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Abstract

This study examines the role of learning English as a foreign language (EFL) in
promoting students’ global awareness of the sustainable development goals (SDGs) at the
University of 8 Mai 1945—Guelma, Algeria. It focuses on some sociolinguistic factors such as
age, gender, and academic level to analyze their influence on students’ perceptions of and
engagement with sustainability themes. Employing a comparative descriptive method, the
research targets a sample of 80 students, comprising 40 first-year and 40 second-year master’s
students from the Department of Letters and English Language. Data were gathered through a
17-item questionnaire containing both open-ended and closed-ended questions. The findings
reveal that exposure to EFL content, including classroom discussions and global topics,
significantly contributes to enhancing learners’ awareness of the SDGs. Notably, senior
students demonstrated a higher level of awareness and more critical engagement with
sustainability issues compared to freshmen, likely due to their advanced academic level and
longer exposure to EFL instruction. Furthermore, the study observed that female students were
generally more responsive to sustainability themes, while academic level emerged as a strong
predictor of both awareness and engagement. The results underscored the potential of EFL
instruction to support the development of global citizenship by equipping students with
linguistic skills as well as critical awareness necessary for addressing contemporary global
challenges. Furthermore, the study concluded by recommending the integration of SDG- related

content into EFL curricula to enrich both language proficiency and social consciousness.
Keywords

Sustainable Development Goals, learning English as a Foreign Language, global awareness,

EFL learners, global citizenship, University of 8 Mai 1945-Guelma.



LIST OF ACRONYMS AND ABBREVIATIONS
Al: Artificial Intelligence
BA: Bachelor
EFL: English as a Foreign Language
ESL: English as a Second Language
ESD: Education for Sustainable Development
HEI: Higher Education Institution
MDGs: Millennium Development Goals
SDC: Sustainable Development Competency
SDGs: Sustainable Development Goals
SET: Social Exchange Theory
SHEI: Sustainable Higher Education Institution

UN: United Nations

UNESCO: United Nations Educational, Scientific and Cultural Organization

WCED: World Commission on Environment and Development

VIII



IX

List of Figures
Figure 1. 1: The Three Pillars of Sustainability (Loach et al., 2016, p. 5). 10
Figure 1. 2: The United Nations SDGs (UNESCO, 2023) 12
Figure 3.1Students’ Years of Studying English 51
Figure 3. 2 Students’ Level of SDGs Knowledge 52
Figure 3. 3 Students’ Familiarity with the Areas of the SDGs 53

Figure 3.4 Students’ Perceptions on the Importance of Promoting Awareness of SDGs for
Achieving Global Sustainability 54
Figure 3. 5 Students’ Perceptions on the Role of Language Learning in Spreading Awareness
of SDG 55
Figure 3. 6 Challenges Faced by Students in Increasing Awareness of the SDGs 56
Figure 3. 7 Students’ Perceptions on the Role of English Learning in Promoting their
Awareness of SDGs 58
Figure 3. 8 Students' Frequency of Encountering SDG-Related Content in English Language

Contexts 58



List of Tables

Table 3. 1: Students’ Age Range
Table 3. 2: Students’ Gender
Table 3. 3: Students’ Age

Table 3. 4: Students’ Gender

50

51

65

65



Table of contents

Dedication 1
Dedication II
Acknowledgements
Abstract
LIST OF ACRONYMS AND ABBREVIATIONS
List of Figures
List of Tables
Table of contents
General Introduction
Chapter one: Awareness of Sustainable Development Goals
Introduction
1.1. Globalization and Sustainable Development
1.1.1 Globalization
1.1.2. Sustainable Development
1.2. Understanding the Sustainable Development Goals (SDGs)
1.2.1. Historical background: From MDGs to SDGs
1.2.2. Overview of the 17 SDGs and their interconnections
1.3. The Concept of Awareness in Sustainable Development
1.3.1. Definition

1.3.2. Importance

XI

v

VI

VII

VIII

IX

XI

10

11

12

16

16

16

1.4. Awareness of SDG’s and Its Relationship to Sustainable Behavior Error! Bookmark not defined.7

1.4.1. Sustainable Behavior

17



XII

1.4.2. Theoretical Frameworks and Models Explaining Sustainable Behavior 18
1.4.2.1. Planned Behaviour Theory 18
1.4.2.2. Social Role Theory 18
1.4.2.3. Social Exchange Theory 18
1.4.2.4. The Human Needs Theory 19

1.4.2.5. Model Hungerford & Volk (1990) for Responsible Environmental Behavior - Sustainable

Behavior 19

1.5. Socio-Linguistic Factors Influencing Global Awareness of SDGs 20
1.5.1. Age and Generational Differences 20
1.5.2. Gender and SDG Awareness 20
1.5.3. Geographical Location 21
1.5.4. Linguistic Background 21
1.5.5. Level of Education 21
1.6. Education and SDGs Awareness 22
1.6.1. Education for Sustainable Development (ESD) 22
1.6.2. SDGs Awareness in Higher Education 23
1.7. Language and Sustainable Development Goals 24
Conclusion 25

Chapter Two: The Role of English as a Foreign Language

Introduction 28
2.1. Definition of EFL 28
2.2. The Significance of EFL 29

2.2.1. EFL as a Tool for Communication and Globalization 30



XIII

2.2.2. EFL in Education and Academic Mobility 30
2.2.3. EFL in digital literacy and technological advancement 31
2.2.4. EFL in cultural exchange and media access 31
2.3. Overview of Objectives and Scope of EFL Education 31
2.3.1. Objectives of EFL Education 31
2.3.2. Scope of EFL Education 33
2.4. EFL in Contemporary Education 34
2.5. Globalization and Its Impact on EFL 35
2.5.1. Implications of Globalization for Language Learning 35
2.5.1.1. Globalization and The Spread of English 35
2.5.1.2. The Role of Technology in Enhancing English’s Global Presence 36
2.5.1.3. Opportunities for Social Mobility 36
2.5.1.4. Challenges to Linguistic Diversity 36
2.5.1.5. Globalization and the Marginalization of Other Languages 36

2.6. Challenges Faced by EFL Learners in a Global Context 37
2.6.1. Access to Resources 37
2.6.2. Cultural Barriers 37
2.7. Sociolinguistic Factors Influencing EFL Learning 37
2.7.1. Age 37
2.7.2. Gender 38
2.7.3. Academic Level 39
2.8. EFL Education as a Medium for Sustainable Development Goals 40

2.8.1. Increased Access to Global Knowledge and Collaboration 40



2.8.2. Global Discussions on Sustainability and the SDGs
2.8.3. Impact on Sustainable Behavior
2.8.4. Language and Advocacy for Sustainability
2.9. The role of EFL in promoting SDG’s awareness
Conclusion
Chapter Three: Field Investigation
Introduction
3.1. Research Method and Design
3.1.1. Overall, Method
3.1.2. Population and Sampling
3.1.3. Data Collection Tool
3.1.4. Description of the Questionnaire
3.1.5. Procedures of Data Collection
3.2. Analysis of first year students’ questionnaire

3.3. Analysis of Master 2 students’ Questionnaire

3.4. Comparison of Questionnaire Findings: Freshmen vs. Seniors

3.4.1. Similarities
3.4.2. Differences
3.5. Pedagogical Implications
3.6. Limitations of the study
3.7. Recommendations and suggestions for Future Research
Conclusion

General conclusion

XV

41

41

42

43

45

47

47

47

47

48

48

50

50

65

81

81

82

85

86

87

87

89



References
Appendices
(Appendix A)
(Appendix B)

oaaldl

XV

92

107

107

112

113



General Introduction

Globalization plays a critical role in shaping modern society. It offers various
challenges, including barriers to inclusivity, equality and effective communication. This could
raise the complexity and difficulty of achieving the sustainable development goals (SDGs). In
2015, the United States established the 2030 Agenda for Sustainable Development which serves
as a blueprint to end poverty in all its forms and achieve global peace. It includes 17
interconnected goals with 169 inseparable targets that require collective efforts to achieve
global progress and foster “win-win” cooperation that promises significant benefits for all
nations and regions (United Nations, 2015). Achieving these ambitious goals requires both
governmental action and the empowerment of individuals, the latter of which can be realized
through education, including the critical role of English as a Foreign Language (EFL).

In the Modern Era, English has become a global language since it has significant global
presence in various domains, such as trade, diplomacy, science, technology, media, and
education. As education systems around the world recognize the importance of English, they
implement EFL programs to meet the growing demand for English proficiency. According
to De Houwer and Wilton (2011), European language policies have encouraged primary
schools to introduce English early, aiming to enhance students' proficiency and pronunciation
(p. 148). In this respect, EFL programs serve as a bridge that enables learners in non-English-
speaking countries to gain the English language skills needed for addressing challenges,
including the SDGs.

There is a significant connection between EFL and the SDGs. Many studies have shown
that implementing SDGs in the EFL classroom can impact the learners in a positive way
(Astawa et al., 2024, p. 9). From this perspective, EFL can play a significant role in helping
learners become more aware of the SDGs. EFL education not only gives students the chance to

explore important global issues but also equips them with the language skills they need to



engage in meaningful conversations about sustainability and development (Astawa et al. 2024).
Therefore, this research aims to show how EFL education can effectively nurture a deeper
understanding of the SDGs among students at the University of 08 May 1945-Guelma. More
precisely, it conducts a comparative study between two academic levels: first-year LMD
students and Master 2 students. By examining the differences in SDG awareness across these
groups, the study seeks to determine how EFL instruction at different stages of higher education
can enhance students’ global awareness and empower them to actively engage with
sustainability-related issues.
1. Statement of The Problem

Despite the growing focus on incorporating SDGs into education, there is a lack of empirical
evidence regarding the specific role of EFL in raising global awareness of these goals among
EFL learners, particularly in the Algerian context. Consequently, further research is needed to
address this gap. The situation of EFL students at the English department in Guelma is not an
exception. There is a noticeable lack of awareness about SDGs among EFL learners, which
may be attributed to sociolinguistic factors such as language use and learner characteristics
(e.g., age, gender, and academic level) that shape their engagement with global issues. This
study aims to examine the perceptions, knowledge, and attitudes of EFL students at the
University of Guelma toward SDGs, as well as how their experiences in EFL courses might
contribute to enhancing their understanding of global sustainability issues.

2. Aims of the study and research question

Students’ awareness of the SDGs is influenced by several factors, including sociolinguistic
aspects such as age, gender, and level of education. Based on this, the present research aims to
examine how EFL education can enhance learners’ awareness of SDGs at the University of 08
Mai 1945-Guelma. Specifically, it seeks to compare the level of SDG awareness between
freshmen and senior students to explore whether and how awareness improves after several

semesters of university study. In doing so, the study also investigates the extent to which EFL



education contributes to enhancing students’ global awareness of the SDGs. The study

addresses the following research question:

To what extent does EFL education enhance global awareness of SDGs among students at the

University of Guelma?

By exploring this question, the research seeks to provide a comprehensive understanding of
the relationship between EFL education and awareness of sustainability among learners.
3. Research Methodology Design

3.1. General Method

The present study adopts a quantitative comparative descriptive method to examine the
role of learning EFL in enhancing students’ global awareness of the SDGs. This approach was
selected to allow for the measurement and comparison of responses across first-year students
and second-year master students, as well as the exploration of relevant sociolinguistic factors.
A questionnaire was used as the main data collection tool, enabling the researchers to gather
structured responses from a representative sample. The collected data were analyzed using
descriptive statistics to identify group similarities, differences ,and assess the influence of age,
gender, and academic level on students’ perceptions of sustainability and the role of EFL
education.

3.2. population of the Study

The sample of the current study includes both male and female students from different
levels at the department of English at the University of 08 Mai 1945-Guelma. It consists of
eighty (80) students, equally divided between forty (40) first-year students and forty (40) master
two students. This inclusive approach allows for a diverse representation of perspectives and
experiences regarding the role of learning EFL in promoting the global awareness of SDGs.

3.3. Tools of Data Collection



To conduct the present research, a semi-structured questionnaire was used as the main and
most appropriate tool for data collection. It was administered to both first-year and master two
students to gather their insights and perceptions. The questionnaire consisted of 18 items,
combining both closed-ended and open-ended questions. This format allowed students to
choose from predefined options while also offering the opportunity to provide qualitative
responses that reflect their experiences and opinions.

3.4. Data Analysis

To reach the intended objectives, a descriptive study was provided to analyse the collected
data. Learners’ responses and choices derived from the questionnaire, were analyzed using

quantitative.

To achieve the objectives of this study, a comparative descriptive analysis was
employed to examine the collected data. The questionnaire responses were analyzed using
quantitative methods, with a focus on identifying similarities and differences between the two
participant groups : first-year students and second-year master students. The analysis aimed to
explore the extent to which learners from each group demonstrated awareness of the SDGs and
perceived the role of EFL in promoting global awareness. Furthermore, the data were examined
in relation to selected sociolinguistic factors, including age, gender, and academic level, to
assess their influence on students’ engagement with sustainability-related themes. Descriptive
statistics such as frequencies and percentages were used to present the findings, and tables and
graphs were included to support interpretation and enable meaningful comparisons across

groups.

4. Structure of the dissertation

This dissertation is structured into two main parts: a theoretical part and a practical part. It

begins with a General Introduction, which provides a review of the relevant literature, outlines



the statement of the problem, presents the aim of the study and research questions, explains the
research methodology design, and describes the participants, tools of data collection, data
analysis procedures, and the overall structure of the work. The first part consists of two
theoretical chapters and the second part entirely focused on the practical chapter of the study.
The first chapter is concerned with the dependent variable, which is the global awareness of
SDGs. This chapter includes conceptual definitions, theoretical foundations, and contextual

factors related to SDG awareness. The second chapter tackles the independent variable, EFL.

It presents a background of the subject incorporating definitions, conceptual grounding,
pedagogical theories, and sociocultural influences related to EFL education. Furthermore, the
third chapter emphasizes the practical part of the research, where the data collected from EFL
learners at the University of 08 Mai 1945-Guelma through a questionnaire is analyzed and
interpreted. Additionally, this chapter further includes a section that represents
recommendations based on the findings and examines the limitations of the study. The
dissertation concludes with a General Conclusion, which summarizes the main findings and

reflects on the overall contribution of the study.



Chapter one: Awareness of Sustainable Development Goals

Introduction 8
1.1. Globalization and Sustainable Development 8
1.1.1 Globalization 8
1.1.2. Sustainable Development 9
1.2. Understanding the Sustainable Development Goals (SDGs) 11
1.2.1. Historical background: From MDGs to SDGs 11
1.2.2. Overview of the 17 SDGs and their interconnections 12
1.3. The Concept of Awareness in Sustainable Development 15
1.3.1. Definition 15
2.3.2. Importance 16
1.4. Awareness of SDG’s and Its Relationship to Sustainable Behavior 16
1.4.1. Sustainable Behavior 17
1.4.2. Theoretical Frameworks and Models Explaining Sustainable Behavior 17
1.4.2.1. Planned Behaviour Theory 17
1.4.2.2. Social Role Theory 18
1.4.2.3. Social Exchange Theory 18
1.4.2.4. The Human Needs Theory 19

1.4.2.5. Model Hungerford & Volk (1990) for Responsible Environmental Behavior -

Sustainable Behavior 19

1.5. Socio-Linguistic Factors Influencing Global Awareness of SDGs 19



1.5.1. Age and Generational Differences
1.5.2. Gender and SDG Awareness
1.5.3. Geographical Location
1.5.4. Linguistic Background
1.5.5. Level of Education
1.6. Education and SDGs Awareness
1.6.1. Education for Sustainable Development (ESD)
1.6.2. SDGs Awareness in Higher Education
1.7. Language and Sustainable Development Goals

Conclusion

20

20

20

21

21

21

21

22

23

25



Introduction

Throughout history, the world has witnessed several challenges that have made life
more difficult and miserable. People across the world continue to suffer from poverty, hunger,
inadequate healthcare, and many other pressing global issues. Addressing these challenges
requires collaborative efforts from governments, organizations, and individuals to develop
sustainable solutions. In this context, the SDGs emerged with the hope of creating a better
world, one where all individuals have equal opportunities and can enjoy a life of peace and
prosperity. In this regard, this chapter offers a comprehensive overview of the SDGs. It starts
with foundational concepts, progressing toward a more specific understanding of the goals. The
chapter further explores the importance of awareness in sustainable development and how it
influences behaviour. In addition, it considers various factors that impact global awareness of
the SDGs, including socio-linguistic aspects. Finally, it highlights the role of education and
language in promoting SDG awareness and supporting global sustainability efforts.
1.1. Globalization and Sustainable Development
1.1.1 Globalization

Globalization refers to the increasing interconnectedness of the world due to economic
and technological changes, where developments in one region can significantly impact people
and communities elsewhere. This process strengthens and accelerates global connections across
various aspects of life, including culture, crime, finance, and spirituality. Globalization can be
understood through several key dimensions: the stretching of socio-political and economic
activities beyond national borders, the regularization of cross-border interactions, the
acceleration of global exchanges due to technological advancements, and the deep
interconnection between local and global events (Held et al., 1999, as cited in Blewitt, 2008).
“The logic of globalization is essentially the logic of capitalism; That is, the preservation and

expansion of capital reproduction are rooted, and therefore the economy is at the forefront of



globalization”(Norouzi & Ataei, 2021, p. 66). Gasimli et al., (2022) emphasize that
globalization influences sustainable development by reshaping economic structures and
contributing to income growth. As a result, higher income levels lead to increased public and
private investments in environmental sustainability (p. 11).

1.1.2. Sustainable Development

The concept of sustainable development was firstly defined in the Brundtland
Commission as development that “meets the needs of the present without compromising the
ability of future generations to meet their own needs” (World Commission on Environment and
Development [WCED], 1987, p. 16). This definition highlights the balance between present
and future needs, emphasizing intergenerational equity. It suggests that development should not
be driven only by short-term gains but must also consider long-term environmental, social, and
economic impacts, which are central to the idea of sustainable development. The WCED
initiated a major study in 1983 to establish sustainable development as a fundamental concept
and approach in modern times. This is due to its beneficial impact on humanity. Along with
promoting social justice and a certain level of economic equality within and among nations,
sustainable development strives to protect and sustain the planet’s natural ecosystem (Blewitt,
2008).

Sustainable development is essentially a transformation process whereby resource
exploitation, investment direction, technological development direction, and institutional
change all work together harmoniously to improve the ability to meet human needs and
aspirations both now and in the future (WCED, 1987, p. 43). Keeble (1988) explains that
sustainable development includes two main ideas. The first is that human needs, particularly
those of the world's poor, can be met through a fairer distribution of opportunities and resources.
The second is that economic growth and resource use are limited by the environment's ability

to support both present and future demands (p. 5).
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A widely used definition of sustainability uses three interrelated “pillars”. Figure (1.1)
includes economic, social, and environmental (or ecological) considerations or objectives
(Purvis et al., 2019). The researchers state that the ‘three-pillar’ framework has been attributed
to the Brundtland Report, Agenda 21, and the 2002 World Summit on Sustainable Development
(p. 5). Economic sustainability involves responsible management of natural and human
resources to ensure long-term economic stability and intergenerational equity (Moldan et al.,
2012). Black (2004, as cited in Moldan et al, p.5) explains that a key aspect of social
sustainability is ensuring that social values, identities, relationships, and institutions are
preserved and maintained for future generations.

Sutton (2004) highlights that environmental sustainability refers to preserving and
upholding the essential qualities of the natural environment over time. The three-sector division
has the effect of promoting a technical-fix strategy to address problems related to sustainable

development (Giddings et al., 2002, p. 3).

2 X

_~~ Sustainability .

/ N

Economic
viability

Environmental

responsibility Social Equity

Environmental
Economic

Figure 1. 1: The Three Pillars of Sustainability (Loach et al., 2016, p. 5).
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1.2. Understanding the Sustainable Development Goals (SDGs)

The concept of SDGs has rapidly spread due to the increasing global need for
sustainable development (Sachs, 2012). Today, these objectives represent the global
development agenda (Jayasooria & Y1i, 2023). “The 2030 SDG Agenda has five areas of critical
importance which can be referred to as the five Ps. These are people, planet, prosperity, peace
and partnerships” (Jayasooria, 2016, p. 20). It was created and published in 2015 by the United
Nations. It includes 17 interconnected goals with 169 inseparable targets that require collective
efforts to achieve global progress (United Nations, 2015b, p. 9). The three pillars of sustainable
development: economic, social, and environmental are the main focus of these objectives
(Munar, 2022, p. 4). By making a significant contribution to the global push for sustainable
development, they drive a fundamental transformation in both economies and communities
toward sustainability (Sain et al., 2024).

1.2.1. Historical background: From MDGs to SDGs

A simple definition of the Millenium Development Goals is that they embody the efforts
of all nations involved in the Millennium Summit, both in serving their citizens and in
collaborating with other governments (Diouf, 2019, p. 17). This global initiative has led to the
most successful poverty reduction movement in history (United Nations, 2015b, p. 3).
According to Sach (2012), these goals become a way to measure global progress in reducing
poverty over 15 years, from 2000 to 2015. They focus on specific objectives including
eliminating severe poverty and food insecurity, ensuring access to primary education,
advancing women's rights by fostering gender equality, decreasing children's death rate,
supporting women’s health, addressing illnesses, encouraging ecological sustainability, and
building strong global collaborations (United Nations, 2015b).

To build on this success, global leaders, guided by the United Nation, have proposed a

new set of SDGs to continue these efforts beyond 2015 (Evans and Steven, 2012). In this
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context, the SDGs originate from and build upon the MDGs. What makes the SDGs different
from the MDGs is that they play a critical role at the universal level, rather than being limited
to developing countries or specific regions (Diouf, 2019, pp. 18- 19). The researcher also
ensures that in order to effectively address the concerns of the future global community, these
global objectives are proposed as a replacement for the MDGs (p. 21). In addition, the SDGs
(With 169 objectives and 231 distinct indicators) represent a more extensive agenda compared
to the MDGs which involve only 8 goals (Jayasooria & Yi, 2023, p. 311).

1.2.2. Overview of the 17 SDGs and their interconnections

2
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Figure 1. 2: The United Nations SDGs (UNESCO, 2023)
Figure 1.2 is adapted from UNESCO (2023), which presents the 2030 Agenda for

Sustainable Development as a collective vision for a better future. One that places equal weight

on human prosperity, global peace, and environmental integrity. Adopted in 2015 by all UN
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Member states, the Agenda is founded on 17 SDGs that call for urgent, coordinated action
across all nations. These goals are not merely policy targets, they represent a shared
commitment to dignity, equity, and resilience for current and future generations. The SDGs
form a universal roadmap shaped by inclusive dialogue and aimed at uniting efforts for a more
just and sustainable world. While the figure draws primarily on UNESCO’s articulation of this
vision, complementary frameworks such as the Global Reporting Initiative (2021) help to
operationalize and monitor its implementation.

Goal 1: It focuses on eradicating extreme poverty, reducing poverty, ensuring social protection,
promoting economic access, and enhancing resilience.

Goal 2: It emphasizes ending hunger, eliminating malnutrition, increasing agricultural
productivity, ensuring sustainable food production, and preserving genetic diversity in
agriculture.

Goal 3: It concentrates on reducing the death rate, ending epidemics, improving healthcare
access, and addressing health risks (p. 2).

Goal 4: Quality Education focuses on inclusive education, early childhood development, higher
education access, skill enhancement, gender equality, literacy, and sustainable development
learning (p. 2).

Goal 5: The core aim is to end discrimination, prevent violence, eliminate harmful practices,
value care work, promote leadership, and ensure reproductive rights (p. 2).

Goal 6: The Goal focuses on ensuring safe water access, sanitation, pollution reduction, water
efficiency, resource management, and ecosystem protection (p. 3).

Goal 7: It aims to ensure universal access to modern energy, increase the share of renewable

energy, and improve energy efficiency (p. 3).
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Goal 8: SDG 8 promotes sustainable economic growth, job creation, labor rights, equal pay,
youth employment, and financial access while ensuring environmental sustainability and
eradicating forced labour (p. 3).

Goal 9: SDG 9 focuses on building resilient infrastructure, promoting sustainable
industrialization, fostering innovation, enhancing financial access for small enterprises, and
advancing clean technologies and research (p. 4).

Goal 10: It aims to reduce inequalities by promoting income growth for the poorest, ensuring
equal opportunities, eliminating discrimination, adopting fair policies, strengthening financial
regulations, increasing representation for developing countries, and supporting safe migration
(p- 4.

Goal 11: SDG 11 aims to create sustainable cities by ensuring affordable housing, safe
transportation, inclusive urbanization, disaster resilience, environmental protection, and access
to green spaces (p. 4).

Goal 12: SDG 12 promotes sustainable consumption and production by reducing waste,
managing resources efficiently, encouraging sustainable business practices, and raising
awareness for eco-friendly lifestyles (p. 5).

Goal 13: It focuses on strengthening resilience to climate threats, integrating climate policies,
and raising awareness for climate action (p. 5).

Goal 14: SDG 14 aims to reduce marine pollution, protect ecosystems, address ocean
acidification, regulate fishing, conserve marine areas, eliminate harmful support, and promote
sustainable marine resource use (p. 5).

Goal 15: SDG 15 focuses on conserving ecosystems, forests, and biodiversity, combating
desertification, restoring degraded land, preventing species extinction, ensuring fair genetic

resource use, and addressing wildlife trafficking and invasive species (p. 6).
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Goal 16: This initiative focuses on reducing violence, corruption, and organized crime, ensuring
justice and legal identity for all, and promoting transparent, inclusive institutions (p. 6).

Goal 17: SDG 17 focuses on strengthening global partnerships for sustainable development
through financial support, trade, technology transfer, capacity-building, policy coherence, and
data collection, particularly for developing countries (p. 7).

The 2030 Agenda's "indivisibility" is a key component. The SDGs are interconnected,
and efforts to accomplish one goal can either support or hinder the progress of others. For
multiple reasons, information, data, and scientific evidence on the connections between the
SDGs are essential (European Parliament, 2023). Leal Filho et al. (2017) emphasize that
understanding these relationships is crucial, as the SDGs highlight the interdependence of
nature and humanity. Some causal and/or statistical links between goals, targets, and indicators
are referred to as inter-linkages in the SDGs (Frone et al., 2020, p. 55).

The researchers assert that these connections are reflected in SDG 1 (ending poverty)
and SDG 3 (ensuring good health), which are inherently interdependent. In other words,
financial stability enhances access to healthcare, while improved health enables individuals to
sustain their livelihoods. These goals illustrate how social and economic progress contribute to
overall well-being, as they are closely linked to clean water (SDG 6), employment opportunities
(SDG 8), and the reduction of inequality (SDG 10). However, urbanization (SDG 11) presents
significant challenges. The expansion of cities leads to higher pollution levels from industrial
activities and traffic, which negatively impact both water resources (SDG 6) and climate
stability (SDG 13). Likewise, water pollution (SDG 6) poses a threat to ecosystems (SDG 15),

highlighting the necessity of maintaining environmental balance (p. 58).
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1.3. The Concept of Awareness in Sustainable Development
1.3.1. Definition

There are multiple definitions of awareness, varying across disciplines, with each
perspective emphasizing different aspects. A general and objective definition of awareness used
in masked-prime studies (experiments using subliminal stimuli) is the ability to make accurate
choices beyond random guessing in forced-choice tasks (Merikle, 1984, p. 449). Dourish and
Bellotti’s (1992) definition of awareness highlights the relational aspect of awareness,
emphasizing how understanding the actions of others shapes and influences one's own
behaviour (p. 107). Furthermore, the concept is described as the capacity to notice, sense, or
be aware of things happening around you, such as events, objects, or sensory experiences, and
is used to describe the degree of one's awareness or consciousness (Gafoor, 2012). Therefore,
awareness of the SDGs can be defined as the ability to recognize and understand the importance
of the goals, their interconnections, and how personal and collective actions contribute to
achieving them, based on knowledge, social context, and sensory experiences. This concept is
central to this study, which explores how awareness levels affect participation in sustainability
initiatives and shape attitudes toward global development goals.
1.3.2. Importance

Awareness of the SDGs plays a crucial role in their successful implementation, as it
helps individuals and communities understand their significance, interconnections, and the
actions needed to achieve them. According to Jati et al. (2019), people's awareness and level of
knowledge about the SDGs, both generally and particularly, are determined by how much
society knows about them. This awareness influences how important people and governments
consider SDGs, impacting their commitment to implementing SDG-related practices (164). Jan

& Muzami (2024) emphasize that contribution to sustainable development is possible only
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when individuals are aware, properly informed and have a constructive perspective on it (p,
917). The researchers also highlight that changes in attitudes, habits, and understanding are
required for sustainable development to occur.
1.4. Awareness of SDG’s and Its Relationship to Sustainable Behavior

Knowledge of the SDGs primarily serves and acts as a bridge between personal values
and such behavior. While a deeper understanding of the SDGs may not directly alter
individuals’ sustainable actions, it encourages students to critically reflect on their own
sustainability practices (Ortiz-Gomez et al., 2025). This is further supported by Avelar and
Farina (2022), who found that participants’ self-reported sustainable behaviors were influenced
by both their economic attitudes and the sustainability knowledge they had acquired. Therefore,
to grasp how SDGs awareness can lead to meaningful actions, it is necessary to define the
concept of sustainable behaviour and consider the underlying factors that drive individuals to
adopt such practices.
1.4.1. Sustainable Behavior

Achieving the SDGs requires an understanding of key concepts, including sustainable
behavior, which refers to actions that balance present needs while ensuring the well-being of
future generations (Bonnes & Bonaiuto, 2002, as cited in Tapia-Fonllem et al., 2013, p. 712).
Sustainable behavior is deeply intertwined with sustainable lifestyles, which involve daily
choices and social practices that reduce environmental harm, such as conserving resources,
lowering emissions, and minimizing waste, while also promoting social equity and a higher
quality of life (UN Environment, 2017). However, despite the desire to act sustainably, people
are often hindered by unconscious habits, impulses, and cognitive biases (Manning, 2009).
According to Al-Wadai (2022), achieving meaningful change requires collective efforts across
social, political, religious, and environmental domains (as cited in Al-Shahrani et al., 2024, p.

3). While technological advancements play a role, they alone are insufficient; fostering
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sustainable behavior ultimately depends on shifting individual attitudes and actions (Al-
Shahrani et al.).
1.4.2. Theoretical Frameworks and Models Explaining Sustainable Behavior
1.4.2.1. Planned Behaviour Theory

The Theory of Planned Behavior, developed in 1991 by scientist Icek Ajzen as an
expansion of his previous Theory of Reasoned Action, is among the most widely recognized
theories explaining behavior (Al-Shahrani et al., 2024, p. 7). The idea of planned behavior states
that behavioral intention is the primary factor that determines human behavior (Manstead &
Parker, 1995, p. 70). Zhao, et al (2022) explain that attitudes toward conduct, subjective
standards, and perceived behavioral control can all be used to predict those intentions.
Therefore, a positive attitude toward sustainable development fosters intentions that are more
likely to manifest in actions supporting environmental, social, and economic sustainability (Jan
& Muzami, 2024, p. 918).
1.4.2.2. Social Role Theory

The Social Role theory suggests that a person's behavior and interactions are shaped by
their societal role (Al-Shahrani et al., 2024). Similarly, Ridgeway (2001) emphasises that in
certain situations, social roles that are associated with a specific environment, like jobs, can
significantly influence behavior (p. 14185). According to this view, those who have prominent
social roles and places in society are more conscious, and it is expected that they will act
responsibly and sustainably (Al-Shahrani et al., p. 8).
1.4.2.3. Social Exchange Theory

One of the most important conceptual frameworks for comprehending conduct in the
workplace is social exchange theory (SET) (Cropanzano & Mitchell, 2005, p. 874 ). The authors
highlight that this theory sets guidelines for exchange, emphasizing the need for both parties to

maintain trust and loyalty (p. 875). Further, individuals who prioritize exchange in their



19

interactions are more likely to demonstrate behavior involving the repayment of favors
compared to those who do not (Cropanzano & Mitchell, p. 877). According to Al-Shahrani et
al. (2024) those who depend on their environment to meet their essential needs become more
conscious of possible risks and their immediate effects. This awareness fosters a stronger sense
of responsibility toward protecting the environment for their well-being (p. 8).
1.4.2.4. The Human Needs Theory

Abraham Maslow's Hierarchy of Needs is a psychological theory that outlines a five-
tier model of essential requirements, often depicted as a pyramid. These tiers include
physiological needs, safety needs, love and belongingness, esteem needs, and self-actualization
(Simons et al., 1987). Doyal & Gough (1984) emphasise that these fundamental necessities play
a defining role in shaping societies, policies, and the future of the world (p. 6). The theory
suggests that individuals prioritize physiological needs as the foundation for survival. In some
cases, this focus may lead to unsustainable behaviors, such as environmental pollution, as they
strive to secure food and financial stability (Al-Shahrani et al., 2024, p. 8).
1.4.2.5. Model Hungerford & Volk (1990) for Responsible Environmental Behavior -
Sustainable Behavior

Hollweg et al. acknowledge that the concept of responsible sustainable behavior stems
from experiences that inspire new actions and foster continuous learning (as cited in Olagbaju,
2021, p. 18). The model underscores the importance of awareness and knowledge as
fundamental drivers of sustainable behavior change. It suggests that acquiring knowledge is
essential for shaping intentions, ultimately leading to the adoption of responsible and

sustainable actions (Al-Shahrani et al., 2024, p. 9).
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1.5. Socio-Linguistic Factors Influencing Global Awareness of SDGs

Understanding global awareness of SDGs requires not only access to information but
also an examination of how personal and social characteristics shape action. Socio-linguistic
factors such as age, gender, geographical context, linguistic background, and level of education
plays a critical role in shaping individuals’ engagement with sustainability issues (UNESCO,
2024a; Murphy, 2014; Wiernik et al., 2013; Yuan et al., 2021). These factors are taken into
account in the present research to better understand the variations in SDGs awareness and
action. The following sections explore how these dimensions contribute to varying levels of
SDG awareness and action across different populations.
1.5.1. Age and Generational Differences

Age is one of the most important socio-linguistic factors that influence how individuals
perceive and act upon environmental issues. Wiernik et al. (2013) emphasise that young
individuals are typically more environmentally aware and concerned about long-term impacts
due to their future-oriented focus. On the other hand, older individuals often focus on immediate
rewards due to their shorter time perspective. They seek emotional fulfillment in the present,
which may lead them to consume resources more freely. Consequently, they might conserve
less, cause more environmental harm, and make fewer eco-friendly choices (p. 828).
1.5.2. Gender and SDG Awareness

Gender is not inherently fixed or biologically determined, but rather it is a social
construct that is performed based on societal norms (Lindqvist et al., 2020, p. 333). According
to Yuan et al. (2021), although male and female students may have similar awareness of the
SDGs, gender influences how they prioritize and act on information. This suggests a need for
SDG awareness programs that are sensitive to gender differences.

1.5.3. Geographical Location
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Geographical location plays a significant role in achieving the SDGs. Copenhagen,
London, and Reykjavik in Iceland are recognized as some of the most sustainable cities in the
world. Each of these cities effectively promotes sustainability by advancing energy
management, transportation systems, and urban planning (Going Green, 2020). These northern
cities not only lead in sustainable practices but also demonstrate how geographical location
plays a key role in achieving the SDGs.

1.5.4. Linguistic Background

A person’s linguistic background can impact how they engage with and interpret the
SDGs. The concept refers to the foundational grasp of language principles and their practical
application in communication and comprehension (Aron, 1922, p. 75). According to UNESCO
(2024a), languages are important for education and sustainable development, shaping how
people learn, communicate, and interact with society. Language equips individuals with critical
communication skills needed to engage actively in social discourse, thus advancing socio-
cultural sustainability (Toppo & Rahman, 2020, p. 91). Growing awareness of the world’s
cultural and linguistic diversity has highlighted the urgent need to protect this heritage as it
faces the threat of gradual erosion (UNESCO).

1.5.5. Level of Education

Education is essential for preserving and promoting global diversity, fostering a
sustainable relationship between languages, cultures, and the environment (UNESCO, 2024b).
According to Murphy (2014), education systems provide individuals with the cognitive tools
necessary to critically engage with concepts such as sustainability. This implies that individuals
with higher educational levels generally have better access to the tools needed to understand

complex issues like the SDGs (Veeran et al., 2024, p. 5).
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1.6. Education and SDGs Awareness
1.6.1. Education for Sustainable Development (ESD)

The World Commission on Environment and Development (1987) report, "Our
Common Future," served as the foundation for the concept of education for sustainable
development (ESD) (Kopnina & Meijers, 2014, p. 188). Ssossé et al. (2021) argue that
education plays a critical role in fostering a sustainable environment, both in the present and
for the future. ESD is an approach to education that empowers individuals with the knowledge,
skills, and values needed to make informed decisions and take actions that promote
sustainability. It addresses global challenges like climate change, resource use, and inequality,
aiming to create positive societal and environmental change (UNESCO, 2022).

ESD for 2030 seeks to accomplish the 17 SDGs in order to create a more equitable and
sustainable world through a three-dimensional framework (UNESCO, 2021, p. 7). Schroter
(2010) emphasises that its objectives focus on promoting three types of sustainability including
social, economic, and environmental sustainability (Kopnina & Meijers, 2014, p. 190). Ohman
found that education can integrate the diverse perspectives of the three pillars of sustainable
development, emphasizing their connections and interdependence across local, regional, and
global contexts, as well as over time and space (as cited in Ssossé et al., p. 2). Additionally,
rather than prioritizing results and long-term effects, ESD programs have primarily
concentrated on activity and output goals (Kopnina & Meijers, 2014, p. 196).

A key feature of ESD is its pluralistic educational approach, which promotes diverse
perspectives, critical thinking, and open dialogue (Ssossé et al., 2021, p. 3). In this context, a
challenge emerges in selecting the most suitable teaching method while ensuring alignment
with ESD’s objectives (Kopnina & Meijers, 2014, p. 196). According to the authors, many

researchers in the field have proposed various methodologies, such as nature-based learning,
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social learning, action competence, citizenship education, and dialogical learning. Building on
this, Zint underscored the importance of critically examining both the objectives and teaching
methods to ensure their effective alignment. Without this thorough evaluation, achieving the
intended goals would be unlikely (as cited in Kopnina & Meijers, p. 197).

1.6.2. SDGs Awareness in Higher Education

According to UNESCO, recent studies have explored the integration of ESD into
university curricula, with a particular focus on addressing the SDGs (Filho et al., 2024).
Researchers further emphasize the vital role of these institutions in promoting sustainability by
fostering students' awareness and shaping future generations' attitudes toward responsible
environmental and social practices (Michael et al., 2020, p. 113). According to Velazquez et al.
(2006) SHEI is a Higher Education Institution (HEI) that takes proactive measures to identify,
mitigate, and prevent harmful environmental, economic, social, and health impacts at both
regional and global scales. Through responsible resource management, it upholds its core
missions of education, research, community engagement, collaboration, and institutional
leadership, all with the goal of guiding society toward a more sustainable world (as cited in
Aleixo et al., 2018, p. 4).

HEIs play a key role as leading collaborators in global sustainability initiatives. To
effectively implement and promote sustainability, HEIs must first identify and address the
challenges associated with its integration (Aleixo et al., 2018, p. 4). The key barriers to
implementing sustainability in HEIs include the complexity of the sustainability concept,
financial constraints, resistance to change, rigid organizational structures, insufficient training
and expertise, and lack of engagement from stakeholders (Aleixo et al., p. 5). Given its
importance, stakeholder involvement is essential for advancing sustainability within HEIs, with
leaders, faculty, administrative staff, students, and external stakeholders playing key roles in

integrating sustainable practices (Aleixo et al., pp. 7-8).
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1.7. Language and Sustainable Development Goals

According to Zygmunt (2016), while the environmental and economic domains are
widely emphasized, the socio-cultural aspect, especially language and communication, is often
overlooked. The researcher further emphasizes the role of language as a key tool for perceiving
the world as an interconnected system and facilitating effective communication and negotiation
(p. 113). This view is echoed by Trask (2003), who asserts that “Without language, we could
hardly have created the human world we know” (p. 1). Gertrude et al. (2020) define language
as a distinct human trait that functions as a primary tool for communication and interaction. It
exists in both verbal and nonverbal forms, where verbal language relies on sounds and symbols,
while nonverbal communication includes gestures, facial expressions, and signs to convey
meaning without speech (p. 54). Sapir introduced the concept of "linguistic determinism," a
theory that highlights the strong link between language and thought. According to this theory
language shapes our thinking, influencing our perceptions and behaviors in the world
(Zygmunt, 2016, p. 113).

Gertrude et al., (2020) explain how language promotes or helps to achieve the 17 global
goals in five different ways. First, it enables the creation of the goals by shaping thoughts and
ideas, making it possible to conceive and define them. Second, language facilitates the clear
expression of the 17 SDGs, allowing representatives from different countries to communicate
and adopt them effectively. Third, it plays a key role in interpreting and understanding the goals,
ensuring inclusivity across diverse linguistic and cultural backgrounds. Fourth, language
supports the execution of the SDGs by overcoming communication barriers and ensuring
policies are effectively implemented. Finally, it allows for the evaluation of progress, helping
to identify challenges, make necessary adjustments, and improve outcomes (pp. 59-60).

Through these functions, language remains essential in advancing sustainable development.
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Bowden and Zygmunt highlight the strong connection between English and Education
for Sustainability, emphasizing its influence as the dominant language of the 21st century in
shaping global perspectives (as cited in Bekteshi & Xhaferi, 2020, p. 80). Similarly, Phillipson
(2009) emphasizes that English is the most widely studied foreign language, while other
languages are increasingly losing prominence (p. 336). Therefore, it can be concluded that
learning English as a foreign language (EFL) can enhance students' motivation to develop their
sustainable development competencies (SDC). Through engaging English learning activities,
students can not only improve their language skills but also gain a deeper understanding of
sustainability-related concepts, fostering a more informed and responsible global perspective
(Asta & Margarita, 2018, p. 45).

Conclusion

This chapter explored the Sustainable Development Goals (SDGs), their origins,
significance, and the factors influencing global awareness. It highlighted the role of education,
language, and socio-linguistic factors in shaping sustainable behaviors and engagement with
the SDGs. Various theoretical models explained how individuals and societies adopt
sustainable practices. Additionally, the chapter emphasized the importance of Education for
Sustainable Development (ESD) and the critical role of language in communicating
sustainability concepts effectively. Ultimately, achieving the SDGs requires inclusive
education, multilingual accessibility, and greater awareness, ensuring that sustainability efforts

are accessible and impactful for all.
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Introduction

As the world becomes more interconnected, the need for collaborative efforts to tackle
pressing global challenges such as poverty, inequality, and environmental degradation, climate
change, becomes ever more crucial. The SDGs offer a comprehensive framework for addressing
these issues. In this context, EFL education holds significant potential in promoting awareness
of the SDGs. English, being the main language for international communication, allows
individuals to engage with global discourse, share knowledge, and participate in initiatives that
cross national borders. EFL education, through its structured approach to language learning,
not only enhances linguistic skills but also encourages critical thinking and a deeper
understanding of global issues. By integrating SDG-related topics into language curricula,
learners gain access to a broader range of resources, research, and discussions on sustainability,
thereby equipping them with the tools to contribute meaningful to these global efforts.

This chapter explores how EFL education promotes global awareness of the SDGs. As
future leaders and change-makers, students are encouraged to take an active role in shaping a
more sustainable world, thus reinforcing the transformative power of education in achieving
the SDGs and ensuring a better future for all. Furthermore, as students become more aware of
the interconnectedness of global challenges, they are better positioned to make informed
decisions and adopt behaviors that align with the principles of sustainability, ultimately
contributing to the collective effort toward a more just, equitable, and sustainable future.
2.1. Definition of EFL

EFL refers to learning English in a country where it is not the primary language of daily
communication. This is distinct from ESL, where English is learned in environments where it
is the dominant language. According to Gebhard (2006, p. 142), EFL is typically taught in

structured educational settings such as schools, universities, and language institutes where



29

students do not have daily exposure to native speakers or real-life usage. The process of EFL
learning emphasizes formal instruction, often delivered in a classroom environment.

Nunan (2008, p. 45) explains that formal instruction in EFL focuses on developing the
four major language skills-reading, writing, listening, and speaking- while minimizing
interaction with native speakers outside of class. This structured approach contrasts with ESL,
where students typically learn through immersion and real-life interaction. Richards and
Rodgers (2014, p. 78) expand on this idea, stating that EFL education incorporates a variety of
teaching methods aimed at improving practical communication skills necessary for learners to
engage with the world beyond their immediate environments.

In academic contexts, “The goal of EFL is not just to develop linguistic proficiency but
also to enable learners to communicate effectively in academic and professional settings” (EFL
Cafe, 2024, para. 4). This focus on academic learning aligns with Hutchinson and Waters
(1987, p.91), who highlight that EFL is often used as a tool for accessing other academic fields
such as science, law, and business, bridging the gap between language learning and subject-
matter education.

Additionally, Kachru (1992, p. 103) introduces the concept of World Englishes,
explaining that while English is learned as a foreign language in many countries, it is influenced
by local languages, cultures, and social contexts. This perspective highlights that EFL is not
just about learning standard English but also about adapting the language to meet local needs
and cultural identities. Phillipson (1992, p. 75) further explores the implications of this global
spread of English, arguing that EFL can sometimes contribute to linguistic imperialism, where
English dominance affects the development and status of local languages.

2.2. The Significance of EFL
Given these global demands, the significance of EFL transcends mere functional

language use. The following sections delve into the role of EFL in fostering academic success,
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promoting intercultural understanding, and enhancing socio-economic prospects, thereby
underscoring its increasing importance in today’s interconnected world.
2.2.1. EFL as a Tool for Communication and Globalization

EFL is integral to globalization. Crystal (2003) argues that English has become the
dominant language for international communication, influencing business, science, technology,
and diplomacy (p. 25). Through EFL education, individuals acquire the language skills
necessary to participate in global communication, thereby enhancing their global connectivity.
This positions EFL as a key factor in enabling global corporation, as proficiency in English
allows individuals to engage in international trade, collaborate on scientific research, and access
a vast array of global media content.

McCollage (2023) asserts that proficiency in English is crucial for expanding
professional networks, engaging in global trade, and entering new markets. As English has
become the dominant language for multinational companies and international organizations,
those who speak it are better positioned to communicate and collaborate on a global scale
(para.s).

2.2.2. EFL in Education and Academic Mobility

In the academic field, Richards and Rodgers (2014) emphasize that English plays a
crucial role in academic communication by providing access to a wide range of global research
and facilitating international collaboration (p. 82). English functions as the primary medium
through which scholars across different countries share their findings, participate in
conferences, and publish research. This widespread use of English enables academics to
overcome language barriers and engage in meaningful dialogue, in addition to the exchange of
ideas on a global scale. Moreover, proficiency in English supports academic mobility by

allowing students and researchers to study, teach, or collaborate in institutions where English
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is the language of instruction or research. Thus, English not only serves as a tool for
communication but also as a bridge that connects academic communities worldwide.
2.2.3. EFL in digital literacy and technological advancement

As Zhao (2012) points out, digital communication and online learning platforms require
proficiency in English for effective engagement and participation in global conversation and
technological innovation (p. 58). Consequently, EFL education is vital in enabling individuals
to access digital tools and participate in the technological revolution that is reshaping the world.
2.2.4. EFL in cultural exchange and media access

Byram (2008) notes that language education is inherently related to inter-cultural
competence, enabling learners to understand and appreciate cultural differences (p. 24). In a
world where media, including films, books, and music, is often produced in English, proficiency
in the language allows individuals to access and enjoy cultural products from around the world,
thereby enriching their cultural experiences.

Additionally, Kramsch (1993) emphasizes that language learning is deeply embedded
in cultural learning, where learners gain insights into the cultural contexts of the language they
are learning (p. 13). EFL learners, therefore, acquire not only the ability to communicate but
also the cultural knowledge that allows them to interact meaningfully in a globalized world.
2.3. Overview of Objectives and Scope of EFL Education
2.3.1. Objectives of EFL Education

In EFL education, the focus is not limited to teaching the technical aspects of the
language like grammar and vocabulary. One of the key goals of EFL is to help learners become
more globally aware and culturally sensitive. By integrating diverse cultural perspectives into
language lessons, students are given the opportunity to explore the complexities of global
issues, which fosters a sense of empathy and understanding toward different cultures. This

broadens their world-view and prepares them to communicate more effectively across borders.
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As students engage with a variety of international perspectives, they begin to appreciate the
social and cultural contexts that shape language use, which goes beyond just mastering the
mechanics of communication. This deeper understanding not only enhances their language
proficiency but also equips them with the skills needed to navigate a multicultural and
interconnected world. Consequently, language education serves as a critical tool in shaping
future global citizens who are well-prepared to contribute to solving international problems,
whether in business, diplomacy, or social engagement (Eckardt, 2021, p. 13).

Additionally, EFL programs encourage the development of critical thinking skills by
helping students analyze, interpret, and express ideas in English. This process is essential for
students to participate in meaningful discussions, solve problems, and make informed
decisions. By focusing on critical thinking, language education does more than just teach
grammar and vocabulary—it empowers learners to engage thoughtfully with the material they
encounter. This is especially crucial in academic and professional environments, where the
ability to engage deeply with content is highly valued. According to Grade University (2024),
fostering critical thinking in EFL education helps students not only understand and
communicate but also contribute effectively in various contexts by thinking critically and
solving problems.

Moreover, emotional and social factors also play an important role in EFL education.
When students feel confident and motivated, they are more likely to succeed in their language
learning journey. According to Li, Jiang, and Dewaele (2021), addressing students’ emotions
and maintaining a supportive classroom environment can significantly influence their learning
experience and overall language development. When learners are emotionally supported, they
are more likely to stay engaged, persist in their studies, and perform better in language

acquisition (p. 123). Therefore, the affective dimension of EFL learning is just as important as
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the cognitive aspects, as it directly impacts learners’ motivation and their willingness to take
risks in using the language.
2.3.2. Scope of EFL Education

The scope of EFL education has expanded considerably over the years, incorporating new

teaching methods, technological advancements, and more effective approaches. One of the
most notable innovations is flipped learning, a method where students study new material
independently before attending class, and then engage in interactive activities during lessons.
According to Zhou (2023), flipped learning significantly enhances students’ speaking and
writing abilities, fosters deeper critical thinking, and improves engagement in class activities
(p. 112). By engaging with the material prior to class, learners are better prepared to use their
language skills actively during class time, promoting more effective language acquisition and
improving their ability to apply new knowledge in real-world situations.
“The flipped classroom approach provides a more engaging and participatory learning
experience, accommodating diverse learning styles while promoting active participation, peer
collaboration, and the development of critical thinking skills” (Bridge Education, 2023, para.
5). Another research suggests that this approach enhances students’ listening skills and
contributes to improved grammatical accuracy, though the latter may not always be statistically
significant (Al-Harbi & Alshumaimeri, 2016, p. 115). This may be due to the flipped model's
stronger impact on receptive skills through interactive learning.

Additionally, technology has played a transformative role in modern EFL education,
offering new opportunities for students to practice and engage with the language. Murphy
(2014) suggests that technology enables learners to access authentic materials—such as
podcasts, videos, and news articles in English—enriching their language-learning experience

(p. 102). These tools offer flexibility, allowing students to practice at their own pace and on
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their own schedule, making language learning more accessible and less reliant on traditional
classroom settings.

Moreover, EFL education now accommodates a diverse range of learners, from young
children to older adults. Research indicates that introducing English at an early age can enhance
cognitive development and improve long-term language retention. Murphy (2014) highlights
that children exposed to English early in life develop a stronger understanding of the language,
which benefits their academic and professional futures (p. 104). Early exposure to a second
language, as suggested by Krashen’s (1985) Input Hypothesis, facilitates language acquisition
by providing rich, meaningful language input during critical developmental stages.

2.4. EFL in Contemporary Education

As English continues to serve as the global language for communication, business,
science, and technology, the role of EFL education becomes increasingly important. Dornyei
and Al-Hoorie (2021) explain that English proficiency enhances students’ access to academic
and professional opportunities, making EFL a vital component in modern education (p. 65).
The ability to communicate effectively in English opens doors to a wider range of careers,
educational opportunities, and international collaborations, which are essential in a globalized
world.

Moreover, proficiency in English allows students to engage with a vast body of
knowledge, as most scientific research, academic publications, and educational resources are
produced in English (Richard & Rodgers, 2014, p. 130).

Additionally, EFL reinforces cross-cultural communication. In a world where
globalization connects people from diverse backgrounds, the ability to communicate effectively
in English promotes international cooperation and cultural exchange (Crystal, 2003, p. 89).

Babazade (2024) explains that platforms that use interactive features such as quizzes,

simulations, and real-world conversations make learning more engaging and effective. These
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tools not only help with vocabulary retention but also improve overall language skills. Artificial
intelligence has further personalized the learning experience by offering adaptive feedback
tailored to each student’s performance, as seen in Al-driven applications like Duolingo, which
simulate real-world conversations to build fluency and confidence (p. 124). Moreover, the
flexibility offered by these tools, which can be accessed at any time and from any location,
makes learning more accessible to diverse groups of learners, including those in remote areas
or with busy schedules. Ultimately, technology has transformed the way EFL is taught, creating
a more interactive, personalized, and efficient learning environment (Babazade, 2024, p. 129).
2.5. Globalization and Its Impact on EFL
2.5.1. Implications of Globalization for Language Learning

Globalization has profoundly reshaped language learning by increasing the demand for
English proficiency in international contexts. As economic, cultural, and technological
connections grow across borders, English has become the key to gaining access to global
resources. As Hooda (2022) asserts, "English serves as a foundational tool of globalization,
facilitating transnational communication, commerce, and intercultural exchange, thereby

enhancing individuals’ access to both economic and educational mobility" (pp. 15-16).

2.5.1.1. Globalization and The Spread of English

Graddol (2006) notes, the increasing use of English in global communication has made
it an essential tool for those wishing to participate in international trade, diplomacy, and
business (p. 23). Consequently, individuals who are proficient in English often have a
significant advantage in accessing opportunities in these global arenas.
2.5.1.2. The Role of Technology in Enhancing English’s Global Presence

Graddol (2006) mentioned that digital technologies have played a crucial role in
expanding the reach of English, making it the primary medium for accessing information,

educational resources, and professional networks across the globe (p. 24). This technological
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shift has thus made English more ingrained in daily communication, further reinforcing its
status as a global language.
2.5.1.3. Opportunities for Social Mobility

The widespread use of English also provides individuals with significant opportunities
for social mobility. Graddol (2006) argues that being proficient in English has become a key
determinant in accessing higher education, job opportunities, and career advancement,
particularly in multinational companies and international organizations (p. 25). In many
regions, English proficiency is not just a valuable skill but a necessary one for participating in
the global economy.
2.5.1.4. Challenges to Linguistic Diversity

However, the rise of English has also brought about challenges, especially in terms of
linguistic diversity. Kachru (1992) identifies this phenomenon as linguistic imperialism, where
the global dominance of English leads to the marginalization of other languages, threatening
their existence (p. 156). The increasing dominance of English, particularly in education, media,
and business, can result in the erosion of local linguistic traditions, as communities increasingly
turn to English for broader communication and economic participation.
2.5.1.5. Globalization and the Marginalization of Other Languages

The widespread influence of English also raises concerns about linguistic
homogenization, where the global prominence of English diminishes the importance of other
languages. According to Kachru (1992), this dominance results in the devaluation of other
languages and the eventual marginalization of those that are less widely spoken (p. 157).
2.6. Challenges Faced by EFL Learners in a Global Context
2.6.1. Access to Resources

As Pennycook (2007) observes; the digital divide exacerbates inequalities in education,

especially for learners from lower socioeconomic backgrounds who may not have the resources
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to access online learning tools (p. 41). While students in wealthier regions benefit from those
tools, those in developing countries may face significant barriers in countries in acquiring
English proficiency due to limited access to modern learning technologies (Pennycook, 2007,
p. 42).
2.6.2. Cultural Barriers

Byram (2008) suggests that to communicate successfully in English, learners must also
develop intercultural competence-understanding the cultural contexts that shape language use
(p. 16). Without this understanding, learners may struggle with idiomatic expressions, culturally
specific references, and social norms embedded within the language. For instance,
communication styles vary widely across cultures, and EFL learners may find it difficult to
interpret the subtitles of English conversations, leading to miscommunication. Phillipson
(1992) further discusses how the dominance of English can lead to cultural homogenization,
where local languages and practices are overshadowed by Anglo-Saxon cultural norms. This
bot only affects learners’ sense of identity but can also make them feel disconnected from their
cultural roots (p. 75).
2.7. Sociolinguistic Factors Influencing EFL Learning
2.7.1. Age

Age significantly impacts language acquisition, with younger learners demonstrating
greater flexibility, and ease in acquiring languages. A key factor behind this is cognitive
flexibility, which allows younger learners to easily adapt to and grasp new language structures
including pronunciation and grammar (Kuppens, 2010, p. 289).

According to Haukas, Bjerke, and Dypedahl (2018), adult learners tend to be more
strategic in organizing information, applying critical thinking, and using problem-solving
techniques to grasp complex linguistic concepts (p. 45). Moreover, the study by Kormos and

Csizér (2014) sheds light on how older learners tend to use more deliberate and conscious
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learning strategies. These learners tend to invest more time in structured learning approaches,
reflecting a more methodical learning process compared to younger learners, who may rely
more on their intuition (p. 88).

Research also shows that while younger learners benefit from certain biological
advantages in language learning, the strategic use of resources by older learners, coupled with
a wealth of cognitive strategies, can allow them to achieve high levels of language proficiency.
For instance, older learners may use tools such as linguistic awareness, critical thinking, and
more deliberate practice in language acquisition, enabling them to overcome the challenges
they may face in mastering a new language (Snow, 2010, p. 65).

2.7.2. Gender

As studies have consistently found that females tend to outperform males in language
learning. Females are often more motivated and exhibit a higher level of engagement in the
language learning process, which contributes to their greater success in acquiring language
skills (Tremblay & Gardner, 1995, p. 21). One of the primary factors behind this phenomenon
1s that females typically use more effective language learning strategies. For instance, females
employ collaborative learning methods, such as group discussions, which promote interaction
and help with language acquisition (Sunderland, 2000, p.38).

Additionally, socialized gender differences play a crucial role in language learning
behaviors. According to Sunderland (2000), societal expectations influence how males and
females approach language learning . Females are generally socialized to be more
communicative, detail-oriented, and receptive to language tasks, making them more likely to
adopt strategies that are beneficial for learning languages. In contrast, males may face more
pressure to exhibit competitive ore performance-oriented behaviors, which can sometimes limit

their participation in collaborative and interactive language learning activities.
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Although research frequently highlights that female learners tend to outperform males
in certain aspects of language acquisition, particularly in written and verbal tasks, male learners
also bring distinct advantages to the language learning process. Studies suggest that men often
display a greater willingness to take risks when using a new language, which can significantly
boost their oral proficiency and conversational fluency. Their confidence and readiness to
engage in communicative situations provide more opportunities for practice, and their lower
fear of making mistakes allows for more active and dynamic participation. This proactive
approach contributes positively to their language development, particularly in enhancing their
speaking skills (Tercanlioglu, 2004).

2.7.3. Academic Level

“Students with a higher academic level can engage with more complex linguistic tasks
and understand advanced language structures more effectively” (Snow, 2010, p. 65).

Higher academic achievers tend to be more adept at organizing and managing their
learning process. Their ability to plan, monitor, and evaluate their progress allows them to
approach language acquisition more effectively. Research highlights that meta-cognitive
strategies, such as self-assessment and goal-setting, are critical in second language learning, as
they enable students to take control of their learning journey and make necessary adjustments
to improve comprehension and retention. These strategies not only enhance language
proficiency but also promote independent learning, which is essential for long-term academic

success (Anderson, 2002, p. 1).
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2.8. EFL Education as a Medium for Sustainable Development Goals

According to Cordova (2024), “students are empowered to build on learning to develop
the ability to solve problems, plan, and take-action, taking ownership of these societal problems
as their own concerns instead of just aiming to acquire content knowledge and understanding”
(p. 5). This statement underscores the transformative potential of integrating SDG-related
content into EFL instruction, as it shifts the learning experience from a purely linguistic focus
to one that fosters social awareness, agency, and responsible action. By encouraging learners
to take ownership of global issues, such pedagogical practices contribute meaningfully to both
language development and the cultivation of global citizenship.

Moreover, incorporating SDGs into EFL education allows learners to develop their
language proficiency as well as their awareness of pressing global challenges. By integrating
real-world sustainability topics into language instruction, educators can help students cultivate
the skills needed to contribute to social and economic progress. This approach encourages a
sense of global citizenship, empowering students to take part in conversations about climate
change, social justice, and economic equality. Ultimately, language education—especially
when aligned with SDG principles—prepares learners to engage effectively in both local and
international efforts for a more sustainable future (Babaci-Wilhite, 2013, p. 2005).

2.8.1. Increased Access to Global Knowledge and Collaboration

One of the key ways EFL education contributes to achieving the Sustainable
Development Goals is by equipping learners with the English language skills needed to access
global knowledge and participate in international collaboration. English serves as the primary
medium for international communication, especially in academic and research settings.
According to Crystal (2003), English is the dominant language for scientific publications,

global conferences, and research collaborations, making it indispensable for anyone seeking to
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engage with the global sustainability agenda (p. 25). EFL learners, by mastering English, gain
access to vast bodies of knowledge on climate change, renewable energy, social justice, and
other SDGs. This allows learners to explore diverse perspectives, ideas, and solutions from
around the world, thereby fostering a deeper understanding of global issues and their
interconnections.

2.8.2. Global Discussions on Sustainability and the SDGs

The SDGs are the result of global cooperation to tackle pressing challenges like poverty,
inequality, and environmental sustainability. In language education, incorporating SDG-related
topics into EFL learning can provide students with both linguistic and global awareness.
Research suggests that integrating sustainability topics into English language learning not only
enhances students' communication skills but also fosters a sense of social responsibility and
engagement with real-world issues (Astawa et al., 2024, p. 8). By weaving discussions on
sustainability into EFL curricula, educators can help students develop critical thinking skills
while equipping them with the language proficiency needed to participate in international
dialogues on sustainability.

Studies show that students who engage with the SDGs in educational settings are more
likely to take actions that promote environmental, social, and economic sustainability.
According to UNESCO (2024), integrating ESD into curricula helps equip learners with the
knowledge, values, and skills needed to address challenges like climate change, biodiversity
loss, and social inequality. By fostering critical thinking and global awareness, ESD enables
students to make informed decisions and contribute meaningfully to sustainable development
efforts
2.8.3. Impact on Sustainable Behavior

Astawa et al. (2024) emphasize that integrating sustainability topics into EFL education

not only enhances students' language proficiency but also broadens their understanding of
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critical global challenges. By engaging with topics such as climate change, social justice, and
responsible consumption, students develop the vocabulary, critical thinking skills, and
communication abilities needed to actively participate in sustainability discussions. This
exposure helps learners understand their role in addressing these global concerns, empowering
them to contribute meaningfully to sustainability initiatives both within their communities and
on an international scale (p. 8).

Furthermore, Honigsfeld and Dove (2019) underscore the importance of collaborative
learning environments in EFL classrooms, where peer interaction plays a vital role in language
acquisition. Group discussions, problem-solving activities, and project-based learning provide
students with opportunities to practice English in meaningful contexts while also deepening
their awareness of sustainability issues. When students work together to analyse case studies,
debate solutions, or create projects focused on sustainable development, they not only improve
their English proficiency but also cultivate a collective sense of responsibility toward global
challenges (p. 45).

2.8.4. Language and Advocacy for Sustainability

As language is a powerful tool for advocacy, proficiency in English empowers learners
to raise awareness of sustainability issues in various international contexts. Research by Byram
(2008) highlights that language education not only improves linguistic abilities but also
develops inter-cultural competence, which is a key for understanding the global implications of
sustainability efforts (p. 14). This enhanced cultural awareness, when combined with the global
reach of English, allows learners to advocate for sustainability in their communities and beyond.
As Phillipson (2009) argues, the widespread use of English facilitates the dissemination of
sustainability messages and ensures that global audiences are reached, leading to more

impactful and widespread environmental and social changes (p. 71).
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2.9. The role of EFL in promoting SDG’s awareness

Several researchers have investigated the role of EFL in promoting global awareness of
SDGs. Munar (2022) examined the implementation of Project-Based Learning (PBL) in the
EFL classroom as a strategy to effectively achieve the SDGs. The research proposed a
structured, student-centered approach, focusing on cooperative tasks and critical thinking. It
presented a theoretical plan for an online newspaper project designed for 1st-year ESO students,
aimed at linking language learning with real-world issues. This Approach demonstrated how
connecting EFL lessons to SDGs through projects like the online newspaper could help students
engage with environmental and social challenges, making language learning more relevant and
impactful.

In another study, Cardiff (2023) investigated how the SDGs could be integrated into an
EFL context to offer a framework for increasing students' awareness of sustainability issues,
while also aiding them in acquiring the necessary skills and knowledge. The study was
conducted at a private language university in Japan, with students enrolled in an elective EFL
course. Several techniques are used in order to collect the needed data like group discussions,
critical reflections, and practical activities like role-playing, sustainability excursions (i.e., field
trips to places like recycling centers or community gardens to observe real-life sustainability
practices), and SDG-focused projects to engage students actively in learning. The results
showed that Students developed a deeper awareness and understanding of sustainability issues
by the end of the course.

In addition, Abdaoui & El Aggoune (2023) examined EFL learners' attitudes toward

incorporating SDGs into their education to enhance cross-cultural communication. This study
was conducted at the University of 8 May 1945, Guelma, Algeria, the study involved 81 second-

year Master’s students. Initially, many students were unfamiliar with sustainable education and
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SDGs. However, after raising awareness through a semi-structured questionnaire, the majority
of participants expressed positive attitudes toward integrating SDGs into their learning,
recognizing its potential to promote lifelong learning and improve cross-cultural
communication in EFL contexts.

Furthermore, Mohalla & Kasirajan (2024) conducted research to explore the connection
between ELT and SDGs, and the potential impacts of incorporating SDGs into English language
teaching. Using a mixed-method approach, the study involved 150 students aged between 14-
16 from three institutions in Syria and the UAE. The quantitative aspect examined students’
language development by comparing their scores on tests taken before and after the course,
while qualitative data were gathered through classroom observations and teacher interviews.
These methods focused on student engagement with SDG-related materials and the challenges
of integrating SDGs into ELT. Conducted over four months, the study found that incorporating
SDGs into ELT not only enhanced language skills but also promoted critical thinking, global
awareness, and active citizenship, enriching the students' overall educational experience.

Astawa et al. (2024) carried out a systematic review with the intention to explore the
latest trends in the connection between SDGs and English as a Foreign Language learning. This
systematic literature review was conducted using the Preferred Reporting Items for Systematic
Reviews and Meta-Analyses (PRISMA) method, following the four stages: identification,
screening, eligibility, and exclusion. A total of 25 studies were identified through a systematic
search using keywords such as Sustainability, SDGs, and EFL. The findings revealed that the
studies consistently demonstrated positive impacts on students’ learning outcomes, global
awareness, and environmental consciousness, suggesting an increasing trend of SDG
integration in EFL education.

While researchers predominantly focused on the implementation of SDGs in the EFL

classroom and education in general, along with various methodologies and trends, this study
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specifically examines how learning EFL influences global awareness of SDGs among learners
at the University of Guelma.
Conclusion

EFL education is not merely about language acquisition, it is a vital instrument in raising
global awareness and engagement with the SDGs. By improving language proficiency, EFL
education opens up opportunities for learners to access global knowledge, engage with
international conversations, and collaborate across borders on critical issues such as climate
change, poverty, and inequality. Incorporating the SDGs into EFL curricula not only enhances
students' language skills but also empowers them to become informed global citizens capable
of making positive contributions to sustainability. As English continues to be the dominant
language for international communication, its role in promoting SDG awareness and fostering
global cooperation will only grow. Ultimately, EFL education plays a fundamental role in
shaping the next generation of learners who are not linguistically skilled but also socially

responsible and committed to sustainable development.
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Introduction

This chapter represents the core of the study. It serves as the practical application of the
theoretical framework established in the previous two chapters. Specifically, it investigates
whether learning EFL influences students’ awareness of the SDGs. The research was grounded
in statistical and numerical data, supported by insights gathered from EFL students through
their responses to the questionnaire (the main data collection tool). Accordingly, the chapter
outlines the research methodology, including the population and sampling procedures, a
detailed description of the questionnaire, and the process of its administration. It also presents
and analyzes the data collected from the questionnaire responses, interpreting key findings in
relation to the research question. Finally, it concludes with some pedagogical implications and
recommendations for future research.
3.1. Research Method and Design
3.1.1. Overall, Method

To conduct the research, a quantitative-descriptive method was adopted. Descriptive
research designs, as stated by Aggarwal and Ranganathan (2019), are used to describe the
relationship between variables associated with a specific phenomenon, without exploring causal
connections (p. 34). On the other hand, quantitative research focuses on measuring variables
using numerical data. At its core it aims to determine how much, how many or to what extent
and draws conclusions that apply to broader groups (Ghanad, 2023, p. 3794). This approach fits
the study, and aligns with its objectives. The quantitative approach is typically followed because
it suits the larger sample size. In addition, it enables the examination of the relationship between
EFL and awareness of the SDGs.
3.1.2. Population and Sampling

The present study investigates a sample of students from the Department of English at

the University of 08 Mai 1945-Guelma during the academic year 2024-2025. The sample
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consists of eighty (80) students, equally divided between forty (40) first-year LMD students
and forty (40) Master Two students. These groups were deliberately chosen to represent varying
academic levels and experiences with EFL learning. Their insights are particularly valuable for
examining the role of EFL in promoting awareness of SDGs. The inclusion of both beginners
and advanced learners allows for a comparative analysis of whether EFL promotes awareness
of the SDGs.
3.1.3. Data Collection Tool

In this study, a semi-structured questionnaire that combined a set of closed-ended and
open-ended items was used as the primary data collection tool to describe the relationship
between the two variables. It enabled the collection of both quantifiable data and richer
individual insights among EFL learners. As Artino et al., (2014) highlight, questionnaires are
particularly useful for investigating intangible concepts like opinions, attitudes, and beliefs,
which are often challenging to measure directly (p. 464). Furthermore, researchers commonly
utilize tools like questionnaires to collect numerical data, guided by principles of statistics,
logical reasoning, and objectivity (Ghanad, 2023, p. 3795). In addition, it allows for data to be
gathered efficiently from a large number of participants in a short amount of time (Jenn, 2006,
p- 32). This format made it appropriate for addressing the objectives of a quantitative-
descriptive design.
3.1.4. Description of the Questionnaire

The present questionnaire was developed as a primary tool for data collection in this
study. It was distributed independently to two distinct groups, referred to here as “freshmen”
(first-year LMD students) and “seniors” (Master 2 students). The main aim is to measure and
describe the extent to which learning EFL is associated with university students’ awareness of

the SDGs. It consists of 17 questions designed based on the theoretical chapters of this study.
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It includes both closed-ended items for quantitative data, and open-ended questions for
additional insights. These questions are organized into three main sections (Appendix A).

The questionnaire began with a set of four questions aimed at collecting general
background information about the participants. This initial section focused on basic
demographic and academic data (Q1 to Q3). Two of the questions are closed-ended, asking
about age, and gender. The last one is open-ended to find how many years the participants have
been studying English. The purpose of this section is to provide contextual background for the
analysis and to help categorize the responses based on participants’ profiles.

Participants’ familiarity with and understanding of the SDGs serves as the central theme
of the second section (Q4 to Q8). It begins by asking them to rate their level of knowledge and
to identify the areas they are most familiar with, such as ecological, social, or economic aspects.
The section also explores their views on the importance of raising awareness about the goals
for global sustainability. Another question examines whether language learning can support the
spread of such awareness. Finally, the section looks into the main challenges students face in
building their understanding.

Section three on the other hand focuses on the connection between English language
learning and students’ awareness of global issues, particularly the SDGs (Q9 to Q17). It
examines whether learning English has improved students’ understanding of such issues and
how often they encounter SDG-related content in English. The section explores the sources
through which students are exposed to this content and whether teachers include SDG topics in
their lessons. It also gathers opinions on whether EFL courses should incorporate SDG themes
to raise awareness and which learning activities are most effective in doing so. Additionally, it
looks into how English has helped students engage in SDG-related discussions or projects.

Even though all the previous questions are closed-ended, they all approximately open

the doors for additional clarification. Finally, two open-ended questions give students the
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opportunity to share their ideas and suggestions. These questions focus on how EFL teachers
or curriculum developers can better integrate SDG topics into lessons. They also explore ways
to enhance the role of English learning in promoting global awareness.
3.1.5. Procedures of Data Collection

The questionnaire was administered in two formats, printed and online. The first-year
LMD students received hard copies of the questionnaire at the University of Guelma 08 May
1945. To support their understanding, additional explanations were provided during
distribution. The questionnaire was handed out across different classes to ensure participation
from individuals in all groups. In contrast, the Master 2 students completed the online version

of the questionnaire (https://forms.gle/tdVWZ51INQuZ7xpCm?7) which was created using

Google Forms (Appendix B). This was because they typically stop attending classes in the
second semester, making it difficult to distribute and collect hard copies in person. These
students were reached through Messenger groups, personal emails, and social media accounts.
The data collection process began on March 24th, 2025, and concluded on April 10th, 2025.
3.2. Analysis of first year students’ questionnaire

Question One: What is your age?

Table 3. 1

Students’ Age Range

Age Range Frequency (F) Percentage (%)
17-20 36 90%
21-25 3 7.5%
26 years and above 1 2.5%

Total 40 100%
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Table (3.1) shows that (90%) of the participants fall within the 17-20 age range. A
smaller proportion falls into older age groups: 7.5% are between 21-25 years old, and 2.5% are
26 and above.

Question two: What is your gender?

Table 3. 2

Students’ Gender

Gender Frequency (F) Percentage (%)
Male 2 5%

Female 38 95%

Total 40 100%

As presented in Table 3.2, a clear gender imbalance is evident among the freshmen, the
vast majority are females, with (95%) identifying as female and only (5%) identifying as male.
Question Three: How many years have you been studying English (including this year?

Figure 3. 1
Students’ Years of Studying English
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As indicated in Figure 3.1, the majority (90%) reported having studied English for eight
(8) years. Smaller percentages indicated studying English for one (1) year (2.5%), nine (9) years
(2.5%), and ten (10) years (5%).
Section Two: Global Awareness of SDGs
Question Four: How would you rate your knowledge of SDGs?

Figure 3. 2

Students’ Level of SDGs Knowledge
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In the fifth question students were asked to rate their knowledge of SDGs. Among the
freshmen (40%) reported having a “Very Low” level of knowledge about the SDGs. This shows
that a large part of the undergraduate participants feel they have almost no understanding of
global sustainability goals. (22.5%) rated their knowledge as “Low”, suggesting that a
considerable number of students still have only limited familiarity with the SDGs. Meanwhile,
(30%) reported having a “Moderate” understanding. This could be the result of new or updated
curricula that include some exposure to sustainability themes, as well as personal efforts and
interests in media, news, politics, and related areas. Only (7.5%) rated their knowledge as
“High”, and none of the freshmen selected “Very High”. Thus, most first-year students
demonstrate a limited awareness of the SDGs which suggests limited familiarity with the

concept.
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Question Five: Which of the following areas of the Sustainable Development Goals (SDGs)
are you most familiar with?

Figure 3. 3

Students’ Familiarity with the Areas of the SDGs
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As it is demonstrated in Figure 3.3, among the freshmen, social sustainability, including
Gender Equality, Quality Education, and Reduce Inequalities, was the most recognized area,
with (100%) indicating familiarity. This suggests that social issues are more prominent in the
awareness of undergraduate students. Ecological goals, such as Climate Action, Clean Energy
and Life on Land & Water, were recognized by (40%), showing that while some students are
aware of environmental issues, it is less emphasized compared to social sustainability.
Economic sustainability, including goals like Decent Work, Industry & Innovation, and No
Poverty, was the least familiar to freshmen, with only (22.5%) reporting knowledge in this area.
Additionally, (50%) indicated that they were not familiar with any of the SDG areas,
highlighting a significant gap in their understanding of global sustainability challenges.
Question Six: Do you think promoting awareness of SDGs is important for global
sustainability? (Global sustainability means) maintaining a long-term balance between
environmental protection, economic development, and social well-being

Figure 3. 4
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Students’ Perceptions on the Importance of Promoting Awareness of SDGs for Achieving

Global Sustainability
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Figure 3.2. shows the students’ responses regarding the importance of promoting
awareness of the SDGs for global sustainability. A small percentage (2.5%) strongly disagreed
with the statement. This suggests that only a minimal portion of the group rejects the idea.
Meanwhile, (25%) of students were neutral. This reflects a lack of strong opinion on the issue.
Possibly because sustainability topics have not yet been thoroughly introduced in their level of
study. The majority, however, showed positive attitudes towards the importance of SDGs.
About (45%) agreed, and (27.5%) strongly agreed.

This highlights that many learners, even at an early stage in their academic journey,
recognize the relevance of global sustainability efforts. This may be due to basic exposure to
global issues through general education courses, social media, or public campaigns. However,
it is also possible that freshmen participants, being less familiar with questionnaires and data
collection processes, may have provided some inaccurate or inconsistent responses. Overall,
the data reveal that a majority of those students support the promotion of SDGs awareness,

though some remain unsure or unconvinced.
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Question Seven: Do you believe that learning the language plays a role in spreading awareness

of SDGs?

Figure 3. 5

Students’ Perceptions on the Role of Language Learning in Spreading Awareness of SDG
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The results observed in figure 3.5 highlight that there is a notable propensity toward

agreement. A total of 32.5% of students agreed that learning the language is important for

spreading awareness of SDGs, while 42.5% strongly agreed with this statement. This suggests

that students recognize the potential of English language learning as a tool for fostering

awareness of global issues. However, 15% of students expressed a more neutral stance,

indicating that while they may see some connection between language learning and SDG

awareness, they are unsure about the extent of that influence. On the other hand, a smaller

proportion of students disagreed (7.5%) or strongly disagreed (2.5) which may point to those

who either do not see a direct link or feel that learning English does not necessarily lead to

greater awareness of sustainability issues.

Question Eight: What are the challenges that you face when increasing your awareness of

SDGs?
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Figure 3. 6

Challenges Faced by Students in Increasing Awareness of the SDGs
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Question nine aimed to identify the main obstacles students encounter when trying to
enhance their awareness of the SDGs. First year students mainly identified a limited
understanding of the global goals as the main obstacle (50%). This implies that many students
at this level are not yet familiar with the goals or their significance. The lack of focus on ESD
reported by (27.5%) reinforces this. It means that sustainability topics are either
underrepresented or not clearly emphasized in the early stages of their university studies. In the
same vein, some respondents (17.5%) pointed to the lack of integration of SDGs in their
curriculum. On the other hand, (12.5%) reported limited access to related resources (12.5%).
This highlights the need for better institutional support. Additionally, (15%) reported language
barriers, which shows that understanding English-language materials may be a challenge for
many in this group.

When students were asked to provide additional challenges when raising their
awareness of SDGs, only two responded to the open-ended question. This reflects limited
engagement and indicates a lack of interest in exploring additional challenges. One participant
mentioned that a lack of motivation is a key barrier. This demonstrates the limited focus on

SDGs within their current studies, or because the topic feels less relevant to their academic
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experience. Without a clear connection to their coursework or personal goals, students may
struggle to see the importance of engaging with sustainability issues.

The other student mentioned unfamiliarity with academic research practices. This
implies that as first-year students, they are still developing the skills necessary to find and
evaluate research materials. This lack of experience could make it harder for them to engage
meaningfully with SDG-related content. These responses suggest that freshmen may face
challenges related to both motivation and academic readiness, which could affect their
engagement with the SDGs.

Section Three: The Role of Learning EFL in Enhancing Global Awareness of SDGs
Question Nine: Has learning English helped you understand global issues, including SDGs?
Figure 3.7

Students’ Perceptions on the Role of English Learning in Promoting their Awareness of

SDGs
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As it is demonstrated in figure 3.7, the majority of freshmen seem to feel that learning
English has positively impacted their understanding of global issues. A substantial 40% of them

agree, and 25% strongly agree with the statement. This suggests that they view English as a
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useful tool in broadening their awareness of issues like SDGs. However, 22.5% of students
selected “Neutral,” which may imply that they see some connection between language learning
and global issues, but they do not feel it is a significant factor. The relatively smaller percentage
of students who disagreed (7.5%) or strongly disagreed (5%) might indicate that a few students
either have not found a direct link between English learning and their awareness of global
challenges or have not had the opportunity to explore such themes in their courses.

Question Ten: How often do you come across SDG-related content in the English language?

Figure 3. 8

Students' Frequency of Encountering SDG-Related Content in English Language Contexts
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The results show that first year students’ exposure to SDG-related content in English is
relatively limited. (15%) reported that they never encounter such material. This indicates that a
notable segment of students remains completely disconnected from sustainability topics in any
English-language context. Another (35%) said they rarely do. This implies that over one-third
of the group has only minimal engagement with the global challenges in English.

In addition, just over one-fifth (22.5%) indicated they sometimes come across SDG

content in this language. Such occasional exposure may not be enough to develop a solid
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understanding. Besides, only (15%) encounter it often, and only 12.5% very often. This means
that just a small minority are regularly exposed to such content. This may reflect broader issues,
such as limited access to English-language sources that deal with sustainability, or a lack of
interest or awareness of such topics in their personal information habits.

Question Eleven: Which sources have exposed you to SDG-related content in English?
Figure 3.9

The Sources Exposing Students to SDG-Related Content in the English Language
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The data indicates that this group primarily rely on social media platforms for exposure
to SDG-related content, with (100%) reflecting this preference. Academic research articles
were the second most common source, mentioned by (52.5%). English news websites were
cited by (45%), indicating moderate interaction with international current events. Classroom
discussions were reported by (30%), while international and national conferences had a limited
impact, with only (12.5%) identifying them as sources. Formal academic settings played a

minimal role; only (10%) noted online courses, and just (7.5%) reported lessons offered by
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teachers. Notably, (32.5%) stated they had not encountered SDG-related content through any
of the listed sources, highlighting a gap in structured SDG education at the undergraduate level.
Question Twelve: Do your teachers mention the concept of SDGs in their lessons or
discussions?
Figure 3. 10

Teachers Use of SDGs Concept in the Classroom
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As shown in table 3.10, the majority of freshmen (90%) indicated that their teachers do
not mention the concept of SDGs in their lessons or discussions. Only 10% stated that their
teachers do refer to SDGs in their class. This reveals that sustainability topics are not commonly
integrated into the English language curriculum for LMD students. This highlights a significant
gap in exposure to these global issues in their educational experience. For those who answered
with yes seemed to misunderstand the question. Several of them mentioned high school courses.
This demonstrates that for this category of students, any exposure to SDGs may have occurred
earlier in their education rather than being part of their academic experience.

Question Thirteen: Do you think EFL courses should integrate SDG-related topics to increase
awareness among students?

Figure 3.11
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Students' Opinions on Integrating SDG-Related Topics into EFL Courses to Raise Awareness

| don't Know

The data in Figure 3.11, reveals distinct differences in the participants' responses
regarding whether EFL courses should integrate SDG-related content to increase awareness
among students. A small portion (25%) expressed support for integrating SDGs into their
courses, while only (2.5%) opposed this idea. The majority of first-year LMD students,
however, were unsure, with (72.5%) selecting “I don’t know”. This suggests that many
undergraduates may not fully recognize the potential value of incorporating SDG-related

content into their EFL courses, or they may lack enough knowledge to construct a clear opinion.

Question Fourteen: Which aspects of EFL learning do you think are most effective in
promoting SDG awareness?

Figure 3. 12

Students’ Perceptions of the Most Effective Aspects of EFL Learning in Promoting SDG

Awareness
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As it is noticeable in Figure 3.12, freshmen identified a variety of EFL learning aspects
as effective in promoting SDG awareness. The most frequently selected method was watching
documentaries or educational videos (35%). This higher portion was followed closely by
participating in classroom discussions and activities (32.5%). These responses suggest that
visual and interactive learning experiences are perceived as particularly impactful for this
group. Reading academic or news articles was chosen by (27.5%). This shows a fair
appreciation for reading-based exposure to global issues. Meanwhile, participating in
discussions and debates (20%), and writing research papers or essays (15%) were less
frequently selected. This indicates a lower emphasis on verbal or written critical engagement.
Moreover, only (5%) selected participation in conferences or study days. This reflects limited
access to such events. Notably, (17.5%) of students responded with “I don’t Know”. This points
to uncertainty or a lack of clarity about how EFL learning connects to SDG awareness.
Question Fifteen: Has learning English made it easier for you to participate in SDG-related
discussions, projects, or initiatives?

Figure 3. 13
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Students’ Perception of the Role of Learning English in Facilitating the Participation in SDG-

Related Discussions, Projects, or Initiatives
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According to the data displayed in figure 3.13, the responses from freshmen regarding
whether learning has made it easier for them to participate in SDG-related discussions, projects,
or initiatives show varying levels of awareness and engagement. Among the first year LMD
students, only (20%) felt that learning English had helped them to participate in such activities.
In contrast, (15%) said it had not, while a significant portion, (65%), selected “I don’t know”.
This high level of uncertainty may reflect a lack of direct experience or awareness of how
English skills might contribute to their involvement in SDG-related efforts.

Question Sixteen: How do you think EFL teachers or curriculum developers could integrate
SDG topics into English lessons?

This question aims to explore students’ perspectives on how EFL teachers and
curriculum developers could integrate SDG topics into English language instruction. Regarding
the freshmen, participation was relatively limited. Only 8 out of 40 participants responded to
the question. This shows a low level of SDG awareness and limited ability to propose
integration strategies. Most students proposed basic methods such as: incorporating “reading

and listening activities”, engaging in ‘“classroom discussions”, and utilizing “SDG-themed
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content” as part of English lessons. A few responses suggested more structured initiatives, such
as: developing a dedicated “module that discussed SDG topics”. Nevertheless, a significant
portion of students expressed uncertainty regarding the topic. One of the participants simply
noted “I don’t know”, and another admitted “My knowledge about SDGs is close to none, so I
don't feel capable of giving a rich answer”. In the light of this, the limited awareness reflected
in their responses underscores the clear need for earlier exposure to SDGs in the curriculum.
Question Seventeen: Do you have any suggestions for improving the role of EFL in promoting
SDG awareness?

This question aims to gather the diverse perspectives and suggestions of first-year LMD
students, resulting in several practical recommendations for integrating SDG awareness into
EFL courses. These students emphasized the importance of developing specialized vocabulary
related to sustainability and incorporating SDG topics into various language skills. Suggestions
included using SDGs as themes for reading, listening, speaking, and writing exercises. There
was also an emphasis on project-based learning (PBL), where students could collaborate on
SDG-related tasks like creating presentations or campaigns. A few students proposed the use
of real-world materials like news, documentaries, and podcasts, to build both language skills
and awareness about global issues. However, the responses also revealed a lack of clear
suggestions from some students, with some indicating that they had “no idea” or felt that they

didn’t have enough knowledge to provide concrete recommendations.



3.3. Analysis of Master 2 students’ Questionnaire
Question One: What is your age?

Table 3.3

Students’ Age

65

Age Range Frequency (F) Percentage (%)
17-20 0 0%

21-25 38 95%

26 years and above 2 5%

Total 40 100%

The results indicate that the majority of master students (95%) are aged between 21 and

25. This highlights that most respondents are within the typical age range for postgraduate

students. A small portion (5%) are 26 years old or above. Notably, there are no participants

under the age of 21.
Question Two: What is your gender?

Table 3. 4

Students’ Gender

Gender Frequency (F) Percentage (%)
Male 7 17.5%
Female 33 82.5%
Total 40 100%
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In the Master Two group, the gender distribution remains predominantly female, though
slightly more balanced. Specifically, (82.5%) identify as female, while (17.5%) identify as
male.

Question Three: How many years have you been studying English (including this year)?
Figure 3. 14

Students’ Years of Studying English
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Among the Master Two students, the majority ( 82.5%) reported having studied English
for 12 years, reflecting extended exposure to the language. Additionally, (7.5%) reported 5

years, (5%) reported 11 years, and another (5%) reported 14 years of studying English.
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Section Two: Global Awareness of SDGs
Question Four: How would you rate your knowledge of SDGs?
Figure 3. 15

Students’ Level of SDGs Knowledge
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The results obtained show that (40%) rated their knowledge of the SDGs as “Very
Low”. This indicates that many of them feel unfamiliar with sustainability-related topics. A
further (17.5%) considered their understanding to be “Low”. They believe that their awareness
is limited. In contrast, (20%) described their knowledge as “Moderate”, suggesting that only a
smaller portion of students have been exposed to SDG concepts in a meaningful way. Notably,
(22.5%) rated their knowledge as “High”. This portion reflects a more confident self-
assessment, possibly influenced by advanced academic engagement such as research or
coursework. However, no students selected the “Very High” option. This indicates that even at
this level, learners do not feel fully informed about the SDGs. In sum, the responses reveal a
varied but generally modest level of awareness. While the majority reported limited knowledge,

only a minority expressed confidence in their understanding.
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Question Five: Which of the following areas of the Sustainable Development Goals (SDGs)
are you most familiar with?
Figure 3. 16
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As indicated in Figure 3.16, there was a strong recognition of social sustainability, with
(92.5%) identifying with goals related to education, equality, and overall well-being. However,
ecological sustainability was also recognized by a higher proportion of Master students (65%),
reflecting a greater awareness of environmental challenges. In contrast, economic sustainability
was the least familiar, with only (15%) reporting familiarity in this area, suggesting that
economic dimensions of the SDGs may receive less emphasis in their academic context.
Additionally, (27.5%) in the second year master reported no familiarity with any SDG area,
which may indicate that, despite their advanced academic level, some students have had limited
exposure to sustainability-related content. This highlights the importance of embedding SDG
themes more consistently across the curriculum to ensure that all students, regardless of their

interests, develop a well-rounded comprehension of global sustainability issues.
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Question Six: Do you think promoting awareness of SDGs is important for global

sustainability?
Figure 3. 17
Students’ Perceptions on

Global Sustainability

the Importance of Promoting Awareness of SDGs for Achieving

40

30

20

10

B Frequency == Percentage

100%

75%

50%

32.50%

27.50%

25%

0%

> @ @
& < <
< S

&
o
&

In response to the question, senior students expressed a range of views across the Likert

scale. A small percentage (5%) strongly disagreed, and another (5%) disagreed. This implies

that a few students do not recognize the importance of SDGs awareness. A larger portion of the

respondents (32.5%) agreed, while (27.5%) strongly agreed. This shows that many of Master 2

students recognize the critical role of SDGs awareness in fostering global sustainability. This

positive response may be attributed to their advanced level of study, which likely includes more

engagement through research, seminars, or specialised coursework. In contrast, (30%) of the

participants were neutral. This indicates that those participants may question the practical

impact of awareness in promoting global sustainability.
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Question Seven: Do you believe that learning the language plays a role in spreading awareness
of SDGs?
Figure 3. 18

Students’ Perceptions on the Role of Language Learning in Spreading Awareness of SDGs
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Senior students showed a strong consensus on the matter, with (47.5%) agreeing and
(40%) strongly agreeing that language learning contributes to spreading SDG awareness.
Interestingly, no students in the Master’s group strongly disagreed with the statement, and only
(5%) disagreed. A small percentage (7.5%) remained neutral, suggesting that most students in
this group recognize the value of English as a medium for engaging with global sustainability
issues, even if their personal views differ slightly on the overall impact. The lack of strong
disagreement in the Master’s group might reflect the higher level of academic exposure to
global issues in their program, potentially giving them more insight into the broader role of
language in awareness-building.

The lack of strong disagreement in the master’s responses suggests that most students
in this group recognize the value of English as a medium for engaging with global sustainability

issues. Rather than simply reflecting academic exposure, this response pattern may indicate that
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these students perceive a stronger alignment between language learning and global challenges.
Their advanced level of study could mean they are more attuned to how language skills intersect
with international collaborations tied to sustainability, making the link feel more practically
relevant to them.

Question Eight: What are the challenges that you face when increasing your awareness of
SDGs?

Figure 3. 19
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As shown in figure 3.19, the most frequent challenge was a limited understanding of the
SDGs (55%). This means familiarity with the goals is limited among students, even though they
have reached an advanced stage of their academic journey. Besides, (35%) noted that the SDGs
are not well integrated into their curriculum. This may be because of their academic experience
which enables them to recognize and evaluate the structure and content of their programs. This
possibly reflects their expectations for more advanced content. Furthermore, a total of (27.5%)
of Master’s students indicated a lack of focus on ESD. This shows that sustainability topics are

not sufficiently emphasized across different subject areas. (25%) pointed to limited access to
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SDG- related resources which could hinder independent learning or research on the topic.
Moreover, none of them reported facing language barriers which highlights a general ease with
understanding academic texts in English.

Regarding the open-ended question that asks students to identify additional challenges,
only three responses were provided. This reflects limited engagement overall and suggests that
students are not actively attempting to raise their awareness of the SDGs. One student
mentioned the impact of social media on students' ability to learn about the SDGs. Many seniors
noted that while platforms like Facebook, Instagram, and Twitter can rapidly disseminate
valuable information about sustainability initiatives. They are likely to circulate unverified or
distorted content. These insights imply embedding digital literacy into EFL classrooms. In other
words, it is required to teach students not only English skills, but also how to critically assess
online information and recognize trustworthy channels for SDG related knowledge.

Another participant pointed out societal and cultural differences as a challenge. This
suggests that community values, norms, and priorities may influence students’ engagement with
global issues like SDGs. For instance, some communities may place strong emphasis on nature
and environment preservation. On the other hand, others might focus more on immediate socio-
economic concerns, making global sustainability goals seem less relevant or urgent. Finally, a
third student highlighted the absence of institutional support. This indicates that universities
often lack formal programs or events to promote SDGs awareness. Despite the small number
of responses, the insights provided offer valuable perspectives on the barriers to SDG

awarcncss.
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Section Three: The Role of Learning EFL in Enhancing Global Awareness of SDGs

Question Nine: Has learning English helped you understand global issues, including SDGs?
Figure 3. 20

Students’ Perceptions on the Role of English Learning in Promoting their Awareness of SDGs
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As pointed out in figure 3.20, the responses from second-year master students regarding
the role of English in understanding global issues were notably diverse. While (32.5%( agreed
and( 35% )strongly agreed that English learning has helped them engage with global topics, the
response distribution suggests a varying degree of impact. Additionally, (22.5%) of second-
year master students selected the “Neutral” option, indicating some uncertainty or indifference
about the relationship between English proficiency and their awareness of global issues.

Interestingly, the (5%) of students who disagreed and (5%) strongly disagreed suggest
that, for some students, English may not be perceived as a significant factor in their
understanding of SDGs. This could be due to their advanced academic level, where their focus
on specialized knowledge in the field of Learning English as a Foreign Language may
overshadow the role of English in addressing global issues. For some students, English may

not be perceived as a significant factor in their understanding of SDGs. This perception could
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be shaped by the specific content covered in courses, particularly civilization, literature, and
culture. Such courses often foreground global themes and sociopolitical contexts, potentially
shaping how students connect language learning with broader global awareness.

Question Ten: How often do you come across SDG-related content in the English language?
Figure 3. 21

Students' Frequency of Encountering SDG-Related Content in English Language Contexts
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The responses to this question reveal that the participants have a moderate but
inconsistent level of exposure. A significant portion (45%) said they sometimes come across
related material. This suggests occasional engagement that may arise through academic tasks,
media, or independent exploration. However, only a small portion reported regular exposure.
(12.5%) stated that they often encounter it, and just (5%) encounter it very often. This implies
that structured or sustained interaction with SDG themes in English remains limited. On the
other hand, (17.5% ) of students said they never come across SDG content in English, while
(20% ) said they rarely do. This highlights that over one-third of the respondents have minimal

or no engagement with sustainability-related material in the language. In general, the findings
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point to a noticeable gap in consistent access or attention to SDG issues in English-language
contexts, even at the graduate level.

Question Eleven: Which sources have exposed you to SDG-related content in English?
Figure 3. 22
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The results observed in figure 3.22, demonstrate that social media emerged as the most
common source of SDG-related content, with (90%). Academic research and articles were cited
by (67.5%), indicating stronger utilization of scholarly resources. English news websites were
more prominent in this group, with (75%) reporting them as a source, reflecting greater interest
in global media and current affairs. Classroom discussions (7.5%) and lessons offered by
teachers (7.5%) were infrequently cited, as were international and national conferences (5%).
Importantly, no Master Two students (0%) reported learning about SDGs through online

courses. Only (15%) indicated no exposure to SDG content from any source.
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Question Twelve: Do your teachers mention the concept of SDGs in their lessons or
discussions?
Figure 3. 23

The Use of SDGs Concept in the Classroom

Question thirteen aims to discover whether the teachers mention the concept of SDGs in
their lessons or discussions. The results show a moderate level of exposure to SDG-related
content, with (25%) stating that their teachers mention the SDGs during lessons or discussions.
However, (75%) of them indicated that such content is not included in their language classes.
This denotes that while a portion of the students are exposed to sustainability themes, the vast
majority still lack regular engagement with SDGs in their educational experience. It’s possible
that some teachers may personally value sustainability and choose to include SDG-related
discussions or materials, even if it’s not officially part of the syllabus.

For those who answered “yes”, they were asked about the courses or modules in which
SDGs are mentioned. The seniors mainly referred to discussions rather than formal courses.
This implies that for Master’s students, SDGs may be introduced more informally through class
discussions rather than structured lessons. In addition, some other students suggested that study

days provide opportunities for these discussions. Due to their higher academic level, they are
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likely more aware of such events. This contributes to their exposure to SDG-related topics
outside the formal curriculum.

Question Thirteen: Do you think EFL courses should integrate SDG-related topics to increase
awareness among students?

Figure 3. 24

Students' Opinions on Integrating SDG-Related Topics into EFL Courses to Raise their
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As displayed in figure 3.24, students seem to have a strong preference for integrating
SDGs into EFL courses. A significant (82.5% )of master students responded with “Yes”,
expressing support for the idea of including SDG-related topics to raise awareness. Notably, no
Master students selected the “No” option, indicating an anonymous agreement among this
group that SDGs should be part of the curriculum. However, a small portion of master students
(17.5%) remained uncertain, selecting “I don’t know”, which reflects some degree of

indecision.
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Question Fourteen: Which aspects of EFL learning do you think are most effective in
promoting SDG awareness?

Figure 3. 25
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The results showed a strong preference for interactive and critical engagement methods.
The most common response was participating in discussions and debates (55%). This highlights
a greater emphasis on communicative and reflective learning. This was followed by watching
documentaries or educational videos (47.5%), and participating in conferences or study days
(37.5%). The data suggest a wider exposure to advanced academic events and audiovisual
resources. Additionally, reading academic or news articles was selected by (32.5%). This
indicates that reading remains a valued method for gaining insight into SDG topics.
Nevertheless, fewer students chose writing research papers or essays (20%). Additionally, none
selected classroom discussions and activities. This reflects a shift in instructional focus at the
master level. Only (5%) responded with “I don’t Know”. The portion suggests a clear awareness

of the connection between EFL learning and SDG promotion.
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Question Fifteen: Has learning English made it easier for you to participate in SDG-related
discussions, projects, or initiatives?

Figure 3. 26

Students’ Perception of the Role of Learning English in Facilitating the Participation in SDG-

Related Discussions, Projects, or Initiatives
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For the seniors, there was a more balanced response, with (62.5%) acknowledging that
learning English had facilitated their participation in SDG-related discussions or projects. Only
(12.5%) disagreed, stating that English had not made a difference. Though, (25%) selected “I
don’t know”, suggesting some degree of uncertainty or lack of clarity regarding the role of
English proficiency in SDG engagement.

Question Sixteen: How do you think EFL teachers or curriculum developers could integrate
SDG topics into English lessons?

Master students demonstrated a high degree of engagement and offered a wide range of
sophisticated strategies. Their recommendations can be summarized as follows:

o Designing authentic writing tasks that “address real community issues, connecting

English skills to civic engagement”.
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e Integrating SDG content systematically “within EFL curricular and lessons to
simultaneously promote language development and global awareness”.

e Encouraging project-based learning by “creating group projects related to SDG topics
to foster collaboration and creativity”.

e Organizing debate classes and structured discussions to “explore the importance of

SDGs within a real world framework”.

e Utilizing multimedia resources, such as “texts, videos, and songs related to SDG
themes”.

e Developing interactive classroom learning through “quizzes and role-plays”.

e Promoting critical reflection and argumentative writing by “tasking students with
writing essays on SDG related topics”

It is worth noting that even second-year master students who demonstrated limited prior
knowledge or awareness of SDGs were still able to provide full responses. In addition, they
could suggest practical methods for integrating SDG themes within the field of EFL. This
indicates that, despite gaps in specific content knowledge. These learners possess a strong
ability to transfer their pedagogical training and critical thinking skills toward global issues.
Such findings reveal that EFL education, beyond its linguistic aims, plays a crucial role in
shaping competent and globally conscious individuals ready to contribute meaningfully to their
communities.

Question Seventeen: Do you have any suggestions for improving the role of EFL in promoting
SDG awareness?

As it is obtained from the responses of the second-year master students, seniors offered
more nuanced suggestions. Seniors seemed to place a stronger emphasis on collaborative
learning, suggesting the idea of connecting with other classrooms internationally to discuss

SDG issues and exchange ideas. Moreover, several students proposed using technology and
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social media to enhance SDG awareness, including digital storytelling and encouraging
students to engage with SDG-related content online. There was also a notable interest in teacher
training. Suggestions included training teachers to integrate SDGs effectively into their lessons
and encouraging teachers to create more contextualized learning experiences by linking global
SDGs to local issues. Despite these contributions, some Master’s students expressed uncertainty
or lack of specific suggestions, stating that they felt they lacked the necessary ideas or
knowledge to provide substantial input.
3.4. Comparison of Questionnaire Findings: Freshmen vs. Seniors
Before delving into the details, it is important to highlight two general observations.

First, the freshmen were largely unfamiliar with the questionnaire and occasionally provided
inconsistent or illogical responses. Second, the senior students showed greater exposure to the
topic, though their understanding remained vague and lacked a clearly defined conceptual
framework.
3.4.1. Similarities

The analysis of the questionnaire results revealed several key similarities between
freshmen (Bachelor) and senior (Master) students. One prominent similarity that emerged is
that both groups demonstrated a generally limited awareness of the SDGs. This was evident
across their responses to questions 5, 6, and 9. In question 5, students from both academic levels
commonly rated their knowledge as low or very low (57.5 vs. 62.5 %). Question 6 further
supports this, as a considerable percentage of students in both groups reported unfamiliarity
with all three core dimensions of sustainability (social, ecological, and economic).

The same question also highlighted similar patterns of familiarity across the three
aspects. Both groups indicated greater awareness of social issues, followed by ecological, and
the least recognition was given to economic sustainability. Finally, question 9 showed that

participants from both groups share similar challenges in developing their awareness, with the
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most frequently reported issue being a lack of foundational understanding of the SDGs.
Specifically, 50% of the freshmen and 55% of the seniors identified this as the main obstacle.
These results implied that limited awareness of the SDGs is a shared issue among students at
different levels. This points out a broader issue. Namely, the limited integration of sustainability
topics within the curriculum.

The lack of curricular emphasis is further underscored by the responses to questions 9,
12, and 13. Both groups reported insufficient focus on Education for Sustainable Development
(ESD), with 27.5% of freshmen and 27.5% of senior students identifying this matter (Q9).
Additionally, only 27.5% of both freshmen and senior students said their teachers included the
topic in class, showing that most students receive little formal instruction on it (Q9). Moreover,
question 13 indicated that the majority of both groups stated that SDGs are not addressed in
their English classes (90% of freshmen students and 75% of Master students).

The absence of structured instruction has made platforms like social media the primary
source of information for learners from both academic levels. This trend is reflected in the
findings from question 12, where 90% of master students and 100% of BA. learners selected
social media as a key channel for learning about the SDGs. Interestingly, despite the limited
understanding and lack of integration of the SDGs in the curriculum, students across academic
levels recognized the significance of these global goals in global sustainability. Given that
72.65% of the graduate and 60% of the undergraduate agreed or strongly agreed upon the

statement in question seven, it highlighted a shared awareness among the two groups.
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3.4.2. Differences

A comparative analysis between freshmen and senior students points to both
developmental and demographic shifts that occur throughout the academic progression. The
age difference is expected, with younger students (17-20 years) entering the university system
and older students (21-25 years) approaching the end of their postgraduate studies. However,
the gender distribution offers a more nuanced insight: while both groups are predominantly
female, the proportion of women is higher among first-year students (95%) than the master
group (82.5%).

This shows that while women are the majority in both groups, there is a small
increase in male participation at the master’s level. Notably, the senior male students showed
greater awareness of the role of English in engaging with global issues. This is supported by
Yuan et al. (2021), who found that although male and female students may have similar levels
of awareness regarding the SDGs, gender plays a role in how individuals prioritize and act upon
this information, potentially influencing their level of engagement in higher academic pursuits
related to global issues.

This demographic difference is reflected in the way both groups engage with and
understand SDGs, as well as their views on the role of EFL in promoting SDG awareness.
Freshmen tend to approach the SDGs with optimism, as shown in their responses. They were
generally more positive about the role of EFL in SDG awareness without deeply questioning
its actual impact. In contrast, seniors in their responses exhibited more critical thinking.

In question six (6), seniors demonstrate more critical thinking in their responses about
the role of EFL in promoting SDG awareness. Unlike freshmen who were generally optimistic,
seniors provided more nuanced views, questioning the effectiveness and challenges of EFL in

raising awareness. Similarly, in question eight (8), when asked about the challenges in this
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process, seniors highlighted concrete obstacles and complexities, reflecting a deeper critical
engagement compared to the more positive and straightforward answers from freshmen.

A significant distinction between the two groups lies in language proficiency, which
directly affects their ability to engage with SDG-related content. As seen in their responses to
Question 9, freshmen students encounter challenges with language barriers (15%), making it
harder for them to fully comprehend SDG resources. This limited proficiency can hinder their
capacity to grasp the global sustainability issues. On the other hand, seniors with their advanced
level of English proficiency and academic experience, 0% of Language Barriers in SDG
Materials, show greater ability to engage with SDG-related content.

Furthermore, their answers to question 14, 15, and 16. In question 14, 87.5% of senior
students agreed that English language learning can be an effective means of raising awareness
about the SDGs, compared to only 65% of freshmen. Question 15 showed that 80% of seniors
support integrating SDG-related content into English classes, compared to 60% of freshmen.
Moreover, in question 16, seniors provided more nuanced responses, suggesting concrete
examples of how SDG topics could be embedded in language lessons. A level of critical
engagement that was mostly absent in the freshmen responses.

Moreover, in terms of awareness and involvement, seniors again show more familiarity
with the SDGs. Responses to questions 16, 17, and 18 reflect their broader knowledge and
higher levels of interaction with sustainability initiatives. This is likely due to their participation
in academic discussions, research activities, and exposure to interdisciplinary content.
Conversely, freshmen students often report no prior knowledge of the goals or limited
interaction with SDG-related concepts, indicating that awareness builds progressively with
academic advancement.

Overall, the analysis reveals both convergence and divergence in how freshmen and

senior students engage with and perceive the SDGs. While both groups demonstrate a shared
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lack of comprehensive awareness and cite limited curricular exposure to sustainability topics,
their responses also reflect distinct developmental differences. Senior students, benefiting from
greater academic experience and language proficiency, tend to exhibit deeper critical
engagement and a more nuanced understanding of the SDGs and their relevance to EFL. In
contrast, freshmen approach the topic with more optimism but less critical reflection. These
findings underscore the need for a more integrated and progressive incorporation of SDG-
related content within EFL instruction
3.5. Pedagogical Implications

This study explored the role of EFL in promoting global awareness of SDGs. The
findings derived from the questionnaire distributed to freshmen and senior students reveal
several important pedagogical implications for teachers, EFL learners, and curriculum
developers. These implications highlight the potential of EFL education not only to develop
language proficiency but also to promote global citizenship and sustainable thinking within the
classroom.

For EFL teachers, it is essential to actively promote students’ global awareness of the
SDGs through purposeful classroom practices. Actually, they play a key role in bringing
existing content to life by selecting meaningful materials and facilitating engaging learning
experiences that connect language skills with real-world issues. Teachers can do this by
selecting and adapting existing resources such as news articles, documentaries, and case studies
that align with SDG-related themes. They should also encourage classroom activities that foster
critical thinking and interaction, including debates, reflective writing, and students-led
discussions. For beginner-level students, methods such as using educational videos,
encouraging class participation, and introducing reading materials can be highly effective.

For graduate students, more advanced strategies such as academic debates, exposure to

global conferences or study days, and critical analysis of sustainability content can deepen their



86

engagement. The teaching methods recommended in this study are grounded in the preferences
expressed by the two student groups. Furthermore, teachers should be facilitators of discussion
and inquiry, guiding students to make connections between language use and global challenges.
To support this, professional development opportunities should be provided, helping teachers
to develop the necessary competencies to confidently teach EFL in ways that promote
awareness of sustainability and global citizenship.

Curriculum developers should ensure that the SDGs are adequately integrated into EFL
curricula at different academic levels. This involves developing modules that connect language
learning with global sustainability issues. The inclusion of SDGs in the curriculum would help
students appreciate the relevance of their language studies to real-world issues. Thus,
curriculum developers should work closely with teachers to provide them with the necessary
resources and training to effectively incorporate SDGs into their lessons, ensuring that these
global goals are consistently highlighted across different levels of academic progression.

Finally, it is crucial for students to recognize the significance of learning English not
just as a language, but also as a tool for global awareness, particularly in relation to the SDGs.
Students should actively participate in class discussions on sustainability and seek to enhance
their knowledge of global issues. Engaging with the SDGs through language learning can not
only improve English proficiency but also helps students develop a deeper sense of
responsibility towards global challenges. Students should also take initiative in exploring how
they can apply their language skills to contribute to the achievement of SDGs in their academic

progression.
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3.6. Limitations of the study

During the process of conducting this research, several limitations were encountered.
Firstly, reaching Master 2 students was challenging because they were not regularly attending
the university at the time of the study. This situation made the process of data collection slower
and required extra coordination. Secondly, working with first-year students presented its own
difficulties. Many of them were unfamiliar with the nature of the questionnaire and required
additional explanations to complete it properly. This sometimes affected the spontaneity and
depth of their responses. Moreover, the cultural context and social calendar also posed
challenges. The administration of the questionnaire coincided with Ramadan, spring holidays,
and Eid celebrations which delayed participation and extended data collection period as
students took a long break. Despite these limitations, efforts were made to ensure the reliability
and validity of the findings within the available circumstances.
3.7. Recommendations and suggestions for Future Research

In the light of these results. Future researchers are encouraged to explore several
important areas related to this study. First, they can shift their focus on investigating EFL
teachers’ perceptions of how English language learning can foster students’ awareness of
SDGs. This 1s recommended because of the importance of teachers’ views and practices in this
process. Second, future researchers could examine the systematic integration of SDGs into EFL
curricula. This allows us to show how to embed these themes effectively across different
language skills to promote both language learning and global awareness. Finally, they may
explore the role of SDG-based content in developing EFL learners' critical thinking. This study
highlights how addressing global issues in the classroom can improve students’ ability to
analyze, reason, and problem-solve in English. Such research would offer valuable insights into

linking EFL education with global citizenship and critical thinking development.
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Conclusion

In order to build on the theoretical framework and investigate both the hypothesis and
the research question, this practical chapter relied on the questionnaire as the primary data
collection tool. It proved essential in generating relevant insights and enabled the researcher to
examine the relationship between the two key variables. The findings revealed that although
both groups of students (freshmen & seniors) exhibit a generally limited awareness of the
SDGs, basically due to the inadequate integration of sustainability topics within the curriculum,
there is a clear progression in awareness and critical engagement as students advance
academically. While this progression might initially seem attributable to age-related
differences, the fact that both groups belong to the same younger generation suggests that
academic experience is the more decisive factor. Second -year Master’s students, benefiting
from increased academic experience, higher language proficiency, and greater exposure to
SDG-related content, demonstrate a more informed and analytical perspective on sustainability
issues. These results underscore the significant role that learning EFL plays in promoting

awareness of SDGs.



89

General conclusion

Based on the investigation conducted, this study has explored the potential role of EFL
learning in promoting university students’ awareness of the SDGs. Specifically, it aimed to
examine the extent to which EFL learning contributes to students’ understanding of the SDGs,
drawing on their own perspectives and learning experiences.

In this regard, the research findings indicate that EFL learners acknowledge the role of
learning EFL in fostering global awareness of SDGs. While overall awareness remains limited,
senior students (second-year Master’s students) demonstrate a more developed understanding
and critical engagement with sustainability issues. This highlights the influence of academic
progression and increased exposure. This suggests that advancing through their studies and
gaining more exposure to the English language (EFL) plays a key role in deepening their
understanding and critical engagement with sustainability issues.

The study is divided into two primary sections: the theoretical part, which provides an
overview of EFL and the SDGs, and the practical part, which presents the analysis and
interpretation of the collected data. The theoretical framework consists of two chapters. The
first chapter focuses exclusively on SDG awareness. It begins by examining the relationship
between globalization and sustainable development, followed by an overview of the global
goals, their historical context, and their interconnected nature.

The chapter then explores the concept of awareness in sustainability, highlighting its
importance in fostering sustainable behaviour through various theoretical frameworks. It also
discussed the socio-linguistic factors influencing SDG awareness, including age, gender,
geographical location, linguistic background, and education level. Finally, the chapter
emphasizes the role of education in promoting SDG awareness, particularly within higher

education, and examines the connection between language and the SDGs.
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In relation to this, chapter two examines the role of EFL in the context of globalization
and sustainable development. It defines EFL and highlights its importance in communication,
education, digital literacy, and cultural exchange. The chapter also outlines the main objectives
and scope of EFL education, discusses the impact of globalization on language learning, and
addresses challenges by EFL learners. It also considers sociolinguistic factors such as age,
gender, and academic level. Finally, it explores how EFL education can support awareness of
the global goals through global engagement and access to knowledge.

The practical part analyses the results from the questionnaire, providing insights into
the current state of SDG awareness among EFL learners. Through the use of a quantitative-
descriptive method, data was collected from two groups of students (first-year and second-year
master learners) at the department of English Language and Letters, University of 08 Mai 1945-
Guelma. The research tool employed is a semi-structured questionnaire designed to uncover
how EFL exposure may influence learners’ knowledge and perception of SDGs.

The results revealed that learners with more advanced EFL backgrounds display a
stronger awareness of global issues and a greater engagement with sustainability-related
content. Furthermore, the integration of SDG topics into English language learning appeared to
shape a sense of responsibility among students. First, although overall awareness of the SDGs
remains limited, senior students demonstrated more critical thinking and deeper engagement,
particularly in responses to questions addressing the integration of SDGs in the curriculum
(Q13), sources of information (Q12), and support for inclusion of SDG topics in language
classes (Q14-16). For example, 90% of senior students reported using social media to learn
about SDGs, and a significant portion advocated for integrating sustainability topics into EFL
lessons. Their engagement was not only higher but also more analytical, indicating the influence

of academic maturity and exposure to interdisciplinary discussions.
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In contrast, freshmen students approached SDG content with optimism but lacked the
same depth of understanding. Many showed basic familiarity with social dimensions of
sustainability (Q6) but struggled to identify economic or environmental aspects. Moreover,
57.5% rated their awareness as low (Q5), and many identified lack of foundational knowledge
as a barrier (Q9). Despite this, both groups expressed positive attitudes toward the relevance of
SDGs in their studies, and around 60-72% agreed or strongly agreed that global goals are
important for future development (Q7).

The study concludes that while English language learning does not automatically ensure
SDG literacy, it can serve as an effective channel for fostering sustainability awareness—
particularly when SDG themes are explicitly embedded within the curriculum. Strengthening
this connection could empower students with both the linguistic and conceptual tools necessary

to contribute meaningfully to sustainable development efforts.
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Appendices

(Appendix A)

Students’ Questionnaire

The Role of Learning EFL in Promoting Awareness of SDGs among Students.

Dear participants,

This questionnaire is part of a research study on “The Role of EFL in Promoting Global
Awareness of the Sustainable Development Goals (SDGs): A Sociolinguistic Analysis at the
University of 08 Mai 1945 — Guelma.” Your responses will help us understand how EFL
learning can enhance students' awareness of SDGs and contribute to global sustainability efforts.
Please take a moment to complete this questionnaire. Your participation is highly valued, and
your answers will be kept entirely confidential and will be used exclusively for the objectives of

this study.

Thank you for your

collaboration.

Ms. Amel Brahmia

Ms. Nehla Serhani

Department of English

University of 8 Mai 1945, Guelma




Section One: General Background
1. What is your age?

e 17-20 years [ 21-25 years O 26 years and above O
2. What is your gender?

e Male O Female O

3. How many years have you been studying English (including this year)?

Section Two: Global Awareness of SDGs
4. How would you rate your knowledge of SDGs?
e Verylow O Low O Moderate [ High O Very high O
5. Which of the following areas of the Sustainable Development Goals (SDGs) are you most familiar with?

e Ecological (Climate Action, Clean Energy, Life on Land & Water) O
e Social (Gender Equality, Quality Education, Reduced Inequalities) O
e Economic (Decent Work, Industry & Innovation, No Poverty) O

e None of them O

6. Do you think promoting awareness of SDGs is important for global sustainability? (Global sustainability
means) maintaining a long-term balance between environmental protection, economic development, and

social well-being.

e Strongly Disagree [ Disagree 0  Neutral 0  Agree O Strongly Agree O



7. Do you believe that learning the language plays a role in spreading awareness of SDGs?

e Strongly Disagree [ Disagree O Neutral O Agree 0 Strongly Agree O

8. What are the challenges that you face when increasing your awareness of SDGs?

e Limited Understanding of SDGs O

e Lack of Integration in Higher Education Curricula O

e Insufficient Focus on Education for Sustainable Development (ESD) O

e [imited Access to SDG-Related Resources O

e [anguage Barrier in SDG Materials

- Ifyou have another answer please share it,

Section Three: The Role of Learning EFL in Enhancing Global Awareness of SDGs

9. Has learning English helped you understand global issues, including SDGs?

e Strongly Disagree [ Disagree 0  Neutral 0  Agree O Strongly Agree O

10. How often do you come across SDG-related content in the English language?

e Never O Rarely O Sometimes [ Often O Very Often O

11. Which sources have exposed you to SDG-related content in English?

e English news websites (BBC, CNN, etc.) O

e Academic research articles O

e International / National conferences O



e Social media platforms O

e Online courses O

e Lessons offered by your teachers O

e classroom discussions O

e None of them O

- If other, please specify:

12. Do your teachers mention the concept of SDGs in their lessons or discussions?

e YesO No O

- If yes, in which courses/ modules are SDGs mentioned?

13. Do you think EFL courses should integrate SDG-related topics to increase awareness among

students?

e YesO No O I don’t know O

14. Which aspects of EFL learning do you think are most effective in promoting SDG awareness?

e Reading academic or news articles [

e Watching documentaries or educational videos O



e Participating in discussions & debates O

e Writing research papers or essays [J

e Participating in international and international conferences and study days O

e Participating in classroom discussions and activities [

e [don’t know O

15. Has learning English made it easier for you to participate in SDG-related discussions,

projects, or initiatives?

e Yes[ No O I don't know O

16. How do you think EFL teachers or curriculum developers could integrate SDG topics into

English lessons?

Thank you!



(Appendix B)

https://forms.gle/skhecnFAnNV7cpqw87



https://forms.gle/gkhcnFAnNV7cpqw87
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