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ABSTRACT 

The present paper aims at investigating the importance of raising students’ awareness about 

writing style variation inside and outside the classroom to improve learners’ academic writing. 

One of the difficulties facing students is the use of the inappropriate style inside the 

classroom. This issue is the result of students’ lack of awareness and shortage of knowledge 

about the convenient language style to use in the academic environment. On the contrary, 

awareness about the appropriate style could enhance students’ skills and improve their writing 

in relation to the situation in function. Thus, it is hypothesized that there could be a correlation 

between style variation awareness and enhancing students’ academic writing. To test this 

hypothesis, qualitative comparative study is conducted on third year students. Two data 

gathering tools are used. First, students’ test is conducted to collect samples of the students’ 

classroom writings from one group out of six (36 participants out of 230), and 40 corpuses of 

their Facebook online communication. Both corpuses are contrasted to identify the extent of 

formality and informality in their inside and outside the classroom written English. Second, a 

questionnaire, as a follow-up tool, is needed for further understanding. The analysis of the 

gathered data taken from three groups out of six (100 participants out of 230), reveal that 

students lack of awareness about formal and informal registers impacts the use of the 

appropriate language style in academic setting. The results of this study confirm that a linear 

relationship exists between style variation awareness and the improvement of students’ 

academic writing. Therefore, it is recommended to raise students’ awareness about writing 

styles for the crucial role it plays in improving students’ written English.     
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Introduction 

 Language is a systematic medium of communication. Its use varies from one region to 

another, from one social class to another, and from one situation to another. This fact is the 

area of research within sociolinguistics which deals with language variation and language 

change. It is emerged since 1960‟s as the first wave of variation studies. 

Language variation has remarkably contributed to the field of learning foreign 

languages, we state English as a foreign language (EFL), where students position themselves 

in relation to different interactional moments, utilizing their linguistic resources in different 

ways in relation to the situation.  Language variation examines the discourse context, the 

ideologies and the social categories that frame the personal stylistic repertoire, to reveal the 

meaning of discourse forms. Therefore, variation in English presents a considerable challenge 

to students in academic discourse, grounded Standard English. 

Stylistic variation is the different linguistic choices in the actual language use. This 

study establishes the analysis of the linguistic variability according to a certain context and 

different situations. It is described as the difference between two ways of saying the same 

thing. These stylistic choices are the tool for achieving the communicative purpose of the 

writer with the reader. It refers to what is called style.   

Style, for instance, is a pivotal construct in the study of sociolinguistic variation. 

Stylistic variability in speech affords the possibility of observing linguistic changes in 

progress. Thus, style variation is an important factor of choosing the appropriate stylistic 

repertoire for EFL learners. In our dissertation, we will investigate the impact of students‟ 

awareness about style variation in their writings, inside and outside the classroom, and its 

effectiveness on their academic writing. 

 

  



2 
 

 
 

1. Statement of the Problem 

Students at the department of Letters and English Language at 8 Mai 1945 University_ 

Guelma, face difficulties in the writing process. One of these difficulties is the use of 

inappropriate language style in their written English inside the classroom. This difficulty is 

due to several factors such as students‟ lack of awareness about style variations and shortage 

in their stylistic repertoire. 

Even though, stylistic variation has gained importance in the field of research, 

especially that of language use, learners are still unable to identify themselves in the required 

style of writing or communication. Moreover, they lack the ability to adopt the appropriate 

style that best suits the academic environment, in which the written language plays a crucial 

role in determining student‟s success or failure. It is a necessity that students learn about 

writing styles for the purpose of attaining language learning objectives and develop their 

academic achievements. 

2. Aims of the Study and Research Question 

 Students‟ stylistic is an important activity in the field of language written use, that 

writing constitutes a key nexus between students and their educational friction as a 

measurement medium. Thus, the aims of this study are, to investigate learner‟s awareness 

towards writing styles inside and outside the classroom and its impact on strengthening 

learners‟ ability in using the appropriate writing styles in relation to the situation in function. 

The present study attempts to answer the following questions: 

- What are the differences and similarities in the use of written English as Foreign 

Language inside and outside the classroom? 
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- Are learners aware about the style variation and differences in using English inside 

and outside the classroom?  

- And in what ways students‟ awareness may affect learners‟ academic writing?  

3. Research Hypotheses  

 This research aims at investigating the style variation in the written use of English as a 

Foreign Language, inside and outside the classroom. Hence, it is hypothesized that: 

- If learners are aware of the style variation inside and outside the classroom, then their 

ability to use the appropriate language in the appropriate situation would improve. 

- If learners are aware about the use of the appropriate language style in the situation, 

inside or outside the classroom, then their academic writing would enhance.  

4. Research Methodology and Design: 

            4.1. Research Method and Data Gathering Tool 

The present investigation follows the experimental method for the purpose of verifying 

the hypothesis. This would be carried through administering a learners‟ test, on one hand; and 

collecting students‟ writings outside the classroom, on the other. The test is administered 

during their writing expression class, while their outside classroom writings will be a 

collection of their Facebook posts and comments. Then, the variation analysis corpuses will 

take into practice on student‟s collected data, as a comparison data gathering tool. The study 

is succeeded by a students‟ questionnaire as follow-up tool for further understanding of 

students writing styles. 

4.2. Population of the study 

The population of the study consists of third year students at the department of Letters 

and English Language, University of 8 Mai 1945, Guelma. The sample is chosen randomly, 

and is composed of both sexes. Such population is selected because, third year students are 



4 
 

 
 

supposed to possess the necessary knowledge about academic writing, and the needed 

experience of practicing it.  

5. Structure of the Dissertation 

 This dissertation is divided into three chapters. The theoretical part consists of chapter 

one and two, while the practical part includes chapter three. In addition to the general 

introduction and general conclusion. The first chapter accounts for the history, definitions, 

and scope of stylistics; then insights of style variation, and a number of studies that have been 

established by researchers, as well as the relation between style/ register variation. The second 

chapter is devoted to the writing skill, and academic writing inside the classroom and informal 

writing outside the classroom. The third chapter is the field of investigation that includes a 

description of all aspects related to the population under study. It presents data gathered from 

learners through two data gathering tools, along with the analysis, summary, and 

interpretation of findings. It concludes with research implication, limitations and a set of 

proposed recommendations.  
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Introduction 

         Language change and variation is the phenomenon whereby features of language vary 

over time, region, and context. Accordingly, the linguistic description of language changes is 

concerned with sociolinguists studies about the relationship between language and society. 

The qualitative study of language variation and change traced back to the American linguist 

William Labov in 1960s, making the sociology of language into a scientific discipline. 

Moreover, the descriptive statistics is set to measure the influence of linguistic and 

extralinguistic factors which controls stylistic variation. 

         Stylistic variation is an important research as a type of study in language variation. Even 

though, the field that situational and stylistic variables are still among the most neglected in 

sociolinguistic corpora and theory. The emphasis on the analysis of style is to discover a 

producer‟s sociolinguistic competence and performance according to the context.  

This chapter will shed lights on the concept of stylistics in language variation. Hence, it 

discusses language style and the differences between formality and informality of language. 

 1.1. Stylistics 

        1.1.1 Historical Background  

        Stylistics is a difficult and evasive topic, which studies the devices in a language that 

produce expressive value. According to Widdowson (cited in Murtaza & Qasmi, 2013, p. 4), 

the term stylistics involves both literary criticism and linguistics, as its morphological making 

suggests: the « style » component relating it to literature and the « istic » component to the 
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linguistic study of language style. Stylistics is a means of relating disciplines and subjects, as 

shown in the following: diagram: 

Disciplines: 

                                          Linguistics.                                    Literary criticism. 

                                                                

                                                                Stylistics 

Subjects:                                                

                                      (English) language.                      (English) literature. 

         

     Figure1: stylistic as an inter-disciplinary (cited in Murtaza & Qasmi, 2013, p.  4) 

 Thus, stylistics is related to two disciplinary imperatives. On one hand, it aims to define 

the specific linguistic features used to create images, models or deformation of the real world 

“literary language”. On the other hand, it studies the relation between the use of language and 

its context and objective, which is the interest of our study “Language as an active element of 

the real world” (Bradford, 2005, p. 11-13).  

The main concern of stylists is the study of style in language (Verdonk, 2002, p.  3), 

which can be traced back to the classical rhetoric as concept in persuasive analysis. Then, it is 

studied under the discipline of stylistics that began in the literary study by Charless Bally 

1909, to be adopted later on as a bridge between linguistics and literary devices stylistics in 

the field of linguistics “is the linguistic study of style” (Mesthrie, 2011). With the 

development of linguistic notion of style, it is studied over three schools: as choice, as register 

and as deviation (Alrubaat, 2005, p.  6).  
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         Stylistics is originated from the literary criticism in the early of twentieth century under 

the practical criticism approach in Britain and the new criticism in America, focusing on the 

text at the expense of the author who has been the focus of the analysis in the nineteenth 

century (Mick & Archer, 2005). The study has the same objective in both approaches; that to 

define the literary text as a discourse and art form, indicating it as an appropriate piece of 

study. 

         A remarkable influence for the extension of stylistics is the Russian literary criticism by 

members of the formalist linguistic circle in Moscow known as Russian formalists. The most 

prominent in the circle is Roman Jakobson (1896-1982) with his interest on defining the 

qualities of what he has termed the „poetic language‟. The poetic language is that to call 

attention to its own medium as an invitation to look at the codes of a text for a literary 

experience, unlike the non-literary reading that necessitates for the reader to look through the 

text (Buss & Mclntyre, 2010).  

         Stylistics has perceived a notion of development in the 1960s by formalists in the Centre 

of Europe with the British and American teachers and writers. The new critics and the 

formalists have gone over the literary text and have given interest to other types of text 

(nonliterary texts), adhering the difference between the two in terms of style. This new vision 

of stylistics is mainly focusing on the study of the structure of a language which is adopted by 

structuralists and poststructuralists (Bradford, 2005, p. 16-18). 

          Moreover, the literary language becomes the center point in both literary criticism and 

linguistics to investigate a branch of language known as textualism, which studies the literary 



9 
 

 
 

features in both written and spoken language. The second central point, is contextualism; 

which is characterized by its converge on the relationship between the text and context 

Stylistics in its development root seems to be regarded as an independent discipline (Jaioru, 

1995 as cited in Alrubaat, 2005, p. 12). 

          1.1.2 Various Definitions  

  Stylistics as an independent discipline is defined as a method assigned to language in 

order to interpret texts. It has flourished in the early twenty-first century; it is taught and 

researched in wide world university departments of language, literature and linguistics. 

Stylistics has noticed a rapid increase where its methods are improved by theories of 

discourse, culture and society, thus, integrating in language teaching and language learning 

(Simpson, 2004, p. 2).     

         Scholars in their concern of literary stylistics attempt to clarify the concept through 

various definitions. Geoffrey N. Leech in A Linguistic Guide to English Poetry defines 

stylistics as “simply the study of literary style, or to make matters even more explicit, the 

study of the use of language in literature. When we discuss style, we often have in mind the 

language of a particular writer, a particular period, a particular genre, even a particular poem” 

(cited in Murtaza & Qasmi, 2013, p.  4). Stylistics in relation to literature has a deep analysis 

to the whole work which would shape its general image in the eyes of the reader effecting his 

interpretation.   

         Stylistics is when the linguistic analysis is applied to literature. Murtaza and Qasmi 

(2013, p. 4) report Widdowson‟s view of stylistics as a linguistic branch without reference to 

literary criticism and the opposite; literary criticism without reference to linguistics. However, 
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in another opinion suggesting that language involves in the literary interpretation; literary 

criticism is impossible without studying the language of the text. In other words, stylistics is 

the relation between two disciplines (linguistics and literature) that study two different 

subjects (language and literature).  

         According to Verdonk (2002) “Stylistics can be defined as the analysis of distinctive 

expression in language and the description of its purpose and effect” (p. 2). The particular use 

of the linguistic features and characteristics would shape the produced language which would 

be analyzed as well as categorized as special type of assertion in relation to its purpose, thus, 

language has its own hidden impact in addition to the authors personal influence.    

         The involvement of stylistics is an important concept in the study of language. In its 

traditional interests, it provides a deep analysis of the produced utterance by a certain writer to 

check the validity of the used language in relation to its significance as literature. With the 

linguistic notion of stylistics, „style‟ is investigated from other perspectives of non-literate 

language studies such to relate the linguistic feature to its social context and situations in 

terms of variation. 

         Stylistic as a term, refers to the general linguistic analysis of the language on its various 

forms; phonological, grammatical, lexical and prosodic, to texts of all sorts, to be 

distinguished from the literary stylistics. It is the linguistic study of style which has a 

remarkable history in and outside the field of sociolinguistics; that linguists have witnessed a 
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necessity to apply the linguistic techniques in the analysis of either literary texts or other 

forms of written language, as well as the spoken language. 

         Stylistics is also considered as a branch of linguistic „scientific‟ inquiry. It is the analysis 

of the full gamut of language system that exceeds the limited understanding of language. The 

restricted perception of stylistician‟s insight is simply the old grammarian analysis of nouns 

and verbs counting. Moreover, the modern purview of stylistic analysis methods is much 

broader to be interested in language as a function of texts in context; acknowledging the 

utterances which are produced in a time, a place, a cultural and cognitive context (Simpson, 

2004, p. 3).       

         Again, stylistics addresses multiple zones of language varieties and styles, where the 

user is able to produce different types of texts and speeches; monologue or dialogue, formal 

or informal, scientific or religious etc. Thus, style is defined according to the particular 

analysis of the linguistic variability in factual use of language. The different ways of language 

use are the basis to define the concept of style, moreover are all for the same purpose that 

discuss and negotiate meaning. 

         „Style‟ can be defined based on two different disciplines: Style in literature and style in 

linguistics, (in addition to the historical development of stylistics). Style in literature has two 

remarkable notions of interest. First; language in relation to the author‟s way of expression 

according to the purpose of writing in relation to the study of the „poetic language‟ traced 

back to the Prague school or the Prague structuralism circle (Mick & Archer, 2005); that it is 
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independent from the standard language by intentional change and replacements to its norms. 

Second, style in linguistics is mainly studied in terms of social context under the concept of 

sociolinguistics. 

1.2. Style 

         1.2.1 General Definitions  

         Alfadil (2013) in his paper “An Introduction  To  English Stylistics” reviews style as a 

broad concept than it is regarded as a term which can be used in architecture, literature, 

behavior, linguistics, dress and other fields of human activities. He reports different scholars‟ 

definitions about „style‟ such as:  

Buffon, (1753) has pointed out that “Le style est l‟homme meme” (Style is the man himself). 

Sir Arthur Quiller-Couch has stated that “Essentially style resembles good manners. It comes 

of endeavoring to understand others, of thinking for them rather than yourself—or thinking, 

that is, with the heart as well as the head”. 

Finally, style is the study of language function that requires statistics, analysis of grammar, 

stylistic devices. 

 Furthermore, Salameh (2010) mentions scholars‟ definitions about „style‟; according to 

Sencer (1964) “style may be regarded as an individual and creative utilization of the resources 

of language” (cited in Salameh, 2010, p. 16), in addition to Beg (2002-03) “linguistics regard 

style as a variation in language, as choice between alternative expression, as deviations from 

the linguistic norms, and as special usage of language” (cited in Salameh, 2010, p. 16). 

Due to the various studies of style which is tackled from different perspectives, scholars 

review diverse definitions to represent its spacious function based on the field of study.      
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   1.2.2 The Traditional Notion  

         The concept of „style‟ is originated from the classical school of rhetoric as a persuasive 

technique under the branch of oratory which is the art of noticing the potential means of 

persuasive in the sphere of philosophy and literature (Alrubaat, 2005, pp. 3-5). According to 

Aristotle, style is the use of flat, simple language while expressing thoughts with minimal use 

of metaphors and other figures. Many opposing views claim that this would be regarded only 

to convey information. However, contemporary scholars such as Paul Butler and Catherine 

Prendergast standing for the deviation of style from the norms of language as means of 

individuality; using complicated sentences to represent complex ideas. While Plato is 

concerned with ethical and moral subjects, arguing that it is not an art rather it is a routine 

which collects the less truth and wisdom (Ray, 2015). Moreover, rhetoric in Ferdinand De 

Saussure modern ideas about language and reality has the interest in literary language, that 

language style is used to address the mental images in terms of signifier signified relationship 

(Bradford, 2005, pp. 16-18). 

        1.2.3The Linguistic Notion  

       Over centuries „style‟ is regarded as point of study based on criticism from different 

angles and interests, from the days of Aristotle to the rise of stylistics on the literary criticism 

and more to the linguistic study. Style is seen as a bridge between linguistics and literature by 

continental European scholars, among them Leo Spritzer (1948). Then, to the impact of 

Chomskyan linguistic, which is never with literary texts and their influence, but rather on the 

development of linguistics on stylistics. While linguists investigate the concept of style in 

relation to literature, there is a new view in nonliterary texts by the work of Crystal and Davy, 

and Enkvist in 1960s as an exploration in nonliterary stylistics. David Crystal and Derek Davy 

focus particularly on the important role of social contexts to choose the linguistic options in 

non-literary language during 1960s. Yet, Enkvist suggests that the stylistic choices can also 
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affect the context for the addressees. The study is after the reason that the linguistic 

frameworks may lack the ability to deal with the contextual issues (Buss & Mclntyre, 2010). 

         The intervention of society in the study of style is almost related to the field of 

sociolinguistics as social science, that studying language in relation to the social contexts of 

its use. Such investigation is mainly remarkable with works of Halliday (1964) in his theory 

of register which “means a variety of language according to the situation” making it known by 

„style as situation‟ which is effected by three factors: field (subject matter), medium (speech 

or writing) and tenor (the addresser) (cited in Alrubaat, 2005, p. 11). In other words, language 

is used according to a given situation which has a prominent influence on the choice made of 

the linguistic features. That; the language choice in writing or speaking is based on the 

context to determine the appropriate words for certain circumstances. Thus, sociolinguists 

have considered the variety of language as set of linguistic forms to determine „style‟ under 

the theory of register.   

         According to Ogunsiji, Dauda, Daniel, & Yakub (2013, p. 6), while dealing with style as 

situation is to point out for the concept of register, reviewing that register is an aspect to style 

which is associated with a particular group or situation. Language realizes the meanings and 

elements that each situation contains based on Halliday and Hassan (1978)  claim that “The  

register is  the  set of meanings, the  configuration of semantic patterns specified condition 

along with the  words that  are typically drawn upon under the realization of these 

meaning”(cited in Ogunsiji, et al., 2013, p. 99).  Register is an occupational variety of 

languages in the sense that each profession has its language. The variables of register are the 

field, tenor and mode as mentioned above. Register is characterized by these different 
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dimensions of situational features to determine the meaning of „occasion‟ by what we are 

doing, with or to whom and through which channel. 

 1.2.4 Major Determinants of Register 

         Ogunsiji et al., (2013, p.  99-102) reports Halliday‟s theory (1964) on the dimensions of 

register characterization that are explained as tripartite function of language to have the sense 

of:  

- Field: Ideational function  

- Tenor: Interpersonal function       

- Mode: Textual function       

         The field refers to what is happening, i.e., the nature of social interaction taking place or 

the content of the context (Zasler, Katz, & Zafonte, 2013, p. 1126). The used language is 

reflected through the nature of the activities in which people are engaged: the language of 

medicine is different from the language of farming; thus, the representation of experience or 

the experiential function conducts what the language is being used to talk about.  

         The tenor refers to the formality and informality of the linguistic medium. It identifies 

the roles, the relationships and the interactions between the participants; for example, 

husband/wife, teacher/student, doctor/patient, etc. the interpersonal choices in the linguistic 

system are influenced by the tenor to frame the right choice of register (formal/informal). 

      The mode refers to the medium of communication by which thoughts and ideas can be 

expressed, written/spoken medium and which channel is used, such as visual contact, 

computer-mediated communication, telephone conversation and other. Or it can be the 
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symbolic organization of the experiential and the interpersonal meanings into a coherent 

whole, to identify the language in the interaction. 

         Based on the theory of register, the language we use varies according to the situation 

and people‟s relationship, which will affect the choice of the tenor (formal/informal) 

regardless the mode. 

1.3 Formality of Language 

        1.3.1 Formal Language 

        Formality of language is avoidance of ambiguity by minimizing the context-dependence 

and maximizing clarity of expression. The elements of the context need an explicit and 

precise description to disambiguate the linguistic expression. Formality has different 

definitions by various scholars, such as the followings: 

         The anthropologist, Irvine (1979, p. 775) states that: “when formality is conceived as an 

aspect of social situations, it is common to extend the term to linguistic varieties used in such 

situations, regardless of what those varieties happen to be like otherwise” (cited in Heylighen 

and Dewaele, 1999) 

         According to the oxford dictionaries formal language is the language that tends to be 

used in academic journals or official documents, etc., and notices where it provides an extra 

degree of seriousness and quality of to the subject matter. It is not appropriate for everyday 

situations as generalized rule. 

         Another definition about formal speech in The Dictionary of Language Teaching and 

Applied Linguistics (Richards, Platt & Platt, 1997, p. 144) “the type of speech used in 
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situations when the speaker is very careful about pronunciation and choice of words and 

sentence structure. This type of speech may be used, for example, at official functions, and in 

debates and ceremonies” (cited in Heylighen and Dewaele, 1999). 

         All the definitions previously mentioned are closer to define the situation than formality 

as a term; it gives a specific hypothesis about the characteristics of formal situation rather than 

defining the intrinsic structure of the formal language. As a result, researchers are puzzled in 

diverse disciplines. The difficulty to find a precise definition led to the decline of stylistic 

variation in sociolinguistics in which separating the „careful‟ from the „casual‟ in reliable and 

objective studies. 

Therefore, formality has different levels according to the situation: high formal and 

semi-formal (Bolton & Kachru, 2006, p. 336). High formal language is mainly the remarkably 

used vocabulary by respectful words for addressing people who are older or high social status 

and/or referring to the person or person‟s act of noted dignity. Semi-formal also known as 

humble formal, is the vocabulary which degrade either the person‟s own or the others‟ actions 

but in respectful way that regards the persona (Adelaar & Himmelmann, 2005, p. 101). 
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Example:  

High formal language: 

Dear Sir or Madam,                                                                          Dear Sir, 

Don‟t know anything                                                                        Know title or name of 

about the person who                                                                       person. Never met or 

receives letter.                                                                                  exchanged information.                        

Semi-formal language: 

Dear Mr. Donald,                                     Know name of person and have exchanged greetings.                    

 

Figure2: Rules of Language Styles (Business Language Services S.r.l. 2013, April, p. 3). 

        1.3.2 Informal Language 

         In general, informality is distinguished from formal one which would be not a difficult 

notion to identify. Informal language addresses the questions of usage that are answered 

within virtually all guides, manuals and textbook. Such usage is accepted in familiar situations 

and contexts where the participants are relaxed, spontaneous, mainly in everyday interactions. 

The use of informal language is a sign of assumption that the audience has shared background 

knowledge with each other (with writer or speaker) (Neufeldt, 1999). 

Informality is used in informal situations that include typical casual conversation, letters to 

close friends and/or internet chats, or a relationship between a magazine or newspaper and a 

writer which shares certain interests (Houghtoon Mifflin Company, 1996). 

         In different views about the study of informality of language, slang is a remarkable 

aspect in such investigations. In certain studies, slang is a related word to informal usage of 

language/formalism (Kenwood, 1969: 5). However, slang is a part of informal language. It is 
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the most common category of informality that the other categories are unconsciously and 

mistakenly considered as slang. But, in fact informal language has various categories as 

pointed out by Jelínková (2011, p. 18-19): 

         Cant: Are secret codes of language used by beggars, thieves and criminals to regard 

secrecy. It is regarded as a synonym to slang but Cant is an old language whereas slang is 

dynamic and up to date in sense of modernity. 

        Jargon: is a language that contains technical vocabulary related to certain group based 

on shared activity and profession such as officers or astronomer, thus it is a way to distinguish 

the member of the group from the outsiders. Example: sport jargon: matchball (the last ball 

after a match is finished). 

        Collocations: are group of common words used in English or any other language. Such 

words are used naturally by native speakers in logical connection to form a phrase. It is 

characterized as stable words and hard to be changed. Example: chain smoking (smoking 

another cigarette after one is finished). 

       Words with local coloring: are referring to words used in certain areas to be known as a 

dialect. However, it is affected by the standard language taught in schools to be changed over 

generations, the traditional dialect is used much more by the previous generations when there 

have been less education opportunities. 

Slang refers to “a non-standard and informal vocabulary which represents near 

synonyms for words and phrases used in standard language” (Jelínková, 2011,p 12). It is 

linked to uneducated people, with time it becomes related to all social groups because of 

change according to its user‟s recent fashion, habits and background. Thus, slang is something 

new and creative which can be a source of new words in the standard language or the slang 
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word itself can enter to the standard language words. And in other cases the slang word would 

disappear in short period of time simply because it is boring. Moreover, slang is widely used 

in Facebook and text messaging; example: LOL which is universally used. 

       1.3.3 Formal Vs. Informal Language 

         Formal and semi-formal are considered to be levels of formality of language that the 

difference is on the degree of the relationship between the participants. However, formality 

and informality of language serve various purposes that affect the choice of the words and the 

way they are connected together. 

 

Formal and Informal Differences 

         The following examples illustrate the main differences between informal and formal 

English (Businness Language Services s.r.l., 2013, p. 4): 
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Table 1.1  

Different Styles between Informal & Formal English 

                   Formal language                    Informal language 

•  Punctuation, proper grammar, and 

correct sentence structure are very important 

to form long/complex sentences in formal 

usage. an example of  sentence in academic 

journal : 

„„Research has shown that learning a second 

language, in addition to leading to expanded 

career and social opportunities, can also 

expand the reasoning capability of the brain, 

although this finding is disputed by some 

scientists‟‟. 

• Short sentence for the same idea: 

 

„„Learning another language can improve 

your career and social life. Some people also 

say it can make you smarter, but others 

disagree‟‟. 

• The use of passive voice :  

Although the fault was repaired on 12th June, 

payment for this intervention has still not 

been received 

•      Rather than active voice:  

Our technician repaired the fault on 12
th

 

June. Now it‟s your turn to pay us. 

•       The use of formulaic language: 

We regret to inform you that… 

We have pleasure in announcing that … 

•      Avoiding direct language usage:  

I‟m sorry but … 

I‟m happy to say that … 

•      The use of plural person: 

We can assist in the resolution of this matter. 

Contact us on our toll-free number. 

•      By contrast the singular person use : 

I can help you to solve this problem. Call 

me! 

•      Avoiding the use of slang: 

It was raining very heavily. 

•      The use of slang: 

It was raining cats and dogs.   

•      Avoiding the use of contractions: 

Do not, it is, I will… 

•       The use of contractions: 

Don‟t, it‟s, I‟ll… 

 

 

 

 



22 
 

 
 

Conclusion 

         Language variation is the term used to refer to the small variations which occur in 

language and which are determined by external, social factors. Moreover, stylistics attempts 

to establish principles for explaining the particular choices made by individuals, and group of 

people in their use of language in terms of style. Then, registers have an important role in 

determining the appropriate language use. Hence, English language is not an exception, it 

emphasizes recognizing style variation and the importance of distinguishing the differences 

between registers. Learning English as a foreign language requires learners‟ awareness about 

the used register in their academic setting, as well as the stylistic differences between the 

types of registers. Learners‟ responsibility to produce the appropriate language register is a 

significant factor to achieve efficient language proficiency.      
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Introduction 

Generally, learning a foreign language exposes learners to the four skills that are 

listening, speaking, reading, and writing. In much the same way as the other skills, writing is 

described as helping learners to gain proficiency in the foreign language. Moreover, writing as 

a skill plays the eminent role in foreign language learning and teaching, it represents the most 

used skill to examine learners‟ performance.  

Writing skill is a crucial task that foreign language learners have to improve their 

academic achievements, on one hand, and in other settings for communication purposes. Yet, 

language styles affect the appropriateness of writing process, which need to be taken into 

consideration. 

This chapter will proceed from a general definition of writing, and its rules, to a specific 

definition of writing styles and its features. It also comprises the relation of writing with other 

skills: speaking, listening and reading, in addition to English writing status.  

2.1 The Act of Writing 

Language skills are categorized either receptive or productive; listening and reading are 

the receptive ones, speaking and writing are the productive ones. Another categorization of 

the four skills is about oral and written classes; listening and speaking are oral, while reading 

and writing are written. Writing skill is a crucial one, to be treated as something special that 

appears to resist limitation in order to be different things to many different peoples in different 

ages. 

 Writing is the act of putting a system of recording language by visible means or tactile 

marks into use which results in a coherent whole; a text. Such a result takes a particular form 

scripts and various styles to be block letter writing or artistic composition or a professional 
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occupation report, etc. This variety of „writing‟ use detects the aspects of society and culture,   

touched upon by the technology of mind (Coulmas, 2002, p. 1).  

According to Defrancis (1989, p.  5) „writing‟ is “a system of graphic symbols that can 

be used to convey any and all thought” (cited in Ottenheimer & Pine, 2018, p.  203) ; indeed 

the general accepted definition by most  people is that writing is the combination of 

characters, signs, or sign components of standardized symbols, in order to reproduce the 

graphic parallel of the human speech, thought, etc., this symbolic system is taking the 

superficial description of the alphabetic letters in divided words from left to right or from 

right to left in descending horizontal lines. 

 Byrne (1988) defines writing as a difficult activity that involves both the first and the 

second language for the conventional arrangement of letters forming words, and words into 

sentences avoiding the complexity caused by mainly three categories of problems: 

First, the psychological category; which is the physical absence of the reader, thus the lack of 

interaction and feedback between the reader and the writer. Second, there is the category of 

the linguistic problems which is due to the absence of certain devices while the spoken 

medium has such as pitch and intonation that are needed to recompense. Third, is the 

cognitive problems caused by its unnatural development that requires formal instruction (cited 

in Mekki, 2012, p. 11). 

On the other hand, Al-Mutawa and Taisser provides certain elements that writing 

requires as a complex cognitive activity (cited in Mekki, 2012, p. 10): 

 Complete acquisition of the Alphabet; 

 Understanding how letters combine to form words and the relationship between words 

and its meaning; 
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 Knowledge of the mechanics of writing: speaking, capitalization, punctuation, and 

other writing conventions; 

 Mastery of the most frequent rules governing the structure of sentences; 

 Ability of combining sentences to build an effective paragraph and combining to 

produce essays; 

 Formalization with translations to achieve coherence. 

    In this context, writing requires the writer to take control over various elements in a 

conscious way starting by the simplest elements including spelling and the letters formation, 

punctuation, vocabulary, the format, and the sentence structure; to the complex elements 

which is beyond the sentence where the writer must have the ability to form the information 

that is integrated into cohesive and coherent paragraphs then text etc. 

The productive skills are commonly used to exchange ideas, thoughts, information…, 

and then are known to be medium of communication in diverse situations for several 

purposes. As Aristotle (1938, p. 155) has explained:  

Words spoken are symbols of affections or impressions of the soul; written words are 

symbols of words of spoken. And just as letters are not the same for all men, sounds 

are not the same either, although the affection directly expressed by these indications 

are the same for everyone, as are the things of which these impressions are images 

(cited in Coulmas, 2002, p. 2).  

To sum up, writing is a condition to clarify the relationship between thoughts, ideas and 

words, because words can take two distinct forms; as sounds produced by human voice and as 

letters. Thus, things already exist in the phenomenal world to be realized by men then 

transformed into language which in turn precedes literacy; such assumption reflects the 
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literacy practice of Greek antiquity which has had place in society, but as a secondary sign 

system that serves to represent the primary sign system (vocal speech). 

2.2 Writing Skill and other Skills 

 2.2.1Writing and Speaking 

According to Brown (n.d) the productive skills are distinguished in terms of 

permanence, production time, distance, orthography, complexity, and formality (cited in 

Bader, 2007, p. 8).  

Permanence refers to “the lasting nature” of the written medium, that the written 

language is everlasting because it „leaves trace‟ unlike the oral language which is processed in 

real-time to be non-permanent. Production time, relates to the fact that writing passes through 

a whole process of planning, drafting, revising; hence, it takes much more time of production. 

However, speech is naturally spontaneous that the flow of the conversation would not have 

enough time to totally listening of the talk. Distance, there is no direct relationship between 

the writer and the reader; then no immediate feedback requires clear and intelligible text. 

Moreover, the difficulty of writing is the orthography “which carries a limited amount of 

information compared to the richness of devices available to speakers” such as pauses and 

pitches. Furthermore, the complexity of long clauses and subordinators in writing is the 

simplicity of short sentences combined by coordinators. Last but not least, writing is 

considered to be more formal than speaking in terms of communication. 

The language is acquired in early age, that speaking as a skill is learned in natural way 

through listening and imitating sounds without being thought. However, writing as a skill has 

to be learned and developed through reading then to be produced; people who never learn to 

read, consequently never learn to write. That, writing becomes a challenge throughout its 

importance in life. 
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2.2.2 Writing and Listening 

 Listening is the ability that people have by nature and enables them to speak by 

imitating the sounds. This ability is, also, developed through learning process to be a skill 

which a learner uses to enhance other skills (speaking, reading and writing).  

Listening is the receiver‟s comprehension skill. Listener has the opportunity to revise, 

interpret and broaden the idea, which refers to the consciousness of the mind receiving 

messages then to ideas that can be written down. Listening and Writing relation interferes in 

teaching learning process that learners may be good or passive listeners, in both cases writing 

process is used as note-taking of the main and important ideas. Thus listening is an important 

skill; it is the first of communication skills to be developed, then speaking, then reading and 

writing (Worthington & Fitch-Hauser, 2016, p. 161). According to Kleinmann and Selekman 

(2008)  listening is considered as test measurement for writing proficiency; dictation as an 

activity to the teaching of writing that can teach the mechanism of writing such as spelling, 

punctuation, capitalization (cited in Tomlinson, 2013, p.  225). 

2.2.3 Writing and Reading: 

 Writing and reading are interconnected skills that cannot be separated; writing and 

reading skills have been regarded as related language process from the part of the center of 

cognitive studies at Harvard (e.g., Brown and Bellugi, 1964; Bruner, Goodnow and Austin, 

1956; Weir, 1962) during the period of extensive interdisciplinary research into language and 

thought (Langer & Flihan, 2000).  

Writing and reading as learned skills effect each other‟s development. Stosky (1983) 

has published a review of correlational and experimental studies that investigated reading and 

writing relationships in which she reported that “better writers tend to be better readers (of 

their own writing as well as of other reading material), that better writers tend to read more 

than poorer writers, and that better readers tend to produce more syntactically mature writing 
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than poorer readers” (p. 636). The more students read the more their writing improves and 

vice versa, because the theoretical study of grammar do not fit the needed results; however the 

reading practices with the writing experiences have been as much as beneficial. Furthermore, 

the reader will face different writing styles according to the situation and the context that 

enables him/her to distinguish the appropriate choice of words and structures while writing. 

These relationships become even more pronounced across the teaching, learning languages 

(cited in Langer & Flihan, 2000). 

While writing is the productive skill, reading is the receptive one; that, the written 

thoughts, ideas, theories, information are needed to be read which makes them the two aspects 

of literacy. The previous involves encoding the message, whereas, the latter involves its 

decoding or interpretation; the written piece would be senseless without interpretation which 

brings it alive and that cannot be achieved without reading (Mekki, 2012, p. 15). 

2.3 The Basic Rules of Writing 

People may face obstacles while conveying a message through writing, which causes 

misinterpretation or misunderstanding of the intended idea. Thus, good writing requires 

certain criteria such as clarity, coherence, simplicity and brevity. 

2.3.1 Clarity 

  Clarity is an essential element of effective writing; it refers to ease of understanding of 

the writer‟s ideas, the purpose and the use of the language. The reader is able to picture a 

descriptive writing, thus, the sequence of events make a sense (Atlee, 2005, p. 27). 

Usually, clarity problems occur in writer‟s first draft, because drafting is considered to 

be a creative process that requires a must for general revision of the content to the spelling 

mistakes. According to Starkey 2004 (cited in Mekki, 2012, p. 12-13) the learner should 

follow certain steps to achieve clarity: 
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 Eliminate ambiguity by avoiding words or phrases that have more than one 

possible interpretation; 

 Use powerful, precise adjectives and adverbs;  

 Be concise, i.e., to avoid repetition and wordiness by getting directly to the point; 

 Word choice, to use the word according to its literal meaning and connotation in 

the context.  

    Clarity is a developed concept through revision based on the writer‟s presentation of ideas 

that can be changed or modified. 

2.3.2 Coherence 

 As Connor and Johns (1990) note, coherence has become “a popular topic” since 1970s 

and it “is of increasing interest to researchers around the world” (cited in Oller & Jonz, 1994, 

p. 11). Coherence has various meaning, linguistically, coherence is the act of presenting the 

ideas existed in the mind with arrangement that enables the reader to understand the 

development of the events. 

For instance, Peter McCagg (1990) says: 

 Coherence refers to a semantic property of textuality. It is an aspect of comprehension 

that is established in the mind of the reader as result of a perception of relatedness 

among a text‟s propositions and between the knowledge that the reader possesses of the 

world (cited in Oller & Jonz, 1994, p. 25). 

2.3.3 Brevity and Simplicity 

Regarding the reader‟s time and patience the maximum information is necessarily 

conveyed with minimum and simple words. As much as the sentences are few with the 

appropriate choice of word as much as the reader is attracted to read, understand more and 

even communicate effectively that “simplicity has always been held to be a mark of truth; it is 
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also a mark of genius” (Schopenhauer cited in Salter, 2004,  p.  62). People are attracted to the 

rich, important ideas and the useful information but without hard work or observed effort, 

therefore, the writer needs to write to express not to impress.     

2.4 Status of Writing 

English as a written language had and sill has high status than spoken language, either 

among linguists or society. Originally, it is the language of religious documents, laws, and 

great authors that is regarded even by the common man with respect, admiration and 

reverence.  

 The traditional appropriation of the written language is mainly related with the literate 

people who can use it properly whom are considered to be a few. The common attitude 

towards the written language makes it as something special “writing was the pursuit of scribes 

and preserved as a „mystery‟, a „secret treasure‟ ” (Good & Watt, 1972, cited in Linell, 1982, 

p. 25), which made the civilized man into an intellectualized individual who expresses his 

feelings and his commitment.  

The correct language as a medium is a means for nationalism and central state 

authorities to consolidate their power and strength by imposing a national identity onto a 

conglomerate of different tribes and ethnic groups. Therefore, linguists are interested in the 

development of the written standard language; thus, they focus on the written language norms 

of standardization. Moreover, standardization is the natural and inherent feature of any 

attempt to convert speech into writing, then to be separated from the private life as a contrary 

to the normal casual speech (Linell, 1982, p.  26). 

In the modern world, writing gained an over importance as means of communication 

mainly starting with delivered letters, emails to business contracts that have a type of 

formality. Moreover, the rapid development of information and communication technologies 
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in recent years is associated with a corresponding growth in interest in phone and computer 

mediated communication (CMC) that is a process of data interaction which occurs through 

one or more networked telecommunication systems (Wright & Webb, 2011, p. 3).   

The prestigious status of writing is no longer something special when it comes to digital 

based communication which is considered to be electronic communication. Feasibly, the latter 

exists to take the place of spoken communication. On the contrary to the previous regards of 

spoken and written languages that tend to differentiate between the two by giving more 

importance to the second one, a new writing style is emerged and speedily adopted in all over 

the word due to its practical and easy use (Royal, 2016, p. 336). 

The phone as facilitator does not require the grammatical rules and the formal structure 

of writing while sending text messages, which is the same for some electronic devices such as 

instant messaging, chat rooms, online forums and social network services (SNSs). Then, with 

the internet explosion the social network services largely covered huge usage, like; Facebook, 

Twitter, LinkedIn, Messengers, Instagram, Snapchat, YouTube and Vimeo accounts. 

 Facebook is the oldest device appeared as a sign of technological over success. Since 

2004, it is extremely popular mainly among college students. Ellison, Heino, and Gibbs 

(2006), based on their research, find that participants‟ average use of the site ranges from 10 

to 30 minutes each day, with 21% of participants spending more than one hour on the site 

every day. Then, it experienced an exponential growth to reach 100 million active users in 

August 2008, to exceed 400 million active users by July 2010 (cited in Wright & Webb, 

2011).  

According to recent statistics there is a shift in the demographics of social media usage, 

while Facebook usage is dominated by the younger generation, in which 46% of Facebook 

users are aged over 45. Facebook reports show that 57% of its users are college educators. 
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Similarly, in Onlinemba.com (2012) report, 50% of Facebook users base have a university 

degree (cited in Ivala, 2013, p. 45).       

 The first release of the writing process is always related to educational settings, the 

learner acquires theoretical knowledge of the language function, after that, the practical 

activities take place inside and outside the classroom. A literate person (who can read and 

write) who goes through educational process, his writing is usually much more academic, but 

this cannot deny that even literate people use the conversational style of writing; such a style 

is referred to as digital writing. The digital world facilitates the process of writing; people 

with different levels of education can write using common simple style of language.  

2.5 Formal Writing 

The traditional or paper-based writing is most often associated with formal writing, 

which is the “writing consisting of multiple paragraphs that is meant to be distributed and read 

by one or more person” (Royal, 2016, p. 336). Formal writing includes academic writing like; 

reports, essays, articles, books, long e-mails and formal letters, etc.  

2.5.1 Academic Writing 

Academic writing in English is a linear writing style, it has only one main topic to be 

discussed and contributed to every part of the supporting arguments lines. The use of the 

written standard language aims to inform rather than entertain; it is the means to acquire and 

present the skills and knowledge for specific objectives. Such type of writing is usually 

related to the academic world „the academy‟. Furthermore, it is not absolutely separated from 

many other types of writing like fictional, narrative, journalism and even other sorts of 

advertising; so that certain features are commonly shared but used in different manners. For 

instance, the journalist reports the summary and presents the comments of various experts; 

however, in an academic essay the presence of much detail, analysis is remarkable (Davis & 

McKay, 1968, p. 2-4). 
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The academic writing is to write for specific audience. The submitted research is based 

on set of rules and conventions defined by them. The process of careful consideration of the 

topic involves the writer‟s research about the logic support and objective evidence in which 

the readers will accept the presented point of view as true or plausible. Thus, it is the result of 

knowledge work by applying the theories and methods to analyzing and reporting the research 

(Chin, Ried, Wray, & Yamazak, 2013, p. 2). 

2.5.1.1 Features of Academic Writing 

 Many English language users criticize the language of academic writing as bizarre, not 

only different from every day speech, even different from the most other English registers. 

The main features that characterize its distinction are: complexity, objectivity, hedging, and 

responsibility.  

2.5.1.1.1Complexity 

The complexity in academic writing is studied and discussed from the linguistic angle 

of the grammatical structure. By the language development process, ideas are first expressed 

through coordination in a simple manner, the more language competence is developed the 

more complex ideas by means of subordination are expressed; the language becomes more 

complex. However, according to Ortega (2003) the advanced level of language use is actually 

characterized by complex phrases, along with higher lexical density, instead of complex 

sentences (cited Pietila, 2017, p. 111). Biber and Gray (2016) consider the grammatical 

complexity and the elaboration of dependent clauses with great deal of subordination of the 

academic writing as just stereotypical concepts, the same as the beliefs that it is explicit and 

clear, with logical relations between ideas overtly expressed. Actually, English academic 

writing is both; concise, with heavy reliance on phrasal structures, and inexplicit, that 

relations between grammatical constituents are often unspecified.   
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2.5.1.1.2 Objectivity 

Objective tone is a statement of non-biased language based on factual information that 

does not vary. The writer is outside of the information; the personal point of view is totally 

absent, s/he has the ability to describe and argue with logic specific words, rather than 

emotional, and expressive language. Heather Douglas (2004) consider the term objective as 

something positive that should be adopted while delivering knowledge as a „rhetorical force‟ 

which has been used in various contexts; it can refer to the criteria and method used in 

collecting data to the reported conclusions (cited in Jukola, 2015,  p. 11). The development of 

mechanical objectivity, its meaning is taken from comparative context with subjectivism; any 

interference of human judgment, assumption, belief, suspicion, or rumor is standing opposite 

the sense of objectivity.  

2.5.1.1.3 Hedging 

Hedging is “the act of expressing your attitude or ideas in tentative or cautious ways” 

(singh & lukkarila, 2017, p. 101). This act is recognized through the use of verbs, adjectives, 

adverbs, nouns, and other grammatical structures that rise the reader‟s ability to distinguish 

the writer‟s claims by introducing uncertainty and doubt. Scholars of all types discussed the 

importance of hedging in academic writing as the ethical recognition that is one step of 

possibly proving a claim based on the findings. Since, science seeks for the ethical principle 

„„objective truth‟‟, any claim must be proven, hedge points that scientific „„truths‟‟ can be 

precarious or not the „„truths‟‟ for another in a given moment, in addition to the scientific 

limitation in proving facts. Such act may have a positive attitude from the part of the readers 

by accepting more the writer‟s arguments; the feeling of consideration influences the way 

they receive the information.  
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   2.5.1.1.4 Responsibility 

Responsibility is fundamental value of academic integrity in building academic writing 

that is having a duty towards the knowledge presented. Academic responsibility is the 

reference citation of the used source about each and any information. The writer‟s 

responsibility is to differentiate between a claim and fact, the last is always based on factual 

references. Moreover, the act of taking others experiences or even ideas is plagiarism which is 

an academic misconduct; “using another's words or ideas without proper citation” (University 

of Washington, 1997). 

2.6 Informal Writing 

The over spread of informal writing style is emerged since the late of twentieth century 

with the growth of media that has been the opportunity to express the public individual 

thoughts, without the need of the traditional conditions like editors, publishers or record 

labels. The new technologies of the websites, blogs and wikis during the 1990s opened up the 

media to the less formal voices. According to the computer programmer Ward Cunningham, 

the global use of the word „wiki‟ means „fast‟ in Hawaiian slang, to refer the quick edit 

regardless to the technical process of writing codes (Cummings, 2011, p. 246). 

The informal written use of English is mainly for communication purposes, which is 

often associated with the electronic or data-based communication. Such style of writing 

includes short personal e-mails, text messaging, blogging, and massaging on social network 

sites such as Facebook. The possibility of the rapid responses and interaction between the 

participants facilitates the process of communication for double times than the traditional or 

the paper-based writing. The comparison between the past and the present development 

imposes itself on the distinct dynamics of the static and non-static written communication 

(Royal, 2016, p. 337). In point, thoughts and ideas used to be checked and revised through 

supervision which takes a long period of time before being published. By contrast to the 
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digital world that fasters both the uncontrolled data publication and the freedom public 

feedback.   

2.6.1 Features of Digital Writing: 

The common stylistic differences those are associated with informal writing: short 

sentences with optional punctuation, non-capitalized words, and the frequent use of 

abbreviation, ellipses, smileys and e-mail acronyms, but less use of adjectives and adverbs 

(Royal, 2016). The written codes are usually used to fit certain features reported by The Open 

University (2012). : 

 The piece of writing is written to be read online which is tend to be quick by adopting 

the scanning and skimming strategies; 

  The key information is clear and direct, due to the limited number of words; 

 The use of hyperlinks to guide the user to other places on the web; 

 The possibility of using images as means of illustration and to gain much visual 

appeal; 

 The flexibility of sharing the piece with others, like posts on Facebook or twitter that 

enables the conversation to take place by responding and commenting; 

 The writing style is generally relaxed and simple that suits all levels of mental 

capacities and skills of understanding. 

 The writer needs to take into account the principles of the writing process, it is 

important to clarify the purpose of communication. The relationship between the audience and 

the writer has to be considered in order to use the appropriate style of language and the 

format, which refers to the convenient medium through which the post can be available for 

the reader to read and interact.  
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Conclusion     

Writing is the act of collecting letters into words and words into sentences to exchange 

thoughts, ideas, and facts then to be developed to a skill by adapting its basic rules. Moreover, 

writing styles change in which formal writing style is not necessarily appropriate than an 

informal style, rather each style serves a different setting that is taken in choosing which style 

to use according to the situation. Indeed formal writing style differs from the informal one. 

For writing skill proficiency, it is a necessity to distinguish the differences between the styles, 

and to raise awareness about the appropriate use of these styles.   
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Introduction 

This chapter is dedicated to present the results obtained from comparative statistical 

analysis of student‟s test, on one hand, and their Facebook posts and comments as the outside 

classroom writing, on the other hand. It sheds light on students‟ perception and awareness 

about the importance of written English styles inside and outside the classroom, and its 

effectiveness in enhancing learner‟s academic writing. Both, test and online corpuses are 

treated separately, by identifying formality and informality in their writing based on the 

necessary and sufficient conditions under which the written data occurs in reality. 

Furthermore, the findings are analyzed by means of comparison to review the similarities and 

differences. The study is succeeded by a questionnaire as a follow-up tool, for more 

understanding; the questions are analyzed in tables including number of respondents, 

percentages, and followed by interpretation. In addition to the analysis, the present chapter 

includes a summary of their results and findings in addition to a general conclusion. 

3.1 Population and sample of the study 

 The chosen population for this study is Third year LMD students at the Department of 

Letters and English Language, University of 8 Mai 1945 (Guelma), that enrolled for the 

academic year 2017/2018. The reason behind selecting third year students is the adequate 

hours of studying the writing skill, of three years; in which in their 1
st
 and 2

nd
 years the 

students have been studying three hours per week, and one hour and half per week in their 

third year for approximately twenty two weeks per year. Thus, they are supposed to possess 

the necessary knowledge about academic writing, and the needed experience of practice.  

The first part of the corpus was the test that is administered to one group out of six 

which has been chosen randomly. The other part was the corpus of outside the classroom that 

is collected from their posts on a Facebook group created by them to share information. The 
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follow-up tool, which is the questionnaire, is administered randomly to three groups out of 

six. 

3.2 Students’ Test and Online Corpus 

3.2.1 Description of Students’ Test and Online Corpuses 

The test is conceptually designed; it is consisting of two unrelated questions. The 

participants are asked to write a paragraph for each task considering a number of elements 

that they have to tackle in their writings. Students are expected to apply their knowledge of 

writing in order to investigate their style of writing inside the classroom. It is worth 

mentioning that the two topics they are asked to write about are based on the type of posts‟ 

they usually share in their Facebook groups. Unlike the restricted questions; their online 

writings are not supervised by the teacher in which they freely express their thoughts and data 

using common style. 

The first topic of the test consists of writing a formal request in the form of a letter in 

which they address their colleagues for handouts and information about the exam. The points 

that the students will inquire about are the following:  

 The handouts of the concerned module. 

 The lessons included in the exam.  

 An answer if the exam would be common between the teachers. 

 Some opinions about the types of the questions. 

The second topic is about writing an announcement addressed by the delegate of the 

group to other students. The announcement covers the topic of providing information and 

procedures to reschedule a particular course, in which s/he reports information about the 

following four points: 



42 
 

 
 

 The concerned module. 

 The meeting of the teacher with the department. 

 The need to write a formal request as administration‟s procedure. 

  Classmates‟ suggestions. 

3.3 Students’ Test 

3.3.1 Administration of Students’ Test 

The test is administered at the department of Letters and English Language, University 

of 8 Mai 1945 (Guelma), to Third year students by their teacher of writing expression during a 

normal session: (dated, May, 29
th

 2018), in which they are given half an hour to answer. The 

main reason for administering the test this way is to make students answer these tasks as they 

usually do in a normal activity and not to make them behave differently knowing that the test 

is a part of a research for a master degree. The aim here is to ensure the credibility of the 

answers. Students‟ names are erased by the supervisor from the test sheets to assure 

anonymity. 

 3.3.2 The Analysis of the Findings of the Students’ Test 

According to Mann (2017), for the first (B2) and proficiency (C2) writing paper, 25% of 

marks for each composition are explicitly given to register. The importance of register in 

writing tasks is conducted through four concepts: 

 Content: focuses on the fulfillment of the required task. 

 Communicative achievement: focuses on the usage of the appropriate register. 

 Organization: focuses on the logical order of the writing piece. 

 Language: focuses on the vocabulary and grammar and the range of the language. 

Thus, the respondents are analyzed considering the four elements; vocabulary/set 

phrases that can be related to the features of complexity and objectivity, grammar, and 
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punctuation in relation to the complexity of language, and information to investigate clarity of 

the message, in addition to the factor of politeness, mentioning the number of students and 

percentage of formality (high-formal and semi-formal) and informality. Since, the sample is 

required to write a discursive piece in the form of a letter and announcement using correct 

English, with the appropriate style as an academic task, politeness is extremely important 

factor as context dependent. Linguistic politeness „„is an expression of concern for the 

feelings of the others‟‟ (Holmes, 2013. p, 4). Based on Wolfson‟s „bulge‟ model, linguistic 

politeness behavior is treated by relative social distance as major factor to determine its 

aspects (negative and positive politeness). Negative politeness devices generally occur in 

formal settings and interactions to express distance and power distinctions, whereas, positive 

politeness devices are used to express solidarity and emphasis equality between participants in 

less formal/informal settings. 

Question one: You are third year student at the department of English. Unfortunately, at the 

period of the exams you have lost the handouts of a certain module which obliged you to ask 

for help from your colleagues. 

Table 3.1 

A third year student letter 

                                                                                     Number                   Percentage 

High-Formal register                                                             04                            11.1 %                 

Semi-formal register                                                              06                            16.6 % 

Informal register                                                                    26                            72.2 % 

Total                                                                                      36                             100% 

 

 The answers of the first question are classified under three types of register:            

high-formal, semi-formal and informal. The number of participants in the test is 36, in which 
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all students were able to accomplish the first task. The majority of students (72.2%) use the 

informal style in writing the letter. However, 16.6% of students employ the semi-formal style 

and the others who represent the minority (11.1%) write with high-formal style.    

High-Formal Register/Style 

The high-formal corpuses tend to be more informative; discussing the required points of 

the task which can provide clarity and brevity of the message and, using the appropriate 

objective formal vocabulary when: greeting, beginning, making a request, apologizing, 

closing remarks providing, and complementary closing. Other criteria are: correct formal 

grammar when using: complete sentences, complete words (no contractions or abbreviations), 

and the right spelling of words while developing the ideas. And well situated punctuation 

marks. The following is an example of formal respondent: 

Example1 

     Dear colleagues,  

     I am a third year student from G: 4. the reason of writing this letter is 

to ask for help. Unfortunately, I could not find my handouts of the last 

lesson of literature course entitled „American minor literature‟, I would 

be grateful if you could give me a copy of the lesson. 

     I regret but, if there is any information about the included lessons as 

well as the types of the exam questions, and if the exam will be common 

between the teachers. Anyone could help us please with the previous 

exams as an example. 

                Thank you again, and I look forward your answers in the near future. 

                                                                                            Your sincerely,    

The example above represents the needed criteria of high-formal letter. Moreover, 

politeness behavior is materialized in the answers; using the negative politeness devices to 

show the seriousness of the subject matter and high status of respect to the reader. 
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Table 3.2 

High-formal letter 

The 

writers 

use: 

Information Vocabulary and Structure Grammar Punctuation 

 

High-

formal    

letter 

 

 

 

 

 

 

The required 

information is present: 

„literature course 

entitled „American 

minor literature‟ 

„any information about 

the included lessons‟ 

 

„if the exam will be 

common between the 

teachers‟ 

 

„the types of the exam 

questions‟ 

Greeting: 

„Dear colleagues‟ 

Beginning: 

„I am a third    year student 

from G: 4‟ 

Making a request: 

„I would be grateful if you 

could give me‟ 

Apologizing: 

„I regret but‟ 

Closing marks: 

„I look forward your answers 

in the near future‟ 

Closing: 

„Your sincerely‟ 

 

Formal correct 

grammar: 

„ I am‟ 

„I could not‟ 

„Please‟ 

No spelling 

mistakes 

 

Correct 

punctuation, 

comma after 

greeting and 

closing: 

„Dear 

colleagues,‟ 

„Your 

sincerely,‟ 

No 

exclamation 

marks. 

 

Semi-Formal and informal Register/Style 

The semi-formal and informal corpuses are generally similar, yet, they differ in the 

choice of vocabulary. Both are less informative; they lack some requested points with no 

details, but rather mentioning only the most important information according to their 

understanding. The use of simple and incorrect grammar: run-on sentences, sentence sprawl, 

imperative form, contractions and abbreviations. In addition to wrong situated punctuation 

marks. However, the informal register is less polite than the semi-formal in which the 

linguistic choice of words is more personal. The following are some semi-formal respondents: 
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Example 1 

      Dear, students 

       I‟m writing this letter because I have a request for you as only you can 

help me since I was absent last week due to some health issues, could you 

please give me handouts of psychology course?! I would be gratful to you.                       

                                                                     yours sincerely 

Example 2 

     Dear colleagues,  

     I would realy appreciate it. If you provide me with the lessons included 

in the exame I could not fined my handouts of civilization course and the 

exame is this sunday, I‟am realy in need as soon as possible, I apologize 

for any inconvien 

                                                                              Yourse truely,x 

Example 3 

Dear, colleagues. 

According to many problems that I have faced this semester, and 

especially health ones, as I was abscent for a long time, so I would be very 

thinkfull if you could help me with the lessons handouts because eaxams 

are very near and I need to start revising. 

                                                                                                     your sincirly,  

Students‟ answers miss some required points such as clarity that is neglected. In terms 

of vocabulary, students are objective. While, in terms of structure, the beginning and closing 

remarks are missing. Even though, most of students respect the principle of politeness as a 

strategy of request, that they hire the positive politeness devices as sign of intimate and 

appreciation, like: „I would realy appreciate it‟. „I would be gratful to you‟. 
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Table 3.3 

Semi-formal letter 
The writers 

use 

Information Vocabulary and 

Structure 

Grammar Punctuation 

 

 

 

 

 

Semi-

formal 

letter 

 

 

 

 

 

 

Limited 

information is 

provided: 

„could you please 

give me handouts 

of psychology 

course‟ 

 

handouts of 

„civilization 

course‟ 

 

„could help me 

with the lessons 

handouts‟ 

 

 

 

Greeting: 

„Dear colleagues,‟ 

Making a request: 

„I have a request for 

you‟ 

 

„I would realy 

appreciate it. If you 

provide me‟ 

 

Apologizing: 

„ I apologize for any 

inconvienasce‟ 

 

Closing: 

„your sincirly,‟ 

Contractions: 

„I‟m‟ 

„Couldn‟t‟ 

„Can‟t‟ 

„it‟s‟ 

„You‟r‟ 

„I‟ve‟ 

Spelling 

mistakes: 

„realy‟ 

„exame‟ 

„inconvienasce‟ 

„thinkfull‟ 

„abscent‟ 

„Yourse‟ 

„Sincirly‟ 

Wrong situated 

punctuation marks in 

greeting : 

„Dear, students‟ 

„Dear,colleagues.‟ 

 

And closing: 

„yours, friendly‟ 

„Yourse truely,x‟ 

Or the absence of the 

punctuation mark: 

„Dear students‟ 

„yours sincerely‟ 

 

The use of 

exclamation and 

question marks 

„!?‟ 

 

Over and above, the following informal respondents do not have even the form/structure 

of „letter‟, but a block of words in a form of demands, which are expressed in impolite 

manner: 

 

Example 1 

Yo! People of my group – and others -. Wanna ask you about an upcoming 

exam , any idea if it will be the same for all f us ? and what type of the 

questions are we expecting here ? oh and, I may have lost my handouts to 

the generous  people. It would be very enough to send only what‟s included. 

Cheers!  
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Example 2 

*Yo, do you have the handouts of (the concerned course), if it is a boy 

*hello, how are you?(start a small conversation in which I show her that 

she is smart and funny) by the way do you have the handouts of …(if is a 

girl). 

*hello beautiful nice people, what are the lessons included in the exam 

of…/gonna be a unification of power and evil between teachers.  

Example 3 

You peple of „exlusive‟ (a small group of elite of group 04) does any one of 

you have the handouts of the courses, university-I don‟t know where I‟ve put 

them or else. I have a good feeling that lesson 3 is gonna be in the exam, 

they both like „„pick the right answers‟‟ kind of question. 

Example 4 

Send me course n°:06 of Civ, I just found out that I don‟t have iiiiit . 

Damn it! I feel so useless, please send it as fast as possible.  

Also sweets! Did anyone send you any previous questions???? 

               Thank youuu so much Deary 

                         my Savior <3# Kisse#Hugs 

         As it is presented in the examples above, students use high level of informality of 

language including orality as casual discussion such as „yo‟, „gonna‟, and „wanna‟, as well as 

abbreviations like „Civ‟, also the over use of punctuation and images. But, as an academic 

task the structure of „letter‟ must be respected and applied, based on the provided knowledge 

in written expression module. Moreover, students should use correct grammar. 
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Table 3.4 

Informal letter 

The 

writers use 

Information Vocabulary and 

structure 

Grammar Punctuation 

 

 

 

 

 

 

 

Information is 

limited: 

„send only 

what‟s included‟ 

„Send me course 

n°:06 of Civ‟ 

„the exam 

of…/gonna be a 

unification of 

power and evil 

between 

teachers‟ 

„I have a good 

feeling that 

lesson 3 is 

gonna be in the 

exam‟ 

Greeting: 

„Hello mate,‟ 

„Good evening dear 

mate,‟ 

„Hello mates‟ 

Beginning: 

„I hope you are well‟ 

Making a request: 

„Can you led me 

your handouts‟ 

„can you please give 

me‟ 

„Plz send them to 

me‟ 

Apologizing: 

„I‟am sorry to 

disturb you but‟ 

Closing: 

Thank uuuuuu (:  

<3<3 

 

Contractions: 

„don‟t‟ 

„that‟s‟ 

„couldn‟t‟ 

„didn‟t‟ 

„what‟s‟ 

„I‟ll‟ 

„I‟m‟ 

„I‟d‟ 

„you‟ve‟ 

Net speak: 

„yo‟ 

„iiiit ‟ 

„youuu‟ 

„yo!‟ 

„oh‟ 

„&‟ 

„toooolate‟ 

„Damn it‟ 

„<3# Kisse#Hugs‟ 

Direct  

language: 

„send me‟ 

„You people of 

exclusive„ 

„I want you to help me‟ 

„hit me up‟ 

Slang language: 

„the exams are on the 

doors‟ 

Wrong situated 

punctuation: 

 „Hello mates!‟ 

„do you have any 

exam papers!!!‟ 

„Gracias!‟ 

„Yo!‟ 

„Thank you!‟ 
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Question two: You are the delegate of the group. The teacher informed you about the 

meeting with department to change the unsatisfied timing of the module based on the desire of 

your colleges. 

Table 3.5  

A delegate announcement 

                                                                                             Number                   Percentage 

High-Formal register                                                                   00                          00 %                 

Semi-formal register                                                                    04                          11.7 % 

Informal register                                                                          30                          88.2 % 

No answer                                                                                    02                           5.5 % 

Total                                                                                             36                         100% 

     

 The answers of the second task are either semi-formal or informal, whereas the      

high-formal register does not appear in all corpuses. Moreover, not all of the participants were 

able to accomplish the task; two of the participants have not done. The main possibility is 

time constraints, while inability to understand the question is still to be another possibility. So, 

of a total of 34 respondents, 04 (11.7%) participants use the semi-formal register, whereas the 

others (88.2%) write in the informal register.    

According to krashen (n.d) formal register is used in impersonal formal settings; 

announcement speeches are common for this register. An announcement is the written or 

spoken official statement about a fact, “a piece of information given over a public address 

system” (Oxford Living Dictionaries). The act of announcing a subject is based on the 

readers‟ attention. An attractive announcement is to imply the subject but not in a direct way. 

Scholars and scientists emphasize the non-literal state especially for school themes to other 

colleagues, instead of explicit announcement (the literal state in some fashion or other), it is 

smother to establish the subject by implication, that the reader does not have to be „hit over 
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the head‟. The second choice is to announce the subject immediately or to delay; a delayed 

announcement is to catch the readers‟ eye and interest about the subject by a provocative 

statement to pique their curiosity, but the immediate announcement is to state the information 

directly (Kane, 1988). 

Informal Register: 

 The majority of the answers are informal announcements using explicit and immediate 

linguistic choice of statements. Politeness behavior is remarkably absent in the respondents; 

neither negative nor positive devices are used. Students use direct language as a sign of power 

or high position than the others. The following are examples of informal respondents:  

Example 1 

  Dear mates  

     The teacher of written expression is meeting the department‟s 

administration to reschedule the course. So we as students have to write a 

request. Don‟t hesitate and contact me for suggestion. Peace!!! 

Example 2 

Dear mates  

I just received an email, about attending a meeting in departement with all 

teachers, about concerned cours, And as am suppose to be delegate. I need 

to write administration‟s procedure request, so your suggestions are   

welcomed!                                                             Ps: Don‟t fight!   

Example 3                            

Dear loyal subjects . 

This is delegate speaking. I came with good news! , the administration and 

the teacher have finally decided to reopen the literature session case, I, your 

great ruler, was invited to the meeting, we need also to complete the 

procedures and give them a written request plus I need to hear your 

suggestions. 
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Example 4 

Hi guys, 

I hope you‟re enjoying your spring holodays the way I‟m not, and speaking 

of which, I have bad news for you which is a reschedualing of our French 

course session. The meeting will be held on the 5
th

 of April. As usual! I will 

start a poll on our facebook page in which you could suggest another time 

& vote for it. Please, don‟t be selfish. May the best suggestion win & have a 

nice day: 

                                                Your beloved delegate :3  

Example 5 

Attention group 04, as your delegate, to inform you that the translation‟s 

teacher has finally agreed to reschedule the course, but that can‟t be done 

only with meeting with administration, So you are all concerned with this 

I hope you will be understandable and write a request to complete 

administration‟s procedures and contain your suggestions 

Example 6 

    Dear subjects, XD 

Mrs „I‟ of translation has finally accepted our request of changing the 

timing of her session. 

We first need to write a request, so if you have any suggestions send now or 

stay quiet forever (jk XD) 

My meeting will be a week from now, So hurry up if you please!!! 

 The announcements are less informative, in which the message contains no details or 

explanation to the reader. The used vocabulary principles are expressed in personal manner 

like „hi guys‟. The remarkable use of direct language; imperative form, contractions, run-on 

sentences, sentence sprawl, and mistaken situated punctuation marks is very informal. 
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Table 3.6 

Informal announcement 

The writers 

use 

Information Vocabulary 

and structure 

Grammar Punctuation 

 

 

 

 

 

Informal 

announcement 

 

 

Limited information 

is provided: 

„This is delegate 

speaking‟ 

„the civilization 

course is to be 

rescheduled‟ 

„we must write a 

request as 

administration‟s 

procedure‟ 

„My meeting will be 

a week from now‟ 

„write down your 

suggestions to select 

what suits the 

majority‟ 

No information 

about the addressee 

No exact timing for 

the meeting 

 

Greeting: 

„Hi guys,‟ 

„Dear 

subjects, XD‟ 

„students of 

distinct 04‟ 

No beginning 

No making 

request: 

„if you have 

any 

suggestions 

send now or 

stay quiet 

forever‟ 

No 

apologizing 

Closing: 

„thank you‟ 

„Your beloved 

delegate :3‟ 

„Peace!!!‟ 

Contractions: 

„I‟m‟ 

„I‟ll‟ 

„I‟d‟ 

Net speak: 

„peace niggas (:‟ 

„-_-„ 

„sooo‟ 

„&‟ 

„yo‟ 

Direct language: 

„Attention group 

04,‟ 

„Don‟t hesitate and 

contact me for 

suggestion‟ 

„don‟t be selfish‟ 

Spelling mistakes: 

„holodays‟ 

„reschedualing‟ 

„departement‟ 

„cours‟ 

The use of 

exclamation 

marks: 

„Yo!‟ 

„Peace!‟ 

„welcomed!‟                                                             

 

Semi-Formal Register: 

The semi-formal answers vary from the previous pieces in the remarkable politeness 

behavior (positive politeness devices) that is presented with objective vocabulary. In part, the 

formality is related to the politeness behavior, and to the correctly situated punctuation; but 

not to the complexity of grammar to produce meaningful and well-structured piece of writing. 
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The corpuses are regarded to be semi-formal based on the analysis measurements. As in the 

following example: 

Example 1 

Dear classmates, 

I would like to inform you that a meeting with miss (x) would be held this 

tuesday morning in order to reschedule the linguistic course, I would attend 

the meeting with teacher and the department, my request is to ask all of you 

to meet and write a formal request as administration procedure and to 

convey our needs. and finally I would be thankful if you all submit your 

suggestions to take it into consideration  

                                                                                       Your delegate. 

Students are tending to be semi-formal, mentioning the important information in polite 

way. They use objective vocabulary like greeting and closing. 

Table 3.7 

Semi-formal announcement 

The writers 

use 

Information Vocabulary and 

structure 

Grammar Punctuation   

 

Semi-formal 

announcement 

 

 

 

 

 

Limited 

information: 

-Missing the 

time of the 

meeting: 

„a meeting 

with miss (x) 

would be held 

this tuesday 

morning‟ 

Greeting: 

„Dear classmates‟ 

Beginning: 

„I would like to 

inform you that‟ 

Making request: 

„my request is to 

ask all of you to‟ 

Closing marks: 

„finally I would be 

thankful‟ 

Closing: 

„Your delegate‟ 

Correct 

grammar: 

„I would like to‟ 

„I would attend‟ 

„I would be 

thankful‟ 

 

 

Correct 

punctuation 

marks after 

greeting: 

„Dear 

classmates,‟ 

Dear 

colleagues, 

And closing: 

„Your delegate‟ 

No exclamation 

mark 
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The test has included 70 various answers between the first topic and the second one, the 

analysis focus on the writing register/style which is the purpose of the study. As it is noticed, 

the main used registers in the respondents are the semi-formal and informal; very few students 

are formal. However, the others are not, they neglect the setting, and the language, focusing 

on the relationship with the readers. 

3.4 Students Online Corpus 

3.4.1 Corpus  

The corpus of the study is collected by the supervisor in order to erase the participants‟ 

names. It comprises 40 pieces written in English and posted on the official Facebook group of 

English students, University of 8 Mai 1945. The reason of choosing Facebook is, firstly, 

because they are freely accessed site in which no member registration is needed to access the 

site. Secondly, the language of communication on this site is mostly English, when it comes 

to students of English language.      

The selected data are studied to assess the level of formality of the corpuses. Due to the 

informality of the electronic medium, the corpuses are analyzed by taking into account the 

four writing elements of the traditional formulae of letter and announcement with the 

possibility of employing these courtesy formulae; vocabulary/set phrases (focusing on 

salutation and closing), grammar, punctuation and information, mentioning the number of 

respondents and percentage of high-formality, semi-formality and informality.         

Online writing is characterized by several features and principles. The writer needs to 

focus on the purpose of writing to produce the appropriate language which should be simple 

and summarized by short sentences that fits the audience and the setting (The Open 

University, 2012). 
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3.4.2 The Analysis of Findings of the Students’ Online Corpuses 

              3.4.2.1 The Social Networking Site Facebook 

The growth of web has allowed many services to be created which facilitates 

collaboration in the World Wide Web that is defined as „„the web-based services that allow 

individuals to construct a public or semi-public profile…articulate a list of other users with 

whom they share a connection and view and traverse their list of connection‟‟ (Boy & Ellison 

2008, p, 211 cited in Perez-Sabater 2012, p. 82). Facebook is one of the most popular social 

networking websites „„as a cross between a tool for meeting new people and a platform for 

networking with people you already know‟‟ (Baron 2008, p. 84 cited p. 82). It is characterized 

by adding or modifying the information already online, for instance, a user can create a group 

which is open to other users. It is interesting to indicate that Facebook is originated from 

educational platform design between classmates, involving into online communication tool 

for diversified fields. 

The most common researches on Facebook have analyzed its use from a sociological or 

pragmatic approach, identifying the sense of community based on participants‟ relationship in 

social networking, and as a platform of enhancing learning. However, the study of the 

linguistic aspects of this online social networking website is rare; not only because of its 

modernity but also due to its complexity in which different genres concurrently exist on one 

social networking website. In the last decade, sociolinguistics was interested on the issue that 

Baron (2000) considers the traditional boundary between the author and the audience is 

merged in online writing mainly in terms of formality (cited in Perez-Sabater 2012). 
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  Table 3.8 

Online students writing  

                                                                                               Number                   Percentage 

High-Formal register                                                                  00                            00 %                 

Semi-formal register                                                                  02                             05 % 

Informal register                                                                        38                            95 % 

Total                                                                                           40                           100% 

      

Following the formality/informality criteria, the corpuses are divided into two applied 

registers; semi-formal and informal. The majority of students use the informal register/style in 

their electronic writing texts and comments, 38 (95%) out of 40 corpuses present the 

informality level of the written English use. The minority of the published posts sound to be 

formal in which only 02 (5%) pieces are representing the semi-formal register. Whereas, the 

high-formal register does not appear in all web writing data.     

The presented topics of the corpuses are the basis of the test‟s topics. The most common 

and frequent subjects posted by students on their official Facebook group site, are either about 

the planning of sessions and exams, or asking for help concerning the courses and handouts. 

Semi-Formal Register 

The two online posts start with formal greeting: Dear+ Group; in separate position from 

the main body, as general call without specification of the addressee names or nicknames. In 

addition to the correct placement of the punctuation mark (comma) after the salutation. At the 

end of the written text only one of them have used the farewell „TANK YOU.‟ as polite closing 

of the message. As in the examples 1: 
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Example 1 

Dear Group, 

THIS IS THE FINAL POST CONCERNING THE #PLANING. 

              S proposal has been submitted to the administration this afternoon. It 

was accepted and to be printed and published tomorrow as max. 

         . 

Again I don‟t surve individual‟s interests…I serve what the majority accepts. 

TAKING IN CONSIDERATION THE SPECIAL CASES. 

        Think of what suits 345 person. … Not youwhat suit you as individual. You 

are a drop in the sea. If you need a week before literature (as I was yelled at this 

morning) have your own exams. 

Please don‟t judge according to your interests and this is not only concerning the 

Exam… 

        . 

       Thank you.  

The intended message in the previous posts is clearly detailed with the exactly needed 

information, capitalizing the key terms and highlighting the others with the Hashtag  sign “#”. 

Furthermore, it is characterized by the current use of dots rather than conjunctions or adverbs 

to connect the sentences, the use of slang „you are a drop on the see‟, contractions, and the 

shift between tenses. 
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Table 3.9 

Students‟ online semi-formal writing 

The writers use Information Vocabulary and 

structure 

Grammar Punctuation  

 

Semi-formal 

posts 

Detailed 

information: 

„this is the final 

concerning the 

planning‟ 

 

„I am here to 

inform you that 

the planning is 

not final‟ 

 

Greeting: 

„Dear group‟ 

Closing: 

„THNK TOU‟ 

Contraction: 

„don‟t‟ 

Net speak: 

„#planning‟ 

„#not_final‟ 

„#civilization‟ 

„#personal‟ 

„#desires‟ 

„#Suits‟ 

„#majority‟ 

Capitalization: 

„MOST LIKELY‟ 

„EXPIRSE‟ 

„TAKING IN 

CONSIDERATION‟ 

Correct situated 

comma after 

greeting: 

„dear group,‟ 

And closing: 

„THANK YOU,‟ 

The use of dots 

to connect 

phrases: 

„…‟ 

„take as 

not…there is‟ 

The use of full 

stop between  

paragraphs 

 

Informal Register: 

The majorities of Facebook members use nicknames for their accounts. In addition to 

using nicknames, they neither present themselves nor sign off their posts which make them 

unknown to the others; such situation can block the communication between the participants 

because of the message ambiguity. Especially, when the writer use direct request without 

clarification or detailed information about the subject matter as it is presented on the 

following example: 

Please help me I did not find writers in minor narrative American if you have any 

information help me 

Are u a third year student? 
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    You should get a visa and many things to be done to get some help from 

this “people” 

She is a second year I wanna help her but at least she should be specific, 

otherwise no 3
rd

 year group is tought by miss chahat this year 

Writing process is the writer‟s responsibility towards the reception of the intended 

massage; the writer needs to create the appropriate situation of discussion and communication 

with the addressed audience, regarding the nature of the writer‟s relationship and his/her 

audience mainly to save „face‟, and to provide the full information to assert clarity. 

Concerning the type of announcement posts, the information is presented in direct way 

without any introductory or provocative sentences or even details, and directly addresses the 

students without salutation, beginning or closing, in which the words used by the students are 

of oral casual discussion; as in the example bellow: 

Group 5 :tomorrow there is no session of written and Thursday too. 

Moreover, the use of salutation does not assure the follow up of farewell at the end of 

the message in some cases; or both are presented with informal language. They use a mixed 

language between capital words and normal formula structure, fundamentally to highlight the 

key terms of the message. Opposing the structure of formality; the important information in 

formal writing is highlighted through the selection of words, use expressions and syntactic 

structures choices. Besides to the common use of images or Hashtag (#) to form a visual 

appeal or to show emotional situation like in the example 1:Example1 

Dear pieces of “STIHS”  

THIS IS FROM MISS CHIHEB… 

AS SHE PROMISSED ABOUT THE BLOG THING.. 

ABOUT 

“The texts we will tackle for understanding language processes in minor literature”. 
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         In the studied corpuses, students use direct language presenting the features of online 

writing to announce information or to ask for help from colleagues. Their writings are mostly 

characterized by the use of capitalization, the highlighting of the most needed words focusing 

on the meaning at the expense of the structure, for which they do not spend time. 

Table 3.10 

Students‟ informal writing 

The writer 

use  

 information  Vocabulary and 

structure 

Grammar  Punctuation 

 

Informal 

posts 

Personal 

information: 

„She told 

me…‟ 

„On behalf of 

your king‟ 

„So 

concerning 

the majority 

will, 

tomorrow we 

will not 

attend the 

course‟ 

Greeting: 

„Dear pieces of 

sheets‟ 

„Not so dear group‟  

„Group 5‟ 

„Hi there‟ 

„Hey guys‟ 

Closing: 

„Thnkx in advance‟ 

„Thank you‟ 

„Thanks‟ 

„and good luck to u 

all‟ 

„I‟ll be greatful‟ 

„Good luck‟ 

Capitalization: 

„I HOPE‟ 

„FOCUS ON‟ 

Contractions: 

„Don‟t‟ 

„It‟s‟ 

„didn‟t‟ 

„I‟ll‟ 

„I‟m‟ 

Abbreviation: 

„U‟ 

„Plz‟ 

 „Slm‟ 

The use of 

comma after 

greeting: 

„Not so dear 

group,‟ 

The use of 

colons: 

„Group 5:‟  

The use of dots: 

„…‟ 

Exclamation 

mark: 

„Hi there!‟ 

„not to revise!!! 

smiley: (: 
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3.5 Results 

     The visual representation of the outcomes can be found in the chart below:

 

Chart 1: Level of Formality 

 The results show that there is a huge variation between the levels of formality per genre 

of writing. All genres possess a relatively informal register, indicating informal texts. A 

possible reason for the remarkably low level of formality is the unawareness of the 

appropriate use of registers according to the setting, situation and context, In addition to the 

influence of netspeak on writing on a paper in general. 

         „Letter‟ scores the highest level of formality in the test, with 27% including both levels 

of formality (high-formal and semi-formal). Subsequently, „Announcement‟ scores lower 

level of formality, with 12% of only the semi-formal writings. This is a remarkable result, as 

it was not expected that the test would score such a low level of formality, despite the fact that 

the setting is academic. Considering the fact that the digital writing is considered to be 

informal, Facebook posts and comments score the lowest level of formality with only 5% of 

semi-formal register use.  
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3.6 Inside the Classroom Corpus vs. Outside the Classroom Corpus 

Table 3.11 

Inside the classroom corpus 

 

 

 Letter Announcement 

 

Structure 

 Students‟ formal letters are 

shaped according to the 

formal structure. Whereas, 

informal letters are written in 

form of blocks. 

 Neither formal nor informal 

announcements are written 

according to the structure 

rules. 

 

 

 

Vocabulary 

Formal letters are seen to be 

objective using polite 

vocabulary. However, 

informal letters are 

subjective by using intimate 

greetings and closings. 

Students disrespect the 

common features of 

vocabulary in their informal 

announcements. But in semi-

formal announcements are 

mentioned with less polite 

words.     

 

 

 

Grammar 

High-formal letters are 

written in formal grammar; 

respecting the academic 

writing features like 

complexity and objectivity; 

ideas are expressed through 

coordination in simple 

manner. However, semi-

formal and informal are less 

academic by the use of 

contractions, spelling 

mistakes, direct language, 

netspeak, and smileys. 

 

Students‟ informality is 

represented in their direct 

language contractions, 

netspeak, and abbreviation, 

unlike their semi-formal 

announcements where they 

use correct and complete 

words. 
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Table 3.12 

Outside the classroom corpus 

 Letter Announcement 

Structure In both letters and announcements the formal structure is 

almost absent in students‟ online writings. 

Vocabulary Both letters and announcements are written using wrong 

situated vocabulary; either greetings or closings are produced 

within the main body of the text. 

Grammar Students use incorrect grammar in both letters and 

announcements: contractions, abbreviations, netspeak and 

capitalization of words and sentences.   

The analysis of the students‟ test reveal that the majority of students‟ first consideration 

while writing is to deliver the intended message taking into account the most important 

information. The students‟ classroom writing does not reveal the use of basics of the writing 

skill, neither the appropriate writing register that is noticed to be almost absent in both 

questions. Students do not follow the appropriate norms of classroom writing at the different 

levels: of structure, of vocabulary and of grammar. Yet, the outside classroom corpus, which 

is Facebook online writing, is already the informal register that has no norms or rules to 

follow, students use of English is very relaxed full of the computers‟ tools as images, smileys,  

and Hashtags.  

Contrasting writings of the test and of the Facebook corpuses, we find that while 

formality is almost absent in Facebook corpus, it is not really considered by the majority of 

the students in classroom writing. The style of writing in and outside the classroom resemble 

to a great extent, due to the influence of informal style on the classroom writing rather than 

the influence of formal style on outside the classroom writing. 
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3.7 Students’ Questionnaire 

3.7.1 Description of Students’ Questionnaire 

 The questionnaire is subsequently designed; a follow-up data gathering tool, to seek 

more information and to support results from the students‟ test. The questionnaire is more 

restricted and closed because of the nature of the study; in which we are investigating the 

students‟ awareness about the writing style to use in and outside the classroom. To reduce 

ambiguous answers, different types of closed-ended questions are provided such as 

dichotomous and multiple choices questions. Depending on the question, participants are 

required to choose either one or more answers out of various pre-determined possible options. 

Yet, a follow-up question is accompanied almost all questions seeking additional comments if 

the students want to offer, in which the aim is to provide more clarification, or addition. It 

consists of fifteen (15) questions categorized under three main sections.  

The first section is entitled „General Background‟ which includes three questions about 

participants‟ gender, age and duration of learning English. The second section, from Q4 to 

Q9, focuses on formal and informal writing styles; in which the aim is to investigate learners‟ 

knowledge about writing styles. Finally, the third section, from Q10 to Q15, is about the use 

of written English in social network; to look for students‟ awareness of the English written 

style variation in and outside the classroom.   

3.7.2 Administration of Students’ Questionnaire 

The questionnaire is administered at the department of Letters and English Language, 

university 8 Mai 01945 (Guelma), to third year students during two days April 30
th

 and Mai 

3
rd

, 2018. Students were collaborative, answering the different questions. They are given 

twenty minutes to answer them. Also, it is worth mentioning that the researcher was present 

while students were answering to provide them with needed explanation when needed to 

avoid ambiguity.          
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3.7.3 Analysis of Findings of Students’ Questionnaire 

Section one: General Background  

Question 1: What is your gender? 

Table 3.13 

Third year students‟ Gender 

                                                                           Number                 percentage  

  Male                                                                       19                             19% 

  Female                                                                    79                             79% 

  Total                                                                       100                           100% 

 

The dominant gender of Third year students of letters and English language at the 

University of 8 Mai 1945 is the female gender, in which 79% of the participants are females, 

whereas, only 19% present males. This indicates that males are less interested about learning 

English. In fact, many studies report females‟ positive attitudes and greater interest in learning 

foreign language and languages in general.  

Question 2: How old are you?                                                                                                                      

Table 3.14 

  Third year students‟ Ages 

 Number                        Percentage 

20 17 17% 

21 31 31% 

22 27 27% 

23 18 18% 

24 02 2% 

25 01 1%  

26 02 2% 
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Concerning students‟ ages, the sample ranges between 20 and 26 years old. In which 

students being 21(31%) and 22 (27%) are the dominant in the Third year, followed by 18% of 

23 years old and 17% of 20 years old as remarkable number. However, the minority of 

students (2%, 1% and 2%) represent the ages of 24, 25 and 26. This implies that the sample is 

homogenous, in which the majority of students‟ (95%) age ranges from 20 to 23. 

 Question 3: How long have you been learning English (including this year)? 

 Table 3.15 

Students‟ duration of learning English language 

 Number                   Percentage  

3                                                                                      23                               23%                                                                                                                    

10                                                                                    60                               60% 

11                                                                                    09                               09% 

12                                                                                    03                                03% 

Total                                                                               100                             100% 

      

 Students‟ answers indicate that the majority of the students were studying English for 

more than ten years (from 10 to 12 years). Twenty three (23) (23%) students claim that they 

were studying English for three years, which is not possible given the fact that the educational 

system in Algeria presents English to students starting from middle school, to high school. 

Students misunderstood the question, and answer with the number of the years they were 

studying English at University. 
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Section 2: The Use of Written English through Social Network Services  

Question 4: Where do you use written English?  

Table 3.16 

Settings where students use written English 

                                                                                      Number                    Percentage   

In the classroom only                                                       30 30% 

Inside and outside the classroom                                     67 67%   

Total                                                                                100                     100% 

 

As it is shown in the previous table, 67% of students (67) use written English inside and 

outside the classroom settings. English for them is not only the language they use in academic 

settings, but their appreciation for English made them use it outside the classroom as well. 

However, 30% of the students (30) use written English inside the classroom only, as they can 

use other languages to communicate with all people. While English language is the field they 

are learning and the medium of education.        

Question 5: When you write, it is usually for 

Table 3.17 

Purposes of using written English  

         Number                   Percentage   

Academic purposes (essay, research papers ….)     35                          35% 

Entertainment                                                                  02                           02% 

To communicate                                                              12                           12% 

*Academic purposes + to communicate                         51                           51% 

Total                                                                                100                         100% 

 

 In this question, students are asked to choose for which purpose (s) they use written 

English. The majority of the students (51%) use English for „Academic purposes‟ and „to 
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communicate‟ in general. The answers of this question support the results of the previous one, 

which students use written English inside the classroom, for academic purposes and outside 

the classroom, to communicate. Whereas, the other remarkable finding is that 35% of the 

students use written English for Academic purposes only, such as in essays, research papers 

and other educational tasks which are parts of the learning curriculum. These students see 

English as the field they are learning and not as a language to be used for communication and 

discussion, or even entertainment. Two students 02 (02%) and 12 (12%) students use English 

for entertainment and communication and not for academic purposes. The students do not 

understand the question, or they do not take the research questionnaire sincerely, because they 

are students of letters and English language in which all tasks, quiz, homework, assignments 

and exams are handled in English.  

Question 6:  Does your writing style change according to the situation and the reader?  

Table 3.18 

Change of writing styles and the factors of situation and reader  

         Number                   Percentage   

Yes     90                                  90% 

No                                                                                     10                                  10% 

Total                                                                                 100                                100% 

 

 In this question, students are asked if their style of writing changes according to the 

situation and the reader. Most of the students (90%) believe that their writing style changes 

according to the situation and the reader. Their answers indicate that students have knowledge 

about the fact that the factors of setting and reader determine the appropriate writing style to 

produce. But, the other students (10%) answer that their writing style does not change in the 

different situations or for a given audience. This fact explains the extent of informality that is 

noticed in students‟ classroom writings, or that these students tend to formality inside and 
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outside the classroom. It is always possible that their style changes but they are not aware of 

it, i.e. they lack clear knowledge about styles and their criteria. 

Question 7: Have you ever received comments about formal/informal style on your writing 

by teachers? 

Table 3.19  

Teachers‟ comments on students‟ writings about formal and informal registers 

         Number                   Percentage   

Yes                                                                                   30                               30% 

No                                                                                    23                               23% 

Sometimes                                                                       47                               47% 

Total                                                                                100                              100% 

 

Question seven is about the feedback of teachers about formality and informality in 

students‟ writings. In this regard, 30% of the students usually receive comments about the 

register used from the part of the teacher. The teacher is regularly trying to raise students‟ 

consciousness about the appropriateness of writing style to use. Forty-seven students (47%) 

answer that only sometimes they receive such comments from their teachers. These students 

are mostly not confused between the appropriate styles to use in its context, unlike the 

previous 30% who receive comments on their styles regularly due to the fact that they are 

confused most of the time. However, 23% of the students receive neither comments nor 

feedback about their used writing style. 
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Question 8: do you know enough about the differences between formal and informal styles?  

Table 3.20 

Students‟ knowledge about formal/informal writing styles differences 

         Number                   Percentage   

Yes                                                                              41                                41% 

No                                                                          10                                10% 

Somehow                                                                     49                                49 %   

Total                                                                            100                              100 %                             

 

 The findings above show that the majority of students (90%) know either enough or 

little about the differences between the formal and informal styles; in which, 41% of the 

students confirm possessing enough knowledge about the style differences, while 49% of 

them have limited knowledge. The rest of the students (10%) they do not know about the 

differences between the formal and informal writing styles.     

Question 9: have you ever studied the formal and informal writing styles in the university? 

Table 3.21  

Asking students if they have ever studied formal/informal writing styles in the university 

         Number                   Percentage   

Yes                                                                             84                                 84% 

No                                                                              16                                 16% 

Total                                                                         100                               100% 

 

As indicated in the previous answers, 84% of the students claim that they have studied 

formal and informal writing styles in university, which supports the answers of previous 

question. However, 16% of the students say that they have never studied about formal or 

informal writing styles in university. Since it is the same syllabus used in the department by 
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all teachers, it is not possible that some students are through a lesson on formal and informal 

styles while others are not.  

 The students who answer yes on the previous question, are asked to state the course (s) 

in which they dealt with this topic „in which module?‟ Their answers vary between writing 

expression, oral expression and methodology: 65% of students say that it was during written 

expression module, 12% of them say that it was during oral expression module, and the 

remaining (23%) claim that it was during the three modules of oral expression, writing 

expression and methodology.  

Section 3: The Use of Written English through Social Network Services 

Question 10: Do you collaborate with your colleagues online? 

Table 3.22 

 Students‟ online collaboration with their colleagues  

         Number                   Percentage   

Yes                                                                              91                                91% 

No                                                                               09                                09% 

Total                                                                          100                              100% 

 

Concerning students‟ collaboration with their colleagues online, the majority (91%) of 

the students say that they collaborate online with their colleagues on social network services 

as communication platform setting. Whereas, the rest of the students which represent the 

minority (09%) do not collaborate online with their colleagues but they prefer to work 

individually.    

The second part of the tenth question is addressed to the students who collaborate online 

with their colleagues. They are asked if they use Facebook, as it is the most famous social 

network, or other ones.  
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Table 2.23 

Students‟ use of Facebook and other computer networks services 

         Number                   Percentage   

Through Facebook posts      62                                    62% 

Other       29                                    29% 

Total                                                                                    91                                  91% 

 

 The tables above shows that 62% of students use Facebook to collaborate with their 

colleagues, while 29% use other social network services in addition to Facebook posts such as 

Viber, Instagram and E-mails.   

Question 11:  For what purpose do you use written English while interacting with your 

colleagues? 

The Purpose of using written English online  

         This question is open-ended; it is about Students‟ purpose behind writing in English 

while interacting with their colleagues. 60 of Students say that the purpose is to communicate 

and share educational information with colleagues, those can be outlined as following: 

                  To communicate with my colleagues 

                   In order to communicate with my colleagues and share information 

                  To have educational news and share know 

To communicate with classmates and exchange knowledge   and            

information    

 

In fact, the students here do not answer why they write in English when they collaborate with 

their colleagues online, i.e. outside the classroom; instead, they answer why they collaborate 

online.  
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Question 12: Do you think your writing style inside the classroom differs from outside the 

classroom? 

Table 3.24  

Students‟ opinion of their writing styles inside the classroom and outside the classroom. 

         Number                   Percentage   

Yes                                                                                 77                             77% 

No                                                                                   23                             23% 

Total                                                                               100                            100% 

 

         As it is represented in the previous table, almost all students report that their writing 

style inside the classroom differs from the one they use outside the classroom. But, 23% of 

the students claim that their writing style inside the classroom do not differ from the outside 

the classroom one. These students do not consider the appropriate style when writing, or they 

do change the style but they are not aware that they do. 

The follow-up question „if yes, do you pay attention to the differences?‟ is directed to 

the students who change their writing style inside the classroom and the outside classroom. 

Table 3.25 

Students‟ attention to the differences between the used styles  

         Number                   Percentage   

Yes                                                                               25                                  25% 

No                                                                                12                                  12% 

Not sure                                                                       40                                   40% 

Total                                                                           77                                   77% 

     

77% of students say that they know their writing style differs according to the setting 

(inside and outside the classroom). Only 25% of students pay attention to the differences 

between the styles they use inside and outside the classroom; which would facilitate the 
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writing process, especially when writing for academic purposes to be scored. Whereas, the 

majority of the answers (75%) is divided between 12% of students who do not pay attention at 

all to the differences between their styles inside and outside the classroom, and 40% who are 

„not sure‟ if they do. This indicates that students are writing focusing more on communicating 

ideas without paying attention to features of the style they use. 

Question 13:  Where do you feel comfortable while using written English? 

Table 3.26 

The setting where to feel more comfortable while writing in English 

         Number                   Percentage   

Inside the classroom                                                       06                                 06% 

Outside the classroom                                                    54                                  54% 

Both                                                                                40                                  40% 

Total                                                                              100                                100% 

 

54% of students are comfortable while writing outside the classroom because they are 

not restricted to rules and criteria of formality such as correctness. 40% of the students feel 

comfortable in both settings, inside and outside the classroom. This fact indicates that they are 

competent enough linguistically and communicatively that the setting does not present any 

obstacle or difficulty when writing. Yet, 6% of students are comfortable when writing in 

English inside the classroom rather than outside the classroom. Actually, being in the 

classroom subject to rules of writing and monitored by the teacher is what facilitates the task. 

These students avoid using English as a medium of communication outside the classroom. 
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Question 14: What do you think of your style in academic writing? 

Table 3.27  

Students‟ appreciation of their academic writing style 

         Number                   Percentage   

Somehow appropriate                                                    64                                    64% 

Appropriate                                                                    23                                    23% 

Inappropriate                                                                  13                                    13% 

Total                                                                              100                                  100% 

 

Concerning students‟ appreciation of their academic writing style, 64% of students 

consider their academic writing „somehow appropriate‟. These students are aware their 

writing style needs more practice to be improved. 23% of students claim that their academic 

writing style is appropriate. However, 13% of students say that academic writing style is 

inappropriate. They are aware of how much they lack knowledge and practice on writing 

style. 

Question 15: Please feel free to add any addition or suggestion. 

Students‟ suggestions 

The last question is an open-ended question; it is about further addition or suggestions 

about the formal/informal writing styles inside and outside the classroom. 15% out of 100% 

add comments; those can be outlined as follows: 

Most students need more formal teaching and courses about writing academically. 

They need a list of academic word, expressions and writing style in general.   

Formal and informal styles are very important; it help us to improve our writing 

style. The questionnaire was an evaluation of this three years study. 

 

This topic is interesting and it is a good idea to teach the formal and informal English to 

students in order to make their English more appropriate.  

 

It is very interesting topic, in which the students, especially third year students should 

know the differences between in and outside the classroom writing style. 



77 
 

 
 

It would be great if they teach us the exact differences between formal and informal 

language 

 

 

To sum up, it seems from the above suggestions that these students (15%) need to 

enrich their knowledge about the differences between formal and informal writing styles. 

More importantly, they are aware about their poor knowledge on style appropriateness, formal 

and informal settings, and differences in criteria of these styles. Accordingly, they show 

awareness about the writing styles to be used inside and outside the classroom, and 

acknowledged the importance of using the appropriate one while writing. 

   3.7. 4 Summary of Results and Findings from Students’ Questionnaire  

          The first section about general information shows that female gender is more interested 

in studying English as Foreign Language than male gender. Likewise, their homogenous ages 

present a category of youth who are aware about the importance of English Language as an 

international language. 

          Concerning learners‟ knowledge about their writing style, the second section 

demonstrates that more than half the students are familiar with formal and informal registers, 

the result of the fact that they have studied formal and informal writing styles at university; 

and also, the teachers‟ comments about formality and informality on their writing style. The 

students show consciousness to the change in their writing styles according to the situation 

and the reader. However, the majority confirms that they have not enough knowledge about 

the differences in criteria between the styles; which can adversely affect their writing in 

academic settings.  

          The analysis of section three reveals that most of the students use written English 

through the social networks with their colleagues. Students of English do not use English for 

academic purposes only, but also to communicate and to share information with their 

colleagues. In the latter context, students use informal register while writing, in which 
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students are more relaxed, as there are no norms and criteria to follow. Thus, they are aware 

about the fact that their writing style inside the classroom differs from outside. While many 

students are aware about the existence of different styles, half of them either do not pay 

attention to or not sure about the differences between their classroom writing style and outside 

classroom writing style. More importantly, students show awareness about the shortage in 

their knowledge about writing styles and the need for practice to obtain more appropriate style 

of academic writing. 

 Conclusion  

         The analysis of students‟ test and online corpuses reveal that the majority of students use 

informal writing register in both settings, in the classroom for academic purposes and outside 

the classroom, for Facebook posts and comments. In responding the test, students show a 

great extent of informality. Given the findings of the questionnaire, informal style use in 

academic setting is not only the result of lack of awareness about differences of writing styles 

and their appropriate context; also it is the result of shortage of knowledge about and practice 

of the different writing styles. Only a minority of students use a formal language to answer the 

test, contrastively, two Facebook posts out of 40 are in formal language in an informal setting. 

Students‟ writing skill lacks the appropriateness of writing process in general, because the 

appropriate linguistic choice is highly based on the concept of register. Formal register is the 

language characteristic of the academic setting, thus, students‟ stylistic repertoire is opposing 

the nature of the educational situation. In the contrary, informality is stylistic feature of digital 

language; as it is applied in students‟ online posts.  

         The analysis of students‟ questionnaire revealed that the majority of students are 

familiar with formal and informal registers. In which formality and informality of language is 

studied in the courses of written expression, oral expression, and methodology, according to 

students‟ claims. Students are also receiving comments and feedback from their teachers 



79 
 

 
 

about formality and informality in their writings. Even though, their knowledge about the 

differences between formal and informal writing styles is not highly clear, a fact that is clearly 

seen in their writings when answering the test. Nevertheless, most of them still believe that 

their writing style differs according to the situation and the reader. Since students interact with 

their colleagues on Facebook platform using written English as a medium, they can see the 

difference between their classroom writing style and the online communication style. 

However, they are not sure about the differences between and the criteria of these styles. For 

this reason, more than half of students feel comfortable in outside classroom setting while 

writing, because this is the setting that does not require rules and norms to follow. 

Consequently, these students do not appreciate their academic writing, and their knowledge 

about formal and informal styles, which makes them believe in the urge of more knowledge 

and more practice. 

         The findings of this study are highly related; the results of the questionnaire analysis 

demonstrate the importance of awareness about style variation in the use of written English as 

foreign language, inside and outside the classroom. Students‟ unawareness about the 

differences between formal and informal register is clearly seen through the test informal 

respondents. Their classroom writing style is similar to their online corpuses to a large extent. 

The latter is the result of the limited knowledge about the criteria of formal and informal 

styles, as they is reported in the questionnaire. Thus, awareness  about the existence of formal 

and informal styles is not enough to improve their academic writing, but knowledge about 

these styles‟ criteria and rules, and the practice to apply these criteria and rules is what is 

really needed in order to know when to use each style and more importantly how to use it.   

         The use of casual language instead of standard formal language in the academic 

environment requires serious attention from the part of the students, the teachers and the 

educational curriculum developers. In other words, writing process has remarkable role in 
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determining student‟s educational success or failure, that students are evaluated based on 

given background by written assignments. However, students will not be able to take decision 

about their academic writing style if they lack awareness to discover the needed features to 

improve their academic writing.      
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RESEARCH IMPLICATION 

This study confirms the main hypothesis which implies that an adequate awareness of 

the appropriate language style in the appropriate situation, inside or outside the classroom, 

would enhance students‟ academic writing. The research further highlights certain 

recommendations for the reinforcement of students‟ awareness about writing style variation, 

along with the major limitations encountered by the researcher and which, in a way or 

another; effect negatively the appropriate realization of study.  

LIMITATIONS OF THE STUDY 

The present study has some limitations. The research has investigated students‟ 

awareness of writing style variation, inside and outside the classroom: the case of third year 

students of English, which makes it limited in scope and cannot be generalized from its results 

to other levels. Also, only three groups out of six have participated to answer the follow up 

questionnaire because of the time constraints; in which a long period of time would enable us 

to conduct a large sample that would help collect more data about the topic. Thus, for further 

research it is recommended to extend the sample for more understanding.       

RECOMMONDATIONS 

In the light of the obtained results, we recommend the following: 

- The process approach to teaching writing should be generalized and adopted by the 

teachers of written expression in the Department of Foreign Languages. In other words, 

teachers should be sufficiently trained till they master the different phases of the writing 

process.  

-   Teachers should devote enough time and effort when dealing with the style variation 

of the writing process. 
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- Students should recognize the importance of using the writing registers according to 

the situation, and should be told regularly that the more they know about the differences 

between them, the more they produce appropriate writing.  

- Students should also be made aware of the fact that each writing style requires 

different portions of cognitive operations.  

- Teachers should encourage students to go through the different registers of the writing 

process by creating activities that involve students to make use of these styles.  

- Last but not least, students should be provided with enough time to practice writing 

styles inside and outside the classroom to ensure their awareness about the differences 

between the styles.  
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GENERAL CONCLUSION 

This dissertation is undertaken to investigate the students' awareness of the writing style 

variation in their inside and outside writings. It has comprised two main parts; the first which 

is a theoretical work and has been divided into two chapters. The first chapter is a general 

overview of stylistics and the different language styles/registers. The second chapter includes 

detailed information about the writing as process and skill and its formal and informal styles. 

The third part of the thesis has been devoted to the empirical research and has been divided 

into two sections. The first section deals with comparative analysis of the students‟ test and 

the online corpus writings. The second one is about the description of the students‟ 

questionnaire.  

The interesting outcome of the first part is embodied in the useful information we 

presented on style variation in English language; its origins, its nature, its basic registers, and 

the difference between formal and informal language use according to the situation. 

The second chapter is a thorough exploration of the writing process in terms of its 

nature, its basic rules, its relationship with speaking, listening and reading, and the main 

various  features of each style that can be used to raise leaners' awareness in the written use of 

EFL.       

The second part of the dissertation composed of two sections; the first one is concerned 

with the analysis of students' corpus to determine the extent to which students are aware of the 

various styles of the writing process and the situations in which they are used. The second one 

is concerned with the description of the questionnaire. It is concluded with the extent to which 

students are aware of the various writing styles to check whether there is any relationship 

between their writing and their awareness of the writing styles. 
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The obtained results could confirm to a large extent the hypothesis which stated that 

students would produce appropriate writing if they were aware about the use of the 

appropriate language style in the appropriate situation, inside or outside the classroom. 

Consequently, their academic writing would enhance, in the sense that the majority of 

students who showed total or partial unawareness of the writing styles have revealed the 

inappropriate writing in the academic environment. 
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Appendix A 

 

Students’ Questionnaire 

Dear Students, 

          This questionnaire is a part of a research for a Master degree. In this research, we will 

investigate the students‟ use of written English, inside and outside the classroom. Your 

opinion as a third year student is very important.  

          The questionnaires are anonymous, be certain that your responses will remain strictly 

confidential and will not serve any other purpose than the one stated above. Thank you for 

your cooperation. 

 

Would you please answer the questions by ticking (√) the corresponding square? You 

can give more than one answer or fill in with information where necessary.  

 

                                                                                          Thank you for your cooperation. 

 

                                                                             Ms. Rezgui Aicha 

                                                               Department of Letters and English  

                                                              University of 8 Mai 1945-Guelma 

                                                                    

 

 

 



 
  

 
 

 

Section 1: General information 

1. What is your gender?  

a. Male.                         

b. Female. 

2. How old are you? 

………………………………………………………………………………………………...… 

3. How long have you been learning English (including this year)? 

………………………………………………………………………………………………....... 

Section 2: writing styles (Formal and Informal)  

4. Where do you use written English?  

a. In the classroom only.                                           

b. Inside and outside the classroom  

5. When you write, it is usually for? 

a. Academic purposes (essay, research papers…).  

b. Entertainment. 

c. To communicate. 

6. Does your writing style change according to the situation and the reader?  

a. Yes. 

b. No. 

7. Have you ever received comments about formal/informal on your writing by teachers? 

a. Yes.   

b. No. 

c. Sometimes. 

 



 
  

 
 

 

8.  Do you know enough about the differences between formal and informal styles? 

a. Yes. 

b. No.  

c. Somehow. 

Section 3: The Use of written English through Tele-collaboration 

9. Do you collaborate with your colleagues online? 

a. Yes. 

b. No. 

- If yes, is it:  

a. Through Facebook posts. 

b. Other (please specify).  

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………........................................ 

10. For what purpose do you use written English while interacting with your colleagues? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

11. Do you think your writing style inside the classroom differs from the outside? 

a. Yes. 

b. No. 

-If yes, do you pay attention to the differences?  

a. Yes.  



 
  

 
 

b. No. 

c. Not sure. 

12. Where do you feel comfortable while using written English? 

a. Inside the classroom. 

b. Outside the classroom. 

c. Both. 

13.  What do you think of your style in academic writing? 

a. Somehow appropriate. 

b. Appropriate. 

c. Inappropriate. 

14. Have you ever studied the formal and informal writing styles in the university?  

a.  Yes.  

b.  No.  

If yes, in which module?  

……………………………………………………………………… 

15. Please feel free to add any comment. 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

Thank you for your cooperation. 

 

 

 



 
  

 
 

Appendix B 

 

Students’ test 

 

University of 08 Mai 1945                                                                            Name: 

Third year students                                                                                        Group number: 

 

Test 

Question one: 

   You are third year student at the department of English. Unfortunately, at the period of the 

exams you have lost the handouts of certain module which obliged you to ask help from your 

colleges. Write a formal letter in which you ask for: 

 The handouts of the concerned module. 

 The included lessons in the exam.  

 An answer if the exam would be common between the teachers. 

 Some opinions about the types of the questions. 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………



 
  

 
 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

……………………………………………………………………………………………… 

Question two: 

   You are the delegate of the group. The teacher informed you about the meeting with 

department to change the unsatisfied timing of the module based on the desire of your 

colleges. 

  Write an announcement in which you paraphrase the information: 

 The concerned module. 

 The contact of the teacher with the department. 

 The need to write a written request as administration‟s procedure. 

 Classmates‟ suggestions. 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

……………………………………………………………………………………………...........

....................................................................................................................................................... 

 



 
  

 
 

 الملخص

 داخو اىزجبِٝ اىنزبثٜ َّظ ح٘ه اىطلاة ٗعٜ إَٔٞخ سفع ٍسز٘ٙ ٍِ اىزحقق إىٚ اىذساسخ ٕزٓ رٖذف         

 ٕٜ أخْجٞخ ميغخ الإّديٞضٝخ اىيغخ طلاة ر٘اخٔ اىزٜ اىَشنلاد إحذٙىيَزعيَِٞ.  الأمبدَٜٝ ٜاىذساس اىفصو

 اى٘عٜ إىٚ اىطلاة افزقبس ّزٞدخ ٕٜ اىقضٞخ ٕزٓ .اىفصو داخو اىَْبست غٞش الاسي٘ة اىنزبثٜ اسزخذاً

 َٝنِ ، رىل ٍِ اىعنس عيٚ. الأمبدَٝٞخ اىجٞئخ فٜ لاسزخذأٍ اىَْبست اىيغخ أسي٘ة ح٘ه اىَعشفخ ّٗقص

 ٝزعيق فَٞب مزبثبرٌٖ ٗرحسِٞ اىطلاة ٍٖبساد ٗاىشسَٞخ اىشسَٞخ غٞش اىيغ٘ٝخ ثبلأسبىٞت اى٘عٜ ٝعضص أُ

 سبىٞتالا ثزْ٘ع اى٘عٜ ثِٞ ٍزجبدىخ علاقخ ْٕبك ٝنُ٘ قذ أّٔ ّفزشض فإّْب ، ٗثبىزبىٜ. اى٘ظٞفٜ ثبى٘ضع

 اىسْخ طلاة عيٚ ّ٘عٞخ ٍقبسّخ أخشٝذ ، اىفشضٞخ ٕزٓ ٗ لاثجبد .ىيطلاة الأمبدَٝٞخ اىنزبثخ ٗرعضٝض

 عْٞبد خَع غشض يطلاةى اخزجبس إخشاء رٌ ، أٗلاا . اىجٞبّبد خَع أدٗاد ٍِ اثِْٞ اسزخذاً رٌ ٗ قذ .اىثبىثخ

 الإّزشّذ عجش اىَشبسمبد اىنزبثٞخ ٍِ ٍدَ٘عخخَع  ٗ , ٍِ خٖخ,اىذساسٜ اىفصو فٜ ٌٖ داخومزبثبر ٍِ

اىشسَٞخ ٗ غٞش اىشسَٞخ ٍقبسّخ اىَدسَبد اىنزبثٞخ ىزحذٝذ ٍذٙ ٗ قذ رَذ  ., ٍِ خٖخ اخشٙاىفٞسج٘ك عيٚ

 ٍزبثعخ مأداح ، اسزجٞبُ إىٚ حبخخ ْٕبكمبُ  ، ثبّٞبا  ٗ خبسج اىفصو.  مأسي٘ة مزبثٜ ىيغخ الاّديٞضٝخ داخو 

 اىشسَٞخ ٗغٞش اىشسَٞخ ثبلأَّبط اى٘عٜ ّقص أُ خَعٖب رٌ اىزٜ اىجٞبّبد رحيٞو مشف. اىفٌٖ ٍِ ىَضٝذ ،

اىَعبٝٞش ٗ  فٜ قيخ اىَعبسف  ٗ رَثو. الأمبدَٜٝ الإعذاد فٜ اىَْبست اىيغخ أسي٘ة اسزخذاً اثش عيٚ

 علاقخ ٗخ٘د اىذساسخ ٕزٓ ّزبئح أمذد. زخذاً الاسي٘ة غٞش اىَْبستالاخزلافبد اىَْطٞخ ٍِ إٌ اسجبة اس

 ٗعٜ ٍسز٘ٙ ثشفع ٝ٘صٚ ، ىزىل. ىيطلاة الأمبدَٝٞخ اىنزبثخ ٗرحسِٞ اىَْظ ثزْ٘ع اى٘عٜ ثِٞ خطٞخ

 اىيغخ اىَٖبساد اىنزبثٞخ عْذ اسزخذاً رحسِٞ فٜ ريعجٔ اىزٛ الأسبسٜ ىيذٗس اىنزبثخ ثأَّبط اىطلاة

                                                .الإّديٞضٝخ
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