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ABSTRACT

This study attempts to discover the learning preferences attributed to the first year
learners of English as a Foreign Language, and to figure out the effect of these learners’
learning styles on their academic achievement in the oral expression course. To certify
the research hypothesis, the VARK questionnaire designed by Neil Fleming was
employed. This questionnaire aims at identifying respondents’ learning preferences.
Moreover, the quantitative descriptive method is used, as a way to link between
learners’ learning preferences and their annual achieved averages in the oral expression
course. The results obtained at the end of this work identify the learning preferences of
EFL first year learners, and validate the effect of first year students’ learning styles on

their academic achievement in the oral expression course.

Key Words: Learning Styles, Academic Achievement, Oral Expression course, VARK

Questionnaire.
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General Introduction

While learning, each individual receives the information differently, and understands it
in a unique way. Thus, learning outcomes are more likely to vary from one to another. That
is due to learning styles which are recognized among the essential factors that determine
the quality of learning. Likewise, learning styles are delineated as the individuals’

preferred methods of acquiring new information.

Consequently, learners’ academic achievement manifests the realization of learning
goals. Therefore, when learners are able to reflect their own learning styles, they would be
able to develop their skill to use such styles in order to achieve the learning objectives and
gain new knowledge. Also, by understanding their styles, they will be able to improve the

speed and quality of their learning, thus improve their academic achievement.

Hence, the identification of EFL learners’ preferences is considered as crucial and
undeniable. As it permits learners to familiarize themselves with the ways and tools they
may use in order learn effectively. Also, it may be beneficial for teachers to integrate their
learners’ learning styles in the process of selecting the teaching contents and methods in
order to provide each learner with a chance to achieve better results and accomplish the

learning objectives.

1. Statement of the Problem

Many students at the department of English at the University of Guelma seem to have
low academic achievement. This is due to several factors; among them is students’ lack of
awareness of their learning styles preferences. Even though learning styles gained
importance in the fields of research especially that of language learning, some Algerian
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learners at the University of Guelma are still unable to identify their own styles. Hence,
their academic achievement may be affected negatively. It is necessary that students should
foster their awareness of learning styles and comprehend how they operate in order to
realize better processing of the information. Consequently, this may assist them to attain
the learning objectives and progress their academic achievement in the oral expression
course. Therefore, this research tackles the effect of learning styles on EFL learners’

academic achievement at the University of Guelma.

2. Aims of the Study

Learning styles are very crucial particularly in the field of language learning. They
determine how learners acquire new information and internalize experiences. Thus this
study aims at identifying EFL first year students’ learning preference. In addition, it
attempts to examine the effect of these learning styles on their academic achievement in

the oral expression course. Thus, this study is of two folds:

1- To identify EFL first year students’ learning preferences.

2- To examine the effect of EFL first year students’ on their academic achievement in the

oral expression course.

3. Research Questions

Learners ‘academic achievement in the oral expression course, can be considered as one
indicator of the progress of the language learning process. It is assumed that among the
factors that affect it are the learning styles. Thus, this study seeks to answer the following

two questions:



1- What are the learning styles’ preferences of first year EFL learners at the University of

Guelma?

2-Does EFL learners’ learning styles affect their academic achievement in the oral

expression course?

4. Research Hypotheses

It is hypothesized that:

(H1) First year EFL learners learning preferences would affect their academic achievement

in the oral expression course.

5. Research Methodology and Design

5. 1. Research Method

In order to validate the research hypothesis, this study is conductedthrough the
quantitative descriptive method. The choice of this method is caused by the fact that it
serves the aim of the present inquiry, as it targets the relationship that occurs between the
two variables. Also, the quantitative descriptive method verifies the effect of the first
variable (learning styles) on the other (academic achievement in the oral expression
course). It makes use of the VARK questionnaire to detect the learning styles of first year
EFL learning, and relate them to their exam and TD marks in order to determine the effect

of learning styles on their academic achievement in the oral expression course.



5. 2. Population and Instrument

The present study targets the population of first year LMD students at the department of
English, University of8 Mai Guelma. First year students are chosen because they are less
familiar with their ways of learning, thus they can give genuine answers that will help in
identifying their learning preferences. In addition, they spent a short time at the university,
which can purely reflect the effect of their learning styles on their academic achievement
despite other intervening factors. Concerning the sample of this research, it is chosen
randomly; it consists of forty six students, because it may not be possible to deal with all
first year learners. Since they have different oral expression teachers, this will create
obstacles regarding measuring learners’ academic achievement as not all teachers employ

the same evaluation methods.

To answer the first research question, a questionnaire is delivered to the participants to
examine their learning styles’ preferences. As for the second question, testing learners’
annual averages is used to inspect the effect of learning styles preferences on their

academic performance in the oral expression course.

6. Structure of the Dissertation

This research consists of three chapters, in addition to the general introduction and the
general conclusion. The first two chapters provide a theoretical framework, whereas the
third chapter is purely analytical. The first chapter accounts for learning styles, their
historical background, definitions, descriptions, and different models that are established
by researchers, their types and how each learning style operates. The second chapter is

devoted to learners’ academic achievement, the nature of the oral expression course and



the assessment of learners’ academic achievement in the oral expression course. It
introduces briefly the Algerian educational system in relation to EFL learning. The third
chapter is a field of investigation that includes a description of the research method,
population, sample and data collection tools considered in this study. This chapter also
presents data analysis, summary, and interpretation of findings. It concludes with a set of
proposed recommendations and pedagogical implications, in addition to some research

limitations.



CHAPTER ONE: LEARNING STYLES

Introduction

Learning styles were and still are an interesting topic for investigation, especially in the
field of EFL learning. Hence, learning styles were introduced and attracted the attention of
scholars and researchers. Attempts to achieve a full comprehension of the nature of
learning styles, and the way they operate were non-stop. Learning styles were linked to
several elements and they proved that they serve as valuable indicators of how individuals’
attempt to learn effectively, how they seek to communicate knowledge and how they deal
with the context that frames the learning process. This chapter introduces the most
common definitions of learning styles, and the famous classifications that broke these
styles into subcategories. Also, it reviews the pedagogical implications of learning styles
in foreign language teaching and learning, the importance of learners’ awareness of their
learning styles and how matching learning styles and teaching styles could be

advantageous for the accomplishment of course objectives.

1. 1. Definition of Learning Styles

Numerous scholars such as Oxford (2001), Reid (1998) and Kolb (1984) shed light on
learning styles as a major issue that has been discussed from different perspectives. They
defined these styles as the set of preferred ways, methods, or even behaviors by which
learners approach the process of learning (Oxford 2001land Reid 1998). These styles
explain how learners perceive, store, and retain the newly acquired knowledge (Kolb,

1984). Thus, learning styles can even delineate the range of biological and developmental



characteristics that may shape the nature of one teaching method as inspiring for some

learners and unpleasant for others.

Consequently, scholars like oxford (2001), Reid (1998) and Kolb (1984) have agreed
upon the remarkable influence that a learning style has over the process of learning a
foreign language. Similarly, a learning style is recognized by Stewart and Felicetti (1992)
as the set of academic surroundings that encourages the learner to achieve a better learning.
The frame definition for this study is that of Dun and Dunn (1979) whom they explained
learning styles as a term that defines the varieties existing among individuals in using

certain senses to comprehend, arrange, and maintain experience.

Therefore, each one is born with particular preferences to specific styles. Researchers
categorized these styles on the basis of different methods that are employed during the
learning process. There are several models of learning style; each one is built upon the
learners’ perceptual attitudes towards the learning environment (Felder and Henriques,
1995). Learning styles affect not only the understanding of the new information but rather

their performances as well as.

1. 1. 1. Learning styles and Learning strategies

Studies in the field of learning marked that there is a clear misconception between
learning styles and strategies. Thus there should be a distinction between the two.
According to Sternberg and Grigorenko (2001), learning styles and strategies differ at the
level of consciousness. A learners’ learning style functions unconsciously without the

learner being aware, while their strategies are consciously decided by them. Also, learning



strategies are dependent upon the case or context of learning, however learning styles are

more stable and they are classified in-between ability and strategy.

Concurrently, Oxford (1990) stated that learning strategies are more specific than
learning styles in the sense that learners select the appropriate strategies to better acquire,
store, save and retrieve the new information. Although learning styles are believed to be
flexible, they cannot be taught as it is the case for learning strategies. The majority of
students are able to reflect on their learning styles preferences by observing their learning
strategies. Additionally, learning styles are responsible for developing work habits, whilst
learning strategies result in designing maps for the learning process. If learning strategies
are derived from the learning styles and work plans and habits, they would be more
effective if they resulted directly from the learning styles and work habits without
including the step of mapping. Despite the stated differences, the relationship between
learning styles and strategies is still doubted, because it is not obvious which one stems

from the other (Kaminska, 2014)

1. 1. 2. Learning styles and cognitive styles

The terms learning style and cognitive style were used as two exchangeable terms.
However, many differences have been highlighted among them. Triantafillou et al (2003)
referred to cognitive styles as one of the personality dimensions that are constructed of the
individual’s tendencies towards thinking, perceiving and retrieving. These styles affect the
person’s attitudes, values and social interaction. The most notable difference between the
two is the number of elements that constitute each one. On one hand, a cognitive style is

composed of two dimensions, but on the other hand a set of elements constitute a learning



style. Nonetheless, in 1970’s scholars shifted to use the term “learning styles” as an

alternative of “cognitive style”.

This shift reflects their focus on the practicality of research findings rather than the
theoretical peculiarity. The cognitive styles’ bipolar dimension points out that when a one
element of the two which constitute the cognitive style is present it necessitates the absence
of the other. However, an individual with a specific learning style preference may or may
not own the set of elements which correspond to their style (Kaminska, 2014). Generally,
scholars like Willing (1988) admit the visibility of learning styles; in contradiction with
cognitive styles which are invisible; along with their complexity and wideness to the extent

that they include each of cognitive, psychological, and affective styles.

1. 1. 3. Murrel and Claxton Approaches to learning Styles

Equivalently, learning styles have been examined by Murrel and Claxton through four
distinct approaches. The first approach; personality, manages to conduct research upon the
personality types and some characteristic manners. According to Murrel and Claxton
(1987), Myers-Briggs Type Indicator (MBTI) is one of the most populous analyses of
personality that evaluates the individual’s interaction with the world and the process of
making decisions. The second approach; information processing, aims at analyzing the
process via which the learner perceives stores and retains the newly gained information.
The most remarkable theory that is connected to this approach is David Kolb’s experiential
learning model (1984) and learning styles inventory (LSI). As claimed by Kolb (1984), it
comprises of four stages which the learner is supposed to go through all of them for the

favor of a successful learning experience. However, the third approach; social interaction



sheds light on the learner’s behavior within the classroom environment. Moreover, the
fourth approach; instructional preference that focuses on the methods used in teaching and
the learning environment. The VARK model provided by Neil Fleming that deals with

perceptual modes engaged in processing the learning material. (Murrel and Claxton, 1987)

1. 2. Dunn and Dunn’s Constituents of a Learning Style

According to Dunn and Dunn (1979), the studies conducted to investigate the ways of
learning revealed that not only individuals learn differently, but rather, some learning
styles may be successful for individuals and fail with others. Scholars like Dunn and Dunn
(1979) presented distinct classifications and terms when referring to learning styles but
most of them agreed that each learning style is composed of many elements. As figure 1

the prior are categorized into:

Figure 1. Dunn and Dunn’s Diagnosing Learning Style Elements table (1987, p:241)

Figure 1. Diagnosing Learning Style
Stimuli Elements
Environmental Seound ‘li Light Temperature ] Design ‘
e | By |
a Vg AT 5
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& i | er | e i
| 1 _ | |
Sociological Peers Selt Pair Team Adult i Varied ‘
Physical Perceptual Intake Time : Mobility ‘
= — |
22974 & Uen €)) | & I ‘
= Designed by Dr. Rita S. Dunn, Dr. Kenneth J. Dunn

According to Dunn and Dunn (1987), the environmental elements like sound, light,
temperature, and design explain how students act and react within and towards different
surroundings. Some students cannot retrieve information in a classroom full of noises
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whereas others can block the external sounds and accomplish their learning normally.
Moreover, a student may find cold temperature as an obstacle to concentrate while gaining
new knowledge while another may consider it as the perfect climate for an efficacious
learning experience. Similarly, light and design within the classroom or the learning
environment in general affects how a student approaches learning. One can think best in a
soft lightening though the other may feel sleepier and less active in low lightening areas.
As it is the case for the design, one student will tend to prefer a modern and informally
designed lecture room (couches, lounge chairs, or even bed) but another will opt for a

classical and formal setting (chairs, desks, and library tables) to learn easily.

The emotional elements: Motivation, persistence, responsibility, and a need for
structure: Learners who are well motivated, persistent, and responsible shall be treated
differently from those who are unmotivated, not persistent and/or less responsible.
Teachers should direct theses unmotivated learners with what to learn and provide them
with the objectives and tasks to be accomplished. Also, teachers should instruct them on
how to develop their knowledge or skills, and to obtain help in case it is needed. Such
students appreciate complements and feedback once the assignment is finished. However,
the other type of students —The unmotivated, not persistent and/or less responsible- depend
upon less tasks and objectives to be performed, with a high rate of supervision and
continual credible feedback during work. Likewise, need for structure is an integral factor

that shapes the learning experience.

The sociological elements: Working alone, with peers, with an adult, or some
combination: Studies proved that certain people tend to acquire more knowledge when

they are alone; they get distracted by others’ presence and sounds. However, others learn
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more effectively when joining their peers in study-circles, small-groupings, and
brainstorming activities. In Contradiction, some students prefer to learn in a teacher-
centered classroom; being supervised by an adult, taking part in a teacher-student
discussions and activities. Since students respond differently to sociological surroundings
some learners tend to learn successfully without paying attention to the surrounding

environment, but other learners may be distracted by what is going around them.

The physical elements: Perceptual strengths, intake, time of day, and for mobility:
studies in the few previous years stated that, while twenty to thirty percent of school age
people are categorized to be auditory; they acquire knowledge much effectively when they
hear; and about forty percent are visual learners; they tend to store and remember what
they see. Yet, the remaining tends to have a mixture between the two or more of the major
perception modes. Another component of how people learn is that some may feel the need
to eat, to drink or to even smoke, as to be in that time of day when their energy reaches its
highest, in order to maintain concentration and grasp the needed information. Moreover,
another element that empowers or breaks the learning process is student’s ability to remain

stagnant or to feel the demand of moving around while accomplishing the task at hand.

1. 3. Models of Learning Styles

There were a multiplicity of learning styles’ classifications developed by scholars such
as Rebecca Oxford, Holzman and Klein, David Kolb and Neil Fleming. In which they
based their models upon elements that constitute learning styles or the way they
approached learning styles. This study reviews only three of them that are Holzman and

Klein’s leveler-sharpener styles (1954), Kolb’s experiential learning model (ELM) and

12



learning styles inventory (LSI) (1971) and Neil D. Fleming’s VARK model (1987); which

1s the frame model of this research.

1. 3.1. Holzman and Klein’s Leveler-Sharpener Styles (1954)

This model is built upon assimilation, and the difficulty’s intensity by which the learner
perceives the new knowledge. Therefore, Holzman and Klein identified two prominent
styles: Leveler and sharpener. A leveler type of learner attempts to “oversimplify their
perceptions of the task, assimilating detail and reducing complexity. In contrast, the
sharpener fails to assimilate effectively but instead introduces complexity, treating each

piece of detail or event as novel” (Cassidy, 2004, p: 427).

The tool of measurement used in this model is the Schematizing Test which
demonstrates the “fail to assimilate” characteristic. It was developed by Holzman and
Klein (1950) and it seeks to examine how individuals treat the changes that occur when
approaching an ongoing process of stimulation. This test necessitates the learners or the
respondents to evaluate a set of light squares that get bigger deliberately. The aim is to
miscalculate the size of light squares, previously and currently. While levelers are more
likely to ignore any changes in stimulation, sharpeners are more careful about the smallest
changes and they are able to differentiate between each experience from the next (Suzuki,

1979).

Morgan (1997) states that sharpeners are highly expected to better achieve
academically, as they authentically recognize the newly perceived knowledge. In addition
to their ability to carefully link between past and current learning experiences, by virtue of

managing to organize, store, and differently associate previous memories. Whereas,
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levelers tend to mix between diverse past learning experiences, thus they either fail to
classify new knowledge or to oversimplify it. They end up facing ambiguous information
storage, due to their failure in picking out the different aspects that two similar, but not

identical, materials may carry.

1. 3.2. Kolb’s Experiential Learning Model (ELM) and Learning Styles Inventory

(LSI) (1971)

Kolb designed this model based on the prominent works of the 20" century produced by
scholars such as John Dewey, Kurt Lewin, Jean Piaget, William James, Carl Jung, Paulo
Freire, Carl Rogers and others, whom focused on explaining human’s learning and
development depending on the notion of experience. According to Kolb (1984),
experimental learning modal is a progressive approach to learning built upon a cycle of
learning that is composed of “‘dual dialectics’ of action/reflection and
experience/abstraction. Such theory sees learning from experience as usual and it applies to
all sorts of people. Thus, Kolb’s theory was defended to be applicable even outside of the

educational context.
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Figure 2. Kolb’s Experiential Learning Circle (1984, p: 51)
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As showed in figure 2, the experiential learning theory characterizes the process of
learning by its continuity and interactivity. Based on this theory, learning is assimilated to
a hypothetical cycle comprised of four different stages, from which individuals select the
ones that best conform to their preferences. These four stages are described as two modes
of grasping experience which are dialectically related: Concrete Experience (CE);
experiencing, and Abstract Conceptualization (AC); thinking, and other two modes of
transforming experience which are dialectically related: Reflective Observation (RO);

doing; and Active Experimentation (AE); reflecting. (Kolb and Kolb, 1984)

Kolb’s LSI developed four basic learning styles; each learning style is defined by the
individual’s tendency towards the previously mentioned dimensions. As stated by Lynch et

al (1998):
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The individual who adopts a convergent approach uses abstract
conceptualization to drive active experimentation. Action is based
on abstract understanding of the task and projected strategies for
successful completion of the task. Divergers combine reflective
observation with concrete experience to devise an often creative
solution. Divergers are often described as creative learners because
of their propensity to consider multiple potential strategies for
learning and problem solving. Assimilators, concerned primarily
with the explanation of their observations, favor abstract
conceptualization and reflective abstract observation...Lastly, Kolb
defines the accommodator. Using active experimentation and
concrete experience, these learners have a clear preference for

hands-on learning (Cited in Cassidy, 2004, p: 431).

1. 3.3. Neil D. Fleming’s VARK Model (1987)

The VARK modality was originally developed in 1987 by Neil D. Fleming, as a sub
categorization of instructional preferences that classify learning styles upon how learners
perceive new knowledge. Fleming refers to these learning styles as learning modalities,
modes, styles and preferences. Each individual own a certain style of how to process
information; to intake it and output it. The VARK acronym stands for the sensory
modalities that individuals use while learning and grasping new information; Visual, Aural,
Read/Write and Kinesthetic. Within the classroom or educational context in general, each
learner uses whether sight, hearing or speech for the sake of perceiving and communicating

the learning material, depending on individual tendencies of approaching learning.
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However, some learners are to have a multi-style tendency. For example, they are
kinesthetic learners whom are not restricted to one sensory mode; rather they can have a
mixture of diverse modes like joining Visual, Aural and Kinesthetic learning styles or even
a mixture of all four learning modalities. Similarly, others may seem to highly opt for a

specific style, and show complete refusal for another one (Fleming, 2012).

1. 3. 3. 1. The Four Modalities

According to Neil Fleming (2012):

Visual: The Learners categorized under this mode show a respectful amount of
awareness of their environment and where they belong. They learn more successfully
through the presentation of information in the form of charts, graphs, flow charts, and all
the symbolic arrows, circles, hierarchies. Also, they employ other non mentioned means
used by the teacher to transfer different sorts of the learning material instead of using the
typical explanation; through words. Again, in respect of transmitting meaning, layout,

whitespace, headings, patterns, designs and color are of a great value.

Aural: such individuals opt for the type of knowledge that is spoken or heard. They
learn best through interaction with others, and tasks that permit them to communicate the
information through hearing and speaking it. The activities that match this mode of
learning are discussions, oral feedback, phone chats, discussion boards, oral presentations,
tutorials, lecturers’ voices, verbal explanations, tape recordings, stories and jokes, recall to

other people.

Read/Write: This mode includes learners who are typically interested in words i.e.
they tend to prefer learning via written or read information that is why most students and
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teacher tend to lean for this modality. Such learners admire the use of words and are so
careful for the language precision and they achieve better learning outcomes when taught
through quotes, lists, texts, books, manuals, headings, dictionaries, glossaries, textbooks,

and lecture notes.

Kinesthetic: Learners who are categorized under this style are expected to perform
better via “learning by doing”, which implements interacting with the environment using
many of the individuals’ senses in order to experience and learn new things. Kinesthetic
learners opt for the use of real experiences, concrete examples, case studies, field trips and

laboratory experiments.

Despite of the main VARK learning styles, Fleming (2012) subcategorized learners’
preferences into single and multimodal preferences. Which means that learners are not
simply visuals, aural, read/write or kinesthetic, but they tend to vary between learners who
favor one learning style and others who opt for more than one style. At one hand, learners’
with single preferences are those who own one dominant learning style that controls the
learning process. The strength of their single preference ranks from very strong to mild
preference. If the single preference is very strong or strong, it signifies that they are clear
about the type of information via which they learn best and it usually leads to successful
learning. However, if the preference is mild, they are more likely to show a small amount
of stability towards their tendency to specific learning ways and methods. And learning
through materials that go hand in hand with their learning styles does not always end with
a successful learning style. At the other hand, learners with multimodal preferences are
either bimodal, trimodal or all four preferences. Bimodal learners are identified with two

learning styles through which they learn best. For example they mix between aural and
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visual learning materials to achieve better learning results. Trimodal learners tend to prefer
three learning styles and adapt to different information types that match with their three
learning styles. For example a learner with a trimodal preference combines between visual
aural and read/write learning materials to improve their learning process. A leaner with all
four preferences is the one that have a tendency towards all VARK learning styles. This
category of learners is able to process any sort of information they exposed to, and to
achieve the best of the learning process. For example a learner classified under this
category is capable of learning through visual materials such as diagrams, drawings and
video tapes and at the same time s/he can successfully operate with aural information like
recordings, read/write information that highly employs the use of words and/or learning by

performing and getting involved in authentic experiences.

1. 4. The Implication of Learning Styles in Foreign Language Learning and Teaching

1. 4.1. EFL Learners’ Learning Style

Learning styles are of a great importance for the ongoing process of learning. Hence,
both learners and teachers must be aware of how to successfully make use of these styles
for the benefit of achieving the learning objectives. Relatively, educational studies revealed
that EFL learners have different learning preferences than those of native speakers. Reid
(1987) claimed that individuals from different cultural backgrounds varied in their sensory
learning modalities. For instance, according to the same study done by Reid (1987), Asians
were visuals and Koreans were the most visuals, while Hispanic learners were frequently
auditory and the Japanese were non-auditory. Moreover, a different study (Almasa &

Parilah, 2009) discovered that ESL learners tend to have a Kinesthetic learning style, and
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they demonstrated no propensity for visual, auditory or group learning. For this reason
“identifying the learning style preferences of nonnative speakers (NNSs) may have wide-
ranging implications in the areas of curriculum design, materials development, student

orientation, and teacher training” (Reid, 1987, p. 88).

1. 4.2. Learners’ awareness of their Learning Styles

The learners’ awareness of their learning styles preferences is defined as their
knowledge of how they process, store and retrieve new information packages, and how
they communicate with the learning environment. Thus, the importance of learners’
knowledge of their learning tendencies is more or less undeniable. It offers them the
opportunity to be familiar with the learning process and how it operates, and to justify why
they tend to prefer or dislike learning specific items. Learning styles awareness permits the
learners to rationalize the reasons framing their good performance in some subject matters,

and bad performance in others (Xu, 2011).

Hence, it promotes the adjustment of the learning behavior in accordance to the learning
context, the subject matter and the teaching methods, to enhance the learning outcomes,
and to push learners to achieve better academically. Learners can base their learning
strategies choices on their learning styles, and their consciousness of their strengths and
weaknesses. Besides, it pushes them to be more responsible and autonomous of their own
learning and to be more self-dependent when it comes to paying more efforts to decide on
their learning objectives, and working sufficiently and effectively to accomplish all needed
tasks to attain the pre-set goals. Finally, and most importantly, it advertises for a learner-

centered classroom, in which the teacher will obtain new roles (Jaouen, 1990).
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1. 5. Matching Learning Styles and Teaching Styles

Several studies showed that matching learning styles with teaching styles is so
beneficial to foster the learners’ academic achievement, attitudes and behaviors at the
school level (Griggs & Dunn 1984), at the college level (Brown 1978; Charkins et al.
1985), and particularly in foreign language instruction (Wallace & Oxford 1992).
Concurrently, when teachers know best about their learners’ individual preferences, they
will be able to correlate the instructional methods and the learning material to theses
preferences (Oxford, 2003). Thus, it is the teachers’ responsibility to consider all sorts of
differences, and to design a teaching approach that conforms to all existing learning
modalities. Such teaching approach is required to make the balance between the
instructional strategies and the learners’ preferences “so that all learning styles are
simultaneously or at least sequentially accommodated” (Oxford 1990, cited in Felder and

Henriques, 1995, p. 28).

As claimed by Felder and Henriques (1995) teachers are supposed to motivate learning
because it is a necessity for teachers to diverse the material taught, to maintain learners’
interest towards the subject matter. They should provide them with materials dynamically
related to their daily life, personal experiences and memories, rather than introducing
redundant information to be learned by heart. Secondly, to balance concrete information
with conceptual information: Teachers should make a balance between the two in every
course, and at any level. There should be a fair teaching method that equates the concrete
aspects (word definitions, rules for verb conjugation and adjective-noun agreement) and
the conceptual ones (syntactical and semantic patterns, comparisons and contrasts with the

students’ native language). Interest towards one side over the other may arise, such as in
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the case of the elementary schools. The emphasis would be directed towards the sensory

learners, and still, there should be something that appeals to intuitors.

Thirdly, they ought to balance structured teaching approaches with open-ended
unstructured activities: there should be a combination between teaching methods that apply
strict training (deductive, sequential) with the ones that focus on conversation and cultural
contexts of the target language (Inductive, global). Fourthly, they have to make liberal use
of visuals: One of the most interesting methods that should be adopted by teachers is the
integration of photographs, drawings, sketches, and cartoons to present and transmit the
meaning of new vocabulary items. Also, make use of show films, videotapes, and live

dramatizations to demonstrate lessons presented within texts.

Conclusion

As a field of investigation, learning styles gained major importance and recognition if
the few past decades. Innumerous studies have tackled this issue and most, if not all, of
them concluded by introducing a learning style as the individual differences in approaching
the process of learning. Learning styles have been categorized and classified differently by
many scholars, in which each of them provided a unique model based on how learners
perceive the new knowledge, and maintain it successfully. Likewise, learning styles have
been subject to distinctions with many other concepts which were often intermingled with.
Nonetheless, learning styles’ awareness proved effectiveness in the educational context. It
is considered to be among the very influential elements that may decide the degree of the
learning process’ success. For this reason, matching learning and teaching styles and

considering all individual differences is an important element in achieving better learning
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outcomes. However, it is also the learners’ responsibility to be familiar with their learning
styles because this would help them identify their learning and select the suitable strategies
to achieve them. Finally, the application of learning styles extended in many fields and
provided evidence that the promotion and rationalization of such concept must be taken

into account and put into practice to achieve all possible advantages.
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CHAPTER TWO: ACADEMIC ACHIEVEMENT IN THE ORAL EXPRESSION

COURSE

Introduction

The issue of learning has been spotlighted by several researchers for they had put so
much effort to determine the set of factors that may affect it in a positive or a negative way.
Thus, field investigators inquired the learning outcomes and attempted to understand what
could lead to a successful or a poor academic achievement. Since this chapter tries to cover
the section about academic achievement in the oral expression course, it reviews academic
achievement and the course of oral expression, in terms of proficiencies that are targeted in
this course. As our study is conducted within the Algerian educational system, this chapter
highlights the most important notions of the English language integration within the
Algerian educational system. Because academic achievement was related to learning
styles, a set of case studies that dealt with this subject matter were summarized and

reviewed as well.

2. 1. Defining Academic Achievement

Academic achievement and academic performance are commonly used interchangeably.
It was defined as the overall result of the learning process. It identified the extent to which
the learning objectives are accomplished (Ward, Stoker, & Murray-Ward, 1996).
Academic performance was known to reflect the individuals’ ability, and then became as

the indicator of excellence in intelligence tests (Chamorro-Premuzic&Furnham,2006).

Academic performance has been strongly linked with intelligence rather than personality
factors (Sternberg & Kaufman, 1998). However, empirical proofs revealed that both of

24



intelligence and personality can serve as predictors of the learning outcomes acquired at
the end of the course. Such relationship applies to secondary and college levels of

education (Busato, 1999).

Academic performance is also introduced as the students’ records of past semester
Grade Point Average (GPA) and their expected one for the current semester. The grade
point average or GPA is now used by most institutions as a suitable measurement tool of
the overall academic performance of their students (Russel et al, 2014). However, there is
no generally agreed method of measuring academic achievement or the aspects that should
be considered. It is often evaluated through examinations and/ or constant assessment

(Ward et al, 1996).

2. 2. The Oral Expression course in the EFL Classrooms

The oral expression course is a module designed for EFL learners to actually practice
the target language. In the context of our study, the oral expression course sheds light on
learners’ speaking and listening skills, in addition to the overall English language use. It
evaluates how well they perform in this course by assessing their performance listening
and speaking based tasks. In addition to how they manage to use the English language
appropriately and correctly. Hence, learners’ annual averages will represent the rate of
their academic achievement throughout the year in the oral expression course. Their
academic achievement is regarded as the development of their speaking and listening

skills, and the language use.
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2. 2. 1. The Speaking Skill

The speaking skill was described by Burns & Joyce (1997) as the process of interaction
that involves all of receiving, processing and storing the information derived from the
meaning that is constructed. The form and the meaning presented in such process are
controlled by the context in which it occurs, participants taking part in it and the purpose
behind starting the interaction. From another view, speaking is defined as creating verbal
reactions by the listener through creating different auditory alerts by the speaker. It
involves the logical combination between sounds from the target language’s system to

create meaningful words, expressions and sentences (Cornbleet and Carter, 2001).

Moreover speaking was introduced as the learners’ ability to produce a coherent, fluent
and appropriate communication in which they express themselves orally within a
significant context. This communication must accomplish both transactional (delivering
necessary information) and interactional (casual conversations where a group of people sit
and chat together) purposes, respecting the correctness of the language’s grammar,
vocabulary, pronunciation as well as the pragmatic and discourse rules of the target

language (Torkey, 2006)
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Figure3. Skills Underlying Speaking Proficiency

Scarcella& Oxford (1992, p: 154)
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As it is shown in fegurel, the speaking proficiency is divided into four main
competencies. Speakers must master the following sub aspects of speaking skill in the
target language in order achieve an effective interactive process. The linguistic
Competence involves the next sub skills: Employing comprehensible pronunciation,
respecting the grammatical correctness and following vocabulary adequacy,
appropriateness and relevance. Discourse Competence includes these sub skills:
Respecting coherence and cohesiveness of discourse structure, keeping the continuity of
conversation by managing the interaction and maintaining its effectiveness. Pragmatic
Competence encompasses the next sub skills: Using the appropriate and accurate set of
speech functions depending on the conversation’s context and the register used. Strategic

Competence comprises of next sub skills: Using compensatory and achievement strategies
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to convey the needed meaning when the speaker lacks knowledge about some words e.g.

gestures.

2. 2. 2. Purposes of Speaking

According to Nunan (1989), speaking a language has two main goals, transactional and
interactional. Both purposes differ from each other. Transactional discourse implements
the communication of information between the speaker and the listener, in which the
language is message oriented rather than listener oriented (Nunan, 1989). The focus in such
discourse is directed towards the accuracy of communicating the information or the
message and the effectiveness of understanding it by the listener. The transactional
discourse is employed in news’ broadcasts, descriptions, narrations and instructions

(Richards, 1990).

The speaking skill here tends to be more organized and preplanned in terms of the
content to be expressed (Basturkmen, 2002). However, according to Torkey (2006), the
interactional purpose of speaking the language is much often called the interpersonal use of
language for it aims at preserving some relationships or even starting new ones. The
interactional language use is listener oriented and it is demonstrated through greetings,
short talks and complements. It is true that the two language uses have some differences
but mostly they are combined together to make the transactional purpose of language use

smoother, and to maintain good social relationships (Brazil, 1995).

2. 2. 3. The Notion of Communicative Competence

Since the oral expression course includes the evaluation of learners’ language use, it
may be linked to the notion of communicative competence that was first coined by Hymes
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(1972). As he reported that the communicatively competent language learners are able to
effectively transmit and understand the exchanged information within a given context.
They are also able of relating what has been learned in the classroom context to the outside
environment, in addition to their knowledge of how to use the language appropriately
depending on when and where it is used, rather than mere formulation of grammatically
correct utterances. So, good language users in the oral expression course are determined as

communicatively competent.

2. 3. Listening Skill

Many scholars aimed at providing a clear definition of the listening skill, among them
Nyikos and Oxford (1993). They agreed that the listening skill is an essential language skill
that is so disregarded by foreign and second language teachers. In a differentiation between
hearing and listening, Stephen Lucas (1998) reported that hearing is physiological process
that evolves the transfer of sound impulses from the outer ear to the central auditory system
in the brain, whereas listening is about paying careful attention to what we hear so that we
can make sense out of it. Hence, listening exceeds the limits of hearing voices and noises,
to implement the decoding, comprehending and deducing the language in use (Harrowoth,

1966).

Effective learners can be categorized under specific types of learners. They tend to learn
better than others and achieve higher scores. This is why a set of listening types have been
acknowledged by Chariffian (2009). The first one is active listening in which listeners
under this category tend to learn better and faster. They assess what is being heard, and

they concentrate on focal information rather than details. Also, they note down the major
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points in complete sentences, and absorb the general meaning. The second type is partial
Listening which describes listeners who tend to think of what to reply to what they listen to
more than thinking and focusing on what is being said. The third one is intermittent
listening that implement to listeners with deaf ears , whose ears are clogged due to their
lack of interest. But, they shake their heads out of agreement while they do not even know
what is being said. Those listeners who tend to let the way open to their emotions to
interfere while their listening, which results in breaking up their concentration, making it
difficult to recapitulate what has been said. The fourth type is appreciate listening which
applies to listeners who are able to absorb the whole meaning by focusing on the words
said as well as comprehending the speaker’s voice tone, body gestures and facial
expressions. This type of listening includes even the awareness of sincerity, confidence and

depth of certainty and other features other than the words themselves.

2. 3. 1. Purposes of Listening

While listening, individuals’ purposes seem to vary depending on the target situation.
Lindsay and Knight (2006) stated that these purposes are of four types. A listener can be
looking for precise details, for the general meaning or listening to identify the general idea.
Listening differs also between listening to gain information, to enjoy or to preserve some
social relations, or even to learn a new language. Nonetheless, Anderson and Lynch (1988)
claimed that listening purposes vary between transactional and interactional intentions. The
first is when the language is used to establish a successful exchange of information.
Conversely, the second purpose is when the language is used as means of starting or

maintaining social relations.
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2. 3. Assessing Learners’ Academic Performance in the Oral Expression Course

As the target course of oral expression focuses on learners’ speaking and listening skills
along with their overall English language use. The present study provides the aspects
integrated in the assessment of learners’ performance in speaking/ listening tasks and the
overall target spoken language use. Based on the “Common European Framework of
Reference for languages: learning, teaching, assessment” (2001), learners levels are
identified through relating criteria of what they are able to do in a specific skill, to certain
levels (C2, C1, B2, B1, A2, Al) that reflect their current levels. Such Reference levels are
designed to serve as checklists to help teachers’ profile their learners’ skills and

deficiencies in speaking, listening and even in the overall language proficiency.

2. 3. 1. Aspects of Spoken language Use

According to (CEF, 2001), the students are divided into eight levels based on the
evaluation of strengths and weaknesses in their spoken target language use. The five basic
elements that the assessment process should consider are: Range, accuracy; fluency,
interaction and coherence. For instance, a very competent language user is evaluated to
have a C; level which shows a great amount of flexibility in reformulating the same ideas
into a diversity of linguistic forms, in respect of the range criteria. In terms of accuracy,
that user must demonstrate a good rate of grammatical control while using a complex
language. In regards of the fluency, a language user must be able to express him/her self in

a spontaneous and a smooth way with great extent of natural flow.

In relation to interaction, s/he is expected to exceed the verbal use of language to the

employment of non-verbal aspects such as intonation and stress. Respectively, that
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competent language user must be coherent and cohesive in using different organizational
patterns and connectors. However, a poor language user is said to have a very basic range
of words and simple structures that are related to specific events or situations. These
language users are evaluated as A language users, whom show a very small extent of
language control over some memorized grammatical patterns. In terms of fluency and
interaction, this student manages only short previously prepared utterances, and can engage
in a communication that is very basic and dependent on pausing to search for needed

expressions.

2. 3. 2. Overall oral production (Speaking)

Learners, who are competent at the level of the overall production, are those who are
able to provide a clear speech that is well organized and represents a great amount of flow
and smoothness. According to CEF (2001), the competent language speakers in terms of
oral production, are evaluated as C, speakers. These speakers’ speech is well structured
and logical that force the listener to remember many important notes out of the speech.
Another level provided by the CEF (2001) is C; speakers whom are considered as very
competent too, and who are able to provide systematic and well organized presentations
about complex subject matters, concluding what is presented by a clear and appropriate
conclusion. Learners who show a little less proficiency are regarded as Bi/B> speakers,
while the very basic language producers are assessed as Ai/Az. These speakers are
regarded as very simple language users, in which they are able to provide simple
descriptions about really limited topics and with the use of a limited range of words and

structures, mainly in an isolated manner.
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2. 3. 3. The Overall Listening Comprehension (Listening)

As categorized in the previous sections, the CEF (2001) defines a very proficient
listener as the one, who faces no sort of difficulty while understanding any kind of
language that is spoken, live or on a broadcast, with a high rate of native speed. Such
learners are evaluated as C; listeners. Generally, listeners who fall under the category of C
are those who have a strong capacity of listening to and comprehending any topic
regardless of its difficulty and complexity. They are able to absorb the meaning of any
spoken language passages even when they are faced with strange idioms and expressions,
or the speech is not very clearly organized. In contrast, poor listeners are able to
comprehend speeches that are short, very basic and related to commonly familiar topics
such as family, employment or shopping. They tend to need a great amount of in-between

pauses and careful articulation of words.

2.4. EFL in the Algerian Education Context

There were undeniable efforts made by the Algerian government since 1962, to
establish a well-organized educational system that suits the needs of the Algerian
population, and servers the enhancement of the Algerian intellectual level. As a
consequence of the Algerian-French historical background, French language was a cultural
necessity within the Algerian context until the 70’s. However, after the Arabization policy
in 1971; the efforts dedicated by the Algerian government after its independence in 1962 to
adopt the Arab language as its official language (Dekhir, 2013) and the all-inclusive
socioeconomic changes, the English language gained a new position in Algeria as a

communicative tool.
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The higher education has obtained a new path with the License-Master-Doctorate
(LMD) system organized by the Ministry of Higher Educational Scientific Research
implemented in the 2004/2005 academic year (Rezig, 2011). The adoption of such system
aimed at enhancing the Algerian Higher Education in terms of compatibility, comparison
and competitiveness at worldwide level. Also, it sought to attract the attention of Algerian

Students as well as non-Algerian scholars and researchers (Benouar, 2013).

The Algerian educational system has gone through a series of reforms since the
Algerian independence. After one hundred thirty years of French colonization, Algerian
government decided to erase all French traces including their language. To do so, Algeria
adopt employed the Arabization policy in order to avoid any inconsistency with its
ideology (Rezig, 2011). According to (Gill, 1999), Arabization process was of two
perspectives. On one hand, the first perspective was dedicated for the sake of
modernization and achieving development at the level of administrations and school

systems.

On the other hand, the second perspective was devoted for accomplishing the
decolonization process and preserving the Algerian tradition (Mouhleb, 2005). In 1979,
primary and middle school were fused together as a one stage of nine years, in which
Arabic was the tool of instruction in all subjects except for foreign languages. But as soon
as Minister Mostafa Lachraf came back to office, French was reintegrated in teachers’
training and in teaching modules as Math’s and biology (Benrabah, 2004). English in such
system was not taught until the age of thirteen years old in middle school, which is not

really effective nor advantageous for students, as it was stated by Oyama (1976).
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As a step towards developing the teaching of foreign languages to students at a younger
age, school pupils in 1993 were given the chance to choose among English and French to
be taught for them as an obligatory foreign language. However, ninety percent of the
pupils’ parents preferred French over English. Originally, Algerian higher educational
system followed the French model in which faculties were independent even programming
and designing the set of courses to be taught. In 1971, some modifications were planned to
renovate the university’ system, but key reforms took place during 1988. However,
Algerian universities were still affected by the French model. Though the number of
French teachers has decreased, French was generally the language of instruction. In 1980,
the number of Algerian teachers has enlarged, once a decree was passed to arabize the first
year at university for law, economics and political sciences. As a result, French declined to

be the used tool in instruction only for French as a subject matter (Rezig, 2011).

Furthermore, Algeria introduced a set of changes, in the mid of 2000, in order to
develop the educational system. English gained a great significance in the education
curriculum and became so demanded at all levels. Relatively, there were many
establishments of different TEFL (Teaching English as a Foreign Language) schools all
around the country. The current view of English language holds some political aspects, in
relation to the French language, in which one of the both is threatened? Once French

language was in decline, learning the English language was a compulsory need.

As explained by Miliani (2000), since the French language is in a situation where its
significance in socio-cultural and educational spheres is weakening, learning the English
language is the perfect alternative to solve the probably occurring problems in terms of

education, technology and economics. Effectively, English language was decided to be the
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second foreign language in the beginning of the 90’s, but later in 2000 it gained the

position of the first foreign language; the language of science and technology.

2. 5. Academic Achievement and Learning Styles

Nzesei (2013) investigated the relationship between learning styles and academic
achievement among secondary school students in Kenya. This study employed the Barsch
Learning Style Inventory (BLSI) to identify the learning style preference among the
students based on visual, auditory and kinesthetic modalities. It demonstrates that the
majority of students at the secondary school level are multimodal learners. The results
obtained validated the strong relationship between learning styles and academic
achievement especially the one that exists among multimodal learners, among males and

females.

A study carried out by Jahanbakhsh (2012) sought to examine the relationship between
high school girls’ learning style and their academic based on the major courses of their
major course of study in high school). To investigate this issue, Jahanbakhsh (2012)
employed the descriptive-survey research method and the Felder and Solomon Learning
Style Index (FLSI) questionnaire. The findings of this study confirmed the relationship that
occurs between certain learners’ learning styles and their academic achievement in certain

major courses.

In a paper handled by Warn (2009), he determined to affirm the connection between
learning styles and academic achievement in two final year subjects. This paper makes use
of Kolb’s Learning Style Inventory (LSI)(1976) to identify the learners’ learning styles at

the end of the courses. In addition to a comparative study between the students’ academic
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achievement in both courses, relating each of them to the dominant style that takes control
over learning the subject. The results derived at the end of this study disconfirm the

relationship between learning styles and academic achievement.

Most students have a variety of learning styles. Thus, learners with multiple learning
styles perform better than those who have one learning style. Similarly, it has been
assumed that learning styles have an impact on learners’ academic achievement.
Relatively, therefore, teachers should recognize their learners’ learning styles and focus on

their usefulness in attaining the learning objectives (Abidin et al., 2011).

Researchers must establish a vision about the learning styles that are more preferred in
the educational system. When students are aware about the styles in which they may
perform better, they will be motivated to establish more efficient and flexible styles.
Additionally, there have been two methods of developing learners’ academic achievement;
the first is by duplicating learners’ learning styles and the learning environment. The
second is by making a balanced use of learning styles during teaching (JilardiDamavandi,

etal., 2011).

Learning styles can be used as a focal predictor of learners’ academic achievement, and
must be engaged in the process of evolving their academic performance especially in the
field of foreign language learning. However, some factors may occur when learners are
exposed to teaching styles that collapse with their learning styles. Resultantly, it is
teachers’ responsibility to balance between the instructional method and learners’ learning

styles in the classroom (AkbariChermahini, Ghanbari & GhanbarriTalab 2013).
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Research by Goklap (2013) shows that students should be well directed and provided
with help to select the most convenient learning styles that suits the learning environment
to enhance their academic achievement. In addition, students should obtain the learning

styles that are gainful for them.

The association between learning styles and academic achievement was also discussed
by Vaishnav (2013), in which the study’s population was secondary school learners. This
paper tends to analyze students’ learning styles, and to study the relation and effect of
learning styles on academic achievement of students. The outcomes of this investigation
show a clear and positive relationship between the learning styles considered in this study

and the students’ academic achievement.

An association of academic performance with learning style preference of medical
students was examined by Chaudhary et al (2015). The purpose of this study was to assess
preferred learning styles and find out their relationship with the academic performance of
undergraduate medical students in various medical colleges in Pakistan. A cross-sectional
study was performed among five hundred ninety seven medical students. As a tool of
diagnosing the students’ learning styles, the validated version of the VARK questionnaire
was handed to the entire sample. This study concludes that majority of students were found
to be multimodal, and learning style preference was not connected with academic

performance in medical students across Pakistan.

Narayani (2014) carried out an inquiry that aims to inspect the correlation between
learning styles of higher secondary students and their academic performance. The study’s

objective was to determine the impact of learning styles on learners’ academic
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performance. It used the Index of Learning Styles (LSI) designed by Felder and Soloman,
to identify the learners’ learning styles (1990). Results deduced from this study show that
there is no significant relationship between the frame learning styles of the study and the

learners’ academic achievement.

Despite the multiplicity of influential studies that tackled the issue of the association
learning styles and academic achievement, our study is still significant and unique. It
attempts to cover the probable effect of learning preferences on EFL learners’ academic
achievement specifically in the oral expression course. By its choice of considering the
population of first year EFL learners at the context of university of 08 Mai 1945 | this
investigations differs from all other previously held inquiries. Moreover, this study
employs the validated version of Neil Fleming’s VARK questionnaire as a tool of data
collection, along with a quantitative descriptive method that seeks to analyze and relate the
data obtained from the questionnaire to learners academic achievement in the course of

oral expression course. This will help us validate or deny the research hypotheses.

Conclusion

The academic achievement of EFL learners has always been a good topic to be
investigated by researchers all over the world. It attracted scholars’ attention to understand
how it is measured and which factors could affect it. Relatively, academic achievement of
EFL learners in the Algerian higher educational system raises so many questions to be
understood. Questions as how such system is constructed and how it considers elements

that involve in affecting the students’ academic achievement. Hence, EFL learners’
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academic performance in the oral expression course specifically, at the Algerian university

represents an interesting area of research.
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CHAPTER THREE: FIELD INVESTIGATION

Introduction

The current study attempts to identify the learning styles of EFL first year learners.
Alike, it aims to investigate the effect of the students’ learning preferences on their
academic achievement in the oral expression course. As a means of data collection for this
inquiry, the seventh version of the VARK questionnaire designed by Neil Fleming is
administered. In addition, the students’ exam and evaluation scores are used to test their
academic achievement in the oral expression course. Thus, this chapter introduces the
population and the sample considered in this study. It describes and explains the
quantitative descriptive research method employed throughout the research. Also, it
represents the data collection tools, interprets, analyzes and discuses the results obtained
from the previous tools. It ends with introducing some pedagogical implications and study

limitations that may benefit students, teachers or future researchers.

3. 1. The Quantitative Descriptive method

This inquiry falls under the quantitative descriptive method of research that seeks to
determine the effect of first year learners’ learning styles on their academic achievement in
the oral expression course. This type of research is based on descriptive statistics that aim
at providing a detailed description of the two research variables and establishing the effect
of one variable (learning styles) on the other (learners’ academic achievement in the oral

expression course).

In order to collect data required carrying out this research, a questionnaire in addition to
students’ exam and evaluation scores are used. The reason behind this choice of data
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collection tools is to build a numerical background that serves investigating the
relationship between learners learning preferences and their annual averages; which

represent their academic achievement in the oral expression course.

The results of data collection tools are represented in the form of percentages, and are

organized in tables. The percentages are counted through this rule:

X (%) =nx 100/ N

The percentage (X) stands for a particular learning preference that is calculated by
multiplying the number of students who are identified with this learning style (n) by 100,

than; the sum is divided by the total number of informants (N)

3.2. The Population and Sampling of the Study

In order to meet the purposes of this study, a population of two hundred forty five first
year EFL students enrolled in the department of English, at the University of Guelma is
selected. First year students are supposed to be less familiar with their learning styles, and
own little knowledge about how their learning preferences may relate to their academic
performance in different subject matters. Thus, results derived from this investigation will
reveal the learning styles of EFL students in the beginning of their specialization in the
field of English language learning. The sample considered in this research, it is randomly
chosen. However, only two out of six groups are considered, since these two groups have
the same teacher of the oral expression course. The aim for such selection is that students
are assessed the same way, which will be more relevant as well as helpful when the

learners’ learning preferences are compared to their academic preferences.
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3. 3. The Questionnaire

3. 3. 1. Description of the VARK Questionnaire

The VARK questionnaire was designed by Neil D. Fleming (1987), to assess the
learners’ ways of learning. The original version was designed for different groups of
people. The seventh version of the VARK questionnaire is used in this study and it
includes sixteen questions that help respondents to find out their learning styles. This
version was released in 2006. It was enhanced by Dr. Charles Bonwell, Abby Hassler,
Heather Lander, Faye Fleming, and Carol Cadigan. Each question is followed by four
choices. There are other versions of this questionnaire, and many translated versions of it

as well.

Moreover, the VARK questionnaire analyses the respondents’ answers and the way
they deal with each question to identify their learning modalities. Some learners find that
the results obtained for them do not conform to who they really are. This is due to the fact
that they select the ones that they think they should opt for, rather than opting for the
options that express their ways of thinking. Among the most important instructions of the
questionnaire is that VARK respondents are required to select more than one option in case
they face several ones appealing to the way they think, instead of restricting themselves to

only one option. Similarly, they can pass any question that is not relevant to their cases.

3. 3. 2. Administration of the Questionnaire

As a part of this research, forty eight copies of the VARK questionnaire are delivered
for first year EFL learners, at the department of English in the University of 8 Mai 1945,
Guelma. The questionnaires are answered in the 215March 2017, to the informants from
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two groups at the session of oral expression course. Due to some absences, we were
obliged to deliver the rest of the questionnaires at another session for those who did not

answer it in the first session.

Since the answers are anonymous, two students who did not mention their names in
their copies, so we were required to eliminate them from our sample. The questionnaires
are distributed after providing the learners with a brief introduction of the VARK
questionnaire and its role in serving the aims of this research. Besides, clarified that their
answers are not to be anonymous in order to compare between their learning styles and
averages and that they will not be revealed under any circumstances. The learners did not
face any problems with the questions included within the questionnaire, except with one
word which is “itinerary”. The word was further explained along with the rest of the
options under the same question. All in all, the procedure of delivering, answering and

handing back the questionnaires went smoothly and successfully.

3. 3. 3. Data Analysis and Interpretation

After collecting the distributed copies of the VARK questionnaire, the answers of each
informant are scored, and analyzed according to Fleming’s (2012) scoring method. The
total number of the informant’s answers determines the stepping distance. The stepping
distance is the difference between the total scores of each choice (A, B, C and D), and it
determines the respondent’s learning preference. The stepping distance of students whose
score of answers ranges from fourteen to twenty one is one. The stepping distance of those
whose score of answers ranges from twenty two to twenty seven is two. The stepping

distance of students whose answers range from twenty eight to thirty two is three.
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Moreover, the stepping distance of students whose score of answers exceeds thirty two is

four.

Each option represents a specific learning style. The options A, B, C and D reflect
visual, aural, read/write and kinesthetic learning styles; respectively. The process of
scoring is accomplished through four successive steps. Before starting with the steps, the
respondent’s scores must be ordered from the highest score to the lowest score. Then, the
first is that the choice with the highest score is always the respondent’s first preference.
The second step is that if the difference between the first and the second option is larger
than his/her stepping distance, it implements that the respondent has a single preference. If
the difference between the two options is the same as the stepping distance, s/he proceeds

with the next step.

The third step is to subtract the respondent’s second high from his/her first highest
score. If the difference between the two is larger than his/her stepping distance, s’/he has a
bimodal preference. If the value does not exceed the stepping distance, the respondent
continues with the fourth step which is the last one. This step is to subtract the respondent’s
third highest score from his second highest score. Similar to the previous steps, it the
difference between the two scores is larger than the stepping distance, the respondent has a
trimodal preference, but if it equals the stepping distance, it means that four styles are

preferences.
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Type of preference Number Percentage (%)

Single 21 45.65
Multiple 25 54.34
Total 46 100

Table 3. 3. 1. Students’ type of Preference

The types of learning preferences vary between two major classifications; single and
multiple preferences (unimodal and multimodal, respectively). According to the results, the
majority of students (54.34%) are multimodal learners. This implies that they join between
more than one learning style to obtain new information, rather than using one learning
preference for each learning context. However, (45.65%) had single preferences. This
indicates that they own a sole learning style that dominates their learning processes. Such
learners are restricted to a specific way of learning in which they learn best only when the

learning material matches with their learning preference.

Multiple preferences Number Percentage (%)
Bimodal 7 28
Trimodal 7 28
All Four 11 44
Total 25 100

Table 3. 3. 2. Sub-types of multiple Preferences

According to the results obtained from the questionnaire, (44%) of the respondents join
between all four learning styles to grasp process and store learning materials. However,

(28%) have bi-modal preference. This designates that they link between two different
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learning styles which co-operate together to process new experiences. Similarly, (28%) of
the participants are identified to have a tri-modal preference which implements that their

learning experiences are under the control of three different learning modes.

Single Preference Number Percentage (%)
Visual 2 9.52
Aural 12 57.14

Read/Write 6 28.57
Kinesthetic 1 4.76
Total 21 100

Table 3. 3. 3. Single Learning Preferences

As showed in the previous table, the majority of the informants (57.14%) are visual
learners. This signifies that they learn best through the use of visual tools such as charts,
diagrams, circles...etc. However, (28.57%) are diagnosed to have an aural learning
preference, which implies that they opt for the type of knowledge that is heard or spoken.
Contrastively, (9.52%) are categorized under the read/write preference. This entails that
they prefer learning packages presented in from of written or read words. Only one student
had a kinesthetic preference. This indicates that they perform better through interaction
with the environment involving different senses. Thus such learners are more likely to

learn through real and concrete experiences.
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Strength of Preference Number Percentage
Very Strong 3 14.28
Strong 4 19.04
Mild 14 66.66
Total 21 100

Table 3. 3. 4. Strength of Single Preferences

Concerning the strength of students’ single preferences, the majority of informants were
found to have mild single preferences. This signifies that their single preference is
moderate in terms of strength. (19.04%) are identified with strong single preferences,
which imply that the learning style they tend to learn better with is more remarkable than
those with mild preferences. Only (14.28%) are accounted to have a very strong single
preference. This signifies that their single learning style is very dominant over their

learning processes.

Mild Preferences Number Percentage (%)
Visual 0 00
Aural 8 57.14
Read/Write 6 42.58
Kinesthetic 0 00
Total 14 100

3. 3. 5. Mild Single Preferences

Concerning students with mild single preferences, (57.14 %) own a mild aural learning

preference. It implements that they are aural learners but their preference is not really
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strong. (42.52%) of informants have mild singe read/write preferences. This signifies that
they likely prefer to learn via written or read materials, but their preference is not very
remarkable. However, there are no informants who are accounted to have neither mild
kinesthetic preferences nor visual ones. This implies that there are no students whom are

categorized with mild single read/write and kinesthetic preferences.

Strong single Preference Number Percentage (%)
Visual 1 33.33
Aural 2 66.66
Read/Write 0 00
Kinesthetic 0 00
Total 3 100

Table 3. 3. 6. Strong Single Preferences

As the previous table presents, only three students were identified to have strong single
preferences, (66.66%) possess aural preferences. This entails that these learners’ preference
to aural learning materials is powerful in which they make use of their speaking and
listening skills to better absorb the information. Only one student has owned a strong visual
preference. This indicates that s/he is strongly attracted by visual types of learning and that
her/his preference really impacts the way s/he tends to learn better. That student tends to

use visual materials like videos, charts and colors in order to process the new information.
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Very Strong Preference Number Percentage (%)
Visual 1 25
Aural 2 50
Read/Write 00 00
Kinesthetic 1 25
Total 4 100

Table 3. 3. 7. Very Strong Learning Preferences

As far as the students with very strong single preferences are concerned, the table above
shows that half students (50%) were revealed to own very strong aural learning
preferences. This points out that their aural preference is very powerful, and that their
learning process is hugely controlled by their aural learning styles. Moreover, only (25%)
are categorized with very strong visual learning preference, which means that this student’s
learning process is dependent on the exposure to aural learning packages. Similarly, (25%)
are characterized to have a kinesthetic learning preference. This signifies that this student
is so attracted by learning that is manifested in form of authentic experiences and
interaction with the environment. However, there were no students that had very strong

read/write learning preferences.
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Bimodal Preference Number Percentage (%)
Kinesthetic/Read/Write 1 14.28
Aural/Kinesthetic 3 42.58
Aural/Visual 2 28.57
Visual/Kinesthetic 1 14.28
Total 7 100

Table 3. 3. 8. Bi-modal Learning Preferences

As it is mentioned above, seven informants were distinguished to have bi-modal
learning preferences, i.e. they mix between two different learning modes. Three (42.85%)
have an aural-kinesthetic learning preference. This signifies that this category of students
opt for genuine learning experiences in which they will be able to interact with their
environment and people around them in order to communicate information. Such learners
make use of aural materials to boost their learning. Conversely, (28.57%) were aural-

read/write learners.

This indicates that they tend to go for an aural type of information as well as the read or
written one, in which they are likely to learn best through the combination of both. Only
one student was typified with a kinesthetic-read/write learning preference. This explains
that though s/he learns best through real experience and concrete examples, s/he is also
typically interested in information presented in words. Another one student had a visual-
kinesthetic preference, which signifies that this student’s learning is conducted through the

exposure to visual information as well as the engagement in authentic experiences.
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Trimodal Preference Number Percentage (%)
AKR 3 42.85
VAK 3 42.85
ARV 1 14.28
Total 7 100

Table 3. 3. 9. Trimodal preferences

As it is previously showed in the table, three different combinations of learning
preferences were found. (42.85%) have an aural-kinesthetic-read/write preference. This
indicates that these learners learn through interaction with others and communication of
information, authentic and concrete examples in addition to words. (42.85%) had a visual-
aural-kinesthetic preference. This signifies that they prefer knowledge that is visually
presented, aurally communicated and concretely manifested. Only one student owned an
aural-read/write-kinesthetic preference, which designates that s/he favors learning through
the use charts, diagrams, drawings, schemes...etc, listening and/or speaking the
information, as well as learning by doing or learning through authentic experiences and

real examples.

All Type of preferences Number Percentage
Visual 7 15.25
Aural 22 47.82
Read/Write 9 19.56
Kinesthetic 8 17.39
Total 46 100

Table 3. 3. 10. The main four learning preferences
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Regardless of whether the informants have a single or a multimodal preference, they
tend to have common learning styles. Thus, as it shows in the previous table, (47.82%) had
an aural preference. This signifies that these learners are more likely to learn best through
information that is heard or spoken. However, nine students had read/write preference,
which implies that they typically favor learning through words. Eight students had a
kinesthetic learning style, which clarifies that they opt for concrete and authentic type of
learning that involves interaction with the learning environment. Only seven students had a
visual preference. This signifies that such learners would learn best when they are exposed

to data that is presented in form of charts, tables and diagrams...etc.

3. 4. Learners Learning Preferences and their Academic Performance in the Oral

Expression Course

In the oral expression course of first year students, they were evaluated based on their
speaking and listening skills as well as the language use. To test learners’ academic
performance in the oral expression course, exam and evaluation scores of the first and
second semesters were calculated to sum the students’ annual averages in the oral
expression course. Upon these averages we tried to link their averages which represent
their academic achievement in the course throughout the year, to their learning styles.
Thus, we were able to find out if learners with certain learning styles had achieved better
results, or there was no link at all between their learning preferences and their academic

performance.
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3. 4. 1. Data Collection and interpretation

(A= Average)

(A) Stands for the averages of learners. It was calculated by combining the learners’
first and second semesters’ averages in the oral expression course, and divided on two. As
a result of the equation, we have the learners’ annual averages that includes the evaluation
of their speaking, listening skills and language use. High achievers are those who achieved
an average of more than ten, while low achievers are those who achieved below the

average of ten.

Type of preference Number Percentage (%)
Multimodal 14 73.68
Unimodal 5 26.31
Total 19 100

Table 3. 4. 1. Learning preference of high achievers A> 10

After setting apart the students who had an average of ten out of twenty or more, we
looked for their learning styles. Hence, the majority of these high achievers (50%) have
multimodal preferences (bimodal, trimodal or a combination of all four leaning styles).
Though, the rest of these learners have a uni-modal preference. This implies that learners
who have multimodal preferences are the ones who achieve better academically, due to

their flexibility towards different learning materials and methods of instruction.
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Type of preference Number Percentage (%)
Multimodal 11 40.74
Unimodal 16 39.25
Total 27 100

Table 3. 4. 2. Multimodal learning preferences of low achievers A< 10

However, students who were estimated to have an average which is below ten out of
twenty, the majority of them (59.25%) own a uni-modal learning preference. This indicated
that they are not able to adapt to different learning environments, and if the learning
package does not match with their learning style, they will not be able to learn
successfully. Conversely, there were some exceptions that their averages were quite high.
This may be due to some other factors as those of personality and intelligence. (40.74%)
are multimodal learners. This pinpoints that even though these multimodal learners had the
ability to join different learning styles together; their academic achievement was very low.
So, they may have other factors that intervened in the way they performed in the oral

expression course, or they were not too competent in terms of making use of their

preferences appropriately.

Multimodal Preference Number Percentage (%)
Bimodal 4 28.57
Trimodal 3 21.42
All four 7 50
Total 14 100

Table 3. 4. 3. Sub-preferences of multimodal high achievers
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Regarding the multimodal preferences of high achievers, the majority of them (50%)
own a mixture of all four learning styles. This demonstrates the great impact of managing
to have all four learning styles on students’ averages in the oral expression course. In such
a way, learners with multimodal preferences towards all four learning styles are the ones
who represent the majority of high achievers among our sample. Yet, (28.57%) are bi-
modal students who join between two different learning styles, while the remaining three
were to have a tri-modal preference. These learners are assessed to perform well in the
target course, which may be linked to their capacity of switching between the different

learning styles they own.

Multimodal Preference Number Percentage (%)
Bimodal 3 27.27
Trimodal 3 27.27
All Four 5 50
Total 11 100

Table 3. 4. 4. Sub-preferences of multimodal low achievers

Unexpectedly, almost half of low achievers (45%) had a multimodal preference of all
four learning styles. This may be explained as that despite the fact they have a tendency
towards all learning styles, they are incapable of achieving remarkable averages. This can
be attributed to their lack of proficiency in taking advantage out of their learning styles in
order to perform well in the oral expression course. The rest of the students were divided
equally to have tri-modal or bi-modal preferences. Similarly, these multimodal students
low academic achievement regarding the concerned course may be linked to other factors
such incompetency of benefiting from their various learning styles.
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Single Preference Number Percentage (%)
Visual 1 20
Aural 2 40
Read/Write 2 40
Kinesthetic 0 00
Total 5 100

Table 3. 4. 5. Unimodal preferences of high achievers

With respect to the uni-modal high achievers at the oral expression course, (40%) have
an aural learning preference. This may be interpreted by the balance that exists between the
aural material taught in the oral expression course, and the fact that aural learners tend to
prefer spoken or heard information. Since the oral expression course focuses on speaking
and listening skills, it may help these students to perform well. Other two students were
read/write high achievers. This illustrates that despite the nature of their uni-modal learning
styles, these read/write learners are still able to do well in the oral expression course. Only
(20%) of these high achievers have visual tendencies. This manifests that their learning

style is put into practice, and helped them to perform successfully in the course.

Single Preference Number Percentage (%)
Visual 1 6.25
Aural 10 62.5

Read/Write 4 25
Kinesthetic 1 6.25
Total 16 100

Table 3. 4. 6. Unimodal preferences of low achievers
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From the other part, uni-modal preference among low achievers was very significant.
The majority of them (62.5%) have an aural learning preference. However, this did not
serve them to perform well in the oral expression course though they are supposed to be
the best since their aural style goes hand in hand with aim and nature of the course. (25%)
of low achievers had a read/write preference which implies that they are not able to match
between the course ‘content the way they tend to learn best. (6.25%) are kinesthetic
learners. This shows that are too limited in the oral expression since they to learn

successfully via authentic and concrete experiences.

Strength of Preference Number Percentage (%)
Very Strong 0 00
Strong 4 80
Mild 1 20
Total 5 100

Table 3. 4. 7. Strength of high achievers’ unimodal preferences

An important element was necessary to be mentioned is the strength of uni-modal
preferences among high and low achievers. Nearly all high achievers (80%) have unimodal
learning styles, their preferences were strong, which signifies their forceful tendency
towards their learning styles, and how that this is reflected through their averages. Only
(20%) have mild preference. This entails that their tendency towards this style is neither

remarkable nor influential.
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Strength of Preference Number Percentage (%)
Very Strong 3 18.75
Strong 1 6.25
Mild 12 75
Total 16 100

Table 3. 4. 8. Strength of low achievers unimodal preferences

Contrastively, the majority of low achievers (75%) have mild single preferences. This
entails that they are not able to achieve good averages in the course because they do not
have a clear preference that will help them achieve better in learning. The left (18.57%)
have a very strong preference but their averages or the way they performed was not really
significant. Only (6.25%) have strong learning preferences. This signifies that despite of
their learning preference strength, they were not able to adapt to the learning materials of

which were provided in the oral expression course.

5. Summary of Results and Findings

5. 1. Results and Findings of the VARK questionnaire

Firstly, results obtained from the questionnaire represented that the majority of first year
EFL students have a multimodal preference. Yet, the rest of them hold a unimodal
preference that is to have only one learning preference. Multimodal learners were divided
into three subcategories that are bimodals who join between two learning styles, trimodals
who own three learning styles and all four students who opt for all four learning styles.
This entails the variety of learning styles that first year students tend to enjoy, and that they

are flexible in terms of switching between different learning modes in distinct learning
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contexts. This helps them to adapt to a multiplicity of learning situations and permits them
to achieve better. The most common combination that existed among bimodal and trimodal
learners is between aural and kinesthetic learning styles, which signifies that multimodal

first year students are into communication and real experience to learn better.

However, the rest of students who are unimodals were divided into three groups based
on the strength of their learning preference. While the majority of them have a mild
preference, the other students own a strong to very strong preference. We can abstract that
unimodal first year students do not have very remarkable and outstanding learning
preferences that take control over their learning process. Instead, their learning preferences
are more smooth and moderate unlike those who have strong to very strong preferences.
Students who have mild single preference are mainly aural and kinesthetic, while those

with strong to very strong preferences are aural, visual and kinesthetic respectively.

Regardless if they are multimodal or unimodal, almost the majority of first year students
are aural. They tend to prefer aurally presented information, and they learn best through
speaking or listening i.e. communication of the learning package. The rest of students carry
a tendency towards visual, read/write and kinesthetic modes of learning, which
demonstrates the diversity of learning modes among first year students. While visual
learners learn best when they are exposed to information displayed in charts, diagrams and
drawings that attracts them visually, read/write learners seem to be very typical and pay
much attention to words. At the other hand, kinesthetic learners are very outgoing and they
view learning as involving into action. This type of learners learns successfully by actually

doing.
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5. 2. Results and Findings of the Quantitative Descriptive Method

The current study obtained the needed results from the questionnaire, and testing the
learners’ academic performance in the oral expression course through measuring their
annual averages in the course. Based on these statistics a relationship is established
between the two variables and it concludes with the fact that multimodal first year students
are high achievers while unimodal learners are low achievers, in respect of the oral
expression course. This shows that the majority of high achievers in the target course are
regarded as multimodal learners who show a great amount of flexibility to different
learning materials and sorts of information. This aids them to perform well and achieve

higher scores than unimodal learners whom their averages are viewed as very low.

The majority of multimodal high achievers are learners, who have a preference of all
four learning styles. This means that not only these high achievers are multimodal
(bimodal, trimodal and all four preferences) but rather they manage to make use of all
learning styles. They show a remarkable amount of proficiency in adapting to different
learning environments taking advantage of their learning preferences. In comparison, most
of multimodal low achievers seem to have a tendency towards all four learning styles but
this does not reflect on their learning achievement. This may be interpreted as a result of
other factors such as personality or intelligence factors that hindered their good

performance in this module.

Nonetheless, there are some exceptions with high achievers whom are unimodal. Their
learning preferences are strong to very strong preferences that are they are very clear

towards the type of learning materials they prefer. In contrast, the majority of low

61



achievers are unimodal, with mild single preferences which may signify their lack of
assuredness about which ways they tend to achieve best. In both groups, the majority had
aural learning preference, which should help them out in the oral expression course. Since
they opt for spoken or heard types of information, the oral expression course should be

their area of excellence as it focuses on speaking and listening skills.

6. Conclusion

After analyzing the results of the VARK questionnaire, and going through a deep
quantitative description of the relationship between first year students’ learning preferences
and their academic achievement in the oral expression course. It concludes that the first
question of this investigation is answered and the learning styles preferences of first year
students are highlighted. Similarly, the research hypothesis is confirmed and it proves that
there is an effect of first year students’ learning preferences and their academic
achievement. Relatively, the present study reveals how learners learning preferences can be
held as an indicator of their academic achievement. And how certain learning preferences
are strongly linked to high or low academic achievement. Thus, the tools and methods
employed throughout this inquiry helped us to answer the research questions and confirm

the preset research hypothesis.
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Pedagogical Implications

In the field of teaching and learning English as a foreign language, learners’ learning
styles may introduce an important factor in determining the ways they may achieve better.
As it is investigated in this study, learners’ academic achievement in the oral expression
course was highly affected by their learning preferences. Thus, learners must be aware of
their learning preferences and learn profoundly about them, in order to point out their
weaknesses and strengths so that they create a set of ways and materials via which they
learn best. This will boost their overall learning process and aid them to achieve better.
Moreover, teachers as well must be aware of their learners’ learning preferences and try to

provide a learning environment that matches all learning preferences that may occur.

In addition, learners are required to develop a sense of adaptive flexibility that is to
discover more about their learning styles and why not manage to develop new preference
towards learning styles other than the ones they have. This will contribute in enhancing
their ability to switch between different learning styles and to select the appropriate
learning style according to the learning environment they are involved in. Hence, they can
develop different ways to operate effectively in the oral expression course or even in other
courses, instead of depending completely on one learning style or preference. At the other
hand, teachers must learn how to include learners’ learning preferences in the process of
teaching and learning. I.e. they will include them in setting the course’ objectives, selecting
the course’s content and materials and choosing the teaching methods to implied. This
way, there will be a balance of the target course and the learners’ ways of learning, which

will end up by high rates of academic achievement.
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Since the oral expression course may be entitled as the cornerstone of the EFL
classrooms, as it spotlights both speaking, listening and language use. One may induce that
is manifests the perfect course where learners’ can really practice the English language and
make use of their own learning preferences. As a result, the teacher of this course may
make a combination of all common features between the four learning preferences, in order
to create an atmosphere that pleases all learners. For instance, the teacher may involve the
use of concrete examples and authentic experiences that requires the interaction of
information with others, integrating the use of written or read words with employment
interesting visual items such as diagrams. Likewise, the teacher also can engage audios,
videos, drawings, study circles, trips, articles, printed documents...etc which will address

all learners, and help in a way or another accomplish the learning objectives
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Limitations of the Study

While working on this dissertation, some obstacles and constraints came in the way of
accomplishing the preset objectives and goals of the study. First things first, are the size of
the sample that is small in comparison to the total number of the population, though it was
done for a reason. This sample consists of students whom are taught by the same teacher so
that they will all be identical in terms of evaluation (TD marks). Secondly, as the VARK
questionnaire necessitates on the informants to provide their full names and group, two of
the respondents refused to mention their names, even though it was made clear that their
names will not be revealed under any circumstances. Thirdly, due to some factors like: lack
of interest or lack of collaboration shown by some informants, they did not consider the
fact they can opt for more than one option in each question. Thus, their answers may not
infer to their real learning styles. Finally, as far as the scope of this inquiry is concerned,
results obtained from this study cannot be generalized on other modules, since it
considered the effect of EFL learning styles on their academic achievement in the oral

expression.
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General Conclusion

The current study seeks to examine the effect of EFL learners’ learning styles on their
academic achievement in the oral expression course. It investigates the learning
preferences of first year EFL learners’ learning preferences, and how these preferences
may affect their academic performance. This research is composed of three chapters that
introduce the crucial elements of this study. The first and the second chapters are dedicated
to provide a theoretical background about the two variables of this inquiry. It discusses
learning styles and academic achievement in the oral expression course. However, the third
chapter represents the data and results obtained to validate the research hypotheses, and to

answer the research questions.

In order to collect information necessary to conduct this research, a questionnaire is
administered to identify first year students’ learning preferences. In addition, this research
employs testing first year EFL learners’ academic performance in the oral expression
course through their annual exam and evaluation scores in the subject matter. The target
population of this study is first year learners from the English department, university of 8
Mai 1945, Due to academic constraints, a sample is chosen randomly, representing less

than one third of the whole population.

As previously concluded in this study, the findings of this research prove that most of
first year students are multimodal learners who tend to own a combination of two or more
learning styles. Moreover, the rest of them are unimodal learners that have a tendency
towards one main learning style. The strength of their preferences varies from each student

to the other. When linking learners’ learning styles with their academic achievement, it is
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affirmed that a multimodal learner is more likely to achieve better than a unimodal learner.
Low achievement is attributed to learners with specifically mild single preferences. This is
explained as their deficiency to adjust their learning styles to the nature of the learning

context or the type of information they are exposed to.

67



REFERENCES

Abidin, M. J. Z., Rezaee, A. A., Abdullah, H. N. & Singh, K. K. B. (2011).
Learningstyles and overall academic achievement in a specific educational

system.International Journal of Humanities and Social Sciences, 1(11), 143-152.

AkbariChermahini, S., Ghanbari.A. & Ghanbari, T. (2013). Learning styles and
academic performance of students in English as a second-language class in Iran.

Balgarian Journal of Science and Education Policy, 7(2), 332-333.

Anderson, A. & T. Lynch. (1988). Listening. Oxford: Oxford University Press.

Basturkmen, H. (2002). Learner observation of, and reflection on, spoken discourse: An

approach for teaching academic speaking. TESOL Journal, 11(2), 26-30.

Benouar, D. (2013). Algerian Experience in Education, Research and Practice Procedia

- Social and Behavioral Sciences, 102, 361-367.

Brazil, D. (1995). 4 Grammar of Speech. Oxford: Oxford University Press.

Brown, R. (1978). The effects of congruency between learning styles andteaching

styles on college student achievement. College Student Journal, 12, 307-309.

Burns, A. & Joyce, H. (1997). Focus on speaking. Unpublished PhD thesis. National

Center for English Language Teaching and Research. Sydney.

Busato, V. V. (1999). The Relation between learning styles, the big five personality

traits and achievement motivation in higher education. Personality and

Individual Differences, 26(1), 129-140.

Cassidy, S. (2004). Learning styles: An overview of theories, models and measures.



Educational Psychology, 24 (04), 420-444.

Chamorro-Premuzic, T. & Furhnam, A. (2006). Intellectual competence and the

intelligent personality: A third way in differential psychology. Review of General

Psychology, 10 (3), 251-267.

Charkins, R. J., Toole, D. M. O. &Wetzel, J. N. (1985). Linking teacher and student

learning styles with student achievement and attitudes. Economic Education,

16, 111-120.

Chaudhary, M., Ayub, S., Aftab, A., Faiza, F., Ahmed, U., Khursheed, J. & Ullah, E.

(2015). Academic performance and learning style preferences of medical

students: Multi-center Study From Pakistan. Journal of Contemporary

Medical Education, 3 (3), 110-113.

Chermahini, A. S., Hickendorff, M. & Hommel, B. (2013). Development and validity

of a dutch version of the remote associates task: An item response theory

approach. Thinking Skills and creativity, 07, 177-186.

Claxton, CS. & P.H. Murrell. (1987). Learning styles: Implications for Improving

Educational Practice. Washington, DC: George Washington University.

Council of Europe (2001). Common European Framework of Reference for

Languages: Learning, Teaching and Assessment — Guide for Users. J. Trim (Ed.).

Strasbourg: Language Policy Division.



Cornbleet, S. & Carter, R. (2001).The Language of Speech and Writing. London:

Routledge.

Dekhir, F. (2013).Arabization planning: Algeria as an instance. [OSR Journal Of

Humanities and Social Science, 18(04), 25-28.

Dunn, R. S. & Dunn, K. J. (1979). Learning styles/teaching styles: Should they . . .

Can they . . . be matched? Educational Leadership, 36, 238-244.

Felder, R. M. & Henriques, E.R. (1995). Learning and teaching styles in foreign

and second language education. Foreign Language Annals, 28(1), 21-31.

Fleming, N. (2012). Learning and Teaching Strategies: VARK Strategies. Missouri:

Neil D Fleming.

Gill, H. (1999). Language Choice, Language Policy and the Tradition-Modernity

Debate In Culturally Mixed Postcolonial Communities: France and the

Francophone Maghreb as a case study. In Y., Suleiman (ed.), Language and

Society in the Middle East and North Africa: Studies in Variation and Identity.

(122-136). Curzon, UK.

Goklap, M. (2013). The effect of students’ learning styles to their academic

success. Educational Research and Reviews, 8(11), 627-632.

Griggs, S. A. & Dunn, R. (1984).selected case studies of the learning style

preferences of gifted students. Gifted Child Quarterly, 28 (3), 115-119.



Harrowoth, G. L. (1966). Listening: A fact of oral language. Elementary English, 43,

856-864.

Holzman, P.S & Klein, G. S. (1954). Cognitive system principles of leveling and

sharpening: Individual differences in assimilation effect in visual time-error.

Journal of Psychology, 37, 105-122.

Hymes, D. (1972). On communicative competence. In J. B. Pride and J. Holmes (eds),

Sociolinguistics. (269-93). Harmondsworth, Middlesex: Penguin Education.

Jahanbaksh, R. (2002). Learning styles and academic achievement: A case study of

Iranian high school girls' students. Procedia-Social and Behavioral Sciences, 51,

1030-1034.

Jaouen, P. (1990). Fostering students’ awareness of learning styles. Educational

Leadership, 48, 14. Retrieved fromhttp://www.ascd.org/publications/educational-

leadership.aspx.

JilardiDamavandi, A., Mahyuddin, R., Elias, H., Daud,S. M. & Shabani, J. (2012).

Academic achievement of students with different learning styles. International

Journal of Psychological Studies, 3(2), 189.

Kaminska, P. M. (2014). Learning Styles and Second language Education. New

Castle upon Tyne: Cambridge Scholars publishing.

Kolb, D. A. (1984) Experiential Learning: Experience as the Source of Learning and


http://www.ascd.org/publications/educational-

Development. Englewood Cliffs, NJ: Prentice Hall.

Lindsay, C. & Knight, P. (2006).Learning and Teaching English. Oxford: Oxford

University Press.

Miliani, M. (2000). Teaching english in a multi-lingual context: the Algerian case.

Mediterranean Journal of Educational Studies, 6(1), 13-29

Morgan, H. (1997). Cognitive Styles and Classroom Learning. Westport, Conn :

Praeger.

Mouhleb, N. (2005). Language and conflict Kabylia and the Algerian state.

Unpublished Master thesis. University of OSLO, Norway.

Narayani, k. (2014). Learning Style of higher secondary students in relation to their

academic achievement. International Journal of Scientific and Research

Publications, 4 (4), 2250-3153.

Nyikos, M. & Oxford, R. (1993). A factor analytic study of language- learning

strategy use: Interpretations from Information-processing theory and social

psychology. The Modern Language Journal, 77, 11-22

Nunan, D. (1989). Designing Tasks for the Communicative Classroom. Cambridge:

Cambridge University Press.

Nzesei, M. (2015). A Correlation study between learning styles and academic

achievement among secondary school students. Unpublished master's thesis.



University of Nairobi, Nairobi-Kenya.

Oxford, R. L. (1990). Language Learning Strategies: What Every Teacher

Should Know. Boston: Heinle and Heinle.

Oxford, R. L. (2001). Language Learning Styles and Strategies. In Teaching English

as a Second or Foreign Language. Boston: Heinle & Heinle.

Oxford, R. L. (2003). Language Learning Styles and Strategies: An Overview.

GALA, 1-25.

Oyama, S. (1976). A sensitive period for the acquisition of a nonnative phonological

system. Journal of Psycholinguistic Research, 5, 261-285.

Reid, J. M. (1987). The learning style preferences of ESL students. Tesol Quarterly,

21 (1), 87-109.

Rezig, N. (2011).Teaching English in Algeria and educational reforms: An overview

on the factors entailing students failure in learning foreign languages at

university. Procedia - Social and Behavioral Sciences, 29,1327-1333.

Richards, J. C. (1990). The teacher as self-observer. In J. C. Richards, (ed.). The

Language Teaching Matrix (269-93). New York: Cambridge University Press.

Russell, T. W., Nagaishi, C., Slade, M., Hermesmeyer, P. & Peck, E. (2014).

Comparing weighted and unweighted grade point averages in predicting college

success of diverse and low-income college students. Sage Journals, 98(4), 261-



279.

Scarcella, R. & Oxford, R. (1992). The Tapestry of Language Learning: The

Individual in the Communicative Classroom. Boston: Heinle & Heinle.

Sharifian, F. (2009). Figurative language in international political discourse: The

case of Iran. Journal of Language and Politics. 8(3), 416—432.

Stephen,E.L. (1998). The Art of Public Speaking. Library of Congress

Cataloging-in-Publication Data.

Sternberg, R. J. & Kaufman, J.C. (1998). Human abilities. Annual review of

psychology, 49 (1), 479-502.

Stewart, K. L. & Felicetti, L. A. (1992). Learning styles of marketing majors.

Educational Research Quarterly, 15(2), 15-23.

Suzuki, Y. (1979). Study of the leveling and the sharpening response in the

schematizing test. Tohuku psychological folia, 38 (14), 83-89

Torkey, S. (2006). The Effectiveness of a task-based instruction program in

developing the English language speaking skills of secondary stage students.

Unpublished Phd Thesis.Women's College, Ain Shams Universtiy, Cairo.

Triantafillou, E., Pomportsis, A. & Demetriadis, S. (2003). The design and the

formative evaluation of an adaptive educational system based on cognitive

styles. Computers & Education, 41(1), 87-103.



Vaishnav, R. (2013). Learning styles and academic achievement of secondary
school Students. Learning Style and Academic Achievement, 1 (4), 2277-7733.

Wallace, B. & Oxford, R. L. (1992). Disparity in learning styles and teaching
styles in the ESL classroom: Does This Mean War? AMTESOL Journal, 1, 45-68.

Ward, A., Stoker, H. W., & Murray-Ward, M. (1996). Achievement and ability
tests-Definition of the domain. Educational Measurement, 2, 2-5.

Warn, T. (2009). Students' learning style and their academic achievement for
taxation course- A comparison Study. Proceedings of the 2" International
Conference of Teaching and Learning, Malaysia.

Willing, K. (1988). Learning styles in adult migrant education. Adelaide:

NCRC.
Xu, w. (2011).Learning Styles and Their Implications in Learning and Teaching.

Theory and Practice in Language Studies, 01, (04), 413- 416.



APPENDIX
THE VARK QUESTIONNAIRE (7% version)

This questionnaire is a part of a research study conducted in the department of
English at the University of 8 Mai 1945, Guelma. It seeks to investigate the impact of
learning styles on EFL learners’ academic achievement in the oral expression course. |
would like to highlight that your name and group are taken only for academic research
purposes and they will not be shown under any conditions. I would be grateful for your

collaboration and careful answers that will help us validate this inquiry.

Ms. Nedjla Saidi.

.
L6 1] 14

Choose the answer which best explains your preference and circle the letter(s) next
to it. Feel free to circle more than one answer when necessary. Please, leave blank any

question that its options do not apply to you.

1. You are helping someone who wants to go to your airport town center or
railway station. You would:

a) Draw, or give her a map.

b) Tell her the directions.

c) Write down the directions (without a map).

d) Go with her.

2. You are not sure whether a word should be spelled "dependent' or “dependant'.

You would:



a) See the word in your mind and choose by the way they look.

b) Think about how each word sounds and choose one.

c¢) Find it online or in a dictionary.

d) Write both words on paper and choose one.

3. You are planning a holiday for a group. You want some feedback from them
about the plan. You would:

a) Use a map or website to show them the places.

b) Phone, text or email them.

c¢) Give them a copy of the printed itinerary.

d) Describe some of the highlights.

4. You are going to cook something as a special treat for your family. You would:
a) Look through the cookbook for ideas from the pictures.

b) Ask friends for suggestions.

c¢) Use a cookbook where you know there is a good recipe.

d) Cook something you know without the need for instructions.

5. A group of tourists want to learn about the parks or wildlife reserves in your
area. You would:

a) Show them internet pictures, photographs or picture books.

b) Talk about, or arrange a talk for them about parks or wildlife reserves.

c¢) Give them a book or pamphlets about the parks or wildlife reserves.

d) Take them to a park or wildlife reserve and walk with them.

6. You are about to purchase a digital camera or mobile phone. Other than price,
what would most influence your decision?

a) It is a modern design and looks good.

b) The salesperson telling me about its features.



c) Reading the details about its features.

d) Trying or testing it.

7. Remember a time when you learned how to do something new. Try to avoid
choosing a physical skill, e.g. riding a bike. You learned best by:

a) Diagrams and charts - visual clues.

b) Listening to somebody explaining it and asking questions.

c¢) Written instructions — e.g. a manual or textbook.

d) Watching a demonstration.

8. You have a problem with your knee. You would prefer that the doctor:

a) Showed you a diagram of what was wrong.

b) Described what was wrong.

c) Gave you a web address or something to read about it.

d) Used a plastic model of a knee to show what was wrong.

9. You want to learn a new program, skill or game on a computer. You would:
a) Follow the diagrams in the book that came with it.

b) Talk with people who know about the program.

c) Read the written instructions that came with the program.

d) Use the controls or keyboard.

10. I like websites that have:

a) Interesting design and visual features.

b) Audio channels where I can hear music, radio programs or interviews.

c) Interesting written descriptions, lists and explanations.

d) Things I can click on, shift or try.

11. Other than price, what would most influence your decision to buy a new non-

fiction book?



a) The way it looks is appealing.

b) A friend talks about it and recommends it.

c¢) Quickly reading parts of it.

d) It has real-life stories, experiences and examples.

12. You are using a book, CD or website to learn how to take photos with your
new digital camera. You would like to have:

a) Diagrams showing the camera and what each part does.

b) A chance to ask questions and talk about the camera and its features.
c¢) Clear written instructions with lists and bullet points about what to do.
d) Many examples of good and poor photos and how to improve them.
13. Do you prefer a teacher or a presenter who uses:

a) Diagrams, charts or graphs.

b) Question and answer, talk, group discussion, or guest speakers.

c¢) Handouts, books, or readings.

d) Demonstrations, models or practical sessions.

14. You have finished a competition or test and would like some feedback. You
would like to have feedback:

a) Using graphs showing what you had achieved.

b) From somebody who talks it through with you.

c¢) Using a written description of your results.

d) Using examples from what you have done.

15. You are going to choose food at a restaurant or cafe. You would:
a) Look at what others are eating or look at pictures of each dish.

b) Ask the waiter or friends to recommend choices.

c¢) Choose from the descriptions in the menu.



d) Choose something that you have had there before.

16. You have to make an important speech at a conference or special occasion.
You would:

a) Make diagrams or get graphs to help explain things.

b) Write a few key words and practice saying your speech over and over.

c¢) Write out your speech and learn from reading it over several times.

d) Gather many examples and stories to make the talk real and practical.

Thank you



RESUME

Le but de cette ¢tude est d’analyser 1’influence des méthodes d’apprentissage propres
aux apprenants de la premiere année d’Anglais comme une langue étrangere sur leur
performance académique dans la séance d’expression orale. Pour confirmer les
hypotheses de cette recherche, la septiéme version du questionnaire VARK réalisé par
Neil Fleming a été employée dans le but de préciser les méthodes d’apprentissage
propre aux répondants, ainsi qu’on a choisi la méthodologie descriptive comme un
moyen de liaison entre les méthodes préférées des apprenants et leurs performances
académiques dans la séance d’expression orale. Les résultats finals de ce travail
identifient les méthodes d’apprentissage préférées chez les apprenants de la premicre
année d’Anglais comme une langue étrangere et confirment la deuxieme hypothése qui
indique I’existence de I’influence des méthodes d’apprentissage sur leurs performances

académiques dans le module d’expression orale.

Les Mots Clés : Les Méthodes d’Apprentissage, La performance Académique, Le

Module d’Expression Orale, VARK.
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