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ABSTRACT

This study tackles the relevance of test items to the EFL syllabus and classroom Practicesin
Algerian primary schools. More specificaly, it aims to examine the aignment of teachers’
test design to syllabus objectives and classroom activities, and whether test items are aligned
with learning objectives and outcomes of EFL syllabus or not. Accordingly, thisinvestigation
employed a qualitative descriptive method to gather relevant data through a well-constructed
observation and a semi-structured interview. The former was conducted in primary
classroomsto find out the various classroom procedures in teaching English. However, the
latter was administered with EFL primary school teachers to inquire about their attitudes
toward the relationship between the EFL syllabus and test types, and how this can affect
students’ learning outcomes. Moreover, EFL tests were analyzed in order to measure the
degree of correspondence between test items, EFL classroom practices and course content.
Correspondingly, the findings showed that Algerian primary school teachers are perfectly
aligning their classroom practices to test items and types and EFL syllabus instructions.
However, policymakers have to consider the teachers 'working conditions due to the decay it
may cause to teachers pedagogical performance. Hence, a set of recommendations were
introduced as a way to enhance learners’ educational outcomes and encourage the use of

English as an €ligible foreign language.

Keywords. EFL Tests, Classroom Practices, Primary Schools; Syllabus Objectives.
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Introduction

The teaching of English as aforeign language (TEFL) has always been a problematic process
globally but recently it developed to have its own impact over Algeria. In recent years, many
concerns have grown regarding the appropriateness of test items, EFL syllabuses, and
classroom approaches in Algerian primary schools. Accordingly, the EFL syllabus has been
criticized for being irrelevant to Algerian students needs and interests, resulting in low
motivation. Furthermore, Algerian primary school methods of instruction have been criticized

for being traditional and teacher-centered, thereby limiting student participation and creativity.

Eventually, it is important to assess the suitability of test items, EFL syllabuses, and
instructional practices to examine their appropriateness and relevance to students’ needs and
aspirations. This evaluation can help identify areas for improvement and guide the creation of
more effective language educational and assessment systems. This study is designed to provide
insights into the current system's strengths and weaknesses. Moreover, to identify prospective
areas of improvement. The findings of this research can assist to build more effective language
teaching and evaluation strategies, and to improve the quality of language education in Algerian

primary schools.

1. Statement of the Problem

The evauation of test items’ appropriateness in EFL contexts in Algerian primary schools
is complicated by potential inconsistencies with syllabus objectives and classroom practices,
which may hinder the development of students’ language skills and their general academic
success. This evaluation is crucial since there may be differences between the assessment tools
used to measure pupil proficiency and the desired learning outcomes of the EFL syllabus. The
issue is that test items, syllabus objectives, and classroom pedagogical practices are not being

systematically evaluated or aligned, which could result in mismatches between assessment and



instruction. This misalignment has the potential to compromise the validity and reliability of
assessment outcomes, which could negatively affect the efficacy of EFL instruction in primary
schools and could negatively affect students' progress in acquiring and using the language.
Hence, in order to guarantee the validity, fairness, and reiability of assessments and support
more efficient English language learning outcomes for Algerian primary school students, a
thorough investigation into the alignment between test items and EFL syllabus objectives, as

well as classroom practices, is necessary.

2. Aimsof the Study

The current study aims at evaluating the appropriateness of test items the EFL syllabus and
classroom practices in Algerian primary schools. Hence, it tries to assess the alignment of test
design to EFL syllabus objectives and classroom practices. In addition, it seeks to find out the
various classroom procedures employed in teaching English as a foreign language in Algerian

primary schools.

3. Research Questions

The current research addresses the following key questions:

1. Do the test items aign with the learning objectives outlined in the EFL syllabus?

2. What are the teachers perceptions toward the relationship between the EFL syllabus

and test typesin Algerian primary schools?

3. How do the classroom practices and teaching materia s reflect EFL syllabus objectives

and test types?

4. Research Hypotheses

Based on the previously mentioned research aims and questions, this study tries to test the

following hypotheses:



HO: The test items used in Algerian primary schools are not aigned with the learning

objectives and outcomes of the EFL syllabus.

H1: The test items used in Algerian primary schools are aligned with the learning

objectives and outcomes of the EFL syllabus.

5. Research Methodology and Design

5.1. Research Method

In order to examine the aforementioned hypotheses, the current study followed a qualitative
approach. On the one hand, a semi-structured interview was administred to examine teachers’
perceptions about the relationship between test types and EFL syllabus objectives in Algerian
primary schools, and how this can impact students’ learning outcomes. On the other hand, EFL
documents were analyzed in order to measure the degree of correspondence between test items,
EFL practices, and course content. Additionally, a non-participant observation was conducted

in order to find out the various classroom proceduresin TEFL in Algerian primary schools.

5.2.Population and Sampling

The current research sample consists of Ten (10) EFL primary school teachers of Guelma.
The reason behind the selection of this sample is that EFL teachers’ as experienced educators,
who were involved in assessment design, method selection, and content selection. In addition
to four classrooms were observed to explore the various classroom procedures in English

language teaching (ELT).

5.3.Data Gathering Tools

In this research, three major data collection tools were involved to answer the research
guestions. On the one hand, a semi-structured interview with teachers in different primary

schools. Inthisresearch, three major data collection tools were involved to answer the research



questions. On the one hand, a semi-structured interview with ten (10) teachers in different
primary schools. The aim of selecting this research tool is to gather data about teachers’
attitudes toward the relationship between the EFL syllabus and test types in Algerian primary
schools. Additionally, a well-constructed observation has been conducted with three (3)
primary school EFL classrooms in order to find out the various classroom procedures in
teaching English. On the other hand, some EFL tests were analyzed to measure the degree of

correspondence between test items, EFL classroom practices, and course content.

6. Structure of the Dissertation

This paper is divided into four chapters; two theoretical and two practical. The former is

dedicated to the literature review of the two variables, while the latter is completely anaytical.

Firstly, the first chapter focuses on teaching English as a foreign language (TEFL) in
Algerian primary schools. It begins by defining English as a foreign language, then it delves
into the historical overview of English language teaching in Algerian primary schools and the
importance of early language education. Additionally, it explores further details about syllabus
design and its types and the crucia distinction between curriculum and syllabus, as well as
methodology. Moreover, the chapter explores the role of the teachers in designing syllabi and
the challenges of teaching English in primary schools. Finally, it sheds light on the role of

technology in teaching English.

The second chapter explores the concepts of testing and assessment in EFL context. It
begins by defining testing and assessment and their importance. Then, it specifically highlights

the different classifications of testing and assessment and how they are applied in classrooms.

The third and fourth chapters focus on the practical fraction of the study, where the
followed methodology, procedures, participants, and results are presented. These chapters

analyze a classroom observation, EFL tests, and a semi-structured interview . Therfore, the third



chapter presents the findings of classroom observation which explores the various classroom
procedures in teaching English, and the test analysis, with explanations that help answering the
research questions. However, the fourth chapter presents the data gathered from the interview
which discusses the teachers’ attitudes toward the relationship between EFL syllabus and test
types. Accordingly, the dissertation concludes with a brief compilation of pedagogical

implications and recommendations for further future research as well as study limitations.
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Introduction

Recently, the integration of English as a foreign language (EFL) in primary schools is the
result of the current need to manage the linguistic education of Algerian people. Implementing
English is perceived as a crucial component of economic, scientific, and research progress, and
it is a vital element in contributing to the country's overal development. Accordingly, this
chapter deals with the notion of EFL teaching aongside with a historical overview of English
language teaching in Algeria. Moreover, it discusses the importance of teaching English a a
young age and its chalenges. Eventualy, it sheds light on the syllabus design and its
relationship with technical terms within the field as curriculum and methodology, and the role
of teachers in designing the syllabus to ensure autonomous learners and future citizens with

high-quality education.

1.1. English asa Foreign Language

Undoubtedly, a language can be considered foreign only if it is primarily learned mostly in
aclassroom and is not widely spoken in the community where it is studied (Moller & Catalano,
2015, p. 327). Furthermore, learning a new language is the process that comes after mastering
one’s mother language. According to Richard and Schmidt (2002) EFLis defined as the study
and use of English language by individuals whose mother tongue or primary language is not
English, particularly, in a non-speaking environment or nation. Additionally, EFL learners
frequently participate in formal teaching or self-directed learning to improve their English
language skills for academic, professional, or personal goals. Similarly, Crystal(2003) defined
EFL as the teaching and learning of the English language in areas where English is not the
primary language of instruction or communication. Generally, EFL students come into contact

with English learning environments or through specialized language programs designed to



develop their language skills for different purposes such as academic study, international skills,

and business communication.

1.2. Historical Overview of English Language Teaching in Algeria

The Algerian educational system witnessed various changes in implementing second and
foreign languages in both primary and middle school. Firstly, after gaining its independence
from the French colonization, Algeria made the French language as a foreign language at all
levels of education due to historical, political, and economic factors. Accordingly, it was
obligatory to learn French from the primary levels as it was the medium of instruction in almost
al schools. Secondly, in 1985, the English language was initidly integrated as a foreign
language at the age of 13 years old in the second year of middle school education (Benrabah,
2005). However, German and Spanish languages were optional as a third language of education

proclamation.

Thirdly, in 1993, English instruction was introduced in primary schools to enhance foreign
language teaching and learning. As a part of this reform, fourth graders at primary schools were
allowed to choose between French or English as a required foreign language. During that time,
the Algerian government aimed to promote English language learning, recognizing it as an
international language that alows one to become a full member of the international community
and believed that the mastery of English would open new opportunities for Algerians to interact
with other cultures, enhance their employability and stimulate economic growth. However, this
policy quickly ended, and despite the government's preference, the majority of Algerian parents
supported the French language and claimed that French is a language that is widely used in
Algeria. Thus, their children might find challenges acquiring a language that does not have the

same level of recognition as French. Consequently, policymakers have returned to require



French asthe first foreign language at 3rd-year level at primary schools. In addition, English

has been shifted from the primary level to the first year of middle school (kouicem,2019).

1.3. The Re-introduction of English Language Teaching in Algerian Primary Schools

Due to the economic and scientific advancements in the world. Teaching English to young
learners in Algeria has become a great interest from the part of teachers and parents. For this
reason, Algerian children need to be involved in this advanced world, and learning English is
the only way that allows them to accomplish this goal (Benosmane,2006). Accordingly, the
president of Algeria Abd Elmadjid Tebounne made the ultimate decision to teach English as a
second/foreign language along with French at the elementary level, which was introduced to

third-year grade by the beginning of the school year in September 2023.

14. Teaching English at Primary School

Early language education is founded on the fundamental principle of teaching English to
young learners, who exhibit distinct qualities including egocentrism, self-centeredness, and
inventiveness, they also prefer to do their tasks by themselves and have a passion for learning
new things (Cahyati & Mady,2019). According to Harmer (2007), Children who are nine or ten
years old, have a unique way of learning that differs from older children and adults. They focus
on the meaning of things, enjoy imitating others, and learn from what they see and hear, and
they also absorb information indirectly from their surroundings. However, they may struggle
with abstract concepts like grammar rules and require individual attention from their teacher.
Additionally, Moon (2005) argued that teaching English at primary schools offers greater
benefits such as language awareness, fluency, confidence, and having enough time for language
acquisition. For instance, teaching English in primary schools can help students become more
aware of their native language; however, students should have a thorough understanding of

their native language before they begin the process of learning English as a second language.
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He also added that learning English from a young age helps in developing self-confidence,
which is crucial for inspiring pupils to learn. If students struggle with understanding
instructions, it may affect their confidence (as cited in Cahyati & Madya, 2019 p. 397).
Moreover, it is also beneficial for pupils to learn English in primary schools to improve their
fluency and pronunciation, as elementary school students have more time to learn foreign

languages, which leads to better fluency if they practice pronunciation frequently.

Furthermore, an essential component of early childhood education is social-emational
development, which greatly enhances a child's preparedness for school and lifetime learning.
These skills are confidence, curiosity, self-control, cooperation, and communication are part of
this development and are necessary for both academic performance and social connections
(Waltz,2013, as cited in Carter,2016). Teachers frequently identify students who do not possess
social-emotional skills as "not ready to learn,” despite the fact that these abilities are essential

for appropriate behavior and participation in learning environments (Carter,2016).

In addition to environmental education, early childhood environmental education must
include components such as chances to feel joy and intimacy in nature, an understanding of the
wonder and beauty of the natural world, respect for other creatures, and the development of

problem-solving skills (Willson, 1994).

Overall, these fundamentals provide students with the tools they need for lifelong learning
and responsible citizenship, preparing them not only intellectualy but also socially and

environmentaly.

15. Syllabus Design

Teaching English as a foreign language is a chalenging process that requires
collaboration between the teacher and the students. One of the most interesting topics that

organizes the teacher-learner connection is the process of establishing a syllabus.
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151 Definition of Syllabus

A syllabus is a written document that specifies and plans the material to be learned. It serves
as a guide for educators and students. According to brown (1995), “a syllabus provides a focus
for what should be studied, along with rationale for how that content should be selected and
ordered” (p.7). Consistently, Richards (2001) represents a syllabus as “a specification of the
content of instruction which lists what will be taught and tested”. Moreover, Breen (1984) sees
the syllabus as “a plan of what to be achieved through our teaching and our student’s learning”(
p. 47). In summary, the syllabus sets as an opinion statement related to language and education
and serves as a guide or a roadmap for teachers and students by identifying objectives to be

accomplished.

152 Curriculum and syllabus

Educationalists made a distinction between syllabus design and curriculum. In ELT, these
two terms are used interchangeably due to their similarities, however, they are different from
each other. Woods et al. (2010) confirmed that “The syllabus is not the curriculum per se’’ (
p.07). Although, the syllabus plays a significant role in the curriculum, the curriculum as a

wholeis not contained in the syllabus.

Candlin (1984) implied that curricula are concerned with creating generalizations regarding
the connection between students and teachers, learning objectives, experiences, evauation, and
language learning. He also added that they contain banks of learning and items, as well as
suggestions for how they can be used in class. By contrast, syllabuses are more specific and
based on actual classroom experiences when teachers and students apply a certain curriculum

to aparticular context.

Richards (2001) declared that curriculum is “the bigger picture” which includes the syllabus

within its framework. Accordingly, Stern (1983) proposed that curriculum covers the entire
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instructional process, including materials, equipment, assessments, and teacher preparation, in
other words, all pedagogical measures connected to education or the subject matter. While, the
syllabus is a part of curriculum that focuses on the learning units of what will be taught rather

than the methods of instruction (as cited in Nunan, 1988, p. 5).

It is clear that curriculum and syllabus are two distinct terms but they are closely related

because they are both a part of an educational system.

153 Syllabus and M ethodology

There are two main views on the process of syllabus design and its relationship to teaching
methodology. The Broad view and the Narrow view. The latter suggests a clear distinction
between syllabus design that deals with content selection and grading. Accordingly, the
gyllabus in this case emphasizes on the idea of "what content should be taught,” whereas,
teaching methodol ogy focuses on learning tasks and activities, in other words, it focuses on the
idea of the "how", that is simply, in what way the content of the syllabus should be transmitted.
However, the broad view criticizes this distinction due to advancement of Communicative
Language Teaching (CLT) which made the distinction difficult (Nunan, 1988, p. 5). In
summary, the broad view of syllabus design and methodology emphasizes the interconnection
of materia selection, grading, and teaching approach, as opposed to the narrow view's artificial

division, which is supported by CLT.

Yalden (1984, p. 14) claimed that the syllabus replaces the concept of method and is viewed
as an instrument by which the teacher, with the assistance of the syllabus designer, can achieve
a connection between the needs and goals of the learners and the activities that will take place

in the classroom (as cited in Nunan, 1988, p. 5).

To sum up, the methodology and syllabus are two different concepts in education. The

syllabus is concerned with the selection and grading of the content course structures and serves
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as a guide for both teachers and learners. Comparatively, the methodology includes al the
techniques, approaches, and plans used to teach the listed content on the syllabus. It consists of
instructional strategies, materials, and exercises intended to advance learning and meet the
goals of the course. The syllabus determines the course’ overall framework, while the
methodology selects the delivery method and way in which students will engage with the

content.

154. Types of Syllabuses

Syllabus design is an essentia aspect of language instruction, since it determines the content
and structure of the course. In ELT, the selection of a syllabus is an important decision; it is
categorized based on its content. Sabbah (2018) claimed that syllabi can be classified into
different types: Product-Oriented Syllabi and Process Oriented Syllabi. Therefore, it is
important to understand the various types of syllabuses, with afocus on the differences between

product-oriented syllabi and process-oriented syllabi.

Firstly, the Product-oriented syllabi, also called synthetic syllabi, the main emphasis of
product-oriented syllabusis on the final product that the learner creates. Initsturn, it has severa
branches. Grammatical syllabus, also known as structural syllabus, it addresses the grammatical
structures and aspects of language, viewing language as a collection of grammatical eements
organized and graded from simple to more complex (Nunan,1988). According to Krahnke
(1987, p. 10), structural syllabus is one type of syllabus where the forms and structures,
typically grammatical elements such as verbs, nouns, past tenses, and so forth, are the primary
focus of language teaching, it may also cover additional aspects related to language frameworks

including morphology or pronunciation.

Moreover, lexical syllabus refers to the process of choosing a specific set of phrases and

vocabulary for language communication, which is based on an analysis of vocabulary choice
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through corpus study (Willis, 1990) and (Nunan, 1988). As a result, the syllabus typically
includes lists of the most commonly used words along with definitions (as cited in
Sabbah,2018,p. 132). Besides, Notional syllabus, Krahnke (1987, p. 10) argued that notional
syllabus is one in which the content of language teaching focusing on the functions or objectives
that language performs, in addition to the ideas or concepts that language is meant to express.
Informing, agreeing, apologizing, asking, and promising are a few examples of functions.
Notions are parts of meaning that can be represented by adjectives, adverbs, prepositions and

conjunctions. Notions are general items such as time, space, and cause /effect (Brumfit, 1981).

Similarly, Topic topic-based syllabus; Is a syllabus that is based on specific topics and
themes, such as Traveling, drugs, religious Persuasion, advertising, modern architecture, sport,
and so on. Designed to enhance the student’s ability to master a language that is appropriate for
different situations and the use of language in the theme (Richards & Rodgers, 1994). The
topic-based textbook units begin with a range of exercises designed to pique students' interest
in the subject matter and help them become more proficient at using theme-specific language
and manipulating language according to context (Sabbah,2018, p. 134). Hence, this syllabus

aims to enhance students' language proficiency for various contexts relating to different themes.

However, the process-oriented syllabus, it emphasizes on the learning process rather than
the concrete product of the course. It also has numerous branches. One such branch is the
Content-based syllabus, which undoubtedly exposes students to the language frequently, which
is beneficial. According to the Content-Basics approach, focusing on meaning, that is, gaining
some particular thematic content will inevitably lead to language development. Those who
advocate this viewpoint contend that it is not only incorrect but aso impractica to teach
language as though it were a system of patterns, laws, or relationships distinct from content
(Crandall, 1997). For instance, a content-based method involves tailoring language class

activities to the subject matter being covered, with the goal of encouraging students to use the
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target language to think and learn. For instance, it uses authentic reading materials, which
require that students comprehend the material as well as evaluate and interpret it (Stoller,2002).
In other words, the content-based syllabus the primary focus is on the content, and language

learning occurs incidentally to the content learning.

Additionaly, a Task-based syllabus, which is an educational approach that focuses on
learners completing real-world tasks to develop their language skills. according to Breen (1987,
p. 161), clearly crosses the theoretical divide between content and methodology in three ways:
Its definition of communicative competence as the execution of a variety of tasks; its reliance
on learners contributions in terms of their prior communicative competence, which learners
bring to any task, and its emphasis on the learning process as important content during language
learning are the first three points of contention. While the focus of a communicative syllabus
is communication. According to Brown (1995), the communicative syllabus focuses on
providing the vocabulary, functions, and themes that students need to communicate. To put it
briefly, it organizes its content according to the students communicative needs, taking into
account the kinds of interactions they will have, the settings in which they will use the language,

and the objectives they must achieve.

Eventually, the eclectic approach according to Kumar (2013), is described as "The
eclectic method is a combination of different methods of teaching and |earning approaches," (p.
1). It can aso be seen as a form of principled eclecticism, which suggests that the method of
teaching languages is one that is generally seen as good, coherent, and pluralistic. However,
the eclectic approach has many characteristics. According to Ali (1981), to accomplish the
lesson's objectives, teachers are given the opportunity to select various teaching strategies in
each class and students can observe a variety of instructional strategies that make courses far
more engaging and guarantee that they have a deeper comprehension of the subject matter.

Finaly, it simplifies the presentation of language exercises while saving time and effort.
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Accordingly, Bill and Gower (as cited in Tomlinson 1998, p.116-124) proposed severa
principles for the design of materials and syllabuses. In the pre-writing stage, an analysis of the
educational environment and the target learner group should be conducted. This entails being
aware of the learners' qualities as well as the environment where the instruction will take place.
Then, the type of assessment and the available staffing/resources should then be decided.
Moreover, the primary goa of the syllabus designer is to ascertain why the student is taking
the language course and should have intensive information about the learner’s needs as well as
their strengths and their weaknesses. Thus, Nunan (1988) defines needs Analysis as "a family
of procedures for gathering information about learners and about communication tasks'(75).
Thus, needs analysis is a mgjor trend in language teaching and program design. Particularly,
according to (Djamaa, 2013), the eclectic syllabus used by the Algerian educational system is
renowned for its flexibility to a wide range of learning situations and needs. It combines
components from several syllabus types such as functional, situational, and skill-based to

provide a thorough and efficient educational experience.

155. Teachers’ Role in Designing the Syllabus

The concept of curriculum development is understood to be the all-encompassing,
ongoing process that includes all phases of planning, designing, disseminating, implementing,
and evaluating curricula (Carl, 2002). Furthermore, this commitment extends beyond the
confines of the classroom. According to Klein (1999), teachers truly have the ability to support
or undermine decisions made at every level. Regardless of the decisions made at all other levels
of decision-making, their choices will eventually establish the curriculum. Fullan (2001) asserts

that educators ought to be actively involved in the syllabus-design process at every stage.

Additional research on teachers as decision-makers in curriculum centers on the training and

gualifications required for developing curricula (Al-Kathiri, 2016). When offered the chance
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to create a syllabus, the magjority of teachers are found to be reluctant since they lack the
necessary skills. They lack the necessary seminars and trainings to complete the assignment.
Palmer (1992), however, notes that while pre-service teachers receive a significant amount of
training and preparation linked to structured educational programs, there is frequently a
significant difference between what occurs in an in-service course and in the classroom. After
they start teaching in a classroom, they go through yearly assessments and attend several in-
service training sessions to continue their professional growth. Regretfully, though, none of
these factors have an impact on how they teach or apply the knowledge they have gained from

the seminars.

According to Jorgenson (2006), syllabus designers should possess both a broad awareness
of education as a societal endeavor and a solid understanding of syllabus designing processes.
Kumar (2000) states that in addition to having a basic understanding of psychology, they also
need to take developmental, cognitive, emotional, and communication aspects into account.
Furthermore, they need to be knowledgeable with both traditional and modern educationa
research, as well as theoretical and practical standardsin all subcategories, such as learning and

instructional approaches (Al-Kathiri, 2016).

1.6. Challenges of Teaching English at Primary School

Teaching English at elementary schools is not an easy task, it comes with its own set of
challenges due to the young age and different proficiency levels of the learners, and other

factors such as motivation, pedagogy competency, and the of level proficiency.

1.6.1. Motivation

The first challenge deals with motivation, young learners have different mativations, which
makes it difficult to get them interested in learning the language. Additionally, learners who

have limited English proficiency may not be inclined to learn if their progress is not regularly
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evaluated and they lack motivation. This makes it challenging for the teacher to engage students
in activities and explain the materials effectively. Therefore, good teachers know how to
motivate their students to learn English by tailoring their teaching approach to fit the student's
characteristics. This may involve offering fun, age-appropriate activities that are engaging and

memorable (Cahyati & Madya, 2019).

16.2. Pedagogy Competency

The second challenge related to Pedagogy competency involves the effective application of
instructional strategy in the classroom. In the domain of language teaching and learning,
Copland et a. (2014) declared that there are a variety of new teaching strategies, such as
Communicative Language Teaching (CLT) and task-based Learning and Teaching (TBLT).
However, teachers may face chalenges when trying to implement these approaches for a
variety of reasons. Consequently, primary school English teachers should receive a certain
training from those responsibles for teaching English to young learners. In addition, the training
must be planned and organized properly, including having a qualified instructor, relevant
resources, and a suitable methodology. The reason for this is that educators who work with
younger students differ from those who work with adults (as cited in Cahyati & Madya, 2019,
p. 397-398). Additionally, Copland et a.(2014) declared that large classes which are a frequent
problem in many parts of the world since teachers find it more difficult to implement learner-
centered learning in larger classes. If the size or suitability of the classroom is inadequate for
the number of students they may face problems with movement and do not have enough space
to carry out their activities. Hence, to keep the students engaged during English classes, teachers
need to create a comfortable learning environment that accommodates their needs for physical

movement.
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1.7. Role of Technology in Teaching English

Technology used to facilitate e-learning, learning and performance improvement through
the development, application, and management of suitable technological processes and
resources. It is known as educationa technology. Learning theory and instructional theory are
frequently included in and related with the term “educational technology” The Association for
Educational Communications and Technology Definitions and Terminology Committee
defines instructional technology as “the theory and practice of design, development, utilization,
management, and evaluation of processes and resources for learning.” However, educational

technology aso includes other systems that are used in the process of developing human

capability.

Brown (2000,p. 45) states that there are some advantages of utilizing instructional
technology on students' learning progress. The students capacity for learning can grow. They
can pick up new ideas while being creative and productive and solutions for challenging tasks
able to use the internet and apply knowledge in a multi modal setting. Additionally, it improves
the way they communicate with teachers and other students. There is more opportunity for
student interaction outside of the classroom. Students will have greater opportunities to develop

their critical thinking abilities and exhibit notable progress in doing so. (p. 478).

Moreover, Schunk (2012) says that “the learning process provides acquiring and modifying
information about skills, strategies, beliefs, attitudes, and behavior. Thus, students use
technology tools to learn cognitive, linguistic, motor, and social skills, and these can take many

forms.” (2).

Conclusion

Eventually, this chapter has explored the necessity of implementing English at Algerian

primary schools that provide the learners with early exposure to the language. It was initiated
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by presenting the EFL teaching, then shifted to a historical overview of English language
teaching in Algeriaand itsintroduction in Algerian primary schools. Besides that, further
details were tackled about syllabus design and its importance for effective language
instruction for both teachers and students. Furthermore, it highlighted the crucial distinction
between curriculum and syllabus as curriculum covers broader educational elements beyond
syllabus. Moreover it highlighted the relationship between syllabus and methodol ogy and the
importance of aligning the content and teaching strategies to meet learner's needs effectively.
Finally, it closed with teachers role in designing the syllabus as they possess firsthand
experience and understanding to tailor appropriate syllabuses to learners’ needs, preferences,

and learning context.
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I ntroduction

In EFL context, the mechanisms of testing and assessment stand as crucia facets in
determining the educational outcome of learners. It assists educators to identify areas of
strengths and weaknesses and customise their teaching approaches. However, it is challenging
when it comes to young learners due to their limited language proficiency, attention spans or
even test-taking anxiety. Correspondingly, this chapter discusses the notions of testing and
assessment along with their significance according to scholars in the field. Moreover, it
provides a brief overview on the various types of testing and assessment procedures which are
used to assess young learners. In addition, the chapter sheds light on the importance of
considering learners’ learning styles, and the ways of providing constructive feedback. The last

part presents the main aspects to contemplate in test design.

2.1. Testing and Assessment

211 Tesdting

In the scholastic field, a test is a scheduled organisational procedure that is conducted at a
specific time in a curriculum when learners are ready to perform knowing that their responses
will be measured and analysed (Brown & Abeywickrama, 2010). Likewise, Silver (2012) stated
that Tests are traditionally thought of as assessment instruments which measure what
knowledge students possess and provide an instructor’s evaluation of a student’s academic
performance, or to summarise the attainment of student educational objectives. Hence, atest is
something that showcases an individual’s competency as well as capacity. it indicates
someone’s position in the scale of failure, success, adequacy, proficiency, or excellence.
Brown (2014) further added that test acts as a pivotal tool of public policy and functions as a
standardised national assessment that guarantees access to higher educational levels exclusively
for the most proficient candidates. This view explained how tests serve as method that evaluate

and measure student’s potentials in a faire and objective manner. Correspondingly, testing as
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an assessment procedure is simply an evaluative process designed to assess a learner’s
knowledge or skill level in a specific subject or area of study, Its purpose is to reveal the

learner’s capabilities through a comprehensive examination.

2.1.1.1. Standarized Tests

The field of English language teaching, standardised tests play a crucia role in assessing
earners’ language proficiency objectively and reliably. These tests are designed to evaluate
various language skills such as reading, writing, listening, and speaking in accordance with
established criteria and benchmarks (Chapelle, Enright & Jamieson, 2008). Moreover, Brown
(2004) claimed that they alow educators and institutions to make informed decisions regarding

curriculum devel opment, placement, and certification.

While McNamara (2000) pointed out that they serve as valuable tools for learners to gauge
their progress and readiness for academic or professional endeavours requiring English
proficiency (McNamara, 2000).Accordingly, standardised testing is considered a fair and
objective method to assess students' academic performance, mainly for its format which
reduces bias and favouritism. In line with this, this type of testing has become prominent in
public schooling, since it targets the four skills of learners which make it a reliable and valid
source of decison making. In addition, It provides specified data that determine learners’

placement in academic programs.

2.1.1.2. Performance Tests

Performance tests is an evaluation within the EFL context designed to demonstrate the
learners’ mastery of knowledge or skill through tasks. Similarly , Boud, Cohen, & Sampson,
(1999) stressed that Performance tests, also known as performance assessments, evaluate an
individual’s ability to perform or demonstrate particular skills under standardised conditions .

These types of assessments as stated by Cizek (2012) often involve practical exercises such
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as role plays, presentations, simulations, or real-world scenarios to measure competence and
proficiency in a particular domain . Hence, performance tests focus on the practical application
of language skills rather than just knowledge of grammar and vocabulary. In other words,
performance tests place students in authentic situations to assess their ability to produce and

use their critical thinking to address an issue using multiple sources of information.

2.1.2. Assessment

In the field of education, assessment plays an important role in the teaching-learning cycle.
Primarily, it is generally perceived as an evaluation of the effectiveness of a series of
instructional activities at the end of a sequence (William, 2011). In line with this, Marzaban
(2018), viewed assessment in the EFL context as a complicated process that involves the
systematic collection and interpretation of data about learning. In other words, Assessment
serves as a fundamental procedure not only to evaluate a learners’ performance but also to
enhance the overal quality of educational programs and teaching methodologies. More
precisely, assessment activities could be used to measure the effectiveness of teaching
strategies and methods as well as the reliability and validity of applied programmes. Therefore,
making relevant decisions about the individual, teaching instructions and the programme.
Supporting this view, Curry (2010) went further saying that the act of assessment involves a
thorough examination of a students’ knowledge and their ability to apply it. This examination
goes beyond surface-level understanding to explore the depths of what the student truly

comprehends.

Similarly,Tahrun (2015) introduced a more detailed view of assessment by stating that
assessment should be practical, reliable, valid, authentic, and have a positive impact on
learning. In particular, the use of assessment as a process of making judgements, should focus

on real-word tasks and performance aso produce consistent results under similar conditions.
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thereby, it provides accurate data for teachers to clearly understand and address their learners

needs.

From the upward definition, it is clarified that assessment is all sorts of activities performed
by a teacher to collect data on learner’s development in addition to its efficiency in reforming

teaching-learning programs.

2.1.2.1. Types of Assessment

Assessment in education encompasses various types, including diagnostic, formative,

summative and diagnostic assessment .

2.1.2.2. Formative Assessment

Formative assessment, also known as assessment for learning, is a crucial component of
modern education. According to Wiggins (2012) Formative assessment is a collaborative
process that involves teachers and students working together to set learning goals, monitor
progress, and adjust instructional strategies to ensure continuous improvement. This
demonstrate that formative assessment an interaction of teaching and learning as It guides

students to recognize, evaluate and react to their own or other’s learning.

In addition, it provides teachers with an informative data about the effectiveness of teaching-
learning activities which may leads to a considerable improvements in the nature and the

purpose of assessment.

Moreover, as formative assessment is now being perceived and used in more detailed ways,
Voina (2018) declared that formative assessment is a process of evidence gathering about the
students’ learning progress and of bringing this knowledge back to the students, through

feedback. Specifically, feedback is an essential component of formative assessment since it
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hel ps them recognize learning gaps, identify areas of improvement, deepen their understanding

of the course content and adapt new learning strategies.

There are multiple ways to implement formative assessment inside and outside the
classroom. Firstly, peer assessment is a technique through which students can evaluate and
determine the quality of a performance or an outcome of peers of similar status.However, the
design of peer assessment systems can be complex (Reich, 1985). Simply put, peer assessors
may find it difficult to exchange roles as a result of their lack of experience and training.
Nevertheless, peer assessment stimulates students to critically reflect each other’s work,
collaborate and maintain fairness since everyone has the chance to judge each other (Strijbos&

Sluijsmans, 2010).

Secondly ,portfolio assessment is another type of formative assessment in EFL context, it is
a vauable tool for measuring student progress and achievement throughout the entire year
(Farid, 2018). It provides authentic language material for assessment, increases learner
involvement, and promotes self-reflection (Wang, 2020). In particular, This form of assessment
alows students to measure their improvement over time, establish learning objectives, and
recognize their areas of strength and weakness . With this method, you can systematically
collect descriptive records of a variety of student work over time that reflects growth toward
the fulfilment of the objectives set before. The didactic guide of English- year 3 and 4 — primary
education mentioned various types of portfolio assessment including samples of students’
handwriting, re-ordered short stories images ,tasks sheets, checklists that features statements
or questions of the students’ performance and teachers’ descriptions of student

accomplishments, such as performance and oral tasks.

Hence, Formative assessment is used to evaluate the progress of both students and teachers

(Bell & Cowie, 2001). It entails the exchange of information between the teacher and the
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learner regarding the student’s learning and it helps students gain more insights into

recognizing areas of proficiency and deficiency .

2.1.2.3. Summative Assessment

Generally, Summative assessment is perceived as an evaluation method to measure a
student's overall language proficiency at the end of a unit of instruction in the EFL context.
Black & Wiliam (1998) supported that by reporting summative assessment as the process of
assessing students’ learning outcomes or achievement levels at the conclusion of a specific
period of instruction or curriculum Typicaly , it is often used to confirm the mastery of

competence in a specific skill or knowledge area.

Moreover, summative assessment offers feedback to stakeholders such as educators,
administrators, and parents about the effectiveness of the instructional program (Guskey, 2003).
This implies that the results often involve making decisions about learners , progress ,and
placement, since it displays how well the student has attained objectives, however summative
assessment does not necessarily point to future progress . Fina exams, examinations and

general proficiency exams are examples of summative assessments.

2.1.2.3. Diagnostic Assessment

Diagnostic assessment is an important process in education which can help identifying
student’s misconceptions and learning needs .Accordingly, Hosp (2008) have approached
diagnostic assessment as gathering data about a persons’ abilities, knowledge, and skills to
understand their current level of functioning. However, Morrison (1983), stressed that its

successful implementation requires careful planning and can be time-consuming .

More specifically, diagnostic assessment provides feedback on the student’ current
knowledge of a subject and skills to clarify any misconceptions and identify areas of

proficiency and deficiency before teaching takes place . In simple words, it has a significant
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role in guiding teachers’ instructions in planning what to teach and how to teach in the
beginning of the school year , despite its time consuming process. Pre-tests, interviews,and

discussion board responses are examples of diagnostic assessment.

2.2. The Importance of Testing and Assessement

In EFL environments, assessment and testing are essential components that offer valuable
insights into the learning process of students and help to locate areas of difficulty. According
to Linn and Miller (2005) the outcomes of the evaluation can be used to adjust instruction,
establish course materials, and design a scheme aims at enhancing the standard of learning.
Hence, testing and assessment provide a washback for teachers and educators to adjust course
content and teaching styles in addition to stimulating students to take learning as a serious

matter when they perceive that the effort involved leads to valued outcomes.

Furthermore, (Rahman, 2016, p. 103) declared that ” testing is a significant aspect in
education which affects people’s lives in the society such as—promotion, employment,
citizenship, immigration or asylum depends upon passing a language test”. Particularly, high
scores have long been correlated with better college and life outcomes, thereby, testing is the
practice of making opportunities available on the basis of information provided by a

standardised test.

Hence, an effective assessment allows teachers and learners to evaluate the degree to which
the learning objectives have been met, identify learning challenges, and provide a vauable
feedback to parents, policymakers and the public. Accordingly, the implementation of testing
and assessment can help monitor learner’s progress, make necessary reforms in teaching

programs and motivate learners to appreciate the value of their learning.
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2.3. Testing and Assessement Incorporated in Algerian Primary schools

2.3.1. Classroom Based Assessement

Classroom based assessment has been defined by many scholars and researchers from
different perspectives. Generally , it refers to any assessment conducted in classroom settings
( Black & Wiliam, 2018). This indicates that classroom based assessment is implemented
directly by teachers who are responsible for the demonstration of the process. From atechnica
perspective, this type of assessment is viewed as a set of procedures as a series of actions that
include gathering data on students learning, analysing the data, and applying the data to

decisions about instructions.

Classroom based assessment incorporates different techniques including classroom
observation and questioning. Initialy, class observations which provide valuable insights into
the overal classroom dynamics. In line with this, Jinglei et al. (2023) declared that classroom
observation is an effective way for teachers to improve professional development, and the analysis
of student-teacher interactions is critical and significant to classroom observation. Hence, this class
observation is applied by teachers to monitor students’ reactions, or interactions, while giving
instruction on the subject, or when students are engaged in class activities. It also serves as an
effective tool for providing immediate feedback to students and adjustment of teachers’

instructions.

Subsequently, questions technique which is a well-structured set of questions. They were
mainly designed to guide learners through the presentation phase to deduce the target structure
as well as to the learner’s level of comprehension, as a way to encourage creative thinking and
the use of language. Brookfield and Preskill (2005) stated that well-structured- questions raise
students awareness of using their knowledge and comprehension of a subject at lower-order

thinking skills to higher-order thinking skills. As a result, this questioning techniques as a
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spontaneous assessment procedure enabl e teachers to gauge student understanding and adjust

teaching strategies accordingly

2.4. Issues and Challenges in Testing and Assessment

Two major challenges are encountered during the process of testing and assessing students’

level of proficiency.

Primarily, Assessment can often be challenging, especially when we address different
types of learners. In this regard, Tran (2014) asserted that “appropriate assessment may
guarantee motivation, empowerment, and positive identity development” (p. 102). Taking into
consideration that education is measured in terms of outcomes rather than inputs, Leithner
(2011) extended this discussion by proposing the concept of testing styles and advocating for
diverse assessment techniques within the same course saying that “ teachers can agree that
students have different methods for learning, does it not stand to reason that they have different
methods of reproducing this knowledge as well” (p. 416). Specifically, teachers recognize that
students have different learning styles and the importance of addressing these individual
preferences in the classroom by incorporating a variety of teaching strategies and methods.
However , this does not stand to reason that students would aso have unique styles in
reproducing this knowledge, especially with the existence of a universal approach that consider

the incorporation of the four skills.

Tripon (2019) further highlighted the importance of teacher’s training in this area and stated
that evaluation can not be discussed without questioning the training of teachers in this field
(p. 115). In simple words, Teachers have to develop competencies by engaging in continuous

professional learning to stay updated and informed on how to carry out the evaluation process

appropriately.
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Correspondingly, students' varied learning styles may be inconvenient, but it is inescapable.
Adapting to that diversity is inevitable to ensure productivity and fairness to learners.
Undoubtedly, producing tests based on an awareness of what learners think and prefer may
often be challenging. However, to ensure fair and objective assessment it is important to

consider the learner's needs and preferences.

Moreover, The act of providing feedback is commonly recognized as a crucia element in
facilitating and consolidating the educational process. For many years, the concept of feedback
has been used in education to improve future practice and facilitate development (Ahea et d.,
2016). Moreover, providing constructive feedback can contribute to a student's motivation to
work on the development of his language skills regularly. Even though it is a time-consuming
process, a significant amount of energy must be devoted to helping students understand not
only where they have gone wrong, but also what they need to do to improve ( Brown, 2005, p.

84).

However, Nguyen and Nguyen (2023) extended their vision to real-life classrooms and
proclaimed that teachers' feedback-giving practices do not always match learners expectations,

resulting in adverse effects on learners.

Accordingly, providing feedback and correcting errors on learners’ performance is a
significant aspect of teaching. Nevertheless , teachers’ lack of professional development may
affect the quality of the provided feedback . Thereforeteachers should take a great account of
their professional growth and consider the importance of feedback in promoting the personal

development of individualsand in realising their assets and limitations.
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25. Qualities of Language Testing and Assessment

2.5.1. Validity

Determining the validity of atest is crucial to ensure that the results are useful, relevant, and
consequential. According to the American Psychological Association,( 2020),Validity is the
extent to which a language assessment measures what it claims to measure.in particular, this
procedure is essential , since it ensures that the listed interpretations and application of

assessment results are appropriate and relevant.

There are several types of validity that researchers consider when evaluating the validity of
a test in the EFL context, such as content validity, criterion-related validity, and construct
validity. Starting with content validity which assesses whether the content of the test adequately
represents the content domain or the skills it is supposed to measure. According to Brown
(2004), content validity “ exists when the content of the test matches the objectives it is
supposed to measure. For instance, a vaid test of reading ability actually measures reading
ability... not 20/20 vision, nor previous knowledge in a subject, nor some other variable of
questionable relevance” (p. 22). Hence, validity occurs when the content of an assessment

aligns with the intended objectives it aims to evaluate.

Secondly, Criterion-Related Validity examines the accuracy with which a test assesses the
intended outcome. According to Brown (2004) Criterion-Related Validity is ” the extent to
which the “criterion” of the test has actually been reached” (p. 24). This sort of validity,
measure specified classroom objectives and inferred predetermined levels of performance that

learners are expected to reach.

Third, a language test is construct valid when it evaluates whether the test accurately
measures the underlying theoretical construct it is intended to measure. Ellis, (2005) explained

that construct validity involves showing that the scores abtained on a test measure the construct
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that the test intended to measure such as grammatical ability or communicative competence .
Consequently, validity as a complex structure assisted teachers in understanding and stating

what makes agood test.

2.5.2.Practicability

The practicality of atest refers to various administrative issues including the cost , the ease
of scoring and the time it takes to be constructed. However, Smith (2018) supported this vision
by stating that The practicality of testing in education is a complex issue with various factors

to consider such asitsreiability, validity, cost-effectiveness, and ease of administration .

These aspects determine the usefulness and feasibility of implementing the test in real -world
settings. For instance, a test that requires extensive resources and time may not be practical for
large-scale assessments, while a brief and easily administered test may be more feasible (Jones

& Brown, 2020).

Additionally , the use of a shared language that adequately captures the child's background
is a must. considering the cultural appropriateness and accessibility of the test materials is
crucia for ensuring its practicality across diverse populations (Garcia et a., 2019). Overdl,
evaluating the practicality of a test involves examining its utility, efficiency, and suitability for

specific contexts and populations.

2.5.3. Authenticity

Authenticity in language assessment and language assessment, refers to how closely
assessment tasks match actual language use in real-life situations . For Bachman and palmer
(1996) authenticity is “the degree of correspondence of the characteristics of a given language
test task to the features of a target language task” (p.23) this indicates that authenticity has to
be contextualised rather than isolated task and that involves a naturd use of language to

resemble real world tasks.
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Furthermore, Brown (2014) emphasized the importance of authenticity in language
assessment, stating that authentic tests should include tasks that require learners to perform
language functions they would encounter in authentic communication situations.
Subsequently, authentic testing should offer a natural and contextual thematic organisation

of itemsto appropriately assess learner’s ability to understand and produce language .

2.5.4. Reliability

In education, the reliability of a test entails the consistency and dependability of a test in
measuring the accuracy of certain characteristics. Brown & Rodgers, (2002) noted the same
notion by declaring that reliability refers to the consistency and stahility of test scores over time

and across different administrations.

On his part. Brown (2004) provided more inclusive details by presenting several factors that

may contribute to the unreliability of atest.

Starting with the physical or psychological state of the learners. This entails temporary
illness, fatigue, a “bad day” or anxiety which may make an “observed” score deviate from one’s
true score. Subjectivity, preconceived bias and the lack of scoring criteria may also leave space
for human errors. Unreliability may aso result from the conditions in which the test is
conducted in addition to the quality of the test itself hence , The test's dependability would be
impacted if it were overly drawn out, had a time limit, and was poorly presented. Accordingly,
Reliability is essential since it guarantees that the test accurately measures what it intends to
measure, without being influenced by random variables as errors or inconsistencies test

administration

Conclusion

To summarize the preceding sections, a number of divisions may be brought together to

depict the contemporary assessment procedures and practices in the Algerian primary schools.
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Initially, assessment and testing are portrayed as major components for measuring language
acquisition and instruments for developing the existing language programs. Then this chapter
highlighted the different classifications of testing and assessment and how they are applied.
Without a doubt, educators must be aware of the way their learners approach their studies. In
this regard, the chapter briefly inspected the importance of giving considerations to the learners’
learning styles to maximise fairness in educational outcomes. Besides, it is apparent that
feedback is one of the cornerstones in the teaching- learning process. Thus, teachers ought to
be professionally trained in the field. Ultimately, the different procedures for designing a test

were introduced to certify the effectiveness of the testing system.
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I ntroduction

To address the research purpose and questions, this chapter entails the practical part of the
study. First, it presents the research approach chosen for the appraisal. Then, it provides further
details on the data collection tools that match the research design and the sample group.
Additionally, it seeks to reveal the various classroom practices in TEFL in Algerian primary
schools, to provide insights into the strengths and weaknesses of the current teaching practices.
Finally, this chapter is devoted to the analysis, interpretation and discussion of the research

findings. An analysis of the data collected through this phase of the research.

3.1. Research Methodology Design
This study is designed to examine the correlation between test types and EFL and the

content of EFL syllabus in 3rd and 4th year primary schools in Algeria. Consequently, an
exploratory qualitative approach has been used to answer qualitatively the research’s questions.
Correspondingly, three data-gathering tools were employed. Namely; classroom observation,
analysis of EFL tests, and a semi-structured interview. Firstly, a classroom observation was
conducted in “Rouabhia El Taher primary school, Bourib Boudjemaa primary school and
Abdelhamid Benbadis primary schools with three EFL teachers, each session lasted 45 minutes
from the 11" to the 16" of February. Secondly, EFL tests were analyzed to provide in-depth
insights and a more flexible approach to teachers’ conceptions in constructing a test items.
Finally, a semi-structured interview was distributed to (10) primary school teachers to unveil

their perspectives on the current EFL syllabus.
3.1.1. Research Method

As long as the qualitative approach provides a detailed and comprehensive description of
the research study and affirms the reliability of collected data, semi-structured interview,

analysis of EFL tests and classroom observation have been used in the practica field of
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investigation. .Megaldi and Berler (2020) argued that the semi-structured as an exploratory
interview, enables a researcher to go deep for a discovery. Thus, this justifies the use of semi-
structured interview which has contributed to acquiring in-depth information on the teachers’
perspectives of the applied EFL programme and the way they are approaching it inside their
classrooms. Regarding the analysis of EFL tests, Corbin & Strauss (2008) emphasi zed the role
of document analysis as an analytical method that provides supplementary research data for
tracking background information, change and development On the one hand, a classroom
observation was conducted to report and generate more details with EFL teachers in three
primary schoolsin Guelma. On the other hand, documents were analyzed to measure the degree
of correspondence between test items, EFL classroom practices, and course content.
additionally, a semi-structured interview was conducted to explore EFL teachers’ attitudes
toward the relationship between the EFL syllabus and test types in Algerian primary schools.
Partly, because of the aforementioned features, qualitative data gathering tools are adopted for

this research study.

3.1.2. Data Gathering Tools

As it was discussed previoudy, data for the study comprised classroom observation, semi-
structured interviews with key informants in addition to documents related to assessment in
Algerian primary schools. Many researchers stated that only by direct observation in the natural
milieu can patterns of human behavior be obtained (woods, 1986). Thus, semi-structured
interview with (10) teachers in different primary schools. These interviews aimed to provide
perceived causa inferences, collect the required descriptive data, and probe deeply into the
teachers’ perspectives to assist the understanding of the issue. Additionally, Documents were
analyzed to prepare and organize data in addition to ensuring the accuracy of the findings.
However, a series of classroom observations also were conducted in different primary schools

to observe and collect evidence about teachers’ classroom and assessment practices and how
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they address their pupil’s needs. The observation lasted for one week from the 11™ to the 16™
of February in Rouabhia ElI Taher, Bourib Boudjemaa primary school and Abdelhamid
Benbadis primary school with three EFL teachers. In general, the selected approaches aimed

to supplement one another for reliable data and to avoid bias and distortions.
313 Population and Sampling

The current field of investigation took place at the primary schools of Guelma. The selection
process targeted EFL teachers as experienced educators, who were involved in assessment
design, method, and content selection. Primarily, a purposive sampling method was employed
in this phase. By this sampling procedure,a class observation lasted for 45 minutes, it was held
for one week starting from the 11th to the 16th of February with three teachers in Rouabhia El
Taher, Bourib Boudjemaa, and Abdelhamid Benbadis primary schools. In particular, the
observation centered on the general class setting, activities, and interaction besides frequency
and duration assessment. Additionally, semi-structured interviews were administered following
the snowball sampling technique. A majority of the participants were female teachers mostly
under the age of 40. Eventually, a large proportion of the informants reported that they had
completed a course on teaching and assessment with relatively less than three years of

experience in teaching young learners.
3.2. Administration of Classroom Observation

Conducting an observation is a primary research method used to describe the area under
study. It offers an opportunity to investigate a situation and experiment in its natural setting. It
is implied that the investigator obtains firsthand information by directly observing relevant
individuals, behaviors, and situations. The entire observation was carried out with primary

school teachers to collect and validate the results. It was conducted from February 11 to 16 in
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Guelma primary schools and was completed during the academic year 2023/2024. The

observation took place in a controlled setting with four teachersin different classes.

It aimed at:

1) Observing how teachers control and manage the classroom’s educational activities,
such as classroom interaction, giving Instruction, and selecting appropriate activities and
materials.

2) Observing how effectively the teachers involve the class during the course by utilizing
strategies, such as asking questions, giving feedback, and fostering a supportive environment.

3) Focusing on how the teachers teach and integrate appropriately the four main language

skills: speaking, writing, listening, and reading.

It was a non-participant observation that the researchers were doing, which means that the
researchers just sit in the class to observe the teaching and learning process and gain a
comprehensive understanding of the diverse classroom procedures utilized in the effective
teaching of the English language. The researchers and participants agreed on the time and class

to observe, the class’s selection was random to ensure variety.

3.3. Analysis of Results from Classroom Observation

The first observation conducted on 11/02/2024 with a third-year class at “Rouabhia El
Taher” primary school which totaled thirty-five pupils during the lesson of “listen and repeat”
section of “toys”. At the beginning of the lesson, the teacher gave hints to the learners by
sticking pictures on the board as an introduction. The overall atmosphere was quiet and the
teacher was friendly with the learners. After that, she asked her students to watch the video of
“Toys for Kids”, and played it again multiple times. She sang aong with them, sounding the
words loudly so the pupils listened clearly to the vocabulary. She walked around and listened

attentively to the pupils, and when they pronounced wordsincorrectly, she asked them to repeat
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until they spoke correctly. Then, the teacher placed pictures on the board and asked pupils about
what they were seeing. then, the teacher invited them to open their books on page thirty-eight,
listen to the script, and repeat keywords and expressions such as: «What is this? « playroom»

« kite» «video game» and « doll ».

At the end of the session, the teacher prepared a toy box full of children’s toys including
adoll, and a kite, a ball, and a car. The teacher then invited the pupils to participate in a game
designed to check their understanding and ensure that they could accurately hame toys, and ask

and answer questions about them.

Thus, the researcher observed that the assigned EFL syllabus emphasized the
development of basic language skills such as listening, speaking, teacher implemented
activities that target each of these skillsin a sequentia and interactive manner by using avariety
of strategies to explain the lesson and make it more interesting such as flashcards, speaker, and

body language, these strategies helped engage the pupils and enhance their learning experience.

The next observation was held on 12/02/2024, it involved the same class which dealt
with the “I play roles” section of “favorite toy”. Initially, the teacher greeted her learners and
asked them about the date, to which the pupils responded actively and chorally. After that, she
invited five pupils to the boared and provided them with a small ball instructing them to throw
it to each other and naming different toys with condition of they should not repeat the named

one. This practice is designed as a concise review of the preceding lesson of vocabulary toys.

Subsequently, the teacher then introduced a conversation using flashcards and a
playroom poster affixed on the board and read the conversation aoud multiple times employing
body language and pupils repeated after her. Then, she invited pupils in pairs and had them

engage in role playing in the following conversation:

A: what isthistoy?
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B: itisabike.

A: have you got a toy?

B: yes, | have got acar.

In summary, this interactive activity allowed the learners to practice their communication
skills and further solidify their understanding of the lesson. Therefore, the syllabus places an
emphasis on verbal communication skills, hence oral exams and listening comprehension

formed a part of classroom-based assessment strategy during and post the lesson ‘presentation.

The third observation dealt with a fourth-year class at “Bourib Boudjemaa” primary

school, on 14/02/2024. They dealt with “I listen and repeat” section of “healthy food”.

The teacher began the session by greeting his pupils and playing a song relevant to the topic,
encouraging the whole class to sing along, while pupils were active and excited although the
teacher appeared tired and demotivated. The researcher observed that the teacher employed a
variety of strategies to engage students and facilitate learning relevant of vocabulary to healthy
foods during the entire session to convey and clarify the lesson to his pupils. This included
body language, visuals, and speaking to make the instruction more engaging and

understandable.

To teach speaking skill, the teacher used Redlia, the term for using real-world objects in the
classroom by bringing a bag full of healthy food such as potatoes, apples, oranges. the teacher
took out each food item one by one and named them and the learners repeated after him chorally
using phonemic awareness, when he found a wrong pronunciation, he would ask them to repeat
until they spoke correctly, each time he took out a food from the bag, he stuck its flashcard on
the board, this visual representation of the vocabulary words helps students make connections

between the spoken words and written forms.
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After that, the teacher gave the learners food items and called out the name of each item,
the pupil who had the corresponding food gave it back to the teacher and the learners repeated
its name choraly and individually. The overall atmosphere was disorganized due to the
teacher’s lack of classroom management, the teacher was not able to provide individual
attention to each student during the teaching and learning process while, some members
particularly those seated in the back, asked to answer, but they were not given the opportunity

to do so throughout the session, he only talked with brilliant ones.

At the end of the session, the teacher conducted a formative assessment by writing
numbers under each food flashcard. Learners then identified food items and matched with the
corresponding numbers. This practice is designed to evaluate their understanding of healthy
food identification. This method provided immediate feedback and reinforced vocabulary

learning.

The last observation was conducted with a fourth-year class consisting of thirty-nine
pupils at the “Abdlhamid Benbadis”, on 16/02/2024 and dealt with the lesson “I read and write”
section of “healthy food’. After greeting, the teacher asked her pupils to sing a song of “Hide
and Sick” related to the previous lesson and involved children who were shy and did not
participate. After the song, she asked them to open their textbook and try to read a short text
silently for two minutes. Following this, the teacher read the text aloud twice and then asked
students to read it aloud to assess their pronunciation. The teacher also asked a few questions
about the text, prompting the pupils to answer using "true" or "false." Despite the crowded
classroom, the teacher managed and pay attention to al students and maintained a serious

demeanor.

For the second task, the teacher asked the children to complete the following table based on

the information from the text.



44

Table 3.1: example of task completed by 4" year primary school.

Day Dish Mealtime Cook

Friday Couscous Lunch My mother

Following the reading activities, the teacher moved to writing, she wrote a sentence on
the whiteboard in cursive demonstrating the appropriate size and punctuation, and asked them
to write it in their class copybooks. At the end, the teacher checked pupils’ copybooks to see
whether they wrote them correctly or not and to verify their comprehension and usage of the

taught writing conventions.

3.4. Summary of Results and Findings from the Classroom Observation

The observations reveadled that the EFL teachers successfully applied the suggested
teaching strategies, putting special focus on making use of visua aids and multimedia resources
to introduce new vocabularies and concepts that help pupils associate words with images and
exchange communication system and video-based education. Additionaly, teachers employed
drills and repetitive practice such as "listen and repeat" are included to ensure correct
pronunciation and assist pupils with memorization of vocabulary, expressions, and language

structures.

Furthermore, they made efforts to encourage classroom discussions by providing specia
attention to interactive exercises including role-plays, conversation. Thus, through these
exercices, students are encouraged to practise speaking and listening in more natural and

communicative contexts.

Therfore, the use of Realia offer a connection between the spoken words and written
forms. Accordingly, peer learning is facilitated through collaborative exercises including group

and pair work, it fosters social and cooperative skills in addition to providing speaking and
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listening skills for pupils. Finaly, to evaluate pupils progress, formative and summative
assessments are conducted regularly, these assessments may consist of written tests, interactive
exercises and oral presentations. Overall, EFL teachers used a variety of effective teaching
techniques and created a conducive learning environment in the classroom to help students

learn language and facilitate an efficient acquisition of English language skills.

3.5. Document Analysis

In qualitative research inquiry, document analysis was a useful procedure for data
gathering. Documents refer to “a wide range of written, visual, digital, and physical materials
relevant to the study at hand” (Merriam, 2016, p. 139). In this study, the documents included
the policy documents which were issued by the MINISTRY OF NATIONAL EDUCATION
IN ALGERIA as adidactic guide of English for third and fourth years. Moreover, EFL teachers
provided copies of lesson plans, sequence maps, flashcards and test samples. These sources
supplement a contextually relevant data for the research under discussion. Correspondingly,

this section endeavors to address the following fundamental questions:

1. To what extent policy makers shape educational and assessment practices in primary

schools?

2. Do teachers’ assessments and classroom practices align with the policies issued by the
MINISTRY OF NATIONAL EDUCATION IN ALGERIA?
3. Are there any identification between the intent, performance and the presented tests’

designs?

The following analysis inspects the didactic directions featured by policy makers along with
teacher’s contributions in enhancing the quality outcomes of learning in addition to assessment

and tests design.
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351 The target Domainsin Teaching and Testing

In the didactic guide of English for 4 and 3 years, the ministry of education introduced the
national curriculum council which entails four major domains in teaching and assessment that
are ora comprehension, oral production, written comprehension and written production. The
application of these domains is examined in teachers’ documents and testing procedures. Thus,

the analysisis supported by illustrative samples signifying each point.

3511 Oral Comprehension

The targeted competency in this section is to comprehend oral messages and identify the

meaning of words in familiar context using parainguistic features. The syllabus and teachers

documents are used asillustrative examples.

35111 | Sing and Have Fun
Figure 3.1 1 Sing and Have Fun
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educators. Primarily,_it states what_the learners can achieve during and post-listening process.

Then it suggests the use of paralinguistic features which could be used in delivering lessons
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like facial expressions, body language and tone and pitch of voice in addition to the supported
materials such as songs, pictures of short stories.

Figure 3.2 The Unit Map for Rubric One
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Figurer 3.2 showed the unit map outlined by primary school teachers. The first rubric “I

2

sing and have fun” clearly demonstrates along the target objectives “develop listening skills

and the applied resources “a song related to school objects, family members or pets”.
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As shown in figure 3.3 two planned lessons for third year level. The lesson plans presente

further details about the learning objectives besides the adopted teaching- learning activities

and materials. Additionally, an array of stages is comprehensively showcased demonstrating

the teacher’s steps starting from presentation to assessment. The sessions are mainly unveiled

by a song related to the topic “teacher plays a song related to toys, pets, family” then concluded

by a sequence of activities centered on receptive understanding “raise the book you listen to its

name “raise your Arabic book”.

3.5.1.2. Oral Production:

The am of this domain is to interact orally in communicative situations related to

learners’ daily concerns and interests using simple words and expressions.
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35121 | Listen and Repeat

Figure 3.4. national syllabus of Listen and Repesat.

MINISTRY OF NATIONAL EDUCATION

THE NATIONAL CURRICULUM COUNCIL
e e e
V)omuls \ Target Competence Co"é?;;x;{ the Resources Cro;s“imlar Tiwing T
The learner can: Intellectual
Supports: Videos, songs, cartoons, -Discover the relationship
1. recognise the meaning of words | posters, pictures, short stories, etc. between the context,
; paralinguistic features and the
PP and expressions. Key Vocabul mcaning of words and
2. use the context and Words and chunks related to the learners’ | expressions.
Oral | messages and identify perlinguinic oatwes interests, immediate environment and Methodological
comprehe | the meaning of words . needs. . ~Mak.e use qf the context and
deduce the meaning of words | »  Salutations. paralinguistic features to
nsion | in familiar context . * Numbers (0-10) identify the meaning of words
using paralinguistic o . Day§ of the week ‘ and expressions. s &
3. be an attentive listener. *  Family members, friends, and mates. Communicative
Jeatures. *  Languages. -React to verbal and non
Jeils wid *  Colours. verbal messages to show
*  School things. understanding.
= School subjects. Personal and Social
*  Home (flat/ house...). -Respond to oral messages.
*  Toys.
The learner can: " Pets. Intellectual
*  Adjectives -Discover the importance of
1. identify simple words and = Lexis related to parties words and chunks used in oral | 29h
- expressions to interact orally. s ;
Interact orally in Grammar Methodological
Oral communicative 2. use simple words and Oral formulaic expressions and chunks | -Exploit ~ the  linguistic
: situations related to : z related to the leaners’ interests, repertoire and  paralinguistic
Mol the learner’s daily e immediate environment and needs. fe‘:ures to i.memcl: om\\yg.“
concern and interests | 3. respect the interlocutor. Communicative
using simple words *  The imperative (classroom -Select the appropriate words
and expressions. commands) and chunks to interact orally.
! 0 J’ *  Contracted forms of to be and to have: Personal and Social
preg 1 ) (‘m=am, ’s=is/has, "re=are, 've=have) | -Consider speech acts when
¥ *  Present simple (Tobe /tohave /to | interacting,
live / to love...)

Didactic Guide of English- Key Stage 1 Page 15

Figure 3.4 similarly represents competences the learner must fulfill by the end of the
lesson. This section however, introduced the implicit use of simple grammar points “wh

questions, present simple”. The appropriate selection of the linguistic repertoire and

paralinguistic features are emphasized.



35.1.3. Written Comprehension

In this phase, the learners are asked to decode symbols, read ssimple messages of about

30 words and also understand the meaning of words and structures using graphophonic

knowledge and visuals.

35131

| read and discover:

Figure 3.5 Nationa Syllabus of Written Comprehension.

*  Statements
*  Questions:
*Wh-questions (how ,what, where,
when)
*yes/no questions
»  Prepositions:
*time: in, on
*|ocation: in, next to / opposite
= Atticles (a, an)

* Pronouns
The learner can: Supports:  Videos, songs, ~cartoons, Intellectual y
Written | Decode symbols, read posters, pictures, short stories, etc. -Demonstrate understanding of
comprehens simple messages of 1. identify reading basics and | -Words, expressions and short texts. the strategies of decoding
ion 4 : symbols.
about 30 wordsand | decoding strategies. Phonics (Sound and Spelling) Methodological
understand the 2. use reading basics and | - sounding letters of the alphabet -Emplpy the slmwgies' of
| Soodiog stratosi - sounding numbers decoding symbols as required.
| meaning of words and CoOdINg sirategies. -vowel sound/i/ in ‘live, in.." Communicative
| structuresusing | 3. show respect to his peers’ | - consonant sound discﬁmination: -Comunicale the decoding | 8 h
J X b -vowel sound /e/-/o /-/e/-A | strategies to peers.
| graphoph : Capitalization / Punctuation Personal and Social
| knowledge and % Capital letters: -Consider the strategies of
- -Beginning of sentences, names of people, | decoding symbols to achieve
visuals. places and languages, days of the week others’ understanding.

personal pronoun subject ‘I/

% Punctuation:

-Full stop, question mark, comma,
apostrophe in contracted forms.

The policies programme in Figure 3.5 stressed the importance of using decoding

strategies and how to employ them so as to achieve other’s understanding. The document

suggests the application of contextual words using phonic awareness.




Figure 3.6: Unit Maps for Second Rubric.
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The third rubric “I read and discover” was displayed in Figure 3.6 The section introduces

similar communicative objectives in different unit maps like recognizing simple words and

identifying sounds. In the third division “resources” the usage of words that are semantically

correlated are manifested with clarity. Grammar rules are applied implicitly “articles, WH

questions”.

Figure 3.7 Lesson Plans of | Read and Discover.

Teacher: DJEDEI Abderrahman

Sequence: (03) Home
| Teaching materials: Textbook / Flashcards /W.

Primary School of:

Level: 3PS Number of learners:

Session: | Read & Discover

| Sectlon: (02) Locating rooms in a house.
LW.BAT

T show.

1 S—

Croms curricular resouses :

Aine basi

[§
Personnel and Social : comsider

A The use of TPRand a
small plece of paper.
Stages Procedure / Tasks nteraction Time O)
 greets his Ls & welcomes them.
Warmer (Rooms in a house) THL | Smin
T i oad ped a0t
Instal | s the TONGUE TWISTER: "Thepen s onthebed”. s il
e [t o o ) e wc b Sl ko S -
Individually.
;‘q_ll
. E, 4 LT
The o e et
T says (P & B) are consonants.
T paper g
"b & p.Ls wil notice that the paper moves when they say P, unlike
[when sounding ‘8."
T 8/
they hit ‘Uike," and when they hear 2 word with P, they hit ‘Disike"
W
with their hands. 5
[oF T o)
Lo e
~ @
Assessment
7 deals with T02/03 7 35 LIL | 15min
Selfrefiecoon
‘What Worked I What hindered [ Action Points

Stages
Warmer

Install
Resourses

)L T Preccdures i

Tbnhh-?l-lwnn?- G

T
containing short 20d loag seund .

Hadawieriimeban
) i old.
Myudcrknum,m.kmm years
On Thursday, She likes swimming. she likes to
ubfdty[nl.lln[mlit[wl Is‘s‘oq
and salad .she drinks water and Jresh juice.
My sister is a pretty girl. Skﬂlsh‘nlj.nk
foods her favourite food is burger with fries.
It's not healthy.

it loudly.
T reads the test uduluu-hr?miomdn_
Tﬁhw.ﬂh‘qm-ﬁfﬂl&

iten a red ?
;::‘;u"::ﬂ-vmnkﬂnﬂﬂlﬁ*"‘"

writingthe words on the board.

Teacher displays 2 video containing 2 simple explanation of

the two new sounds.

Teacher uses the fish strategy to write words on the board
containing the two sounds given by the pupils-
She starts with the shwa then the long e .

T -~ i
T s
mnhiningnhunudlugoudnhtimlnnieyud!hzy
hear the long ¢ and 5o if they don’t. f

T asks her learners to write some words containg the sounds .

Potatoe/ perfect! lemon/ word! onion/ tomato.

Term/ orange/ earlyl water/ dinneripolice.

Self _reflection
What hindered

What worked Action points
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In figure 3.7 two lesson plans exhibited the teacher's procedures in teaching written
comprehension. The papers show an identical inception for the two lessons, which is revision
for words, letters or sounds presented previously. The post reading phase, was characterized by
comparable assignments such as pronouncing and identifying letters or sounds only learners

with letters of the word bathroom stand up, listen and say if itisP or B.

Figure3.8 Tests Itemsfor 3" Primary School.

ENGLISH TEST 2

NAME : SCORE :

Task 1: Look, read and match , Where is she /he ?

the bathroom .....

NS PSP (oL

As demonstrated in figure 3.8 above, two English tests for 3 and 4(PS) designed to
measure learner’s understanding of specific content or skills. At this stage, the pupils are asked
to read passages of short texts that are leveled appropriately for young learners. Furthermore,
matching, identifying sounds, coloring and ticking the right answer are established assessment

activitiesin the three tests.



3.5.1.4. Written Production
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At thislevel the pupils are supposed to write letters, words and simple sentences using

correct handwriting and punctuation.

3514.1

| Read and Write

Figure 3.9 National Syllabus of Written Producion.

*  Statements
*  Questions:
*Wh-questions (how ,what, where,
when)
*yes/no questions
»  Prepositions:
*time: in, on
*location: in, next to / opposite
= Articles (a, an)

personal pronoun subject I/

+ Punctuation:

-Full stop, question mark, comma,
apostrophe in contracted forms.

* Pronouns
The learner can: Supports:  Videos, songs, cartoons, Intellectual
Written | Decode symbols, read posters, pictures, short stories, etc. -Demonstrate understanding of
comprehens | - gimple messages of | ! identify reading basics and | -Words, expressions and short texts. the s&allegies of decoding
ion 3 § symbols.
about 30 words and | decoding sraegies. Phonics (Sound and Spelling) Methodological
understand the 2. use reading basics and | - sounding letters of the alphabet -Employ the strategies of
| i ; - sounding numbers decoding symbols as required.
| meaning of words and decoding strategies. -vowel sound/i/ in ‘live, in.." Communicative
| structures using 3. show respect to his peers’ | - consonant sound discrimination: -Communicate the decoding | 8 h
J o -vowel sound /e/-fo /-/e/-A | strategies to peers.
| graphophoni o Capitalization / Punctuation Personal and Social
| knowledge and % Capital letters: -Consider the strategies of
-Beginning of sentences, names of people, | decoding symbols to achieve
visuals. places and languages, days of the week others’ understanding.

In the case of figure 3.9, the national syllabus focused on the implementation of

appropriate writing features including sizing, spacing and alignment. This stage highlights the

significance of recognizing fine motor skills as a process for refining writing skills for young

learners.
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Figure 3.10 Unit Map for The Fourth Rubric.
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Unit map displayed in figure 3.10 suggested that primary school teachers opt for simple

yet effective techniques in teaching transcription for young learners. The primary focus is on

handwriting with regard to script upper and lower case letters.

Figure 3.11 Lesson Plan of | Reed and Write.

Primary School of: Teacher: DJEDEI Abderrahman
Level: 3PS | Number of learners: | Sequence: (03) Home

Session: | Read & Write - Teaching materials: Textbook / W.B

Section: (02) In a house. 156644+

:-hnw»ms): By the end of the lesson, LW.B.AT Sound & write letters (N/P/R) UPPER case
correctly.

J:mmlm/hmlm

Anticipated problems: Difficulty in following the writing | Solutions/Plan B: Write the letters with

features. finger in the air (Movements N°) / Slate

| Stages | Procedure / Tasks Time ©
-T greets his Ls and welcomes them.

-T presents the letters through singing ABC song & stops when he
reaches (N/P/R).

Warmer

THL | 05min

-T raises his two hands 1* hand writing letters in the air and 2™
hand for finger count movements.

NRP

-T writes the letters than he sounds them using the following words|
Nine / Red / Pencil & Ls repeats after him chorally.

>

Install

LT

GUESS THE LETTER TOUCH:
-T invites two Ls to play the following game:
-1* one writes using his finger on the back of 2" learner than the

TL
2™ learner is supposed to guess the correct letter (N /P / R)

LaL

15 min
-T says a given letter (randomly) and asks his Ls to write it on their

slates using the chant (Slate up, up, up... Slate up, up, up 22 p)
|-T asks Ls to copy letters on their copybooks.

Self-reflection

What hindered
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In accordance with previous sections, figure 3.11 paraded three lesson plans related to
the fourth rubric “I read and write “. The use of multimedia and visual representation is
prominent from the outset. During guided practice, the pupils are instructed to write on the air
following the teachers numbered steps. The use of modeling clays is notable in assessing the
pupils with regard to shaping, seizing and alignment “Teacher traces in the air the letters many

times and the learners do the same by their fingers”.

Figure 3.12 test items for 4" Primary school.

£

School year: 2023 / 2024

N D R -

. Today is Saturday X am Lina and this is my aunt Samira We ﬁ N N B e S
areat " Al Dar" restaurant. We are having lunch. I am eating .i-' Ahmed: he loves hopscotch. In the morning, I like to drink y .
couscous with vegetables and chicken . My aunt Samira is > “"‘-"‘M':"':m”:h_‘ e
eating Sapaghetti with tomato sauce and cheese. The two
dishes are delicious.

Task 1: Read the text and answer with True or False. (02 pts)

Road the text and Complete the table * Amine likes 10 play FOOTBAIL. oo
Noiries. Day — Dishes « In the morning, Ahmed prefers to drink water. ...
................. Task 2: Read the text and complete the table (03 pts)
Drink Fun Activity Sport
- Match the pairs
Cheese. Chicken, Vegetables
. ‘ Task 3: Listenand circle () the words with the same sound as * door” (02 pts)
A b ) 5
(SRR Read the text and find the hidden word in the box 0 o
—— u - 8all Father Like Four
r-s-o-a-t-n-r-t .M g % Task 4: Unscramble. (01 pt)
(R ick the words that have the same sound as * Chips” . [ITplpIe]a] [n]oJoln]i]

ot ) mmf ) mmms 90092 2
b Task 5: Re-order and copy the sentence (02 pts)

_ Rewrite this sentence in cursive E E] E] W -

" My mother prepares delicious dishes."

................

........

..........
t ——+

Two English tests for 4 (PS) were demonstrated in figure 3.12. The tests are primarily
designed to encourage young learners to manifest their fine motor skills along with phonemic
awareness. There is a focus on reading and writing skills. The first parts are characterized by
reading comprehension activities such as “I read and say true or false", "l read and complete
the table” and “I circle the odd word”. Then written production tasks are introduced. Anagrams

supported by pictures, rewriting and ordering are examples of the adopted testing procedures

in printed tests.
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3.6. Summary of Results and Findings from Documents Analysis

The findings of the upward detailed anaysis indicate that there is a correlation between
the national syllabus standards, documents and test and assessment design within EFL
context. The analysis suggests that al teachers had a teaching plan which outlines the
instructional process for awhole year. The instructional objectives were relatively general and

an important section mentioned in the documents.

The overall objective for aterm was established based on the requirements of the national
syllabus standards. Particularly, the aforementioned communicative objectives or target
competences in the national syllabus were analogous to the objectives in the unit maps, tests

and implicitly implemented on the sessions.

Specifically, by the end of each unit the learners were supposed to achieve certain skills
pertinent to the unit's content. Indeed, this was clearly demonstrated in the teachers” documents.
In the first domains in the syllabus , there was an emphasis on the use of the context and ora
interactions which were employed with clarity in the lesson plans. Listening to songs at the
beginning of the sessions along with identifying animals’ names and voices using phonemic
awareness as well as the linguistic repertoire are examples of the predetermined objective of

each lesson.

Besides that , for the third and fourth domains the focus was on applying decoding
strategies in addition to features of writing. In this case, the teachers opted for teaching young
learners how to identify sounds, letters, words and longer sentences using chunking, drilling
and decoding. Additionally, handwriting in addition to sizing, spacing and alignment were
pivotal parts in teaching writing skills. These strategies served as a way to check the extent to

which pupils had mastered the words and sentences taught during the session. Such practices
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indicated the teachers’ adherence to policy instructions and their commitment to assess the

effectiveness of these strategies for future adjustments.

Moreover, as far as planning assessment was concerned, teachers’ instructions were
mostly guided by the policy's standards. Teachers heavily relied on a variety of formative
assessment methods during the learning process, including written exercises, nonverbal
assessment, oral production, teacher-constructed exercises, and recitation of songs and short
conversations. As a matter of fact, Teachers were not instructed to follow specific processesin
designing written tests. Thus, the participants were free to select tasks and activities that align
with their learners’ needs. Written tests, which serve as a summative assessment tool are
frequently used to give evidence of the pupils’ learning to” read and tick the right picture’,
“Written exercises”, “Anagrams supported by pictures", “Read and tick the right answer”, and

“Matching exercises”.

These findings underscore the teachers’ compliance with educational policies and
dedication to implementing and refining instructional and assessment strategies to further

educational effectiveness.

Conclusion

Based on the aforementioned results of classroom observation and the document analysis
it is evident that EFL primary school teachers have some degree of autonomy in designing
assessment and class practices to aign with the syllabus instructional objectives. However,
EFL primary school teachers are facing a range of challenges in manifesting the syllabus
objectives including the lack of materials, limited class timing and learners’ different learning
styles. Correspondingly, this chapter shed light on the teachers’ perspectives on EFL syllabus

objectives as well as the classroom-based practices and strategies adopted by EFL teachers.
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I ntroduction

Through a semi-structured interview, this chapter aims at exploring EFL teachers’
perspectives and their attitudes toward the relationship between the EFL syllabus and test types
in Algerian primary schools, and how this can impact students’ learning outcomes.
Accordingly, the findings will provide a divers perspectives on its effectiveness and suitability
with informing recommendations for developing more effective test items and assessment,

syllabus and classroom activities aligned to the students’ needs and preferences.

4.1. Interview with Primary School Teachers

The current semi-structured interview was conducted with ten (10) EFL primary school
teachers of Guelma. It includes twelve questions which are ranked from general to specific in
order to know about teachers’ attitudes toward the relationship between EFL syllabus and test

types in Algerian primary schools and how this can impact students’ learning outcomes.

The interview was administered during the third term of the academic year 2023/2024,
and a suitable time was arranged to meet the teachers. Initidly, the semi-structured interview
started by introducing the work and offering a brief summary of the research topic and the

purpose of the study in order to familiarize teacher with the research context and aims.

Accordingly, it consists of twelve questions related to EFL primary school teachers’
views on the alignment between the EFL syllabus and test types in Algerian primary schools
and how this can impact students’ learning outcomes, focusing on the various aspects related
to teaching English as a foreign language. The first initial question addresses the official TEFL
syllabus (Q1). After that, the teachers are asked to identify the primary objectives of TEFL in
primary school (Q2). Following this, Q3 aims to get a detailed view of the curriculum by
providing examples of specific objectives and units from the textbook. Q4 is designed to

explore the various types of assessments used by teachers in their classrooms to evauate
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students’ learning. Accordingly, the teachers asked about referencing the course syllabus and

objectivesin test selection (Q5).

Q6 determines to which language skills the teachers focus on most during their instruction
and the reason behind their focus. Additionally, (Q7) seeks to know how the teachers ensure
that the tests align with the objectives outlined in the EFL syllabus. Q8 investigates the
strategies employed to balance between the EFL syllabus content and test types administered
in their classroom. Then, the informants are questioned about using test results from different
test types to inform their teaching practices to adjust the syllabus as needed (Q9). Subsequently,
Q10 sheds light on the challenges faced by teachers in assessing primary school students
development. Therefore, Q11 examines the effectiveness of teaching English in primary
schools helps in various contexts or only fostering the linguistic and grammatical competencies.
The last question highlights the necessity of adaptation of EFL syllabus and test types. It seeks
to gather their attitudes on changes needed to enhance language teaching and assessment

effectiveness.

4.2. Analysisof the Teachers’ Interview

The analysis of the teachers’ interview responses is detailed in this section. The teachers

gave avariety of answers, yet some common themes emerged.

Question 1: What do you think about the official TEFL syllabusin the primary

schools?

This question aims to gather teachers’ perspectives on the TEFL syllabus for primary
schools. Responses show mixed opinions. Many teachers believe the syllabus is well-suited for
primary students, as it matches their age and developmental stage. They value its clear and

comprehensive content, which helps in teaching English effectively. For instance, Teacher 2



67

mentioned, “The syllabus is quite comprehensive and well-organized to fit young learners’

needs and abilitiesi.e. the content is not beyond their mental capacities.”

However, some teachers believe they can do better. They suggest adding more engaging
activities to keep students interested. Teacher 5 suggested, “The syllabus should include more
interactive activities to enhance the ability of learning new language.” This means that students’
motivation and learning experience may both be improved by actively involving them. It
stresses how important it is for the syllabus to include dynamic and interactive teaching
techniques. Moreover, few teachers think the syllabus is too long and suggest a simplified
version focusing on important lessons. They aso highlight the importance of balancing the

syllabus with limited class time to ensure effective teaching.

In summary, while teachers appreciate the TEFL syllabus for its structure and content,

they believe it could be improved to be more engaging and practical.
Question 2: What arethe main objectives of teaching English in the primary school ?

This question seeks to understand the primary goals of teaching English in primary
schools. Teachers identified several objectives. The results show that the major goa is to
prepare students for effective communication in a globalized world. Teachers emphasize the
importance of developing the four skills: speaking, listening, reading, and writing. Accordingly,
Teacher 2 stated, "The main objective is to develop students communication skills and
openness on other cultures since English is the language of the world and technology.” This
means that the emphasis is on improving students' capacity for effective communication as well
as their knowledge of other cultures. Other interviewees specifically mention aims like
improving pronunciation and writing, focusing on helping students constructs simple sentences

accurately. They aso mention broader goas such as promoting moral values, community
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involvement, and self-awareness. Teachers think that pupils social and persona growth is

greatly enhanced by learning English.

Overadl, teaching English in primary schools aims to develop personal growth, cultural

awareness, and language proficiency.

Question 3. Could you give an example of objectives and units in the textbook,

please?

This question explores examples of objectives and units in the textbook. Teachers
provided various examples, mentioning units on topics like family, friends, food, animals, and
greetings. The goa of these classes is to provide students with appropriate vocabulary and
conversationa skills for everyday use. Teacher 4 shared, "One of the units focuses on family,
which helps students learn to talk about their relatives and use family-related vocabulary.” This

helps students talk about their own families and learn new words related to family members.

In view of their answers, specific objectives mentioned include enhancing problem
solving and critical thinking skills, improving pronunciation, and categorizing different types
of animals. Some noted that the textbook is organized into sequences rather than units, with
themes like toys, pets, and relationships. All in al, the examples shared highlight the textbook's

diverse content and objectives, focusing on practical language use and cultural understanding.

Question 4: What types of assessment do you use frequently in the classroom?

This question looks at the types of assessments teachers use in order to track, asses, and
evaluate learners while learning the English language. The answers indicate that ailmost all
teachers employ both formative and summative assessments. Throughout the learning process,
formative evaluations are frequently utilized to give ongoing feedback and modify teaching
strategies. These include quizzes, oral assessments, and various classroom activities.

Summative assessments, such as written exams, are used at the end of units or terms to evaluate
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overall performance. Some teachers also use diagnostic assessments at the beginning to identify
students' strengths and weaknesses. Assignments and projects with a practical focus are offered
to evaluate comprehension and check development. Thus, not al teachers use the same
techniques and follow the same methods while assessing their students. Teachers use a mix of

assessment strategies to ensure a balanced evaluation of students' learning outcomes.

Question 5: In the process of selecting test types, do you usually refer back to the

cour se syllabus and its obj ectives?

This question investigates whether teachers align test types with the course syllabus and
its objectives. It highlights whether teachers ensure that their test types are consistent with the
course syllabus and its objectives. This helps to assess if the evaluations are fair and accurately
reflect the materia taught. The results show that the mgjority of teachers emphasized the
importance of this alignment. Teachers make sure that exams fairly assess the particular
knowledge and abilities listed in the syllabus and appropriately represent the material given in
class. Accordingly, teacher 8 remarked, "Aligning tests with the syllabus objectives is crucial
for fair and accurate assessment.” They want to make sure that what students are tested on is
what they've actualy learned. As aresult, many teachers believe that choosing test types based

on the course syllabus and objectivesis essential for effective assessment.

Question 6: During classroom instruction, which language skill do you mostly focus

on? And why?

This question examines which language skills teachers prioritize. Teachers focus on
different skills based on their instructional goals. Their answers imply that the majority of
respondents emphasize listening and speaking to build a strong foundation for language
learning and encourage active communication. In this regard, teacher 4 explained, "l prioritize

listening and speaking because they are essential for building a strong language foundation”,
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because they believe these skills are really important for students to start learning a language
well. They think that if students can listen and speak well, it's like building a strong base for

them to learn more about the language later on.

The others add that they take all four language skills into consideration including
listening, speaking, reading, and writing addressing each skill in separate sessions. According
to this view, teacher 1 stated “each lesson refers to a skill”. They believe that all skills are
interconnected and essential for comprehensive language development. Teachers adapt their
focus to meet their students' needs and instructiona objectives, often prioritizing listening and

speaking to promote effective communication.

Question 7: How do you ensure that the tests align with the objectives outlined in

the EFL syllabus?

This question explores how teachers ensure alignment between tests and the EFL syllabus
objectives. Teachers use various strategies to achieve this and their answers vary from one to
another. Some create test tasks that mirror classroom activities, maintaining consistency with
syllabus topics. In this respect, teacher 2 stated, "I design tests that reflect the activities and
content we've covered in class." This means that the interviewee ensures the tests are directly
related to the classroom activities and lessons. By doing this, students are evaluated on what
they have actually learned and practiced. It maintains equity and strengthens the subject matter

taught in the course.

On the other hand, teacher 6 design tests based on SMART objectives, ensuring they are
specific, measurable, achievable, and realistic. For example, creating a vocabulary test focused
on food-related words (specific), while others develop a grammar test on simple past tense
(achievable), and aso including listening exercises pertinent to daily conversations (relevant).

Moreover, teachers also focus tests solely on the material covered in class, avoiding unrelated
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content. To appropriately represent students' learning development, it is important to maintain

consistency between instruction and eval uation.

Question 8: What strategies do you employ to maintain a balance between the EFL

syllabus and test types administered in your classroom?

This question investigates how teachers balance the EFL syllabus with test types.
Teachers design assessments that reflect classroom activities and experiences. They often use
repetition and familiar tasks to make students comfortable during tests. In this regard, teacher
6 mentioned, “I use repetitive and familiar tasks in tests to ensure students feel comfortable and
confident.” This makes students feel more relaxed and sure of themselves when they take the
test. It’s like giving them something they already know to help them do their best. Others use
simple question types, like matching names with pictures, to make assessments accessible.
Regular assessments aligned with the syllabus content ensure comprehensive coverage of all
areas. Teachers employ diverse techniques to design exams that align with in-class activities
and comprehensively cover the syllabus, ensuring that evaluations fairly represent students’

educational experiences.

Question 9: How do you use the results from different test types to inform your

teaching practices and adjust the EFL syllabus as needed?

This question looks at how teachers use test results to inform teaching practices and adjust
the EFL syllabus. Teachers use test results to identify areas where students struggle and adjust
their teaching strategies accordingly. Teacher 3 shared, “I analyze test results to identify weak
areas and adjust my teaching methods to better support students.” Then, they change how they
teach to help students do better in those areas. This way, they can make sure students are getting
the help they need to learn. Furthermore, they simplify instructions, provide additional

explanations, and create extra tasks to support students in improving weak areas. Some modify
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their lesson plans and goals based on test findings to enhance experiential learning and better
address students’ needs. To put it simple, Teachers ensure that their teaching is still successful
and relevant to students’ needs by regularly evaluating and adjusting their syllabus alignment

and instructional techniques.

Question 10: What challenges do you face in assessing primary school students’

development?

This question explores the challenges teachers face in assessing primary school students.
Common issues include limited assessment time, students’ emotional states, mispronunciation,
shyness, and fear. From their answers, teacher 2 noted, “Shyness and fear often hinder students
from performing well during assessments.” These feelings might make them hesitant to
participate or show what they know. As a result, their performance in assessments may not
accurately reflect their actual understanding of the material. Some teachers mention a lack of
materials, classroom chaos, and the need to manage student behavior during assessments.
Additionally, variations in students’ intelligence levels and ages, language confusion, and the
need to collect and interpret ongoing data about students’ abilities present further challenges.
Thus, these difficulties require creative solutions to ensure accurate and fair evaluations. This
means that addressing these challenges is essential for effective assessment of students’

devel opment.

Question 11: Do you think that teaching English in primary schools helps learners
to effectively use the English language in different contexts, or doesit only foster linguistic

and grammatical competencies?

This question seeks teachers’ views on whether teaching English in primary schools helps
students use the language effectively in various contexts or just builds linguistic and

grammatical skills. The informants’ responses show that al of them believe that it helps
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students use English in different contexts. They emphasize practical application beyond
grammar and vocabulary. In this regard, Teacher 9 stated, “Teaching English in primary
schools equips students to use the language in real-life situations, not just in a classroom
setting.” This means that students will be able to apply what they learn in class to communicate
effectively in real-world scenarios. In general, teachers generaly agree that teaching English
in primary schools has a favorable effect on students’ capacity to utilize the language in real-
life circumstances, despite certain obstacles such as the local linguistic context and criticism

regarding early English education.

Question 12: Do you think that adaptation of the EFL syllabus and test types is

necessary in primary schools? Could you explain how?

The aim behind this question is to explore whether teachers think adapting the EFL
syllabus and test types is necessary in primary schools. According to the results, the majority
of teachers think that adaptations are necessary to reflect for different sociolinguistic
backgrounds, align with global language and technology trends, and engage cognitive learning.
In the same vein, Teacher 7 affirmed that adapting the syllabus is essential to meet the diverse
needs of students and keep up with global trends. This indicates that these modifications or
adaptation aid in insuring that every student receives assistance and that the curriculum stays
current. It emphasizes how crucial it isfor teachersto be adaptable in order to deal with different

learning contexts.

Teachers suggest adjusting the syllabus to suit different cognitive levels and tailoring test
types to students’ abilities. Moreover, teachers support testing formats that are customized to
students’ ability levels in order to give an accurate evaluation of their talents. This involves
creating exams that take into account different learning styles and aptitudes, which can aid in

precisely tracking students’ development and indicating areas in which further assistance is
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required. Overall, adapting the syllabus and tests is seen as crucial for addressing diverse

student needs and enhancing their language learning experience.

4.3. Summary of Results and Findings from Teachers’ | nterview

The analysis of responses from ten teachers regarding the primary school EFL syllabus
revealed diverse perspectives on its effectiveness and suitability. Most teachers agreed that the
syllabus is well-designed to meet young learners’ needs, with content that is not overly complex
for their mental capacities. Additionally, teachers acknowledged the syllabus’s richness and
ease of use, with some emphasizing its role in helping children learn a foreign language
effectively. However, suggestions for improvement included incorporating more enjoyable
tasks to enhance language learning and addressing the syllabus’s length to better cover al

learners’ needs.

Regarding the objectives of teaching English in primary schools, teachers highlighted
several key goals. These include enabling students to communicate effectively, fostering
openness to other cultures, and ensuring correct pronunciation through repetition. Additionally,
teachers stressed the importance of listening and repeating, reading and discovering, and
playing roles in the learning process. Moreover, building a strong English vocabulary and using

the language in different contexts were noted as essential objectives.

In terms of assessment types used in the classroom, teachers reported that they employ
formative assessments to evaluate and provide feedback throughout the school year,
supplemented by summative assessments. Additionally, some teachers also added that the use
of diagnostic assessments and oral evaluations to gain a comprehensive understanding of

students’ progress and address their weaknesses effectively.

Furthermore, results indicated that teachers use strategies for balancing the EFL syllabus

and test types include making similar tasks with changed content, using multiple-choice
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guestions, and integrating individual and group work, visualization, technology, and research
projects. Moreover, findings showed that teachers rely on assessment and remediation activities

to adjust their teaching practices and address students” weaknesses effectively.

Moreover, the majority of teachers claimed that they face many challenges in assessing
primary school students’ development include managing students’ moods, dealing with
mispronunciations and shyness, and addressing the lack of materials and limited classroom
time. Teachers also noted the difficulty of assessing students’ knowledge levels and the need
for clear objectives and effective management strategies. Finally, most teachers agreed that
adapting the EFL syllabus and test types is necessary to address the diverse sociolinguistic
backgrounds of students and enhance the language learning experience. Adaptation should
consider students’ levels, cognitive abilities, and practical applications of the language to

ensure effective learning and engagement.

4.4. Pedagogical | mplications and Recommendations

After conducting an in-depth practice analysis, the findings of the present study provide
significant pedagogica implications for policy makers to consider any further revisions of the
current EFL programs, and for EFL primary school teachers to revise their conception of
assessment and classroom based practices, for future researchers who have an interest in the

field of education.

Considering the cultural and historical background of Algerian society, it was challenging
to design an EFL program especidly for young learners. Accordingly, the findings showed that
the syllabus development process appeared to take a great account of local implementers
‘needs, which posed benefits to teachers’ class and assessment practices. The assigned EFL
syllabus emphasized the development of basic language skills such as listening, speaking,

reading and writing. Additionally, the program presented in the didactic guide for 3 and 4 (PS)
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is indeed supported by clearly stated communicative objectives and varied resources suitable

for young learners.

Thus, teachers implemented activities that target each of these skills in a sequentia and
interactive manner. This use of contextual learning activities such as storytelling, role-play,
short conversations, journals, reading sessions and chants encourages the pupils, enhances their

ability to transfer knowledge across different contexts and improves long-term retention.

Furthermore, tests were designed to accurately reflect the content and skills that have
been taught in class. In this essence, the syllabus places an emphasis on verbal communication
skills, hence oral exams and listening comprehension forms a part of classroom based
assessment strategy during and after the lesson ‘presentation. With the intention of aligning
reading and writing skills development, tests included reading passages with comprehension
activities and prompted writing responses that assess learners’ linguistic knowledge. The
integration of both formative and summative assessment assists the educators to identify
learning gaps, predict student academic performance, address learners’ needs and enables them

to adjust instructional strategies accordingly.

Nevertheless, the incorporation of English as a foreign language was surprisingly rapid,
considering the sensitivity of the subject to Algerian society. This prompts speculations that the

Ministry of education did not conduct a thorough needs analysis for syllabus design.

Moreover, the conduction of classroom observation indicates that some teachers were

unable to fulfill all the predetermined objectives due to the short duration of the sessions.

Consequently, it was not feasible to address all learners’ needs and evaluate them
adequately. Additionally, it is essential to take into consideration the fact that teachers often
have responsibility for multiple schools, sometimes exceeding three. This can lead to

unnecessary exhaustion and unintentional mistreatment of young learners and potentially



77

impact the physical and mental well-being of teachers. Furthermore, the heavy syllabus
workload and the short time span of the sessions frequently constrained the implementation of
classroom-based assessment. This suggests that teachers should have a greater autonomy in
planning their teaching schedule which is unattainable considering the challenges the teachers

arefacing.

Besides the aforementioned statements, the analysis of the semi-structured interview
showed that the mgjority of EFL primary school teachers are not equipped with a systematic
knowledge of language pedagogy, thus they essentially rely on their experience and acquired

teaching skills.

This study has demonstrated that research which examines the alignment of tests items
and types to EFL syllabus and teachers’ enactment regarding classroom-based practices and
assessment, can contribute in offering further insights to policy makers as well as teachers to
consider any adjustments on the recent applied programs of English in the Algerian primary
schools. Building on the findings of this study, recommendations for further research on the

topic to enhance the learning experience are suggested.

Primarily, since the needs analysis process is crucia in ensuring the implication and the
reform are consistent with the prevailing expectations and preconceptions of the implementers.
Thereby, consultation meetings should be held for teachers, head teachers, teacher educators,
supervisors, and even parents to provide feedback to the syllabus designers for more desirable

outcomes.

Additionally, teachers must be given opportunities for an on-going professiona
development so that they can be equipped with the essential pedagogical knowledge and skills
required for effective implication strategies. This could be attained through collaborative

professional learning communities inside and outside schools.
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Finally, teacher educators and inspectors are capable of coaching and mentoring pre-
service and in-service teachers in raising their awareness of potentia impediments that will
constrain the full implementation of the suggested EFL syllabus including contextual factors,
such as large class sizes, heavy curriculum load, and exam pressure so as to avoid any

discrepancies between teachers practices and policy conceptions of EFL syllabus.

45. Limitations of the Study

Despite the implications drawn from this study, severa limitations especialy in the
practical part need to be addressed. Firstly, the distribution of the semi interview was a
challenge as the number of participants who were willing to answer were very few. In line with
this, the teachers’ responses fail to reflect their actual conceptions on EFL syllabus and even
their own practices in the field. Another limitation regarding the study is that the semi-
structured interview was only conducted on a small scale piloting due to time constraints which
could have an impact on its validity. Finally, the study only investigated EFL teachers’ practices
regarding classroom activities and assessment in primary schools. It did not include any other
stakeholders in the educational system, such as inspectors and policy makers. Exploring the
conceptions of different educational stakeholders about EFL programs and how to implement

it effectively in practice could have provided further insights into the study.

Conclusion

The analysis of the findings from the semi-structured interview has revealed that the
teachers recognize EFL syllabus ingtructions as a reliable and suitable reference to frame their
teaching procedures .Moreover, EFL primary school teachers showcase their attitudes toward
the importance of targeting the four skills to encourage the use of language in different
contexts. Additionally, as experienced educators in the field, they stress the incorporation
of formative and summative assessments as they enhance the learners’ learning outcome , help

the teacher to identify the learning gaps and anticipate their academic performance .However,
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work conditions may constrain the appropriate implementation of the syllabus objectives such
as limited materials, short time span of the sessions and the heavy syllabus workload. Hence,

policy makers should consider the need for a thorough revisions of the current EFL programs

and address the issue of the teachers’ workload.
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GENERAL CONCLUSON

In the light of the international changes, an attempt was made by Algerian policy makers
to incorporate English as a second foreign language in the Algerian primary schools. The
current study was conducted with the aim of understanding, conceptualizing, and reporting
teachers’ perceptions towards the alignment between their classroom-based practices to test
items and types and EFL syllabus. Accordingly, the research comprises four chapters, two
theoretical and two practical. The theoretical sections are dedicated to a comprehensive
investigation of each variable, presenting detailed illustrations of associated concepts.
Conversely, the practical chapters focus on addressing the research inquiries and accomplish

the predetermined objectives.

Primarily, the study initiated with a classroom observation for a specified duration,
supplemented by semi-structured interviews and document analysis. The aim was to assess the
appropriateness of testing and evaluation methods to EFL syllabus and classroom based
practices in the Algerian primary schools. The study focused on three primary schools in
Algeria with the aim of gaining deeper insights into teachers’ instructional practices. Besides,
with the assistance of (10) primary school teachers, semi-structured interview was conducted
to note their conceptions on the content of EFL syllabus and the strategies they apply to meet
their learners’ needs. Additionally, document analysis was employed to ensure the validity and

reliability of the presented data.

The findings of the implemented data-gathering tools made a substantial contribution to
addressing the research questions and validating the alternative hypothesis. The first question
was set to measure the degree of alignment of EFL syllabus objectives to test items. Therefore,
data which was gathered from document analysis along with teachers ‘responses of the semi
structured interview reported that written tests were based primarily on writing and reading

skills of the young learners. Specifically, the implementation of decoding strategies as
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segmenting, blending, chunking and present meaning along with fine motor skills were

encouraged and demonstrated with clarity in the provided tests.

While listening and speaking, the teachers opted for classroom based assessment to
evaluate their learners. In this regard, the classroom observation provided further details on
teachers’ assessment practices and how they correlate with the EFL syllabus. Based on the
observed activities in the five schools and document analysis, questioning was frequently
employed by the teachers to stimulate pupils’ participation in learning and as a part of an
indirect on-going assessment. In the subsequent phase following the presentation, the learners
were assessed orally in an interactive procedure. This serves as evidence of the teachers’
comprehensive understanding of the syllabus objectives and the appropriate methods for their

implementation, thus addressing the second research question.

With reference to the fina research question that was set to probe how classroom
practices reflect the test items and types. Following the findings of the classroom observation,
pupils-involving assessment opportunities were used occasionally to elicit evidence of pupils’
learning, this includes oral production activities like role plays and short conversations in
addition to group work, chants and games. With the appropriate use of the teaching material, it
should be noted that the pupils were eager to learn and manifest their understanding via
classroom activities. This proves teachers’ strong potential in engaging their pupils in the
learning process while creating an enjoyable educational experience; as well as highlights

teachers’ adeptness at integrating learning material.

According to the findings of the study and based on the analyzed data, it can be deduced
that teachers educators are aligning their classroom based practices to EFL syllabus objectives
and tests items and types; hence, impacting the quality of young learners’ performance in using

EFL . Nevertheess, policy makers should consider further adjustments and reforms such as
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teacher training workshops, availability of suitable teaching materials, time congtraints, and

teachers’ working conditions.
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APPENDICES
Appendix A
A semi-structured Interview for EFL primary school teachers.

Dear teachers,

You are kindly requested to answer this semi-structrued interview that is part of Master
research. The interview questions aims to gather data about teachers’attitudes toward the
relationship between the EFL syllabus and test typesin Algerian primary schools and how

this can impact students' learning outcomes.

1. What do you think about the official TEFL syllabus in the primary schools?

5. Inthe process of selecting test types, do you usually refer back to the course syllabus

and its objectives?



6. During classroom instruction, which language skill do you mostly focus on? And

why?

7. How do you ensure that the tests align with the objectives outlined in the EFL
syllabus?

8. What strategies do you employ to maintain a balance between the EFL syllabus and

test types administered in your classroom?

9. How do you use the results from different test types to inform your teaching practices
and adjust the EFL syllabus as needed?

10. What challenges do you face in assessing primary school students
development?
11. Do you think that teaching English in primary schools helps learners to

effectivelly use the English language in different context, or it only fosters the linguistic and
grammatical competencies?

12. Do you think that adaptation of EFL syllabus and test typesis necessary in the
primary schools? Could you explain how?

Thank you for your valuableanswers.



Appendix B

Teachers’ Interview Transcription

Teacher One

=

10.

11.

12.

Adapted to Learners’ needs.
To achieve an exit profile, i.e a student wh is aware of his identity.

The text book is not a reference,

Example of objectives: S\W.B.A.T: deals with problems and solve them through critical
thinking.

Formative assessement to eva uate and make feedback along the school year, and finish
with summative assessement.

Of course, leaerning objectives and exam objectives must be aligned.

Each lesson refersto a skill; listen and repeat refers focus on speaking and listening
only, and soon ...

By making similar tasks with changed content.

By making the same tasks concerning the topic.

By simplifying instructions.

Students’ moods plays an important role. So, we must assess student in their

best conditions only.

English can help pupils to solve problems and deal s with them as much as another
subject.
In acountry like ours, English teaching needs adaptation due to many sociomilguistic

backgrounds.

Teacher Two



10.

11.

12.

I think that the syllabus is well designed to fit young learners’ needs and abilities. i.e.
the content is not beyond their mental capacities.

The main objective is communication and opness on other cultures since the Englis
the language of the world and technology.

Family and friends: it enables students to introduce themselves, name their family
members, and speak with them in redl life situation.

Usualy | use formative assessement which accompanies the learning process.

Of course, the test should be about what have been taught.

All the skills are important and they are interrelated.

Tasks should be about we have taught in the classroom and it should not include
anything new or out of subject.

Asitisprevioudy mentioned, there is no specific strategy, it isonly what is coming
with new kinds of tasks or Information that have not been taught in the classroom.

| take the results of my pupils as a source to evaluate the teaching learning process of
tasks and instructions and look for pupilss’ point of weaknesses.

The most common challenge that | face in assessing pupils are mainly related to pupils
such as ; wrong pronounciation, shy pupils, frear....

Yesfor sure, Englishin primary schoolsrealy helps pupilsto useit in different contexts.

Absolutely, adaptation of English in primary schoolsis a necessity, since it the language

of the word and new technologies.

Teacher Three

1. Itisarich asyllabus and easy.

2. Pronounce al the received terms correctely through repition nd , learners will be able

to write words and simpl e sentences correctly.

3. 39 year: family and friends ; learners will be able to read words related to the topic.



4" year: animals; learners will be able to read short texts and write in cyrsive.
4. Formative and summative assessements.

5. Yes, | do.

(o2}

. | focus on listening skill because is the direct xay to receive the information.

7. 1t must be simple, direct and respect the level of middle pupils not the brilliant ones.

(o]

. | used multiple questions , smple instructions.

©

. | focus on their weaknesses and | try to setrength them sometimes through further
explanation, and giving extra tasksto do at home.

10. Lack of materials, chaos, limited time.

11. | think that many pupils like this language and use it in their daily life.

12. Yes, | do.

Teacher Four

1. 1 think that it is a successful project to teach teach the children foreign language.

2. The main objective of teaching are:

- | listen and repeat, | read and discover, | read and write, and | play roles.

3. Sequence four: in section one “Food”.

4. Formative and summative assessement.

5. reflect specific knowledge, skills, abilities ,or competencies that instructors expect

students to aguire from a particular course.

6. The skills are listening and speaking.

7. By the learning process.

8. Individual learning, group work, visualization, teachnology, research projects, and



instructional deffrenciation.

9. in such situations need clear objectives, methods which consider the power of

experientia learning with an eye to make strange.

10. It has developed several aspects of management such as palying , devel oping

students’competencies, monitoring and conducting eval uaations.

11. 1 think that teaching English in primary school helps learnersto effectively use the

English language in different contexts.

12. Yes, | think it is necessary because we need to use different procedures and tools .

Teacher Five

1. They should include more joyable tasks to enhance the ability of learning new language.

2. Using it in different contexts, build a strong language register.

3. The learner will be able to diffenciate between the Zoo and Farm animals.

4. Summative and diagnostic assessements.

5. Sometimes.

6. Speaking to encourage conversations, listening to speak and develop their language, and

writing to reinforce what they have learned.

7. By using and looking back to teachers’ guide.

8. Assessaments.

9. By comparing students’ results and defining their learning skills.

10. The level of knowledge of students’ to the new language and the limited timing.



11. Yes, it helps.

12. Yes, becauseit is anew language, it should be adopted for all learnersleve of thinking.

Teacher Sx
1. The syllabus in the primary school is somehow funy and easy.
2. To ingtiil ethical values for responsible citizenship.
3. Sequences instead of units, in 39 class; toys, pets, family and friends.
4. Evaluation, assessements and testing.
5. Yes, | do.
6. | focus on repititon and imitation.
7. By following SMART objectives.
S: Specific, M: measurable, A: achievable, R: redligtic.
8. | use repitition.
9. By providing evidence to me of where my pupils are in the learning process.
10. The most important challenge is the timing, 45 min is not enough.
11. Yes, the teaching of English in primary school helps the learners to use English
in different contexts.
12. Yes, | do.
Teacher Seven
1. It isavery useful tool for helping the teachers in teaching process.
2. To provide the learners with the 1% building block for learning the language of the
world.
3. Unit 05: animals, one of the good of this unit isto pronounce the names of animals and
and their body parts.
4. Formative assessement.
5. We emphasize that when preparing for the exams, we must set goals in the curriculum.



10.

11.

We focus on listening beacause it the 1% building block for building the rest skills.

When building the test, the first thing to do is consider objectives set out in the
ciriculum.

/

Teaching English in primary education helps learners to use English in different
contexts.

The time factor, it dozs not allow usto evaluate al pupils and identify their weakpoints.
Yes, it isnecessary, it helps both the teachers and learnersto facilitate the learning

operation effectively.

12. Yes, | thinlk that this adaptation is necessary.

Teacher Eight
1. I think it is very long for young learners and does not cover all the needs.
2. To prepare students for a globalized world.
3. Greeting and introduction, students will be able to greet and introduce themselvesin
English.
4. Summative and formative assessements.
5. Yes, | do.
6. Oral skills like lisetening and speaking to interact pupils.
7. By the learning process, tasks and activites maked in the classroom.
8. By ensuring that test covers al areas of the syllabus equally.
9./
10. Thelack of time.
11. 1 think that it does not really help them to aguire the language effectively.
12. Yes of course, it needs an adaptation.

Teacher Nine



1. From my point of view about the TEFL syllabus it must make a bal ance berween the
flexibility and the content.

2. The main objectives is to alow children to communicate effectively.

3. 4" year pupils, sequence one (family and friends) in this section learners learners will
be able to communicate and build friendship relation with friends from different
countries.

4. 1 frequently use formative assessement during teaching process to monitor learners.

5. Of course | refer to the course syllabus and its objectives to select test types according
to what learners need.

6. /

7.1

8. Effective questioning and effective classroom discussions, effective classroom
discussions, tasks and activities that elicit evidence of learning.

9./

10. Challenges | have face in assessing primary schools students development are to collect
and interpret information overtime about sudents’ abilities and knowledge. In Addition
to assessing their behaviors, also, they are confused between English and frensh.

11. It can helps effectively in different cultural and social contexts.

Teacher Ten

1. Itisgood and well designed .

2. It enables them to use English inside and outside the classroom.

3. “Animls “by the end of this unit learners will differenciate animals and vowels
pronounciation.

4. | usually use oral asseseement by the end of each seaquence and written one by the end

of the semester.



10.

11.

12.

Yes of course.

| focus on listening skill.

By designing questions that suit to my learners’ objectives.
Learner based streategy.

By improving my questions each time.

Pupils’ level of intelligence.

| think that they can use it outside classroom.

It depends.
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Resume
Cette étude examine dans quelle mesure les items des tests sont liés au programme
d'enseignement de I'anglais comme langue étrangére et aux pratiques de classe dans les écoles
primaires agériennes. Pour examiner dans quelle mesure la conception des tests des
enseignants est cohérente avec les objectifs du programme et des activités en classe et s dles
sont appropriées en conséquence, cette éude utilise une approche descriptive qualitative pour
collecter des données pertinentes par le biais d'une observation contrélée et en menant une
enquéte semi-descriptive. entretien structuré. L'observation a été réalisée dans des classes
primaires pour découvrir les différentes procédures d'enseignement de I'anglais. Des entretiens
ont éé menés avec des professeurs d'anglais dans des écoles primaires pour étudier leurs
attitudes a I'égard de la relation entre le programme d'enseignement de la langue anglaise et les
types de tests, ainsi que la maniére dont cela pourrait affecter les résultats d'apprentissage des
éléves. De plus, les tests de langue anglaise ont été analysés pour mesurer le degré de réussite.
accord entre les ééments de test, les pratiques en classe et le contenu du cours. Les résultats
ont montré que les enseignants du primaire en Algérie sont entierement d'accord entre leurs
pratiques en classe, les déments et types de tests et les lignes directrices du programme
d'enseignement de la langue anglaise. Cependant, les décideurs doivent prendre en compte les
conditions de travail des enseignants en raison de la détérioration que cela peut entrainer dans
leurs performances pédagogiques. Par conséquent, un ensemble de recommandations sont
présentées comme un moyen d’améliorer les résultats scolaires des apprenants et d’encourager

I’utilisation de I’anglais comme langue étrangére approuvee.

Mots-clés ; Tests EFL Pratiques en classe Ecoles primaires ; Objectifs du programme

académique.



