the factors related to test-takers as test anxiety of the students and physical and
psychological state of the pupil.

There are several ways to estimate the validity of a test. For Brown (2003), validity is
broken down into three types. Each type of test validity is related to the kind of evidence that
would count towards demonstrating that a test was valid. These three types are: Criterion-
oriented validity, Content validity, and Construct validity.

Firstly, Brown has clarified that Criterion-related validity is used to predict learners’ current
or future performance, and the extent to which pupils’ results are reflecting their real-world
performance. A test has criterion-related validity if it is useful for predicting a person’s
behaviour in a specified situation. When considering criterion-oriented validity, the teacher is
interested in the relationship between a particular test and a criterion to which he wishes to

make predictions about.
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Secondly, Cronbugh and Meehl (1955) claim that content validity refers to the extent to which
the measurement system is related to the objectives and their sampling, in other words,it
refers to the connections between the test items and the subject-related tasks. Thus, when the
items in the test constitute a representative sample of the total course content to be tested, the
test can be said to have content validity.

Lastly, Messick (1989) has identified construct validity as “an integrated evaluative judgment
of the degree to which empirical evidence and theoretical rationales support the adequacy and
appropriateness of inferences and actions based on test scores” (p.13) . So that, construct
validity seeks agreement between a theoretical concept and a specific measuring devise or
procedure.

A good test should also be relatively authentic. Bachman and Palmer (1996) have seen
authenticity as a critical quality of language tests. They have defined it as “the degree of
correspondence of the characteristics of a given language test task to the features of a target
language task™ (p.23). They also suggest that authenticity may contribute to examinees’
perception of test significance, and that this significance may aid to promote a positive
response to the test, thereby helping test-takers to perform at their best.Moreover, Brown
(2003) has stated that authenticity may be shown in the natural language of the test, in the
contextualization of items, in meaningful test topics for learners, and in real-world tasks.

The last major principle of language testing is practicality. It is mostly defined as the
relationship between the resources that will be required in the design, development and use of
the test and the resources which will be available for these activities. Practicality is a matter of
the extent to which the demands of the particular test specification can be met within the
limits of existing resources. Brown (2003) has provided four elements of a practical test. The
first element is that the test should be economical from preparation, administration and

scoring point of view. The second consideration is to provide appropriate time limits to take
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the test. The third component is that the test should be easy to administer. The last constituent

is to offer the suitable and sufficient time for interpretation and application of test scores.
2.5 Test Construction

Designing tests is an important part of judging students’ comprehension of course content and
their level of proficiency in applying what they are learning. Many teacher-made tests often
suffer from insufficient and inappropriate planning. They often jump into the classroom and
publicize tostudents that they are having a test or construct the test haphazardly. Basically,
while designing a test the teacher should take into consideration many aspects before deciding
about the test tasks. Whether the teacher uses frequent evaluations such as quizzesor
infrequent evaluations like midterm and final exams, a careful design is required to assure

more standardized results.
2.6 Basic Principles for Constructing a Test

Test construction is built upon a set of scientific and practical rules that are applied before,
during, and after each task .It provides the teacher with exactand practical information about
the knowledge retained by his student in order to assure thatthetest is valid, reliable,
standardized, and objective. According to Choudhury (2015),the test maker should follow
four main steps to create a test which are: planning the test, preparing the test, try out the test,
and evaluating the test.

Choudhury (2015) has stated that one of the most important aspects of testing is the process of
planning. A well designed test is a supporting tool for students in the learning process, in
contrast to a poorly designed one. Thus, the teacher should create an outline for the subject
matter content to be used as the basis for the test, as well as, to clarify the learning outcomes
to be measured. In an attempt to ensure the validity of the test, a table of specification is
required while designing a test.

In accordance with, John lIzard (2005) has stated that:
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“The TOS or the test Blueprint is a specification of what the test
should cover rather than a description of what the curriculum covers.
A test Blueprint should include the test title, the fundamental purpose
of the test, the aspects of the curriculum covered by the test, an

indication of the students for whom the test will be used in the test”

(p.32)

This means that it is used to help teachers frame the decision making process of test

construction and improve the validity of teachers’ evaluations.

Table 2.2: Test blueprint for basic statistics (from John Izard, 2005: 34)

Objectives
Content Recall of facts Computational Understanding | Total
Skills
Frequency distributions 2 items - 4 items 6
Means 2 items 4 items 2 items 8
Variances 2 items 4 items 2 items 8
Correlation 4 items 4 items 12 items 20
Relative standing 4 items - 8 items 12
Total 14 12 28 54

Once the test is planned, the next step is the preparation which is the most important task in
the test construction. The teacher should write the test items according to rules of construction
for the type(s) chosen, in addition to TOS. Thus, the test items must be in accordance with the
performance described in the specific learning outcomes. In other words, when the items are
constructed on the basis of TOS, this shows that they are relevant to the instructional

objectives including: knowledge, understanding, and content. The test items should not be
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ambiguous, rather clear items should be employed with appropriate vocabulary and sentence
structure.

After preparing the test,Choudhury(2015) has asserted that the teacher is asked to check

out and confirm the validity of the test. Consequently, the process of trying out the test will
help to identify the difficulty, ambiguity, and the efficiency of the test. The task of trying out
the test includes two main functions: the administration of the test and scoring the test.
Administration means controlling fairly the final test, while scoring is to score the answer
scripts obtained while administrating the test.
The last step is the evaluation. Evaluating the test is significant to determine its quality, its
validity, and reliability, as well as its usefulness in the general atmosphere of the
classroom.Choudhuryhas explained that this process of evaluating a test involves a set of
tasks such as: analysing the items, determining the test validity, reliability, in addition to test
usability. Accordingly, the reason behind analysing the items is to find out answers for many
questions concerning the appropriateness, relevance, effectiveness of the multiple choices of
items. Consequently, evaluation is used to increase the skill in test construction and improve
the class- discussion.

The test maker evaluates his test to determine to what extent the test is valid and whether it
measures what is intended to be assessed or not. Another goal is estimated by the teacher to
indicate the extent to which the test is consistent; so that, to assure that the results can be
generalized and are reliable. Hence, trying out and evaluating the test are processes that
indicate the appropriateness of the constructed test in general classroom conditions.

To sum up, test construction is an important step that guarantees the validity, reliability, and
the objectivity of any test. Since, without a well-designed and detailed plan, the test will

present unclear, dissatisfied, and unsuccessful information and results.
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2.7Test Scoring

Scoring a test is the most important aspect for the examining process. It is a piece of
information that reflects the performance of an examinee on a given test. Thissen (2001) has
defined test scoring as “a summary of evidence contained in an examinee’s responses to the
items of a test that are related to the construct or constructs being measured” (p.1). Basically,
the main concern of scoring a test is the ease by which it can be done. Weigle (2002) has
emphasized this claim uttering: “the scoring procedures are critical because the score is
ultimately what will be used in making decisions and inferences about writers” (p.108)

Scores can be done question-by-question or all questions at a time. Then, those scores can
be interpreted into grades, A, B, C, D, E and F, percentage: 10%, 20%, 30%, and 40% or
coded in what is called BAND. In this system, certain criteria are used to determine those who
will be in Excellent, Very Good categories etc. an example of a band system is the one given
by the International English Testing Services (IETS) and the one provided by Teaching
English as a Foreign Language (TOEFL) test.

Teachers are in charge of selecting the appropriate scoring method that fit the scored test in
order to assure feasible and tedious results. In this respect, a variety of test scores is used to
report and interpret students’ test performance. Tests are interpreted on the basis of two major
types of test scores which are norm-referenced tests (NRT) and criterion- referenced tests
(CRT).

According to Swanson (1982), norm-referenced tests are designed to examine
individualperformance in relation to the performance of a representative group.However,
Criterion-referenced tests document individual performance in relation to a domain of
information or specific set of skills.Swezey (1981) has claimed that a test is criterion-
referenced if the scoring is based on absolute rather than relative standards, its primary use is

to measure mastery of specific skills or tasks, and thetest items are based on known
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performance objectives associatedwith the tasks of interest. Brown (2013) has asserted that
these tests are distinguished most clearly in terms of the ways scores are interpreted, the
purposes of the tests, levels of specificity, the distributions of scores, the structures of the
tests, and what students have to know in advance.

Firstly, the ways scores are interpreted differ in that NRT are designed to compare the
performances of students to one another in relative terms; while CRT are built to identify the
amount or percent of the material each examinee knows or can do in absolute terms.
Secondly, the purposes of the tests also differ with NRTprimarily designed to spread
examinees general abilities so examinees’ performances can be compared to each other, while
CRT are designed to assess the amount of material that the examinees know or can do
(usually expressed in percentages). Thirdly, Levels of specificity are necessarily different with
NRTs tending to measure very general language abilities (for proficiency or placement
purposes), while CRT usually focus on specific, well-defined language knowledge or skills
(for diagnostic or achievement purposes).

Fourthly, the distributions of scores vary in that, NRT scores are normally distributed while
CRT scores would produce quite different distributions at different times in the learning
process. Fifthly, the structure of the tests also differ with NRTtending to have many items
with a few long subtests (e.g., listening, grammar, reading, etc.) each of which has diverse
item content, while CRT are typically built around numerous, short subtests that contain well-
defined and similar items in each.

Lastly, what students have to know in advance of the test differs in that, for NRT, security is
usually an important issue because we do not want examinees to know the content of the test
items, while for CRT, we teach the content of the course and want the students to study that
content, so we tell them what to study, and we test that content. If they know the content, they

should succeed.
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Conclusion

Testing, assessment and evaluation are crucial aspects in language learning and teaching.
Researchers have carried different views and definitions regarding the dimension of
difference between the already mentioned processes. This chapter has attempted to expend a
clear delineation about test types as well as the major qualities that shape a good test. Besides,
a special emphasis was given to the main steps of test construction. The chapter ends up with
a detailed description of test scoring by covering its definition, aim and the different types of

test scores.
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Introduction

This chapter is devoted to data analysis and the discussion of the results which were
obtained during the field of investigation. Three data collection tools have been used to check
the hypothesis and to answer the research questions which were formulated at the beginning
of the study. They are namely: a classroom observation, a questionnaire for secondary school
teachers of English, and an analysis of learners’ grades in the tests of English in secondary
school. The data is going to be analyzed and discussed qualitatively and quantitatively in

order to arrive at reliable conclusions.
3.1Research Methodology and Tools

The current research paper follows some procedures of qualitative and quantitative
methods. It is based on the use of three research tools: a classroom observation, a
questionnaire for teachers, and an analysis of students’ marks or grades in the tests of English.
Firstly, the classroom observation has been conducted in secondary school classes of
Mahdjoub Abd EI-Rahman secondary school that is located in City Yahiya Maghmouli
Guelma. Its main purpose is to report the teachers’ teaching strategies and the classroom
environment through the use of a checklist. The latter contains five columns which contain the
five effective management strategies the investigators would like to observe. While
conducting this kind of observation, unexpected obstacles were faced, such as the small
number of classrooms in the school, administrative problems to have the permission to assist
with teachers, as well as, the limited number of activities being observed. Another difficulty

was the teachers’ refusal of being observed by their ex-students.

The second tool of research which has been used to gather data is a questionnaire for
teachers. The sample of the questionnaire consists of teachers of English from various

secondary schools in Guelma, and even for University teachers who have been teaching in
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middle or secondary schools. Its main aim is to gain a deep understanding of the different
CMS used by teachers, and their influence on students’ test scores. It tries to probe teachers’
appreciation of CMS; if they are aware of it or not, and to know about the different strategies
they implement in classroom practices. Additionally, it explores teachers’ reception of
training in CM before teaching and how important they consider managing students’
behaviour. More importantly, the questionnaire examines the relationship between CMS
usage and pupils’ test achievements. Accordingly, teachers’ answers of the questionnaire
would provide numerous comments and suggestions that help in improving and refining

CMS; so that, it contributes in enhancing learners’ achievements.

The questionnaire is largely conceptualized on the basis of both the literature review in the
theoretical part and the classroom observation of the present research. It contains 17 questions
which are grouped into three sections. Section one is allocated to elicit the background
information of the participants, section two is designed to explore the efficiency of CMS, and
section three is assigned to investigate the role of CMS in increasing pupils’ test grades. This
guestionnaire encompasses various types of questions. Some questions are closed questions
that consist of different alternatives from which teachers are supposed to select the
appropriate answer(s). Moreover, there are questions that are to be answered by “yes” or “no”,
in addition to a question which requires teachers to complete it using numbers from 1 to 3
following a scale of an order of priority. The questionnaire ends with open-ended questions by

which the informants are asked to provide suggestions or further alternatives.

The third data collection procedure which has been used in the current study is the marks’
sheets of the four teachers of English in Mahdjoub Abd EI-Rahman secondary school, who
were already observed. Due to the fact that the researchers were non-participant observers,

they were not able to administer a test with the learners in the secondary school. The only
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possibility was to scrutinize the marks’ sheets in order to check the learners’ achievement in

different classes when teachers apply distinct CMS.

3.2 Classroom Observation Findings and Comments

As a pre-observation planning, the non-participant observers have decided about the
settings of the observation, and an initial meeting was held with the instructors. The purpose
behind this pre-observation phase is to have a general idea about the class size, students’
level, the branch, as well as, teachers’ teaching styles, goals, objectives, and the lesson plans.
Meanwhile, at the beginning of the observation sessions, every teacher has tried to inform
his/her students that they will be observed by non-participant observers, so that they should be

polite and respectful.

The classroom observation was conducted with all teachers of English in Mahdjoub Abd
El-Rahman Secondary school. Hence, they were labeled successively as teacher A, teacher B,
teacher C, and teacher D throughout the analysis of the findings which will be discussed in the

paragraphs below.

Teacher A

Teacher A has an experience of 10 years in teaching English as a foreign language. Her
class started at 9:00 A.m., and most of the students came on time. The class size was about 33
to 37 students in each class. The classroom atmosphere was pleasant and impressive where
the students were seating in a well- managed manner that shows classroom organization. The
teacher was moving freely inside the classroom and making eye contact with all the students.
She called the students by their first names; thus, there is a good rapport with her students, as

well as, respectful teacher-students relationships.
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In the case of disruptive behaviour, the teacher succeeds in detecting it early before it
would become a serious problem. She used a wide variety of verbal and physical reactions
either by calling the student’s name or by a direct warning expression. Despite the limited
number of active students in her class, she attempted to engage and involve her students as
much as she could. Additionally, she always tended to use body language in order to attract
her students’ attention. She was using both the white board and the textbook to explain the

content of the lesson, and to deal with various tasks and activities.

The teacher employed various strategies in checking her students’ comprehension and in
monitoring their performance. She often provided verbal feedback, or moved around the
pupils to check their written products. She sometimes implemented the strategy of questioning
where some students were highly motivated and volunteered to answer her questions;
however, other students were directly asked by the teacher to answer the questions.
Furthermore, she was always checking out whether her students have copied the right answers

and the necessary information on their copybooks or not before moving to the next activity.

Teacher B

Teacher B is about 30 years of experience. While attending with her, the observation was
taking place with second and third year students from the literary and the scientific branches,
and there were from 28 to 35 pupils per a class. However, the teacher did not use any CMS
since the pupils were seating randomly and were copying their home works in other subject
matter, besides playing with their phones. Conversely, the instructor was always trying to
attract the pupils’ attention, but she failed in doing so. Consequently, the teacher’s classes

were so noisy and not well-organized.

Actually, there was no apparent lesson plan and it appeared that teacher’s main goal is to
deliver the lecture rather than appealing students’ attention. It was also noticed that the
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teacher was using the Arabic language almost the time. Thus, the most important ideas were
poorly defined and communicated, and the pupils spent most of their time looking confused.
In addition to that, it was observed that the teacher most of the time she was reading from the
phone and when she wrote on the board, her back was toward the pupils. Consequently,
private discussions were taking place during the class period this shows that students were not
interested neither with the teacher nor the lecture. In cases where the teacher interfered to stop

any disruptive behaviour, rough verbal exchanges took place with her students.

Teacher C

The observation took place in four first year scientific classes and a second year literary
classes. The classroom environment was very welcoming and appealing where colorful
posters and pictures were displayed on the walls. However, there were a large number of
pupils. The teacher was happy and cheerful with all her students, and she never had to yell at
them for committing mistakes. Throughout the observation sessions with this teacher, it was
noticed that she built respectful relationships with her students via showing interest in
students’ individual differences. Consequently, she was successful in setting limits and

maintaining control and authority over the class.

The time of the whole session was about 45 minutes. The procedures of time management
which were used by the teacher were organized in different parts. The first one was the
introduction to the lesson which took 10 minutes. The teacher in these minutes warmed up the
lesson by giving general ideas and illustrations using some techniques of engaging students
such as: body language, tone, eye contact, and sound. Then, activity one and two seized 15
minutes, and activity three seized 15 minutes. The most prevalent student activities observed
were independent seatwork, student writing, student reading, and student discussion. By the

end of the session, the teacher devoted 5 minutes to give feedback and questions. Meanwhile,
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the instructor asked the students to write the answers on the white board, and she stopped the

one who was writing the answer to pronounce each word loudly.

The teacher was monitoring her students carefully and consistently by frequent checking of
their books, copybooks, and home work. On the one hand, she tended to provide the active
students individual acknowledgements, verbal praise, and rewards. On the other hand, she
punished the noisy and lazy students. However, it was generally noticed that almost the
students were hard workers who were exchanging ideas and checking their answers with each
other. Despite the average level of the class, the teacher selected appropriate topics that would
fit the students. She also used to repeat new vocabulary to improve the students’

pronunciation

Teacher D

The last teacher was an experienced one of 32 years. The observed classes with teacher D
were first and second year scientific branch classes, where a number of students from 16 to 35
per each class was found. The classroom environment was sale and boring because the pupils
were slumping in their seats, neither boys nor girls were wearing the uniform, and extra
discussions always took place. As a result, the classrooms were noisy, full of disruptive

behaviour, and no organization was noticed.

As a matter of fact, most of the observed sessions in the classrooms were having the same
characteristics: disorder, lack of organization, and the lack of control. Nevertheless, the
teacher was always trying to maintain discipline with no success. As far as the teacher’s
personality is concerned, it can be said that during the observation, it was the main cause of
these dilemma faced in most of the classrooms. The teacher was unable to set limits with his

students, and the phenomenon was progressing as a result of that teacher’s sense of humor.
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The instructor was using the English, French, and the Arabic languages frequently. There
was a little indication of students’ interest in the course which showed that the students’
listening comprehension was poor. The teacher consumed a lot of time speaking, which shows
that there was no balance between teacher talk time and students talk time. Consequently, the
students spent a lot of time just listening and there was no production.

Actually the teacher, as was noted during all the four observations, was not following the
lesson plan, because there was no variation in activities, even any simplifications or
explanations. Almost in all the sessions, the teacher was depending on the textbook, and there
was a repetition of tasks without any feedback or intervention. It was also observed that the
teacher sometimes initiated discussions in extraneous topics about his years of experience, his
childhood, his family...etc. On one occasion, it was noted that the teacher asked his students
to do a homework that would be counted as an evaluation mark.

After observing the four secondary school teachers of English, it was concluded that two
teachers ( A,C) were trying to create a conducive teaching and learning atmosphere by using
different methods and helpful materials like the white board, simple language, eye contact,
and body movement. It was also noticed that both teachers were using brainstorming to
evaluate the previous knowledge before the announcement of a new course. Moreover,
students were monitored by the teachers’ immediate feedback and additional help to low level
students in the case of difficulty. Indeed, CMS were implemented successfully by the teacher
A and teacher C.

In contrast, the other two teachers (B, D) were facing a great difficulty in managing their
classes. As it was observed, they depended on punishment in controlling their students’
behaviour; they were also delivering the lessons chaotically where no lesson plan was
followed, no time management, no achievement of objectives and goals. As a result, they did

not implement CMS effectively and appropriately.
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3.3 Analysis of the Marks Sheets

The Marks sheet is an official certificate which is designed to report students’ progress
after a period of instruction in a given subject matter .its aim is to evaluate students’
performance, and to classify them into levels in accordance to the obtained results. In the
present study, the gathered marks sheets consist of 12 lists of students’ names including their
marks of evaluation, a test, and an exam of the second semester. However, it was noticed that
the class evaluation marks were higher than the students’ real performance in the test and
exam. Consequently, what will be analyzed are the exam marks because they would help in

revealing the learners’ accurate level in English.

Each teacher handles the marks of three observed classes to be analyzed respectively.
Thus, the aim of this examination is to check out whether the followed CMS and procedures
have an impact on learners’ achievement in the exam of English test or not. Since the main
aim of the current study is to investigate the impact of teachers’ use of CMS on learners’ test
grades, a quantitative analysis of the marks that the pupils got in the exam of English was

done.

Table 3.1 Students’ Exam Marks Classifications

Teachers
Students’ leve Teacher A Teacher B Teacher C Teacher D
Low ( 0-9) 07.23 08.18 08 07.63
Average (10-13) 11.24 11.34 10.75 11.23
High (14- 20) 09.76 05.25 14.95 04.93
Total Average 09.41 08.26 11.23 07.93
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As it is shown in the table above, the pupils’ marks were classified into three levels. The
low level consists of marks between (0-9), the average level covers the pupils’ marks from
(10-13), while the high level was devoted to marks between (14 -20). It is necessary to
mention that the already observed teachers have taught several classes. So that, the pupils’
marks in all the classes were analyzed together and categorized in the previously mentioned

levels, for the purpose of arriving at representative and reliable findings.

The findings which are displayed in the table above indicate that the pupils who were
taught by the four teachers achieved differently as it is shown in the total average of each
teacher. To illustrate, the total average of achievement of the teacher C is higher than the
teacher A. however, these two teachers have a better class average than the teacher B and

teacher D.

On one hand, it was noticed during the classroom observation that the four teachers
followed different CMS. On the other hand, their marks’ sheets showed distinct average levels
of their classes. Accordingly, there must be a correlation between the findings of these two
data collection procedures. It can be said that during the classroom observation, the teachers
A and C have proved to use various CMS; likewise, their pupils have achieved better results
in the exam of English. If there are compared with the pupils of teacher B and D. Since, these

last two teachers used inappropriate CMS; their students also took low grades.

To conclude, the findings of the classroom observation and the analysis of the marks’
sheets are extremely correlated, because students’ grades are a result of the teachers’ use of
CMS. In other words, all the actions, strategies, procedures, and methods which are used by

the teacher inside the classroom will affect learners’ real performance in tests and exams.
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3.4 Analysis of Teachers’ Questionnaire

Section One: General Information

Question One
Table 3.2

Teachers’ Gender

Number Percentage
Male 10 40%
Female 15 60%
Total 25 100%

Among twenty five respondents, ten are males and fifteen are females. This shows that the
number of female teachers at the department of English and the secondary schools where the
questionnaire was administered is higher than the number of males. This distinction may
imply different uses of CMS.

Question Two
Table 3.3

Years of Teaching English

Number Percentage
One to five years 7 28%
Five to ten years 5 20%
Ten to twenty years 6 24%
Twenty to thirty years 7 28%
Total 25 100%

As indicated in the table above, 28% of teachers have been exerting teaching for one to

five years and for twenty one to thirty years respectively. Besides, 20% of them were teaching
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for six to ten years, and 24% of teachers experienced teaching from eleven to twenty years.
The obtained results imply that the majority of teachers have a considerable experience in
teaching English.

Question Three

Table 3.4

Teaching Levels

Number Percentage
Middle 5 20%
Secondary 8 32%
University 17 68%
Middle+Secondary+University 5 20%
Secondary+University 25 100%

According to the results shown in the table above, all the teachers were teaching in both
secondary schools and the university. In addition, 20% of them exerted teaching in the
middle, secondary, and university levels. Consequently, the information obtained from the
informants will help in providing meticulous answers and feasible results, since the majority
of them have taught in secondary schools.

Question Four
Table 3.5

Training in Classroom Management

Number Percentage

Yes 12 48%
No 13 52%
Total 25 100%

Concerning teachers’ reception of training in CM, 52% of them have claimed that they did
not receive any kind of training before their teaching experience. This implies that the
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majority of them were not trained to use CMS. Conversely, 48% of them have received
training in CM before teaching. In this respect, there is an approximate balance between the
number of teachers who have received the training and those who have not the chance to
experience it. This is mainly due to the fact that new teachers received this kind of training
before they started to work.

Section Two: The Efficiency of Classroom Management Strategies
Question Five
Table 3.6

The Importance of Managing Students’ Behaviour

Number percentage

Not at all 0 0%
Very little 0 0%

A little 0 0%

A lot 9 36%
Avery great deal 16 64%
Total 25 100%

The results reported in the table above have revealed that 36% of teachers opted for the
option “a lot” to express the importance of managing students’ behaviour. 64% of them
argued that managing learners’ behaviour is of “a very great deal”. As a result, the

respondents were aware of the significance of controlling students’ discipline.
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Question Six
Table 3.7
Specific Disciplinary Strategies that Reinforce Appropriate Behaviour and Provide Solutions

to Disruptive Attitude

Number Percentage
Yes 25 100%
No 0 0%
Total 25 100%

The table above shows that all the teachers use specific disciplinary strategies that
reinforce appropriate behaviour, and provide solutions to disruptive attitude. This reflects the
teachers’ awareness of the different strategies they may use to manage their classes.

The different strategies provided by the participants can be summarized in the following
points:

-“Punishment”

-“Talking to students, listening to them, and supporting them psychologically”

- “Establishing a code of ethics at the beginning of the year approved by both teacher and
students”

-“Attract learners’ attention through proposing authentic topics and/or by treating each topic
from their point of interest”

-“Teachers need to be tough and linear at the same time and students’ behaviour should be
controlled severely if it is not acceptable so as it will not be repeated and the some attitudes

can be passed without punishment i.e. gestures”
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Question Seven
Table 3.8

The Most Effective Classroom Management Strategy

Number Percentage
Organization 4 16%
Communication 9 36%
Monitoring 0 0%
Lesson strategies and delivery 6 24%
Questioning 0 0%
Organization+ communication 6 24%
+Lesson strategies and delivery
Total 25 100%

Concerning the most effective CMS, 36% of teachers chose communication, and 24% of
them selected lesson strategies and delivery; however, only 16% of them decided on the
choice of organization. In addition to the compound choice of organization, communication,
and lesson delivery and strategies which represented 24% of the total percentage. As far as
monitoring and questioning are concerned, none (0%) of them opted for those two strategies.
This indicates either teachers’ ignorance or lack of awareness of the effectiveness of those
methods.

The following justifications were provided by teachers for their choice of the different
strategies: teachers who opt for communication have claimed that when they communicate
they can transmit the adequate information and discipline. Communication gives teachers the
possibility to interact with their students and enable them to express and improve their
abilities and enrich their knowledge. It also helps encouraging group work and group

discussion, getting students engaged and involved in the lesson.
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Moreover, teachers who opt for lesson strategies and delivery have declared that students
generally respect teachers who show that they know what they are doing. This is why they
consider the method of presenting the lesson as the core feature that can attract students’
attention to the course. However, teachers who have select organization asserted that the
organization of the classroom is very important in which it encompasses teachers’ control and
authority in the classroom and students’ submission to their teacher’s instruction.

Lastly, teachers who opt for the compound choice have stressed that organization,
communication and lesson strategies and delivery are the best way to improve students’ sKills.
They have also claimed that those strategies are the most effective ones because they rise
students’ attention and keep them attentive.

Question Eight
Table 3.9

Rewards and Punishment as a Source of Controlling Students’ Behaviour

Number Percentage
Yes 25 100%
No 0 0%
Total 25 100%

As indicated in the table above, all teachers asserted that rewards and punishment could be
a source of controlling students’ behaviour. This result reflects teachers’ consciousness and

awareness of reinforcement as an effective way to control learners’ discipline.
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Question Nine
Table 3.10

Teachers’ Awareness of Classroom Management Strategies

Number percentage
Highly aware 7 28%
Aware 10 40%
Not aware 8 32%
Total 25 100%

The results mentioned in the table above suggest that 40% of participants claimed that
teachers are aware of CMS. Furthermore, 28% of them stated that teachers are highly aware
of CMS. This denotes that almost teachers are conscious of the different methods used in
managing classrooms. Nevertheless, the remaining 32% of the informants suggested that
teachers are not aware of the importance of classroom management strategies. This is due to
the fact that the majority of secondary school teachers of English face difficulties in managing
their students’ behaviour.

Question Ten
Table3.11

The Integration of ICTs in the Classroom

Number Percentage

Always 12 12%
Usually 0 0%

Often 8 32%
Sometimes 7 28%
Rarely 5 20%
Never 2 8%

Total 25 100%
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Concerning teachers’ integration of ICTS’ in their classes, 32% of the participants clarified
that they often use them to present their lessons, while 28% of them asserted that they use
ICTs’ from time to time. This means that the majority of teachers are aware of the importance
of ICTs’. Moreover, 20% of teachers argued that they rarely integrate the different
technologies in their classes; whereas, only 8% of them assumed that they did never use them
in their classrooms. Besides, none of them have said it is a usual case, this shows teachers’
inappropriate applications of ICT in presenting their lessons.

Section Three: Increasing Pupils’ Test Grades through Classroom Management
Strategies
Question Eleven
Table 3.12

Indicating Priorities to Achieve Better Results in English Exams

Number Percentage
Comprehension- text exploration- 5 20%
written expression
Text exploration- written 8 32%
expression—comprehension
Written expression -text exploration- 12 48%
comprehension
Total 25 100%

According to the results stated above, five teachers who represent 20 percent from the
population thought that the students should concentrate on comprehension more than text
exploration, which is in turn more necessary than written expression for helping students to
achieve better results in the tests of English. Whereas, 32 % of them claimed that text
exploration is the first aspect to concentrate on to achieve better results followed by written

expression, and then comprehension comes at the end. While, the majority of teachers 48%
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assumed that students have to concentrate on written expression more than both text
exploration and comprehension. Therefore, teachers’ views were different but they all decided
that students should concentrate on the three test compositions respectively regardless to their
order.

Question Twelve

Table 3.13

Teachers’ Opinions about Classroom Management Strategies that Affect Learners’

Achievement

Number Percentage
Yes 23 92%
No 2 8%
Total 25 100%

From the data provided in the table above, 92% of teachers agreed that learners’ success is
influenced by CMS, while only 8% of them related it to other factors that may influence

pupils’ achievements.

On one hand, teachers who respond by “yes” have emphasized the fact that a well-
managed classroom will certainly have a positive impact on learners. They have also
suggested that good and efficient teaching strategies are portrayed in the students’
performance and grades; hence, learners’ achievement is influenced by everything the teacher

does in the classroom.

On the other hand, teachers who respond by “no” have justified their choice claiming that
there are other factors that can affect learners’ achievement like teacher’s personality, being

aware of students needs and supporting students learning.
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Question Thirteen

Table 3.14

Maintaining Students’ Attention to Teachers’ Instructions Will Improve their Written Product

during the Test of English

Number Percentage
Maybe 5 20%
To some extent 14 56%
Not really 6 24%
Total 25 100%

Among the teachers who filled in the questionnaire, 56% viewed that maintaining
students’ attention to teachers’ instructions on the task may improve their written product
during the test of English. Whereas, 24% of them said that attracting learners’ attention to the
teachers’ instructions about the task does not really help in improving their writing. The
remaining 20% of respondents asserted that improving students’ written products during the
test of English is to some extent related to maintaining their attention to the provided task
instructions. As a result, the vast majority of teachers agreed upon the fact that attracting
students’ attention to their guidelines on the activities will help them improve their

performance during the test of English.
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Question Fourteen

Table 3.15

Teachers’ Attitudes about Enhancing Pupils’ Test Marks using Verbal/Written Feedback

Number Percentage

Totally agree 12 48%
Partially agree 0 0%

Agree 5 20%
Neither agree nor disagree 8 32%
Partially disagree 0 0%
Disagree 0 0%
Totally disagree 0 0%

Total 25 100%

The findings which are displayed in the table above show that the vast majority of
informants 48% totally agreed that teachers’ verbal/written feedback inside the classroom is
useful for enhancing pupils’ test marks. Likewise, 20% of them confirmed that pupils’ test
marks could be enhanced through teachers’ feedback. However, 32% of the participants

preferred to remain neutral by which they neither agreed nor disagreed about this question.
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Question Fifteen

Table 3.16

Teachers’ opinion of Students’ Preparation for the Evaluation and its Impact on Their

Grades
Number Percentage
Not at all 4 16%
A little 5 20%
A lot 16 64%
Total 25 100%

The results reported in the table above reveal that the majority of teachers 64% assumed
that students’ grades will be affected whenever they are forewarned about the date of the
evaluation. Whereas, 20% of them claimed that it will have just a little effect on their scores.

The remaining 16% of teachers; however, asserted that it will not have any effect at all.

Question Sixteen

80% of teachers have answered this question and provided the following advice to improve
classroom management:
-the number of pupils should be limited.
-building good relationships with students
-making teaching interesting
-giving effective praise upon students’ performance of desirable behaviour or accomplishment

-calling students with their first names
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-teachers personality: a patient, relaxed, and cheerful teacher who make the students love
her/him consequently, they make academic progress

-practice, feedback and the repetition of important patterns (key words/ dialogues)

-involving parents in the teaching-learning process

-teachers cooperation to handle difficult situations

Question Seventeen

The last question in the last section aims at shedding light on the different factors that can
influence learners’ test results. The proposed suggestions varied enormously from one teacher
to another, but the majority of teachers who answered this questionnaire agreed on the
following features as necessary factors for enhancing students’ achievement.

Teachers should create a safe and comfortable learning environment in order to assure
students’ readiness and willingness for learning. Likewise, they should raise their learners’
autonomy and self-assessment via giving home works and daily preparation. Teachers also
have to use encouragements and rewards taking into consideration pupils’ physical and social
status especially if they are teenagers. Consequently, teachers’ role is to ameliorate students’

capacities by the use of fruitful and helpful projects and researches.
3.5 Discussion of the Questionnaire Findings

The analysis of the teachers’ questionnaire reveals a consensus among teachers about the
importance of CMS in relation to pupils’ test grades. In the first section which is concerned
with general information, the findings showed that the majority of the participants were
exerting teaching for a long period of time in different teaching levels. This section also
demonstrates that 52 % of teachers who have answered the questionnaire have received
training in CM before their teaching experience.

The section that discusses the efficiency of CMS demonstrates that almost teachers were

aware of the importance of managing and controlling students’ behaviour using specific
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disciplinary strategies. Such findings are very helpful and useful because they proved
teachers’ awareness and competence. In relation to the most effective CMS, the results
showed that teachers vary in their selection of methods and procedures since they opted for
more than one strategy to manage their classes.

As far as reinforcement is concerned, all teachers 100% assured that rewards and
punishments are a source of controlling students’ behaviour. Such an outcome is very
encouraging; and the teacher has to get students more motivated and interested using rewards
more than punishment. However, the previous results did not reflect teachers’ consciousness
of CMS in the sense that only 40% of them claimed to be aware about them.

The analysis of the last section was dedicated to the impact of CMS on learners’ test
grades. The majority of teachers 92% approved that learners’ achievement is influenced by
the appropriate use of CMS. Nevertheless, teachers’ responses differed concerning whether
maintaining students’ attention to the task instruction improve their writing or not. This
section also reveals that 48% of participants agreed upon the fact that teachers’ feedback
enhances pupils’ test scores. Similarly, the teachers supported the claim that students’
preparation for the evaluation will highly affect pupils’ marks.

Conclusion

According to the interpretation and analysis of the findings of the research tools that have
been used in this study, a significant positive linear correlation exists between teachers’
implementation of CMS and pupils’ test grades. It was clearly shown that there is a great fit
between the remarks taken from the classroom observation and the results of the analysis of
marks sheets and teachers’ questionnaire. Interestingly, since the study falls in the context of
teaching and learning English as a foreign language, testing the degree of impact of CMS on

learners’ achievement is found to be of paramount importance.
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GENERAL CONCLUSION

This study aims at investigating the impact of the effective implementation of CMS on
learners’ achievement. The findings of this research were highly recognizable and helpful in
establishing the relationship between the independent and the dependent variables. In other
words, there is an effect of the independent variable which is the effective implementation of
CMS on the dependent variable which is related to learners’ test scores. More precisely, it IS
asserted that the appropriate employment of CMS affects learners’ marks in the English tests

positively; nevertheless, the inadequate use of CMS results in learners’ low achievement.

The first research question that was asked at the beginning of the study is related to teachers’
awareness of CMS and the ways of implementing them. To answer this question, it can be
said that according to the findings of the classroom observation and the questionnaire for
teachers, there is a lack of using CMS inside the Algerian secondary school class. Some
teachers were also unaware of the appropriate techniques of implementing them. As far as the
third research question is concerned, the analysis of the students’ marks revealed that the
students whose teachers implement effective CMS, achieved better than the students whose

teachers cannot succeed in managing their classes.

Pedagogical Recommendations:

The following recommendations are suggested to help the educator analyze critical
information about CMS, techniques, and practices. It is the researchers’ hope that these
recommendations may assist in reviewing a variety of CM approaches, creating a well-
organized classrooms.Overall, it is important for teachers to give some responsibilities to their
students by engaging them in the process of teaching and learning, and considering them as
participants in the process rather than recipients. So that,the students will follow the
classroom rules and have frequent, positive and constructive interaction in the class.
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Teachers should make their classrooms interesting and stimulating through challenging
lessons; so that,their students will be interested in finding out what comes next. Accordingly,
teachers should design different learning activities in the classroom with the intention that the
students are engaged and do not find extra time for making disturbance. Teachers should also

encourage the students to ask questions and participate in the process of education.

Teachers should deliver clear expectations and consequences, and make sure that students
are learning and understanding clearly what is expected from them. Additionally, they should
use students’ progress record to give remedial classes to students with weak grades, and not
just to rank and monitor their students’ performance. Besides, a wide variety of verbal and

physical reactions should be used by the teacher to prevent students’ misbehaviour.

The establishment and maintenance of safe and supportive classroom will contribute to high
quality student achievement. Consequently, it is important to highlight the role of the school
administration to equip teachers with multiple learning resources and materials so as to incline
students towards learning. Furthermore, teachers should seek collaboration with experienced
teachers and specialists to expend their perceptions towards classroom issues before difficult

problems become entrenched.
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Questionnaire for Secondary School Teachers of English

This questionnaire aims at investigating the influence of the Efficiency of Teachers’ Use of
Classroom Management Strategies on Raising Learner’s Test Grades .The findings would help
us to confirm or reject our master hypothesis. The questionnaire won’t be take long and is
completely anonymous and confidential.

Would you please tick (/) the right answer or fill in with information where necessary.
Section One: General Information

Question 1: Gender

Male Female

Question 2: How long have you been teaching English?

One to five years

Six to ten years

Eleven to twenty years

Twenty one to thirty years

Question 3: In which levels have you experienced teaching?

Middle

Secondary

University

Question 4: Have you received training in Classroom Management before your teaching

experience?

Yes No

Section Two: The Efficiency of Classroom Management Strategies

Question 5: How important do you consider managing students behaviour or discipline?

Not at all

Very little

A little

A lot

A very great deal




Question 6: Do you make use of specific disciplinary strategies that reinforce appropriate
behaviour and provide solutions to disruptive attitude?

Yes No

If yes, what are they?

Question 7: Which classroom management strategy do you believe is the most effective?

Organization

Communication

Monitoring

Lesson strategies and delivery

Questioning

Justify your choice

Question 8: Can rewards and punishment be a source of controlling students’ behaviour?

Yes No

Question 9: How could you evaluate teachers’ awareness of Classroom Management

Strategies?

Highly aware

Aware

Not aware




Question 10: How often do you integrate ICTs in your classroom?

Always

Usually

Often

Sometimes

Rarely

Never

Section Three: Increasing Pupils® Test Grades through Classroom
Management Strategies

Question 11: Indicate your priorities by placing numbers from 1-3.

To achieve better results in English exams, students have to concentrate on:

Comprehension

Text exploration

Written expression

Question 12: Do you think that learners’ achievement is influenced by Classroom Management

Strategies?

Yes

No

Justify

Question 13: Will maintaining students’ attention to teachers’ instructions on the task improve

their written product during the test of English?

May be

To some extent

Not really




Question 14: Do you agree that teacher’s verbal / written feedback inside the classroom is useful

for enhancing pupils test marks?

Totally agree

Partially agree

Agree

Neither agree nor

disagree

Partially disagree

Disagree

Totally disagree

Question 15: Do you think that students being forewarned that the evaluation would be handled
on a certain date will have an effect on their grades?

Not at all

A little

A lot

Question 16: Based on your years of experience in education, could you please suggest any piece
of advice about improving Classroom Management?

Thank you for your time

We appreciate your opinions and ideas.



Résume

La présente étude examine la nature des stratégies de gestion de classe et leur utilisation dans
I'enseignement de I'anglais comme langue étrangere, ainsi que d'explorer les facons dont ils
influencent les résultats des apprenants. Il tente de préciser les raisons du probléme de
recherche qui sont liés principalement de I'absence de formation & la gestion de classe,
I'utilisation inefficace des stratégies de gestion de classe, et les différences individuelle des
éleves. L'étude émet I'hypothese que la mise en ceuvre appropriée des stratégies de gestion de
classe peut affecter les notes des apprenants dans les tests d'anglais. A cet effet, trois outils de
recherche ont été utilisés, le premier et le plus important est une liste de contrble pour
I'observation en classe menée en Mahdjoub Abd EI-Rahman pour signaler les stratégies
d'enseignement des enseignants. Le second outil est une analyse des feuilles des marques des
éleves pour vérifier le degré de la réalisation dans différentes classes lorsque les enseignants
appliquent des distinctes stratégies de gestion de classe. En outre, un questionnaire a été
administre pour les enseignants d’anglais afin connaitre leurs points de vue et leurs attitudes
envers la mise en ceuvre et 1’effet des stratégies de gestion de class. Les résultats montrent que
’utilisation appropriée des stratégies de gestion dans la classe peut aider les apprenants a
obtenir de meilleurs résultats dans les tests d'anglais; ainsi, I'hypothese de recherche a été
confirmée. L'étude suggere quelques stratégies d’enseignement pédagogiques utiles qui
favoriseraient les apprenants de la réalisation du test, soit en incorporant les différentes
stratégies de gestion de classe au sein de classe, ou en augmentant la prise de conscience des

enseignants de leur efficacité.
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