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Abstract

Translation as an intercultural act involves the transmission of cultural aspects rather
than cross-language communication. This role becomes more challenging and problematic
when the target audience is children. The research aims at examining the process of
translating culture-specific aspects found in children's books, namely Roald Dahl's Matilda
and Lewis Carroll's Alice's Adventures in Wonderland, from English to Arabic. Additionally,
it aims to explore the impact of translation on intercultural communication, adopting an
analytical approach. It explores the transmission of cultural aspects and their implication on
the TT. The first part of the study places translation in the context of intercultural
communication and examines the irreplaceable role of translation activities in the cultural
changes of the target language. The second part focuses on children’s literature and its
translation. It aims to shed light on the various strategies employed in the translation process
and the manner in which culture-specific elements are treated within children’s literature.
Finally, the third part covers the practical side of the research. It examines the translation of
culture-specific elements in Matilda and Alice’s Adventures in Wonderland from English to
Arabic. It highlights the different strategies used by translators when handling these elements
and explores the impact of the translated culture-specific elements on facilitating or hindering
intercultural communication. Through a comprehensive analysis of the two novels, it is found
out that the translators made use of both foreignization and domestication strategies in their
translations of Matilda and Alice’s Adventures in Wonderland. The choice of whether to
maintain the cultural distinctiveness of the source text or adapting it to align with the target
culture can impact intercultural communication, either by facilitating or hindering it. The
dissertation's key finding is that understanding the translation of culture-specific elements in
children’s literature and making precise choices regarding translation strategies are crucial

factors in facilitating effective intercultural communication.
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General Introduction

The scope of translation has been expanded, allowing it to be placed within a broader
framework of communication. Translation now serves as more than just a form of language
exchange, but also a kind of cross-cultural communication that shapes individual’s
understanding of diverse cultures. This is particularly significant in the context of children.
Within this framework, children's literature plays an essential part in introducing young
readers to different cultural perspectives, serving as a platform for facilitating cross-cultural
exchange. Every literary work contains cultural references that embody the distinct aspects of
a particular culture, including names, food, customs, and traditions. However, when
translating such works for children from English into Arabic, the translator faces challenges in
handling these cultural elements. The translator must make choices regarding whether to
preserve the original cultural references, adapt them to the target culture, or find alternative

references that suit the intended audience.

Translation serves as a way to communicate between languages and cultures. It goes
beyond translating words directly, and involves conveying cultural perspectives and
backgrounds. The goal is to connect different cultures and enable meaningful communication.
Translation ensures that the message is easily understood in the target language, taking into
account cultural aspects, values, and the communication style of the intended audience. This
requires a deep understanding of different cultures and the ability to bridge cultural gaps. It
involves carefully conveying the intended meaning behind the language patterns to promote

cross-cultural understanding.

On the other hand, children’s literature comprises books specifically intended for
children, serving the dual purpose of providing education and entertainment. Children from

different cultural backgrounds gain access to these literary works through translation.



Translating children’s literature serves as a window for children to experience diverse
cultures, and allows them to discover new perspectives and values. Children’s literature
possesses unique aspects that make it significant to a specific culture, known as culture-
specific elements, which encompass aspects such as food, clothes, religion, and traditions.
Translating these elements in children’s literature presents various challenges, necessitating
careful treatment of the translator. The translation of culture-specific elements serves as a
practical application of intercultural communication as it involves bridging the gap between
different cultures and enabling cross-cultural understanding. Through the accurate translation
and preservation of these elements, translators facilitate the exchange of ideas and
perspectives across cultural boundaries. Such translations enable children from diverse
cultural backgrounds to engage with and appreciate the richness and diversity of various

cultures.

Therefore, the current study examines intercultural communication and the treatment
of culture-specific elements in children’s literature from English to Arabic, a case study of
Matilda and Alice’s Adventures in Wonderland. 1t explores the process of translating culture-
specific elements in children’s literature, analyses the challenges, strategies, and implications
involved. By examining these two literary classics, we gain the opportunity to understand
how culture-specific are translated and what kind impact translation has on intercultural

communication.

Significance of the Study

The present research attempts to contribute to the field of intercultural communication
through translation by examining how culture-specific elements are treated in the translation
of children’s literature, and the different strategies used by translators, the case of Matilda and

Alice’s Adventures in Wonderland. By analysing the strategies employed in translating these



elements, the study aims to promote a deeper understanding of cultural diversity among
young readers. It explores the various challenges translators may encounter during the process

of rendering these cultural items.

The Statement of the Problem

Despite the significance of intercultural communication and the role of translation in
bridging cultures, there is a gap in research specifically focused on how to effectively handle
and convey culture-specific elements in translated children’s literature. Therefore, the problem
under investigation centers on the lack of comprehensive understanding regarding the
translation of culture-specific elements in children's literature, specifically in the case of
Matilda and Alice's Adventures in Wonderland, which poses difficulties in promoting
effective intercultural communication. This research aims to address this gap by investigating
the translation strategies employed for culture-specific elements and analysing the resulting

impact on intercultural communication.

Research Questions

1

What strategies do translators employ to effectively convey cultural elements in children's
literature, with a focus on the selected case study texts Matilda and Alice’s Adventures in
Wonderland?

2- How do translators navigate the balance between preserving the original culture-specific
elements of children's literature and adapting them to suit the cultural preferences and
expectations of the target audience?

3- How are culture-specific elements translated, and what kind of impact does translation
have on intercultural communication?

4- How does the translation of both novels influence intercultural communication and

readers' cultural awareness?



Research Hypothesis

The treatment of culture-specific elements in children’s literature significantly impacts
intercultural communication by either facilitating or hindering cross-cultural understanding

and engagement among young readers.
Research Methodology

This study is based on an analytical approach. It relies on the translation of children’s
novels Matilda and Alice’s Adventures in Wonderland from Arabic into English, and analyses
the effectiveness of the different strategies used to transfer the culture-specific elements in
Arabic. It examines the impact of each strategy used on the Arab child’s cultural awareness to

provide insights into cross-cultural understanding.
Structure of the Dissertation

The dissertation consists of two theoretical chapters and one practical chapter,
preceded by a general introduction and followed by a general conclusion. The first Chapter
explores intercultural communication and the significant role translation plays in linking
diverse cultures. It examines the key concepts of intercultural communication and the
translation of cultural aspects and backgrounds into different languages, considering the vital
connections of this modern world. The second chapter focuses on children's literature and its
translation. It discusses the possible definitions of children's literature, as well as its history
and development both in the Arab and Western worlds. The chapter analyses the key
theoretical approaches by Klingberg, Shavit, and Oittinen. It sheds light on how culture-
specific elements are translated, using the models presented by Klingberg, Aixela, and

Davies. The third chapter focuses on the practical side of the research and provides a detailed



examination of how culture-specific elements are translated in Matilda and Alice’s
Adventures in Wonderland using Klingberg’s model. A set of examples selected from the two
novels are analysed to understand the various strategies employed in translating these
elements and to assess the effectiveness of these translations in promoting intercultural
communication. The chapter concludes with a comparison of how similar culture-specific

elements are treated in both novels.



Chapter 1: Intercultural Communication and the Role of Translation in Bridging
Cultures
Introduction

In today's interconnected world, the importance of culture, communication, and
intercultural communication has become increasingly prominent. As societies become more
diverse, the need for effective cross-cultural understanding and communication has never
been greater. This is where the field of translation plays a crucial role in facilitating
communication between different cultures and languages. This chapter explores the
relationship between culture, communication, and intercultural communication, with a
specific focus on the role of translation in bridging cultural gaps. Furthermore, it examines the
impact of globalisation on culture and communication. Globalisation has led to the
convergence and interaction of cultures, creating both opportunities and challenges for
intercultural communication. It has intensified the need for individuals to develop cultural
awareness and adaptability to effectively navigate different cultural contexts. It explores the
cultural approaches to translation regarding the main used methods in translating a text form
one language and culture to another. Also, it refers to the main aspects of literary translation
as an important factor in intercultural communication.
1.1 Definition and Key Concepts of Intercultural Communication
1.1.1 Culture, Language, and Communication

Before any discussion of intercultural communication, it is vital to explore culture and
its relation to language as the basic concepts of intercultural communication. First, defining
culture is a complex task as it encompasses a wide range of elements and perspectives.
Smovar and Porter claim that culture is so broad, it does not have a specific definition or an
identified theory (qtd. in Paulston, et al. 5). Therefore, it is important to consider multiple

viewpoints and engage with scholarly literature and research to develop a comprehensive



understanding of this concept. Critically, anthropologists agree on the point that culture is
associated with different favourable fields of human investigation. Edward B. Taylor in his
book Primitive Culture states that culture can be defined as a multifaceted entity
encompassing various aspects such as knowledge, beliefs, artistic expressions, moral values,
legal systems, customs, and the array of skills and behaviors acquired by individuals as
members of a society (1). This definition brings attention to the key concerns or central
aspects related to culture. First, it generalises culture to all what surrounds the human from
abstract to concrete objects. In other words, human thoughts and behaviours. Second, it marks
that culture is shared among a group of people. As T.S.Eliot mentions, the culture of an
individual is related to the culture of its social group, which is the central culture (21). Thus,
this central culture serves as a guide for the social group members that help them to establish
an understanding of their surroundings.

Smovar, et al. believe that “culture helps people make sense of the world” (23). They
are neither born with capacities that allow them to behave in certain ways nor taught how to
act effectively with other members of society. Therefore, they acquire their habits from the
social community that shares inherited customs in addition to the same reality and
experiences. Precisely, this is what distinguishes culture as a social phenomenon. People are
exposed to some beliefs and attitudes that shape their lifestyle and personality as individuals.
The unique cultures of different groups shape and define their way of life (Smovar, et al. 22-
24). Furthermore, culture indirectly provides the person with instructions of behaviours like
how to choose the appropriate clothing for a specific event, how to ask for assistance
properly, or how to apologise properly.

What is more about culture is that it reflects the cultural identity of both the individual
and the cultural group he/she belongs to. To clarify its deep meaning, Bernardo M. Ferdman

refers to the two levels of cultural identity: the group, and the individual level. At the group



level, he claims that an ethnic group cultural identity refers to collective cultural features that
identify certain community and give significance to their context. For example, Latinos in the
USA use Spanish in their conversations, not for the sake of communication, but to reflect their
belonging to a specific group. Nonetheless, individual differences are always present to a
certain extent. Their sense of belonging to certain social and ethnic group is comprised at the
individual level. It refers to self-identification within the group, which means the personal
perception of the cultural norms and their influence on his behaviour (189- 193). That is to
say, the cultural identity and social characteristics bind individuals with the group, and
provide them with a sense of belonging and connection to a specific cultural context.

Moreover, it is evident that language is important to maintain and preserve the culture.
It distinguishes human communication from those of other species (Smovar, et al. 221). It is
what binds people together in order for them to create a cohesive culture and societal
standards. As an integral part of culture, language shapes the way people think. According to
Ludwing Wittgenstein, “If we spoke a different language, we would perceive a somewhat
different world” (qtd. in Smovar, et al. 221). To exemplify, people whose native language is
English perceive things differently from people who speak Arabic. The communication style,
the voice tone, the facial expressions, and the use of gestures represent one’s own culture. For
instance, in Arab countries, people’s way of greeting is an exchange of kisses on cheeks. In
contrast, British people, who are unlikely to involve warm physical contact in greeting, prefer
to shake hands as a form of greeting. Therefore, learning a language is not only about learning
the linguistic items, but also, it is accompanied with learning its cultural background (Feilin
and Gaofeng 69), which is the deep layer that brings meaning to the perspectives, values, and
social norms of the social community.

Furthermore, when transmitting culture through language, communication occurs. In

this context, Smovar, et al., in their book Communication Between Cultures, define



communication as “a dynamic process in which people attempt to share their internal states
with other people through the use of symbols™ (16). In other words, our communication is
developing and changing in a way where people convey meaningful ideas and feelings with
each other through verbal and non-verbal language. This draws attention to two main
concerns. First, the fact that communication is a dynamic process which means that it does
not occur at a time, but rather, it is the continual exchange of ideas and responses to the ideas
of others. Second, communication is the transmission of symbols which are concrete tangible
actions, whether they are verbal or non-verbal. It is obvious that a person has no means to
reach his addressee’s states of mind, unless he is expressing them through symbols (Smovar et
al. 17). In fact, all human beings employ symbols in their daily contact with one another.

Smovar et al. shed light on how interaction functions in real situations. Hence, it is
important to provide a description of the communication process shedding lights on its basic
components that array as follows: from a person who sends to another who receives the ideas
or the feelings, there is an encoding step that produces a message. The encoding is a
subconscious process that interprets the distinct forms of words or gestures of the sender. This
later represents the channel of the message. At the level of receiving the message, the
decoding process occurs. Here, the receiver gives significance to the sender’s behaviour. Also,
the source is accompanied with a noise that affects the whole process of communication. A
neighbouring individual's conversation, for example, might produce sounds that alter the
production and reception of the message (28-29).

Every day’s life communication is based on the mentioned procedure. However,
communication does not only involve two individuals expressing thoughts, it is also about
transmitting meaning. Therefore, the communication process is influenced by social and
cultural variables. The point is that both parties (producer and receptor) would not be able to

decode the message, unless they have developed common cultural and social knowledge
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(Gunther 4). Again, the use of symbols to convey meaningful thoughts is dependent on
cultural common aspects set on the mind which encodes the produced behaviour. John Hartly
summarised the idea saying that communication is an “Interaction by means of mutually
recognised signals” (32). Now, in order to meet the diverse necessities of life, relationships
between individuals from different cultures are required. Thus, people need to develop
intercultural communicative skills.
1.1.2 Intercultural Communication

Intercultural communication occurs when people from various cultures come into
contact with one another. A century ago, intercultural communication was a concern for
students while on scholarship, international affairs, and trade for instance. By the evolution of
technology, people become more likely to deal with diverse cultures in various occasions
(social, political, and economic relations), and platforms (Facebook, WhatsApp, Skype).

Thus, they managed to develop tolerance towards different cultures.

Intercultural Communication is the process of sending and receiving messages
between people whose cultural background could lead them to interpret verbal and non-verbal
signs differently. Smovar et al, precisely, define intercultural communication as it implies
dealing with persons whose cultural perceptions and symbol systems differ sufficiently to
change the communication event (12). That is, intercultural communication involves
navigating and understanding the variations in how people from diverse cultural backgrounds
communicate with one another. Nadezhda Nikolova mentions that the main characteristic of
intercultural communication is that participants use a different type of discourse from when
interacting with people from the same culture (51). Individuals employ consciously the
communication style when dealing with foreigners considering the employment of the

appropriate language and the nonverbal cues.
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The study of nonverbal communication is multidimensional concerning intercultural
communication. Nonverbal cues in communication often express what words alone cannot
convey, based on cultural clues that are required from the social context. Thus, culture
governs the norms and values of using gestures, body language, facial expressions and other
behaviours. During intercultural interactions, it is crucial to be aware of the hidden meaning
manipulated by the other participant to achieve a successful communication. Otherwise, the
channel of the message would be interrupted. For example, nodding in some culture expresses
affirmation, while it is expressed by leaning the head back or raising eyebrows in other
cultures. Also, it is evident to mention that nonverbal communication is contextual. The
setting in which the interaction occurs identify the guidelines of the nonverbal clues used.
What is appropriate in unformal setting with friends, like special handshake, would be

unacceptable within a formal setting (Smovar et al. 247- 249).

Moreover, in order to develop intercultural communication skills, it is important to
have intercultural awareness. Basically, Will Baker sees that intercultural awareness is an
extension of cultural awareness. Regarding this, he defines cultural awareness as the
recognition and understanding of different cultural values, beliefs, and norms that shape the
behaviour and perceptions of individuals in learning and communicating in both first and
foreign languages (4). In other words, it involves having knowledge about one's own culture
as well as another culture. It means being able to consider one's own perspective and gain
awareness about other cultures (Honglin 116). This leads to the appreciation of differences

related to language, traditions, and attitudes to embrace diversity.

Baker argues that Intercultural awareness means being aware of how culture
influences communication and having the ability to adapt and apply this understanding

effectively in real-time interactions. It involves consciously recognizing the impact of
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culturally influenced forms, practices, and ways of thinking in intercultural communication.
This awareness allows individuals to be flexible and contextually responsive when engaging
with others from different cultures (5). Thus, having knowledge about different sociocultural

contexts is crucial in maintaining effective intercultural relationships.

In addition to cultural awareness in intercultural interactions, intercultural competency
is highly significant. To understand intercultural competence, it is first necessary to define
competence itself. Competence can be defined as the underlying knowledge, skills, attitudes,
and behaviours required for effective and successful performance in a given domain or field
(Hager and Gonczi 16). Moreover, communicative competence involves the ability to use
language effectively in different contexts. These communicative competences are divided as

follows:

Grammatical competence: which involves mastering the language code itself,

including the rules of grammar, vocabulary, and pronunciation.

Sociolinguistic competence: which involves understanding the cultural context

of language use and being able to communicate effectively in different social contexts.

Discourse competence: includes the capacity to generate suitable spoken and

written texts, such as being able to speak in different registers and write coherently.

And strategic competence: refers to the capacity to adjust for communication
difficulties and to improve communication efficacy via evaluation, planning, and application

of communication strategies (Gambier and Doorslaer 55).

Michael Byram notes that these competences are naturally acquired in first language

acquisition, however, they need to be taught in second language learning (7). So that
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individuals would be allowed to communicate clearly without ambiguity or misunderstanding
during intercultural communication. Lusting claims that “the ability to relate to and with
people from vastly different cultural and ethnic backgrounds is an increasingly important
competency both domestically and abroad” (qtd. in Deardorff 4). Having intercultural
competence involves engaging purposefully and effectively in various cultural contexts while
considering the unique behavioural differences specific to each culture (Schaffner 90). It is
also crucial to point out that intercultural competence is restricted to individuals rather than
groups, and this globalised world needs highly competitive people. Some studies show that
interculturally competitive employers help to great extent in the success of their companies,
because they perform effectively in international businesses (Deardorff 4). Therefore,

similarly to other personal abilities, intercultural competence can be improved and developed.

One of the key challenges individuals face when engaging in intercultural
communication is the experience of cultural shock. Culture shock, according to Kalervo
Oberg, is caused by the anxiety that comes from losing familiar symbols and signs used in
social interactions. These cues can include how to greet people and interpret statements. We
all learn these cues growing up and rely on them for effective communication, unconsciously
most of the time. Culture shock is the result of having to navigate new situations without
these familiar cues (142). Additionally, Hofstede, Gert Jan et al. believe that culture shock is
the initial process of adapting to a new and unfamiliar culture, which can create a state of
uncertainty for individuals. They may feel unsure about what is expected of them or how to
interact with others in this new environment (22). Finally, they would be able to learn the

cultural standards and norms of the host culture.

Oberg describes the situation of culture shock as the status of being cautious about

ordinary simple daily activities such as eating or bedding, a great sense of helplessness and
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non-belonging to the place with immense fear of being a victim of a crime. However, these
symptoms vary consistently among people through three stages. The first stage is referred to
as the honeymoon phase, which involves initial excitement and fascination with the new
culture. This is followed by the crisis stage, in which individuals experience feelings of
disorientation, frustration, and even anger as they struggle to adapt to the new cultural
environment. Finally, the adjustment stage involves a gradual assimilation into the new
culture, as individuals begin to feel more comfortable and gain a better understanding of the
cultural norms and expectations. It is important to note that this process of cultural adjustment
is not linear, and individuals may move back and forth between stages depending on the
specific challenges and experiences they encounter (143). Lack of cultural awareness in an
unfamiliar environment can create confusion, making intercultural communication a

challenging experience.

This shock can happen when someone is required to adjust to a social system that is
unfamiliar and where their previous experiences and learning may not apply. Thus, it is not
limited to adjusting to a new country, but can also occur in other contexts such as a new
school, town, organisation, or family (Hofstede et al. 22), when people face a difficulty in
adjusting with new environment, other people, and different socio-cultural norms and
standards. Michael Winkelman includes that cultural shock can be minimised when a person
should be aware of his/ her value to manage conflicting situations like rejection, and better
prepares for the types of behaviours he will encounter via wide comprehensive study on the
target culture (124). These challenges can be maintained through patience and big desire to

take part and adapt to the new context.

However, in modern days, the unfamiliarity of different cultural aspects of any culture

is more likely to be revealed, thanks to the great expansion of cultural exchange and media in
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particular, which offer a well-grounded knowledge that encourage the communication
between various cultures. Globalisation allows cultures to attach with each other and clarify
the differences in order to create ties free of miscommunication and conflicts (Nikolova 50).
The contemporary world, thus, is universalized on common ground where everybody gains
insights about other people’s language, customs, attitudes, and beliefs. Richard Rogers and
Lorenz Hart refer to globalisation by the “increasingly interdependent world” (qtd. in Jackson
48). As technologies and communication tools are advanced, interconnectedness is increasing,

in way that makes people curiouser to explore and actively engage with different cultures.

The growing influence of other people’s languages is also evident, considering
language is the primary medium of communication. The adoption of English, for instance, as
an international language, by non-English speaking groups in conjunction with local
languages (code-mixing) demonstrates the significant impact of global attachments (Jackson
48- 49). Moreover, some specific cultural elements gained huge popularity and recognitions
by people from different cultures. Pizza, a traditional food from Italy, has become famous
worldwide. People from different countries enjoy eating pizza and it is available in many
restaurants and even made at home. It has become a symbol of cultural connection.
Consequently, people from around the globe can live similar experiences and share global
culture thanks to the developing technologies (Mirrelees 121). They have access to foreign
practices and traditions, allowing them to uncover and exchange cultural practices.

1.2 Translation as/ and Intercultural Communication

Translation is a challenging activity and difficult task of rendering a text from its
original language (source language) to another language (target language), as a reproduction
process. Juliane House sees translation as substitution of pre-existing ideas and expressions,

creating a secondary communicative event (5). This communicative event is dedicated to
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provide the target audience with similar discourse, in which it offers a similar reading
experience. Therefore, the translated text has to fulfil the needs for which it was originally
produced, that is, a persuasive text in language A has to be translated to work as a persuasive
text in language B (Shaffner 89). This process of sharing information through translation
serves as the bridge connecting two or more different communities. Nevertheless, the history
of translation experienced many cases of miscommunication between cultures, when the
translation failed to make an accessible text for the target audience because of the cultural

differences.

In recent decades, scholars argue that translation has seen a shift from linguistically-
oriented to culturally-oriented process, claiming that communication across languages
requires linking cultures in the first place (Buhring et al. 7). Therefore, translation took a
cultural turn as a complex process that involves the transfer of cultural and contextual
meanings. With the emergence of global culture and globalised society, there was a growing
need for effective communication and understanding across different cultures (Gambier and
Doorslaer 186). Thus, translation played a crucial role in bridging linguistic and cultural gaps,
facilitating intercultural communication, and fostering cultural exchange. Additionally, in the
1980s, translation became intertwined with cultural studies, which examine how meaning is
constructed and represented within different cultural contexts. This approach shifted the focus
towards viewing texts as interconnected within a broader network of cultural signs. The
emphasis moved away from merely seeking formal or dynamically equivalent translations and

instead emphasised the text's integration within a larger cultural system (Katan 2).

Moreover, translation promotes cross-cultural exchange in terms of making various
linguistic and cultural texts accessible and appropriate in other languages. In this concern, it

simplifies the distinct aspects of culture which vary from linguistic community to another.
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Huiling claims that in the absence of translation, successful communication would be
unattainable, due to the differences in languages, cultures, and costumes, (134). Thus, it
works as a cultural mediator that links diverse perspectives and facilitates communication

between people around the world.

Translation plays a crucial role in bridging cultural boundaries, similarly to the
undeniable influence of globalization in breaking down barriers between cultures, therefore,
they become two sides of one coin. Globalisation is linked to all human activities, mainly
economy that is characterised by the exchange of goods and services across the oceans.
Gambier and Doorslaer note two dimensions of global connections. The first is spatial in
which it reduces time and space in moving from one national locality to another, that is,
through technology, people and objects, as well as information take less time to reach their
distinations. The second is the linguistic connections achieved via translation (Gambiar and
Doorslaer 134). When time and space between areas are diminished, people are more likely to

depend on translation to maintain interrelations.

1.3 Cultural Approaches to Translation

In the translation process, translators adopt various strategies to reproduce the
meaning of cultural references. In light of this, it is crucial to carefully decide on whether the
original text should be preserved or modified accordingly. This is based on the purpose of
translation and the target audience. There are three main approaches to translation according
to Katan: translating from cultures, and translating for cultures, highlighting or reducing

differences, and translating between cultures (1).

First, translating from cultures encompasses translating not only the literal meaning of
the text, but also the cultural assumptions and backgrounds of the original culture. It means

that the translation of words and linguistic contexts only would not be significant for the
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target text, unless it is accompanied with added explanations to reveal the ambiguity of the ST
notions and presumptions. In other words, the translator is ought to provide the target reader
with interpretation of the cultural differences in order to make the text accessible and achieve
the role of translation to bridge cultures. Katan describes this process of adding explanations
besides the original text as thick description, claiming that translators and scholars consider
this as a sign of inability to offer an equivalent text. Also, it may be displeasing for the reader
(1). The presence of extensive explanations of foreign elements within a text can confuse,

distract and disorient readers’ attention from the main purpose of engaging with the text.

Second, translating for cultures refers to specific aim of translation which is offering
the target readers a convenient text with faithful representation of the original one. Thus, the
target audience is expected to read a fluent text without feeling that it is a translated version. It
means that the translators should create a coherent specific cultural context for their audience,
aiming to reduce the cultural differences (Katan 2). In accordance with Venuti’s
domestication, or what he calls the translator’s invisibility, which sets the text in familiar
status to the audience making the cultural and linguistic elements significant to their
conventions (Venuti 1-17). Ultimately, by adjusting the language to the target culture,
translation mediates the differences in a way which facilitates the process of information
transfer.

In contrast, translating for cultures came to light with an opposing approach during
postcolonial era. With the emergence of globalisation, cultural translation is more exposed in
translation activity. The translator intentionally reveals his presence in the target text making
the implicit cultural ideologies explicit, highlighting the differences, and enabling individuals
to cross the cultural borders (Katan 4). The audience, here, is allowed to explore the cultural

differences and the foreignness of the source text, although it may impose challenges for the
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intended readers, as it may introduce unfamiliar elements or be considered unsuitable for the
target audience. This postmodernist cultural approach is commonly linked to Venuti's
perspective of foreignization. According to this view, translation should not necessarily
conform to the expectations and assumptions of the target audience, but rather aim to convey
the unfamiliarity of the original culture (Venuti 18).

The last cultural approach, translating between cultures, is mainly concerned with
intercultural communication and its association with functional equivalence. Buhring et al.
state that they “regard functional equivalence as the presupposition for achieving a
comparable function of a text or discourse in another cultural context” (1). It means that
translation takes into consideration the cultural aspects of both the source and the target
language. Moreover, the meaning of the ST is not fixed, but it is adapted and maintained
regarding the context and the acceptance and appreciation of the target reader. This cultural
approach requires deep understanding and communicative competence (Katan 5), in addition
to cultural awareness to ensure effective communication of cultural differences. Thus, the
translation must bridge two cultures so that they reach a common point that is represented in
the translated text. In other words, the translator has to choose whether to keep on the original
elements or adapt them according to what is more appropriate for the target audience.
Otherwise, the purpose of translation, which is, offering the reader a text that was originally
determinate to one specific community, would be diminished, simply because it would be
useless to read inaccessible text.

1.4 Translation of Literature

Literary works are categorised in various genres. Each genre has its own
characteristics, conventions, themes, and specific narration style. Literature involves aesthetic

and stylistic language, with creative elements, which imposes a wide range of challenges in
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the process of translation. The translation of literature involves transferring the core meaning
of the written text to another audience who may not share similar perspectives compared to
the original audience. Hence, the translator must optimize the difficulties of cultural
dimensions and stylistic qualities, besides the linguistic traits.

Literary translation should represent the main features of the source text and preserve
its style of writing. It also requires sustaining the intuition and creativity of the artistic piece
of writing, communicating the intended meaning of the writer even when the target language
has different linguistic structure, bearing in mind the transfer of the specific concepts
(Abulhassan 2- 4). It means that, like the original text, the target text should reveal the beauty
of the language and the style, respecting the scecificity of the target culture. In this context,

literary translation is based upon some attributes which Belhaag summurises in:

= Expressive: in which it should represent the same aesthetic meaning of the ST.

= Connotative: where it reflects dimensions beyond the literal meaning of the
literary text, in order to allow the target reader to feel its deep meaning.

= Symbolic: the translation of symbolic elements should be conveyed effectively
as well as significant to the target reader.

= Focusing on both form and content: form means to focus on rendering the
structural elements in which the literary work is consisted of such as the
rhythm and the wordplay. Whereas, content refers to preserving the plot and
the narrated ideas.

= Subjective: the translator has the freedom to add his/her own interpretation and
personal style in the process of translation. It shows that the translation is a

creative process that helps to alter the cultural elements in way that resonates
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with the target audience. However, the challenge is to strike a balanced text
between subjectivity and faithfulness.

= Allowing multiple interpretation: the translation should recognise the richness
of the ST that is open to the uniqueness of individuals and their own
interpretations of the deep meanings.

= Timeless and universal: it appeals a relatable text that can be appreciated
through generations.

= Using special devices to ‘heighten’ communicative effect: the special devices
can be illustrations with figures or pictures for instance in order to create
impactful reading experience.

= Tendency to deviate from the language norms: it means to follow the original
text’s style changing the target language’s rules, in order to convey the voice

of the author (qgtd. in Abulhassan 2-3).

These main considerations emphasise the complexity of representing a literary text in
another language. The translator is supposed to possess a high level of competence and
awareness in both the source and the target language.

Moreover, literary translation involves two distinct forms of literary writings, poetry
and prose. On one hand, the translation of poetry has been always a complex process, because
of its unique structure and deep meanings. In translating poetry, the translator is not only a
mediator between two languages, however, he/she is a creator. Poetry translation cannot be
successful if the translator is not a poet him/herself (Udhayakumar 29). Translating poetry
requires careful considerations to maintain its specific characteristics and create a poetic
effect, such as the rhythm and the rhyme, the wordplay, and the imagery effect. These

elements require deep understanding of the hidden meaning, besides the ability to create
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accurate poetic effect that resonates with the target audience. Lefevre summarises the main

strategies of translating poems as follows:

1)

2)

3)

4)

5)

6)

7)

Phonemic translation: it is about reproducing the sound of the source language

in the target language while creating a meaningful paraphrase.

Literal translation: the emphasis here is on word- for- word translation that

would disorient the reader from the main meaning.

Metrical translation: it preserves the same structure and patterns of the original

text neglecting the core meaning.

Poetry into prose: refers to the process of translating poems from their original
poetic form into prose. This method would destroy the syntactic value of the

poem resulting in an interpretation of its meaning in the target language.

Rhymed translation: preserve the rhyme scheme and patterns of the original
poem. Lefevre criticizes the translated poem using this strategy as a distorted

version of the original work

Blank verse translation: this strategy restricts the translators and may hinder

their ability to fully capture the ideas of the original work

Interpretation: here Lefevre demonstrates two types of interpretation. The first
one he calls version where the main ideas and content of the original text are
kept, but the form is altered. The second is imitation where the translator
creates a new poem inspired by the original, with only the title or a general

starting point in common (qtd. in Bassnett 93).
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These strategies mainly do not permit the reader to enjoy the artistic form and beautiful
language with the main in-depth symbolic effect.

On the other hand, the translation of prose is less complex, because it is free and open
to translations without many restrictions as the translation of poetry. Susan Basnett suggests
that the translation of prose can be managed by dividing the literary text into parts in a way
that does not interrupt the flow of events, like translating each chapter individually in novels.
Yet, if the translator relies on transferring sentences as minimum units, the target text would,
for sure, lack coherence. In contrast to poetry, which can be broken down into verses and each
verse can be translated separately (126). Furthermore, translating prose still necessitates an
effort to ensure the clarity and the quality of the narration style that is related to the
translator’s competence to produce an equivalent literary text with its main specificities.
Finally, the next chapter will discuss the main concerns of literature, precisely, children’s
literature as the main concern of this research.
conclusion

In conclusion, this chapter explored the significance of intercultural communication
and translation in our increasingly interconnected and diverse world. Through this we have
recognized the crucial role it plays in promoting understanding among individuals from
different cultural backgrounds. Effective intercultural communication requires not only
language proficiency but also cultural awareness and competency. Translation has emerged as
a key facilitator of intercultural communication enabling the exchange of ideas, knowledge,
perspectives, and literature. Translators, equipped with linguistic skills and cultural
understanding, play a vital role in ensuring accurate and culturally appropriate communication

across language barriers.
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Chapter 2: Children’s Literature and Its Translation

Introduction

Children’s literature holds a significant place in the vast landscape of literary works,
captivating young readers and shaping their imagination. However, the world of children’s
literature transcends the boundaries of language and culture, with its translation assuming a
crucial role in bridging the gap between diverse societies. This chapter explores children’s
literature and its translation, it first investigates the diverse definitions of children’s literature
by drawing upon the insightful research of Peter Hunt. It then sheds light on the rich history
and development of children’s literature, tracing its evolution in both the Arab and Western
worlds. Furthermore, it focuses on the theoretical approaches proposed by scholars such as
Gote Klingberg (1986), Zohar Shavit (1986), and Riitta Oittinen (2000). Their profound
research provides frameworks that help understand the complexities of translating children’s
literature. Additionally, it explores the treatment of cultural references within children’s
literature, focusing on the models presented by Klingberg (1986), Aixela (1996), and Davies
(2003). These models equip translators with strategies to address the challenges posed by
culture-specific elements, ensuring that the translated work maintains its authenticity and

resonates with young readers across different cultural boundaries.
2.1. Definition and Characteristics of Children’s Literature

Professor Emeritus Peter Hunt, noted for his contributions to the field of children’s
literature through his research, emphasizes the challenges in defining this genre. He asserts
that definitions are shaped by their purpose, and thus, there cannot exist a singular definition
for children’s literature (Criticism, Theory and Children’s Literature 42). The task of
formulating an adequate definition is far from simple, and multiple definitions are plausible.

Hunt argues that while children’s literature may initially appear as books written for and read
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by children, it is substantially more complex in theory and practice (An Introduction to
Children’s Literature 4). Hunt prefers the term texts for children over children’s literature,
highlighting the contradictory nature of combining the terms children and literature
(Children’s Literature 2-3). According to Hunt, a text serves as a medium of communication
in various forms, encompassing words, and pictures, and extending to other modes such as
video, film, oral storytelling, and diverse art forms (An Introduction to Children’s Literature
1).

Hunt notes that the concepts of good and good for in the judgments of children’s
literature are incessantly in conflict. He believes that books are not just good, but good for. He
states that children’s books are used for different purposes at different times:

Some are ‘good’ time-fillers; others ‘good’ for acquiring literacy; others ‘good’ for

expanding the imagination or ‘good’ for inculcating general (or specific) social

attitudes, or ‘good’ for dealing with issues or coping with problems, or ‘good’ for
reading in that ‘literary’ way which is a small part of adult culture, or ‘good’ for
dealing with racism ... and most books do several of these things (Understanding

Children’s Literature 10).

However, he believes that the definition of good depends on what the audience, children,
think is good and on what they are using the book for.

Hunt defines children’s literature as books read by and suitable for children. However,
he claims that this definition is not practical as this would include every text ever read by a
child. Therefore, Hunt divides children’s books into dead and live. He explains that the
former is the kind of book that no longer appeal to its primary readership, but rather to
historians. The latter represents contemporary books that continue to resonate with children
and are considered authentic children’s literature (Criticism, Theory, and Children’s

Literature 61).
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Hunt defines children’s literature by highlighting its characteristics. He states that
children’s books tend to teach something. They are educational and influential, reflecting
more of ideology and didactics. Books for children commonly tend to offer guidance,
simplify experiences and rely on telling rather than showing (An Introduction to Children’s
Literature 3). Hunt provided another definition for children’s literature in terms of the implied
reader. He states that “it will be clear, from careful reading who a book is designed for:
whether the book is on the side of the child totally, whether it is for the developing child, or
whether it is aiming somewhere over the child’s head” (Criticism, Theory, and Children’s
Literature 64).

According to Gote Klingberg, children's literature refers to books that are specifically
written for children, excluding all other written and visual material children may read, and
proposes to distinguish between childlike behavior and literature read by children and
produced for children (gtd.in Oittinen 61). On the other hand, Mcdowell defines children's
literature by distinguishing children’s books from adult books:

They are generally shorter; they tend to favour an active rather than a passive

treatment, with dialogue and incident rather than description and introspection; child

protagonists are the rule; conventions are much used; the story develops within a

clear-cut moral schematism which much adult fiction ignores; children’s books tend to

be optimistic rather than depressive; language is child-oriented; plots are of a

distinctive order, probability is often discarded; and one could go on endlessly talking

of magic and simplicity and adventure (qtd. in Hunt, Criticism, Theory, and Children’s

Literature 63).

Mcdowell, in this quote, emphasizes the unique qualities found in children’s literature
by comparing it with adult literature. One notable aspect is that children’s books are typically

shorter in length compared to adult literature. The narrative style of children’s literature tends
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to be active, focusing on dialogues and events rather than descriptions. Child protagonists are
common features in children’s literature, allowing children to relate and engage with the
characters. Children’s literature tends to incorporate didactics, by emphasizing moral lessons
and values. Unlike adult fiction, it focuses on maintaining an optimistic tone, by providing
positive themes and happy endings. The language used is simple and suitable for children’s
comprehension. The plots often involve elements of magic, simplicity, and adventure,
capturing the imagination of young readers.

However, Riitta Oittinen argues whether it is necessary to define children’s literature.
She believes that “works of literature and whole literary genres acquire different meanings
and are redefined again and again. It might, therefore, well be that today’s adult literature is
tomorrow’s children’s literature” (qtd. in Wohlgemuth 6). Oittinen’s quote emphasizes that
literature and literary genres are not static in their meaning but rather subject to ongoing
redefinition and reinterpretation. This ongoing process is influenced by changing cultural
contexts and evolving reader perspectives. She suggests that literature originally intended for
adult readers can, over time, be embraced and redefined as children’s literature. For instance,
Robinson Crusoe by Daniel Defoe was initially aimed at adult readers but gradually gained
the attention of young readers. Today, it is widely considered a classic children’s adventure
novel, despite the fact that it is originally produced for an adult audience. On the other hand,
there are instances where books intended for children have been discovered and appreciated
by adults, thus becoming part of the realm of adult literature. Lewis Carroll’s Alice’s
Adventures in Wonderland serves as a notable example.
2.2, History and Development of Children’s Literature
2.2.1 In the Arab world

Despite the widespread popularity of stories of Aladdin, Ali Baba, and Sindbad in the

Arab world, there is no clear sign of the existence of any distinct literature aimed specifically
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at children. However, an oral tradition of storytelling existed in Ancient Egypt, encompassing
tales of gods and kings, myths and legends, and which was later set to writing. In the pre-
Islamic period, children’s literature in the Arabic literary heritage was predominantly
composed of folk tales, songs, and legends, which mainly told the bravery of various heroes
and inter-tribal wars (EL-Kholy 76).

The spread of Islam was a turning point in the history of children’s literature, for it
marked a total change in the storytelling tradition to more serious and religious themes, drawn
from the Qur’an and the life of Prophet Muhammed. Examples of these were Hayy Ibn
Yakzan written by Ibn Tufayl (1185) and the Sirat of Sayf Ibn Dhi Yazan. The art of
storytelling has helped shape the Arab identity with tales of Clever Hassan, buffoons like
Goha, and the popular Arabian Nights, as well as epics about brave warriors such as Abu Zaid
Al-Hilali, the Sirat Al-Amira Zat Al-Hima, the Saga by Banu Hilal and chivalric romances
like Sirat Antara. This vast collection of stories has been passed down from generation to
generation. Animal stories were also included in Kalila wa Dimna, which was adapted from
the Indian Panchatantra and Arabicized by Ibn Al-Mugqaffa’ from its Pahlavi translation (EI-
Kholy 76).

The beginning of children’s literature can be dated back to Egypt in the late nineteenth
century, and a little later in Lebanon. Abu- Nasr states that “one of the first writers for
children was Othman Jalal (1828-1898) who wrote fables in the manner of Aesop and la
Fontaine. The poet Shawqi (1889-1932) published fables, songs, and poems for children”
(789). The Egyptian writer Othman Jalal was the first to introduce animal stories to Arab
children. He adapted and translated some of La Fontaine’s Fables from French into Arabic.
He wrote his collection of children’s poetries entitled Le/sall 5 Jio¥/ 4 Ll ol ) 2Vl based on

Aesop's fables (Al-Hiitii 196).
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the period of intellectual enlightenment towards the end of the 19th century testified to
a great extent of interest in children's literature in the Arab world during the reign of
Mohammed Ali, who sent intellectuals on research trips to France (El-Kholy 76). Sheikh
Rifa'a Al-Tahtawi noted the interest of French writers in children's literature and its value in
both educating and entertaining children. He translated and adapted French children's novels
and introduced reading literature into Egypt's primary school curriculum (Al-Hadiidii 242-
43). He wrote his book Guide for Boys about child education and development in 1870 after
being deeply moved by French children’s educational books (El-Kholy 76). The death of Al-
Tahtawii in 1873 had a significant impact on Egyptian education in general and children’s
literature in particular. His successors were not as eager as he was to reform the country's
education system. They did not believe in the importance of literature for children, therefore
after his death, children’s literature declined (Al-Hadiidii 243).

Fortunately, the decline was temporary and of short duration. Ahmed Shawki was
heavily affected by French literature and culture, which was evident in his writings. He
composed a collection of poems entitled Shawgiyat Saghira (Shawki's Poems for the Young),
which was influenced by La Fontaine’s fables’ simple, straightforward, and humorous style
suitable for children (EI-Kholy 76). He also wrote fifty poems, which were published in one
volume in 1949 entitled o/ sall A5 ad (0 SLsiio (Selected Poems from Shawgi Animal
Poetry) (Al-Hiitii 198). Ahmed Shawki tried to teach Arab children the morals and values of
Islamic society. He was criticized for his complex literary style and philosophical themes that
are beyond the child’s comprehension (Al-Hadiidii 255).

However, Abu-Nasr states that the real revolution came with the Egyptian Kamal
Kilani (1879-1959), who was the first writer to specialize in the production of children's
literature in Arabic. Between 1930 and 1950 he was responsible for a long series of children's

books, based on Arabic folk tales and fiction from Western countries, which were distributed
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throughout the Arab world (789). Kilani gained notoriety as a publisher for the translation,
adaptation, and simplification of more than two hundred foreign children’s titles. Kilani’s
commitment to children’s literature is evident in the works he has created over thirty years.
His first book Sindbad the Sailor was published in 1927. For Arab children, he translated,
rewrote, and Arabised almost all children’s classics and Western fairy tales for Arab children.
Many authors were inspired by Kilani to translate children’s stories from both English and
French, including Hamid Al Kassaby and Boulos Effendi Abdel Malek, who translated eight
stories by Hans Christian Anderson (EI-Kholy 76-77).

From Egypt, children’s literature spread to other Arab countries like Iraq and Syria.
Lebanon was one of the first Arab nations to emulate Egypt in creating children's books.
Lebanese writers have popularized a simpler version of Arabic that more closely resembles
colloquial Arabic. Some of Lebanon's most important children’'s book authors of the 1940s
and 1950s were Rose Ghurayyib, Habbouba Haddad, Lauren Rihani, Rasha Darruth, and
Edvich Shayboub. Lebanese authors began writing poems, songs, and stories for children in
colloquial Arabic, which proved more successful and popular, and this encouraged the
continued use of colloquial Arabic in children’s literature. Due to its central position, its
openness to different cultures, and its comparatively high literacy rate, Lebanon continued to
make a significant contribution to the development of children’s literature in the Arab world.
During the same period, some writers in Syria started to compose literature for children.
Suleiman El Issa focused on producing poems, plays, and stories that aimed to promote a
sense of national identity among young readers. On the other hand, Syrian writers like
Abdullah Abd, Adel Abu Shanab, and Zacharia Tamer were primarily concerned with
conveying meaningful messages targeting children through their works (Abu-Nasr 790-1).

2.2.2. In the Western world
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Before the emergence of literature explicitly addressed for children, children would
actually engage with books. It is reasonable to categorise all books published before 1700 as
children’s literature, as the concept of childhood itself was acknowledged prior to the
eighteenth century (Hunt, An Introduction to Children’s Literature 27). Children adopted and
enjoyed books that were printed and meant for adults. In the Middle Ages, literature was
available to children through storytelling such as fairy tales, myths, ballads, epics, and other
stories from oral tradition (Jacobs 46). Jacobs states that “of course, these stories were not
meant for children although they were allowed to listen. Over time, these magical tales have
become the property of childhood” (46).

Hunt states that fables and folk tales were among the earliest printed books for
children. These books were shared by, rather than produced for, children. He illustrates that
William Caxton printed books such as Aesop’s Fables in 1484 and Reynard the Fox in 1481.
These fables and folk tales were illustrated through chapbooks (An Introduction to Children’s
Literature 37-38). Chapbooks are inexpensive booklets that were commonly sold by peddlers
at few pennies. These chapbooks served the purpose of preserving traditional tales and
rhymes, ensuring their transmission to future generations of children. Furthermore, they
played a significant role in paving the way for the production of affordable illustrated books
for readers who were not as privileged (Jacobs 38-47).

Townsend suggests that the early stages of children’s literature can be categorised into
two distinct branches: one consisting of materials specifically made for children but not in
narrative form, and the other encompassing narratives that were not originally intended for
children (18). Books aimed specifically at children were first introduced by the Puritans in the
17th century, they primarily focused on education and moral values (Townsend 20). After the
English Revolution of 1649, the monarchy was overthrown and Parliament dominated. Those

in power were Puritans who firmly believed in original sin, into which everyone is born and



32

must be saved if they are to go to heaven (Williams 12). The Puritans rejected those legends
and folk tales as being ungodly and corrupting. Hugh Rhodes, in his Book of Nurture,
emphasized the importance of restricting children’s exposure to fictional fables, imaginative
fantasies, and inappropriate stories and songs about love, as these were believed to have
negative influences on children. Puritans believed that children are young souls that should be
saved and protected, hence they produced literature with the idea of rescuing them, if
possible, from hellfire (Townsend 19-20). The books published during this period offered
children no entertainment (hunt, An Introduction to Children’s Literature 39). One of the
prominent Puritan writers was James Janeway who published A Token for Children in 1671
and John Bunyan’s The Pilgrim’s Progress in 1678 (Townsend 20-21).

In the early 1700s, writers started to adapt French fairy tales. In 1729 Charles Perrault,
who had begun collecting French fairy tales, published his collection Tales of Past Times,
Told by Mother Goose, the English version of Histoires au Contes du Temps Passe, avec des
Moralitez, which included such old favorites as Red Riding Hood, Puss in Boots, and
Cinderella. The Arabian Nights also made an appearance in fairy tales, and these tales found
their way into the chapbooks (Hunt, An Introduction to Children’s Literature 41).

In the mid-eighteenth century, commercial books for children began to appear,
generally educational or based on folklore (Hunt, Children’s Literature 11). In the past, there
was no act of publication; instead, booksellers mainly published and sold children's books
(Townsend 28). Townsend points out that “when the novel, which broadly speaking was
sophisticated fiction for adults, began to replace the tale, which was unsophisticated fiction
for everybody, there was a logical gap for the children's book to enter” (28). Samuel
Richardson’s Pamela may mark the opening of this gap (29). One of the first commercial
books for children was A Little Pretty Pocket Book by John Newbery in 1744. Jacobs

indicates that Newbery’s book taught children the alphabet and educated them not with



33

catechism but in an entertaining way. He established his publishing house and produced
hundreds of books, the most famous one is The History of Little Goody Two Shoes in 1765.
Although there was more room for entertaining books, a strong didactic element remained
where it was important for children's books to be both moralizing and instructive (Jacobs 47).
In the second half of the nineteenth century, children’s literature recognized a period
of'a golden age. Hunt describes this period as “the real change in writing for children” (An
Introduction to Children’s Literature 11). This period witnessed the establishment of a
different kind of relationship between the author and the young reader through using single
address. As childhood became more appreciated, children’s books developed a more
respectful attitude toward children and their imagination (Hunt, Children’s Literature 11).
Books are no more didactic and moralizing; rather, the focus is on entertaining the reader
(Hunt, An Introduction to Children’s Literature 59). The golden age era is characterized by
different literary genres developed such as the school story with the publication of Tom
Brown’s Schooldays by Thomas Hughes and F.W.Farrar’s Little by Little. Animals became a
central element in many stories like The Wind in The Willow. It is convenient that animal
stories may be categorized into two main types: “those about humanized animals and those
about animals as such”. Children’s books such as those by Beatrix Potter and Alison Uttley
illustrate the animal story where animals talk, wear clothes, and have human-like life
(Townsend 120). Illustration books took place during the nineteenth century. Illustrations
became increasingly important as printing techniques improved and color illustrations became
more common. Publishers lured well-known artists such as George Cruikshank, who
illustrated Grimm's Fairy Tales in 1823, to produce work for children's books (Jacobs 49).
The most prominent books of this period are Lewis Carroll’s Alice’s Adventures in
Wonderland, Charles Kingsley’s The Water Babies, and George Macdonald’s At the Back of

the North Wind (Jacobs 48).
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Children’s literature of the twentieth century was shaped by the two world wars.
During the first world war, there was a great loss of writers, as well as a paper shortage which
limited the production of new works and left a stock of old titles to be printed; after the war,
there was a large increase in quantity but an underlying lack of quality in production. In

Britain, interest in children’s literature has generally been modest, but in the USA, writing

experienced a rapid upswing. Library work with children expanded greatly in the early years
of the new century. However, it is important to note that establishing a supportive
environment for children’s literature is not the same as producing literature intended for
children. The best postwar works, in England, were mostly in poetry, fantasy, or poetic
fantasy. However, no English poetic fantasy is more poetic than Carl Sandburg's Rootabaga
stories of 1920. Rootabaga stories are modern American fairy tales about more than life-size
pioneering heroes. This is genuine folk material in the sense that it was told aloud, heard,
remembered, embellished, and passed on by hard outdoor workers. The stories began to be
printed in children's books in the 1920s and 1930s (Townsend 163-164).

During the Second World War, children’s literature developed into a powerful force in
its own right in the publishing and book trades. Fantasy began to dominate the field in Britain
in the mid-1950s and continued to do so in the drug culture of the next decade as, for once,
children's books gave way to adult books. Examples of impressive fantasy work are Philippa
Pearce’s Tom'’s Midnight Garden, Lucy Boston’s A Stranger at Green Knowe, Pauline
Clarke’s The Twelve and the Genii, and Sheena Porter’s Nordy Bank. In the 1970s and 1980s,
children's books returned to different types of realism. In addition, the inclusion of children's
literature as an educational tool, along with the development of literature for young adults, has
resulted in a change in content, and a return to the earliest didacticism in the field (Hunt, An

Introduction to Children’s Literature 32).
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To sum up, the development of children's literature in the Arab world and the Western
world has diverged significantly in terms of their histories, cultural influences, and
availability. Children's literature has a rich and extensive background in the Western world,
which has gone through various transformations over time. Notable literary pieces including
Grimm's Fairy Tales, Alice's Adventures in Wonderland, to name a few, have contributed to
the growth of Western children’s literature. In contrast, children's literature in the Arab world
is not as old and has been shaped by both traditional Arabic storytelling and Western
literature. Recently, there has been a surge in interest in creating Arabic children’s literature
that represents Arab culture and values. Nevertheless, Arabic children's literature is not
readily available, and translations of popular stories from other cultures into Arabic are
inadequate.

2.3. Theoretical Approaches to the Translation of Children’s Literature

There has long been a significant amount of translation activity in children’s literature,
but very little research has been done in this area. Due to the lack of research focusing
specifically on translation for children, the translation of children's literature has adopted the
theories that govern the translation of adult literature (O’connell 15). In the field of literary
translation, the two dominant schools of translation theory have influenced the majority of
studies of translation for children, namely source-oriented and target-oriented approaches.
The research conducted by Klingberg (1986), Shavit (1986), and Oittinen (2000) plays a
significant role in the investigation of translation for children.

One of the first scholars to devote serious academic attention to translations for
children was Gote Klingberg, the Swedish co-founder of the International Research Society
for Children's Literature (IRSCL). Gote Klingberg (1986) subscribes to the overarching
principles of the source-language-oriented approach. The primary aim of this school of

thought in translation theory is to attain the highest degree of equivalence feasible between
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the source text and the target text. According to Klingberg, translators ought to respect the
source text and avoid modifying it to fit the values of a foreign culture. This is because the
principal objective of translating children’s literature is to facilitate children’s exploration of
different cultures and literatures. However, some translators choose to adapt the text to the
target culture, which impedes the realization of this objective. He believes that the goal
behind translating children’s literature is to respect the source text and preserve its
strangeness, he states that the “removal of peculiarities of the foreign culture or change of
cultural elements for such elements which belong to the culture of the target language will not
further the readers’ knowledge of and interest in the foreign culture” (qtd. in Mehassouel and
Benlakder 1088)

In his book Children’s Fiction in the Hands of Translators 1986, Klingberg adopted a
prescriptive approach to the practice of ‘cultural context adaptation’ (Lathey 32). Klingberg
defines cultural context adaptation as manipulating the text to fit the future reader's frame of
reference by using literary references, foreign languages, historical background, proper
names, flora and fauna, weights and measures, and other culture-specific elements (Alvstad
22). Klingberg asserts that children’s literature is created with particular attention given to
the interests, needs, reactions, knowledge, and reading abilities of the intended readers (qtd. in
Alvstad 22). Alvstad assumes that in light of the different cultural contexts of the source text
and the target text's readers, a translated children's text may become difficult to understand or
less appealing if it is not adapted to the target readers' frame of reference (22).

The translation of children’s literature can also be subjected to ideological
manipulation. Klingberg proposed a technique known as purification to address this issue. It
is adjusting the target text in accordance with the supposed set of values of adults (parents,
teachers, etc.). Purification may also be considered a form of censorship. A number of

stylistic elements are frequently manipulated for similar reasons, including swear words and
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informal speech. In order to make the text more accessible to children, the text may be
simplified or elevated in order to enhance the child's vocabulary (Alvstad 23).

Riitta Oittinen criticises Klingberg’s approach, pointing out that it has a narrow focus.
Specifically, in his book Children’s Fiction in the Hands of Translators 1986, Klingberg
primarily focuses on analysing individual works and isolated text fragments. His main goal is
to establish strict guidelines for translators (Oittinen 85).

Zohar Shavit (1986) adopts Even Zohar's polysystem theory for the translation of
children's texts (Lathey 32), which relates different literary systems of culture to one another,
with the translated literature occupying primary or secondary positions as a literary system
depending on its role in shaping the polysystem center (Even Zohar 193). Shavit believes that
translation is a semiotic concept that is regarded as a part of a transfer mechanism, namely the
transfer of textual models from one system to another, not the translation of texts between
languages, such as translations from the system of adults into children’s literature (111).
Shavit argues that “the discussion of translated children’s texts is more fruitful than that of
original texts because translational norms expose more clearly the constraints imposed on a
text that enters the children’s system” (112). She analyses the works of Robinson Crusoe and
Gulliver’s Travels in order to discuss two issues: the norms of translating children’s books
and the constraints determining those norms (112).

Shavit asserts that children's literature occupies a peripheral position within the
literary polysystem. Thus, the translator has the authority to change, delete or add to the text.
The translator accomplishes the manipulation by adhering to two principles: “adjusting the
text to make it appropriate to the child, in accordance with what society regards as
educationally good for the child; and adjusting the plot, characterization, and language to
prevailing society's perception of the child's ability to read and comprehend” (113). The two

complementary principles determine each stage of the translation process. They dictate
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decisions from the choice of the text to be translated through to the final product. They serve
as the basis for “the systemic affiliation” of the text. Shavit states that systemic affiliation
means a text entering to children’s system (113). Shavit illustrates how the fairy tale became
accepted in English children’s literature after the development of imagination and rejection of
realism and it became the prevailing norm. She explains that when the fairy tale entered the
children’s system, it does not function as a secondary model as in adult literature, but
functioned as a primary model and must therefore conform to the limitations imposed on the
text by its affiliation (114).

Shavit argues that the systemic constraints of children’s literature are mainly
educational. These constraints can be observed in various elements, including the text’s
connection to established models, the incorporation of primary and secondary models, the
level of complexity and sophistication, the alignment of the text with ideological and didactic
objectives, and the stylistic presentation of the text (115).

Riitta Oittinen adopts a target-oriented approach to the translation of children’s
literature which is based on the assumption that children lack the knowledge and experiences
required to comprehend the unique aspects of other cultures. Therefore, translations should be
modified and adjusted to conform to the values and norms of the target culture (gtd. in
Mehassouel and Benlakder). Oittinen takes a philosophical and psychological approach to
translating children’s literature. In her study, she attempts to classify the translation of
children's literature as a subfield of translation studies. She affirms that “I see translation
studies as the basis for translating for children” (7). She states the main issues of her
approach:

My main propositions are that despite similarities like translating in a situation and

translating for some readers, the dialogic situation of translating for children differs in

significant ways from that of translating for adults; that the situation of translating for
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children includes several other elements besides the text in words (e. g., the translation

of picture books); that the translator for children, too, should be clearly visible; and

that the translator, by being loyal to the reader of the translation, may be loyal to the

author of the original (6).

Oittinen defines the situation as an essential aspect of all translations, which can be
viewed as context: the time, the place, and the culture, as well as the individual who interprets
and acts within the context. Any act of reading, writing, translating, or illustrating occurs
within a situation. All our knowledge stems from a process of interpretation in an individual
situation. She asserts that situations are unique and cannot be repeated. Each situation
generates a distinct collection of functions and objectives that impact the concept from that
specific situation (9). Verbal language is not only a means of communication but also a part
of a situation. She states that the comprehension of linguistic signs varies depending on the
situation. The information conveyed by these signs, although integral to the overall meaning,
is not synonymous with it (10).

To conclude, the researchers Klingberg, Shavit, and Oittinen have investigated the
field of children’s literature translation, but their approaches vary in some aspects.
Klingberg’s research focuses on the difficulties involved in translating cultural references. He
argues that the translator should be aware of the cultural and linguistic differences between
the source and target languages to ensure that the translation is culturally appropriate. Shavit’s
approach, on the other hand, examines the translation of children’s literature within the
literary polysystem and how translation occurs between two different systems rather than two
languages. Riitta Oittinen adopts a target-oriented approach with an emphasis on children.
She points out that the translator has to take into consideration his needs and interests in the
translation process.

2.4. Exploring Culture-specific Items in the Translation of Children’s Literature
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The translation of culture-specific elements poses one of the most significant
challenges to translators and there are many disagreements among scholars and theorists
concerning the definition of these elements. Aixela (1996) defines culture-specific items as
“those textually actualized items whose function and connotations in a source text involve a
translation problem in their transference to a target text, whenever this problem is a product of
the non-existence of the referred item or of its different intertextual status in the cultural
system of the readers of the target text” (58). Mona Baker defines culture-specific items as
words from the source language that may represent a concept that is entirely foreign to the
target culture. This concept can be either concrete or abstract, and may pertain to religious
belief, a customary practice, or even a particular type of food (21). Aixela focuses on
highlighting the challenges that arise during the translation process when dealing with
culturally specific items. These items pose challenges due to their absence or different
significance within the culture of the target readers. On the other hand, Baker emphasizes that
these concepts are unfamiliar to the target culture. Translators have the important task of
helping readers in the target culture understand these unfamiliar concepts by finding the right
ways to convey their meaning. This may involve adopting or explaining cultural references to
ensure that the target audience can grasp their significance.

These cultural references are presented through taxonomies and classifications. Aixela
divides cultural references into two categories: “proper nouns” and “common expressions”. In
the first category, Aixela distinguishes between “conventional proper nouns” which are
categorized as unmotivated and meaningless, and “loaded proper nouns” which are literary
names that are perceived to have some kind of underlying meaning. They can vary from
suggestive to clearly expressive names and nicknames. These names can be found in both
fictional and non-fictional works and often carry historical or cultural associations within a

specific culture (59).
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Aixela distinguishes eleven procedures for the manipulation of culture-specific items.
He organizes them on a scale “from a lesser to a greater degree of intercultural manipulation”.
These items are divided into two categories: “conservation” which aims to make the
translation closer to the source text, and “substitution” which aims to make the translation
closer to the target culture. The conservation category includes strategies like repetition,
orthographic adaptation, linguistic translation, extratextual gloss, and extratextual gloss; while
substitution includes synonymy, limited universalization, absolute universalization,
naturalization, deletion, and autonomous creation (60-64).

On the other hand, Klingberg lists ten categories of cultural references: Literary
references, foreign language in the source text, References to mythology and popular belief,
Historical, religious and political background, Buildings and home furnishings, food, Customs
and practices; play and games, Flora and fauna, Personal names, titles, names of domestic
animals, and names of objects, Geographical names and Weights and measures (qtd. in
Asghari and Salmani).

e Literary References: these encompass references to characters and events in other

literary works as well as titles of books, short stories, magazines, and newspapers.

e Foreign Language in the Source Text: when translating, it is desirable to

maintain the degree to which the source text is adapted to a new language, and
words and passages in a foreign language should also be preserved in the target
text if it is presumed that the target readers will be equally acquainted with the
foreign language as the source text's readers.

e References to Mythology and Popular Belief: it discusses issues related to the

translation of names, terms for supernatural beings, concepts, events, and customs.

e Historical, Religious and Political Background: the references to the historical,

religious, and political background of a source text should be preserved if the



42

translator aims to introduce the foreign culture and give insights into its
environment.

Buildings, Home Furnishing and Food: Klingberg is against the deletion and
substitution of the buildings, home and food elements with another of the target
language since they provide a good understanding of the source culture.

Customs and Practice, Play and Games: the translation of customs and practice,
play and games are treated the same way as buildings, home furnishing, and food.
Therefore, the translator should refrain from omitting or substituting them with an
equivalent from the target culture.

Flora and Fauna: the names of plants and animals should be retained which are
considered to be “natural concepts” and it is recommended not to be replaced by
others more common from the target culture.

Personal Names, Titles, Names of Domestic Animals, Names of Objects:
Klingberg believes that “It is reasonable to demand that personal names, belonging
to everyday language and without special meanings that the readers have to
understand, should not be altered when foreign culture is introduced by way of a
translation” (qtd. in Asghari and Salmani)

Geographical Names: the names of geographical places should be kept the same
way as in the source text.

Weights and Measures: it is related to issues concerning the translation of non-
metric measures. It is assumed that changing these measures results in poor
translation. However, formally incorrect translation of measures is sometimes
acceptable since they are only approximate. It is recommended to use equivalents

of non-metric measures in the target language when they exist. When it comes to
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“currency”, the use of an equivalent from the target language is accepted (qtd. in
Asghari and Salmani 967-8)

Davies (2003), in his article “A Goblin or a Dirty Nose? The Treatment of Culture-
Specific References in Translations of Harry Potter books, adopts a macro perspective
approach to the study of cultural references in books of Harry Potter. He examines groups of
culture-specific items based on how they collectively contribute to the overall text, rather than
analysing each individual culture-specific item in isolation. He provides two different
networks of culture-specific items (89).

The first category of culture-specific items includes references related the British
culture, including items like food, traditions, and school customs which are considered to be
familiar to the source audience. Davies believes that the importance of these references lies in
the familiarity of these items to the reader (90). He believes that “what matters overall is not
so much the provision of exact equivalents or detailed explanations of individual culture-
specific entities, but the weaving of a realistic background against which the exotic side of the
stories can be set” (91).

Davies (92) illustrates the first network by analyzing the treatment of food items in
Harry Potter and the Philosopher’s Stone in its French and German translations, using a
macro-level observation. As a result, he identifies three main contributions to the use of
references to food:

1- They contribute to the delight of the child reader. Children enjoy the fine detail of

food whether they like it or not.

2- The accuracy of depicting details of food items results in creating more realistic

scenes of the work.

3- The use of food reference in the novel help to present the fantasy part in a very

realistic setting.
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Davies’ analysis shows that there is no single strategy to deal with these references,
rather each reference is treated separately. Davies (93) lists four applied strategies with their

cons and pros:

Omission: it is not the most effective method for dealing with these references,
since its repeated use can destroy the full image, built from a multitude of small
details.

e Supplementary explanation: Supplementary explanations of food items can
create a sense of oddity in cases where familiarity is required.

e Globalization: it may remove the uniqueness of these items.

e Localization: it may provide an effect similar to the source culture on the target
audience, yet adopting the target culture items in the British context might be
inconsistent.

The second category of culture-specific items includes literary references and
wordplay. According to Davies, wordplay is considered to be an important aspect of Harry
Potter books. In his study, Davies (94) analyses various wordplays in the books. He found out
that when similar wordplays are available in the target language, equivalents are provided.
However, it is common for the wordplay to be lost in translation. Davies (95) states that
equivalents of wordplay are functional, not semantic devices; since their importance is
primarily due to their function and impact on the text as a whole, not as an individual element.
Davies stresses that the humorous effect provided by the wordplay should be preserved to
offer a similar reading experience to the target reader, he believes that a translation of Harry
Potter lacking sufficient verbal humour would be disappointing. However, a translation that
utilizes the resources, conventions, and wordplay available in the target language has a better
chance of capturing the original essence, albeit with different examples (96).

Conclusion
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Children’s literature is the body of works read by and produced for children for
entertainment and education. It has certain characteristics that differentiate it from other
literary genres and make it exist as a genre in its own right. In the early years, children’s
literature did not exist in the Arab literary heritage, yet oral traditions of myth and legends
existed. It was first introduced through the adoption and translation of Western literary works
such as Aesop and la Fontaine. In the Western world, children read books before the
emergence of literature aimed especially at them. They shared and enjoyed books meant for
adults. Children’s literature was neglected in the field of translation studies and ignored by
theorists and scholars. However, due to the importance of children’s literature for children
and its potential to offer them exposure to different cultures and literatures, translators shifted
their focus to children’s literature. Scholars shared different opinions regarding the translation
of cultural references in children’s literature whether to respect the source text or adapt it to

the target culture.

Chapter 3: Translating Culture-Specific Elements in Children’s Literature: A Case

Study of Roald Dahl’s Matilda and Lewis Carroll’s Alice’s Adventures in Wonderland
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Introduction

The third chapter explores the practical application of intercultural communication and
translation through the examination of the translation of culture-specific elements from
English into Arabic in children’s novels Matilda and Alice’s Adventures in Wonderland. It
aims at exploring how these elements are effectively translated to readers from one linguistic
and cultural context to another. It employs Klingberg model discussed in detail in the
previous chapter as a framework for analysing the process of translating cultural references,
seeking to gain a deeper understanding of how intercultural communication is navigated in
the context of translation.

Matilda is an interesting British children’s novel written by Roald Dahl. It narrates the
story of a brilliant girl Matilda Wormwood who possesses extraordinary capacities of
absorbing words at a young age and moving objects using her eyes. Unfortunately, her
parents, Mr. and Mrs. Wormwood, neglect her and fail to appreciate her remarkable abilities.
Matilda uses her superpower to face the injustices she faces in her journey. Matilda was first
published in 1988 in Great Britain by Jonathan Cape and translated into Arabic by Samir
publishing house in Lebanon.

On the other hand, Alice’s Adventures in Wonderland is a beloved British novel
dedicated to children, written by the British author Lewis Carroll. The story tells the journey
of a young girl Alice who follows a white rabbit into his hole to find herself in a fantasy
world with a lot of imaginary characters and strange events, which finally set to be a dream.
The novel includes twelve chapters where Alice is continually changing in size, engaging in
peculiar conversations, and facing challenges that defy conventional understanding. Alice’s
Adventures in Wonderland was first published in 1865 and translated into Arabic by Chakir
Nasr-Eddine in 2012.

3.1. The Treatment of Culture-Specific Elements in Roald Dahl’s Matilda
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Literary references include names of characters, titles of books, short stories, and

magazines. Matilda is full of literary references as the protagonist of the story is obsessed

with reading.
ST TT

The Secret Garden (p 13) (14 =) Ll 4l
Great Expectations (p 15) (16 =) S Jul
Nicholas Nickleby (p 17) (19 U=) S8 Y S
Oliver Twist (p 17) (19 =) S si il
Jane Eyre (p 17) (19 u=) ol o>
Pride and Prejudice (p 17) (19 U=) dalais el S

Tess of the D’Urbervilles (p 17)
Gone to Earth (p 17)

Kim (p 17)

The Invisible Man (p 17)

The Old Man and The Sea (p 17)
The Sound and the Fury (p 17)
The Grapes of Wrath (p 17)

The Good Companions (p 18)
Brighton Rock (p 18)

Animal Farm (p 18)

The Red Pony (p 35)

The Lion, the Witch and the Wardrobe (p

70)

(19 U=) Jfla oas
(19 =) =LY bl
(19 v=) 5

(19 U=) il Ja Y
(19 u=) slls Gl
(19 =) caially codal
(19 =) cumsll ailic
(19 U=) salball o135
(19 u=) s, o5l
(19 U=) il pall 4 ) 3
(44 =) aY) e

(90 =) ) A3l A 5 5 jalull 5 caud)

Table 1: Translation of Literary References in Matilda
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Klingberg argues that when translating book titles, it is preferable to use the title of the
book if it already exists in the target language. However, for lesser-known titles, Klingberg
suggests using an equivalent or rewording. Although he cautions that the use of an equivalent
title may lead to unnecessary confusion or lack of clarity (gtd.in Dukmak 69). On one hand,
the translator of Matilda employs the techniques described by Klingberg in translating books’
titles. When the mentioned books are already translated into Arabic and exist in the target
language, the translator has chosen to use their literal translations. In other words, when the
Arabic version of the work exists in the target language, the translator prefers to use the
existing titles from previous translations. This can be observed in titles such as The Secret
Garden, The Invisible Man, The Sound and the Fury, The Grapes of Wrath, and The Red
Pony. The translator maintains these titles without making any changes. However, there are
instances where the titles already exist in the target language through previous translations,
yet the translator chooses to deviate and use alternative titles. For example, in the case of
Pride and Prejudice, it is commonly translated as s.s¢ls L1, but the translator opts for
Jalais LS, This decision could be attributed to the translator's artistic freedom and his desire
to provide his own interpretation of the novel's themes. He may have aimed to emphasize the
theme of endurance, which he found significant within the context of the novel. This creative
choice by the translator reflects his intention to convey the essence of the novel in a manner
he believed would be more suitable for the Arab audience. Furthermore, the first existing title
for Great Expectations in Arabic is 4edac <il=d 55, This translation offers a direct and literal
rendering of the title, accurately conveying the central theme of the novel, which revolves
around the expectations and aspirations of the characters. On the other hand, S Jul is
considered to be the commonly used translation. It can be viewed as a more interpretive or
creative translation choice. It translates to "grand hopes™ in English, emphasizing the notion

of significant aspirations. While it does not directly encompass the term "expectations" it still
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conveys the overarching themes of hopes and ambitions that are portrayed in the novel.
Additionally, for works that do not exist in the target language and do not have Arabic
translation, the translator provides his own translation of the titles. This evident in Gone to
Earth which is translated as o=,Y! ¢kb Y and The Lion, the Witch and the Wardrobe
translated asosSkell 431 33 5 5_alull caul) |

On the other hand, when it comes to titles that are proper nouns, the translator chooses
to borrow them directly into the target language. Borrowing refers to the adoption of a word
from one language into another without translation. This is evident in cases such as Oliver
Twist, Nicholas Nickleby, Jane Eyre, Kim and Brighton Rock. Instead of translating these
titles, the translator retains the original names in order to maintain their distinct identity and
preserve their cultural and literary significance within the target language, allowing readers to
connect with their original connotation. However, borrowing the literary reference does not
ensure cultural understanding since Arab young readers may not be familiar with these
literary works. Furthermore, the title Tess of the D Urbervilles is translated into Arabic
through the use of both transliteration and adaptation. The name “Tess” is typically
transliterated as “u«5 to maintain its original form and pronunciation. As for “D’Urbervilles”,
it is adapted into the Arabic language as “d#,13” which effectively conveys the essence and
provides similar association, while considering cultural and linguistic elements.

Moreover, in the case of Animal Farm, the translator provides an accurate literal
translation that captures the literal meaning of the original title and this is the title with which
it was published many times. However, it is important to recognise that the Arabic equivalent
may be misleading in capturing the work'’s intended meaning. Animal Farm is an allegorical
novel that employs animals as symbols to criticise and mock political systems. The Arabic
translation, <Ul sl 4e ) 3, focuses mainly on the literal meaning of animals on a farm, which

may hide the deeper political and social context. Therefore, the choice of translation for
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Animal Farm as <l sall 2e 3« does not effectively convey the intended meaning of the
original text. The Arab audience may not fully grasp the allegorical nature of the story.
However, it is worth noting that the original audience of the source text may also struggle to
comprehend the political dimension of the text. Thus, the potential challenges in intercultural

communication are not limited only to the translated version, but also apply to the original

text.
ST TT
“It’s called a Limerick,” Matilda said. AALSh Basad g g Ay sanll) oy 43"
“That’s a lovely one. It’s so funny” (p 67) ClE Mas aian g 4l ¢ g4 ) Lpulad
Jalile
(87 =)

A Limerick is a type of humorous poem consisting of five lines. In this case,
“limerick” is translated as “4:Ss )l which is the Arabic transliteration of the English word.
The limerick, a unique form of poetry, lacks an equivalent in Arabic, which may pose
difficulties for Arab children to understand. Therefore, the translator provided an explanation,
“cly) dauled dalSé saua8” Which describes this type of poetry. The transliteration of the term
"limerick™ as "4S,.l" in Arabic serves as a means to foster intercultural communication by
introducing Arab children to a new form of poetry. Although the limerick lacks an equivalent
in the Arabic language, transliteration enables cultural awareness of this specific poetic form.
This, in turn, arouses the curiosity of young Arab readers and opens up opportunities for
cultural exchange and appreciation. It introduces a unique literary form that may be
unfamiliar to the Arab audience, broadening their understanding and exposure to diverse

poetic styles. The translator's provision of an explanation for the limerick further contributes
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to enhancing cultural understanding and facilitates the readers' engagement with this type of
poetry.

3.1.2. Proper Nouns

ST TT
Matilda Jalile
Harry Wormwood 255a05 sl
Mrs Wormwood 5353 bl
Michael ISk
Mrs Phelps ol 320l
Miss Honey b Y
Miss Trunchbull Jsuidl i Ayl

Table 2: Translation of Proper Nouns in Matilda

Matilda’s story takes place within a British context, which is vastly different from the
Arab culture. The characters’ names in the book reflect the British culture and traditions.
According to Newmark (70-1), proper nouns lack inherent meaning or connotations and, as a
result, cannot be effectively translated and should remain untranslatable. In Matilda, all the
proper nouns are transliterated according to the principle of foreignization, which aims to
preserve foreign elements in the text. Transliteration involves the preservation of the original
names’ sounds and pronunciation, ensuring that their cultural authenticity and identity are
maintained. This strategy helps to bridge the gaps between languages and cultures. Exposure
to different naming conventions and linguistic variations promotes a deeper understanding
and appreciation of cultural diversity.

3.1.3. Food

ST TT
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Occasionally she made Bovril or Ovaltine

(p 20)

Aaalll Gl 223 AT ) s (a5
canll s culall Qi (B Agall ALl
RYLEPY B NN PRSP

(21 u=)

In this context, Matilda was deeply absorbed in reading books. She transformed her

bedroom into a reading room where she lay on her bed, reading books and drinking Bovril or

Ovaltine. Bovril is a thick, salty meat extract that can be added to hot water to make a savory

drink, while Ovaltine is a sweet, creamy chocolate drink mix that can be added to hot milk to

make a hot chocolate-like beverage. As these beverages are foreign to the Arabic culture, the

translator had to transliterate the terms while adding an explanation for each to ensure the

Arab children’s understanding of their nature and purpose. It promotes cultural exchange and

understanding by expanding their knowledge of Western food culture. Furthermore, by giving

an explanation, the translator ensures that the intended meaning is conveyed accurately.

ST

TT

The mother was just out of sight around the
corner in the kitchen making Mr.
Wormwood’s breakfast which always had
to be two fried eggs on fried bread with
three pork sausages and three strips of

bacon and some fried tomatoes. (P 52)

a3 gl & IS e s oY) CulS

Ol Oyt (pe Ll il (g3 355055 ) ) shad
o gl EDI g ¢ BRI adab EBG pa i 303 e
Aglial) alalalall adad jaxy g cadkal) aall)

(66 =)

In the Arab-Muslim culture, pork is considered a religious taboo and always the

reference to it has to be omitted. Although the literal translation of pork and bacon is =l

ol the translator chooses to substitute it with a more general term “meat” or “~lI” to
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conform to Arab cultural norms. Religiously speaking, it is more appropriate to completely
exclude any mention of pork. However, in terms of fostering intercultural communication,
translating "pork and bacon™ to "~I" without specifying its origin from pigs could potentially
cause confusion and misunderstanding among Arab-Muslim children. They may not realize
that the translation specifically refers to a type of meat that is prohibited in their religious and
cultural practices. Therefore, cultural transfer is not ensured and the differences between
cultures are not highlighted. The lack of cultural sensitivity in the translation may result in

misconceptions.

ST TT
“My m-m-mummy thinks I look lovely, Al b Alias s il anal s
Miss Trunchbull,” Amanda stuttered, Anlgalls igh g ailel Cuaiali o sads) i
shaking like a blancmange. (P 96) (128 =)

Amanda had braided hair in pigtails that Miss Trunchbull hated. When Trunchbull
caught her, she wanted to punish her, and Amanda was very frightened, “shaking like
blancmange”. blancmange is a sweet dessert made with milk or cream, sugar and a thickening
ingredient like cornstarch. It is often flavored with vanilla or almond and served with fruits or
other toppings. Since blancmange is not recongnised in Arab culture, the translator substitutes
it with a similar desert “4xle<ll” since both share similar characteristics. Using "4ulesl\"
effectively conveys the visual depiction of shaking motion. However, by replacing
"blancmange” with "¢l " there is a possibility that Arab children may miss out on learning
about the specific details of the Western dessert. However, it is important to note that the
substitution serves the purpose of referencing the shaking motion, which is a crucial aspect in

the context. Although the direct translation may not introduce the specific dessert, it still
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allows for a deeper understanding of the Western concept by focusing on the visual image
being described. This approach ensures that cultural authenticity is preserved, acknowledging
the significance of the shaking motion in both Arab and Western contexts. While Arab
children may not be acquainted with the exact desert, they can still appreciate and relate to the
idea of a dessert that visually portrays shaking or trembling. Thus, the substitution contributes
to a broader understanding of the Western concept while maintaining cultural authenticity and

facilitating intercultural communication.

3.1.4. Religion
ST TT
The children drew back hastily to let her i seny She o JULYI aal i
through and her progress across the asphalt ey
was like that of Moses going through the (126 =)
Red Sea when the waters parted. (p 94)

In this particular scene, the Trunchbull noticed that Amanda had her hair styled in two
long braids, which greatly angered her. She stormed through the crowd, creating a path as if
the people were parting as the waters did for Moses. In the translation process, the reference
to Moses was omitted. Since the intended audience is Arab-Muslim children, they have a
familiarity with the story of Moses and it would be better to include the religious reference.
Here, the translator can adjust the translation and include the reference such as Juk¥) aal 5"
o5l san¥l ol (55 LS Legin yai b sey S 3e yw”, The deletion of the Moses reference may
hinder intercultural communication for Arab-Muslim children who are familiar with the story.
Without the reference, they may not understand the comparison being made in the original

English text. The absence of a religious reference can limit the readers’ ability to understand
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the imagery used in the scene. Therefore, to enhance cultural understanding, it would be more
effective to include the reference to Moses in the translation.

3.1.5. Weights and Measures

ST TT
We’ve got a lovely telly with a twelve-inch 30 lgenas AELE 53 &l (59 54l Lia Ll
screen and now you come asking for a book. LUS s Y5 o) jiatian
p 12 (12 u=)
“Anyone who’s buying a second-hand car, 353 b O claminna Bl (g il (i ()
the first thing he wants to know is how b lanal) gindad ) ) jiia gLl axe 5a 4% jaa
many miles it’s done. Right?” (p 22) frnaa
(26 =)

Table 3: Translation of Weights and Measures in Matilda

Klingberg, in his model, promotes the use of equivalent non-metric measures in the
target language whenever possible. If such equivalents do not exist, he recommends retaining
the original forms from the source language in the translated text (qgtd. in Asghari and Salmani
968). In the context of the story, Matilda requests her father to buy a book for her. However,
Mr. Wormwood, who strongly hates reading, points out that they have a large television,
measuring it in inches, as a way to dismiss her request. To make the text more accessible to
Arabic-speaking children, the translator chose to convert “inches” to “centimetres”, since the
metric system is widely used in Arabic-speaking countries. Similarly, “miles” is translated to
“kilometres” which is the conversion of imperial to metric units, this aims to ensure the Arab
children’s understanding. The use of familiar units of measurement, such as “centimetres™ and
"kilometres” ensures accurate conveyance and understanding of information related to length
and distance. This clarity serves to prevent confusion or misunderstandings when discussing

measurements across different cultures, promoting effective intercultural communication.
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3.1.6. Play and Games

ST TT
Her father went to work and her mother went Calil a3 Lgtiall 5 Ll ¢ Jaall ) Wl 5
out playing bingo. (p12) sl

(12 u=)

Bingo is a game where participants compare the numbers on their cards with those
randomly called out by the game host. They use tiles to mark the numbers that have been
selected. Whenever a player completes a row of marked numbers on their cards, they shout
“bingo!” to signify their victory. On the other hand, the lotto is a type of lottery where
participants choose a specific set of numbers from a predetermined range and acquire tickets
containing those selected numbers. Later, random numbers are drawn, and individuals who
have matching numbers on their tickets win prizes depending on the number of matches. The
translator made a deliberate decision to translate “bingo™ as 5351, However, it is important
to note that “ 351 is a transliteration of “lotto”” and not an accurate translation of “bingo”. the
translator has the option to transliterate “bingo” as “ s for a more precise translation.
Nevertheless, the translator opts for “lotto”” which might not be culturally relevant to the Arab
children, as the Arab culture has its own specific equivalent “—walill”, By using a translation
that closely corresponds with the cultural references and games familiar to Arab children, it
promotes cultural authenticity and understanding.

3.1.7. Clothes and Appearance

ST TT

She watched her skinny little husband sulking Jaaill lea 5 ) ol Levie (3a¥ <y A

around the bedroom in his purple-stripped G L e casill A8 ela 1 3 B3 p paal
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pajamas with a pork-pie hat on his head.

(p 31)

A Aad | paina 5 (Al ga )Y Jo shadll 0l a3l

(39 U=) pad B kb

A “pork-pie hat” is a men’s hat style with a flat top and a circular brim, resembling
the shape of a pork pie pastry. To make the translation more culturally appropriate and
acceptable for the Arab children, the translator used the technique of substitution and
translated it as “asl 5k 4033 228" since pork is taboo in many Arabic-speaking cultures. This
technique allows the translation to convey the same visual image while using a culturally

acceptable term in the target language.

ST TT

“That idiot Amanda,” Hortensia said, “has 3o Jashall b jad pliasl) lailal o€

let her long hair grow even longer during the IO Y a0 yabida Lgal atlan 38 5 cdllaal)
holds and her mother has plaited it into (127 v=)

pigtails” (p 94)

Pigtails typically refer to two sections of hair that are braided at the back of the head,
resembling the tail of a pig. According to the Arab-Muslim culture, pigs are considered taboo
due to religious beliefs. Therefore, the reference to the pig was omitted and the translator
focused on describing the hairstyle as “0s s, which means “two braids” to ensure cultural
appropriateness.

3.1.8. Wordplay

According to Dirk Delabstita, wordplay refers to a collection of textual occurrences
where the structural features of one or more languages are utilized to create a
communicatively meaningful interaction between two or more linguistic structures that

possess similar forms or different meanings to varying degrees. It encompasses several
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linguistic concepts, such as homonymy, homophony, homography, paronymy, and lexical

structure (qtd. in Issa Mehawesh, Mohamed, et al. 39).

ST

TT

Now then, spell write”
“Which one?”, Nigel asked. “The thing you
do with a pen or the one that means the

opposite of wrong?”. (p 122)

"!L}u ‘\ASJ‘ CA ‘Oy\}"
ol cadll e say Lo giad S S5aal g g "

(163 =)

The original English phrase uses homophony to create a humorous effect, with the

words “write” and “right” spelled differently and pronounced similarly. However, when

translating this phrase to Arabic, a literal translation of “write” as “<iS” and “right” as “zsa”

would destroy the homophonic effect. Instead, the translator employed the technique of

substitution by replacing the original pun with a new one that functions better in Arabic. The

new pun used the word ‘b s~ which means “whip” and has a close pronunciation as “ sa

99

meaning “what comes out of the mouth”. In doing so, the translator maintains the humorous

effect of the original phrase while also adapting it for the target audience.

ST

TT

Now look at me,” Mrs. Wormwood said.
“Then look at you. You chose books. |

chose looks” (p83)

Ul celuds ) g kil &5 ) skl Y
sl calld "l ¢ Al el g edaddl ¢ sl
EEE Y

(110 =)

In this example, Roald employs paronymy which means words with slight differences

in spelling and pronunciation. The words used here are “looks” and “books”. The translator
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opted for literal translation with “looks” as “_&ke” and “books” as “<i<I”, The translation

provided does not effectively capture the wordplay.

ST TT
Smoothly, without a pause and at a nice ol 8 oul i (5 (g Al sina de g sl
speed Matilda began to read: lalsle
“An epicure dining at Crewe selic Jsliky 5 S e G 48153
Found a rather large mouse in his stew s5baa Gl € ey 13)
Cried the watiter, “Don’t shout Fai ¥ ol 5 pea
And wave it about FEY a4
Or the rest will be wanting one too.” alfie o 8Ll lla V)
(p 67) (86 =)

Matilda is reading a humorous poem called Limerick. Poetry typically features
rhyming, which is a challenge to translate into Arabic. The translator skillfully manages to
preserve the rhyme, humor, and playful tone of the original poem. A Limerick is a distinctive
form of poetry consisting of five lines, typically following a specific rhyme scheme. The first,
second, and fifth lines usually rhyme together, while the third and fourth lines form a separate
rhyming couplet. For example, in the original poem, the first line ends with "Crewe," the
second line with "stew," and the last line with "too." All of them share the same /u:/ sound,
creating a consistent rhyme. The Arabic translation successfully maintains this rhyme scheme,
with the first line ending with "scLic"| the second line with "ss..a™, and the last line with "akis",
maintaining a rhyme with the /s/ sound. Similarly, the third and fourth lines in the original
poem end with "shout™ and "about," both having the /aut/ sound. The Arabic translation
effectively preserves this rhyme as well, with the third line ending with "&<=" and the fourth

line ending with "z 51", achieving a rhyme with the /z/ sound. By maintaining the rhythmic
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flow and rhyme scheme, the translation enables children to appreciate the poetic structure and
engage with the humor present in the original limerick. The careful attention to rhyme in the
Avrabic translation ensures that the essence and enjoyment of the poem are conveyed, allowing
for a rich intercultural experience and understanding for the readers.

Moreover, the translator recognizes the cultural differences between the original
limerick's cultural context and the target Arab children. To overcome this, the translator
adjusts the references and language to match the Arab culture. This helps to bridge the
cultural gap and make communication easier between the two cultures. The translator adopts
the name “Crewe” to ““_S 4ux” while retaining its recognizable form for Arab children. This
translation maintains the general sound and form of the original name while making it more
accessible and understandable for Arabic readers. Furthermore, the original limerick uses
“mouse in his stew” in order to create humour, the translator to ensure that the humour is not
lost, used “»3ks &5 This adaptation allows Arabic-speaking readers to relate to and
understand the poem in a way that is culturally relevant to them.
3.2.The Treatment of Culture-Specific Elements in Alice’s Adventures in Wonderland

3.2.1. Literary References

According to Klingberg, the literary references include the indication of literary works
or characters, as well as titles of books, magazines, and newspapers (qtd. in Edith Félicité

Koumtoudji 29).

ST TT

The story of William the Conqueror (p17) (28 U=) ) o5 Al

Shakespeare (P18) (31 U=) s

Table 4: Translation of Literary References in Alice’s Adventures in Wonderland
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In the novel, the presence of literary references adds a deep layer in the narration of
the story and enriches the young reader’s experience. When translating these references, it is
important to consider that the target audience may not be familiar with figures like
Shakespeare. For example, when comparing the Dodo to Shakespeare's portraits. In contrast,
the translator adds a further explanation to link the cultural gap by adding a footnote,
mentioning that the story of William the Conqueror is an intertextuality from a book entitled

(Précis d’histoire). This strategy provides an educational value besides the entertainment of

the reader.

ST TT
"You Are Old, Father William" (p 33) (52 =) "alds Y L) ¢ s il "
"Twinkle, twinkle, little bat! "ol (Al Lol Y Y
How | wonder what you're at!" (p 49) (78 U=) "uala cla g8 e L

Moreover, when Alice sings the nursery “twinkle, twinkle, little bat™ altering the
original song “twinkle, twinkle, little star” to make a humorous effect, the translation offers
the reader a literal translation of the original text which would not make any sense in the
target language, Arabic. Because the original song is not well-known in Arab culture, the
intended funny meaning behind the modifications throughout the song may not be readily
perceived by the reader. In this case, a substitution of a famous song in Arabic like ,Jdll caad"
"_adll il with changings in some words, would accurately convey the context of how Alice
is singing a known song incorrectly. However, domesticating this British cultural reference
would not bring the foreign element to the Arab child, which is crucial to sustain intercultural
communication.

Likewise, the poem “You Are Old Father William” presents a dialogue between a

young and an old man who is able to do some physical feats regarding his old age. It is a
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modified version of the poem "The Old Man's Comforts and How He Gained Them" by
Robert Southey. The translation of both the modified nursery rhyme and the poem maintains a
literal translation that only conveys the intended meaning without any reference to the cultural
background. This ensures that young readers can understand the text without requiring prior
knowledge of specific cultural backgrounds, at the same time, without overlooking the
original cultural reference.

3.2.2. Proper Nouns

The characters’ personal names in the novel are a combination of names from both the
real-life world and Wonderland. Some are commonly used in English culture, while some of

them are fantastical nouns.

ST TT
Alice (p02) (050=) Ll
The Rabbit (p02) (060=) <Y
Dinah, Australia (p04) (08u=) L
Mabel, Ada (p11) (170=) 14 «dw

Table 5: Translation of Proper Nouns in Alice’s Adventures in Wonderland

The process of translating names of characters involves finding an equivalent or
similar name in the target language, Arabic, in order to convey the essence of the original
character. On one hand, there are personal names from the real world where Alice comes

from. Her friends’ names “Ada” and “Mabel” in addition to her pet cat “Dinah” are preserved
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in their nature. Despite being foreign names in Arabic culture, they do not create a challenge
for children reading the novel. The majority of the younger generation are already acquainted
with these foreign names due to their exposure to cartoons and foreign films, which are
readily available in today's digital world. As a result, they are easily recognizable and

comprehensible within the context of the story.

ST TT
Mouse (p13) (21u=)
Dodo, Lory, Duck (p15) (250=) Aoy gaia slay ¢ 5250 yilla
Caterpillar (p31) (490=) 4 33 92
Cheshire cat (p42) (640=) i) L
Dormouse (p46) (730=) o8 3l
Gryphon (p63) (102u=) slaiall

Table 6: Translation of Animal Names in Alice’s Adventures in Wonderland

On the other hand, other characters are animals that actually exist in reality. However,
they can talk and interact with each other, and with Alice as well. “Mouse”, “Eaglet”, “Duck”,
“Dormouse” and “Caterpillar” have Arabic equivalents, which are common among children.
However, mentioning “Dodo”, which is a flightless fat bird that has a big blackish bill
(britannica.com), the translator adds extra explanations to make the image easier to
understand saying: " =Sl s laias 5353 ", This is not the case for “Lory”, that can be
translated as "s_ 5 ", though it is transferred to represent a similar kind of birds " ¢lx

«<x", Similarly, the “gryphon” is a supernatural creature from Greek mythology. It is adapted
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to be "2 <lae™ which is also a legendary great bird mentioned in Arabic legends.

Additionally, “Cheshire cat™ is transliterated as " Wil 18" retaining the phonetic similarities.

Regarding the fact that it is an imaginative kind of cat created by the author, it is explained in

the story with its main characteristics.

ST

TT

March Hare (p44)

(690=) L ke il

The Hatter (p45)

(720m) il ila

Queen and King of Hearts (p54)

(870=) sl élla g 4sle

Moreover, the translation of “March Hare”, “Queen of Hearts”, and “The Hatter”

attributes to the meaning of the context, as their names effectively convey their respective

character traits. Thus, the literal translation functions flawlessly in " s sl s e <, and

"kl ASle while "@ldll aila" not only conveys the literal meaning but also captures the

connotative associations related to hat-making.

ST

TT

Australia (p04)

(08u=) el ind

London, Paris (p11)

(190=) b ol

What is more, Alice, during her adventures, mentions different names of geographical

places that demonstrate her sense of disorientation in Wonderland. In this context, the TT

involves maintaining the same names of the ST, similarly to Klingberg strategy of translating
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geographical names, as mentioned in the previous chapter. They do not carry connotational
meaning that would be interpreted in Arabic, as an example, “Greenland” (not mentioned in
the novel) which holds the meaning of the land that is full of natural plants, can be translated
as "el_padll ol NV to convey its literal meaning. Semantically, “London” and “Australia”,
for instance, do not signify a specific meaning that expresses their name. Commonly, they
have an equivalent term, "o" and "W\ siul" that preserves the linguistic characteristics.

This strategy employs foreignizing the geographical name by maintaining the
authenticity of the context. Nevertheless, the inclusion of places such as Paris and London do
not create a challenge or shock for the young readers, because they are widely renowned and

common. Instead, it adds to the sense of being far from home in this adventure.

3.2.3. Food
ST TT
Cherry-tart, Pine-apple, Roast turkey (p06) el sl el (sl ¢ 5 SN 5 pukad
(120=)
Wine (p46) (T40=) 2

The translation of food names requires careful consideration of cultural references,
because food varies widely from the British to Arab culture. The translator mixes different
strategies in translating food items. Equivalent names in Arabic are provided for “pine-apple”,
“cherry-tarts”, “roast turkey”, and “wine”, though this later is forbidden and inappropriate for
most of Arab cultures, and its translated term "x5" is not common among children. This

translation is ineffective because it creates a challenge for the target reader to understand what

type of drinks The Hatter offered to Alice, leading to what Leppihalme refers to as a "cultural
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bump™ experience for the reader (qtd in Katan 2). Instead, it would be more appropriate to
adapt it to "_w=c" (juice) in order to make the language and the meaning more accessible

since juice is widely common.

ST TT
Custard, toffee (p06) (120=) Jaal I ¢y slaal) day )
Currants (p07) (140=) Sl 58 )

Unlikely, “toffee” does not have an equivalent in Arabic. Usually it is transliterated to
"2sk", which is unfamiliar for Arab children, because it is not a typical food item within their
culture. Therefore, it is adapted to "Jx«I_S" as caramel is a basic ingredient in making toffee.
The same for “custard”, a traditional British dessert that may not be known in Arab culture.
Yet, it is simplified to "4 55 e S" because it is creamy and sometimes put onto tarts. Also,
“currants” are translated with an additional explanation that clarifies the nature of this dried
fruit which is "«x", accompanying the foreign element with a recognizable food.

3.2.4. Historical and Religious Background

ST TT
William the Conqueror (p13) (220=) Sl o s
Archbishop of Canterbury, Normands, The i 5S¢ saaila ) il 6y IS it
earls of Mercia and Northumbria (p17) (28 =) sy 55 (e

Table 7: Translation of Religious and Historical References in Alice’s Adventure

in Wonderland
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The translation of historical and religious backgrounds in the novel are faithfully
rendered into Arabic. Regarding the historical events, the translator accurately conveys the
story of Willian the Conqueror allowing the target reader to have access and engage in the
foreign context without facing an ambiguity. Historical references according to Klingberg
should be translated literally to give the reader insights about the foreign background
accompanied with necessary illustrations (qtd. in Koumtoudji 30). Therefore, in order to
provide further clarification, the translator includes explanatory footnotes to offer an overview
of the historical event. However, it is worth noting that the translation of "zl » s.&™ would be
misleading for young readers, as they might misunderstand the function of the name as a

reference to “clouds”.

ST TT

Christmas (p09) (150=) B e dius

Pope (p17) (28 L=) L)

When it comes to religious references, the translator takes into account their specific
significance in the original text. This implies using an equivalence to preserve the symbolic
terms like “pope” to "LWI", and functional equivalence in translating “Christmas” to " 433w 4w
322" where the child has a cultural awareness about this later as an external cultural element
which does not create difficulty for him/her to understand the context. Overall, the TT ensures
the preservation of the foreign historical and religious references that embrace the cultural
diversity making the reader appreciate the blending of cultures.

3.2.5. Weights and Measures

ST TT
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I wonder how many miles I’ve fallen by this ol ia glasl) (1o iada oS Jils
time? S oli€ GV da 9 A (3ee e Adad L)
that would be four thousand miles (p03) (07u=)
A little door about fifteen inches high (p05) (09 U=) s sbay s psaddl (o)
| i
She was now only ten inches high (p07) (12 =) sm Muledsh any ol (uad
| et (gl 9

In fact she was now more than nine feet high Goiy O el sk racal 483l 3 iy sia
(p10) (16 L=) Sasilur (g daad 9

Table 8: Translation of Weights and Measures in Alice’s Adventures in

Wonderland

Throughout the novel, Alice lives several instances of size formulation, resulting in
her changing in size between being too small and too tall for her surroundings. Thus, the use
of weights and measures is frequent. It is previously discussed that Klingberg considers that
changing the metric measure in translation is inappropriate. Nevertheless, the translator
considers the specificity of these terms that are commonly used within the English
community, and would be confusing for Arabic-speaking community. Therefore, he provides
a comprehensive translation for Arab children. The “mile”, as a unit of distance, is translated
to refer to “kilometres”, though it has an equivalent term in Arabic which is "Jx". Likewise,
“inches” is not translated as "+ 5", however, it is translated to refer to “centimetres” to
describe the length of Alice or the door she wants to enter. This adaptation provides a
relatively comparable interpretation of the original context for an Arab child.

3.2.6. Games
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Games, according to Klingber, are categorised with customs, practices, and plays, as it

is mentioned in the theoretical part.

ST TT
Game of Croquet (p07) (13 (=) 58031 e
Caucus-Race (p16) (27 U=) psana elan Bl
Croquet (p55) (89 =) S 5 S Al

In Alice's Adventures in Wonderland, the translation of games into Arabic aims to
convey the playful and imaginative nature of the original text while ensuring cultural
relevance and understanding for Arab readers. The croquet game, in the opening chapter, is
mentioned by Alice recalling the time she played all by herself. Because the game would be
unfamiliar for the child, the translation substitutes it as "_sll 3| " without explaining which
type of ball, however, in the coming chapters, it is clearly stated as "<uS s I 421" then, it is
described when Alice plays it with the Queen of hearts, which clarify the ambiguity of the
unfamiliar game. Furthermore, “caucus-race” is a fantastical game in which Alice plays with
animals. According to Oxford Learner’s Dictionaries, the term "caucus” itself refers to a
meeting of individuals to discuss and make decisions (Oxford Learners Dictionaries.com).
The game is rendered as "» sas =lea L™ to refer to the gathering of the participants, and
"asaa4" based on the definition provided in Maajim online dictionary explains that they are in

a rush. Thus, it clarifies the meaning of the game for the reader.

3.2.7. Clothes
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ST TT
Took a watch out of its waistcoat-pocket (p (060=) 4% e qua (4 Al ) AL 18
03)
Pair of white kid gloves (p10) 0a) oany! aall ala (e 4K sae i jUR
(17

The translation of clothing terms in the novel aims to convey the same or similar
meanings in the target language. Also, it aims to give the reader a clear description of the
original text. In the novel, clothes do not create a significant challenge for the translator,
viewing that “waist coat” is widely common for men’s formal dressing. What is more, it is
depicted in the visual representation of the Rabbit within the novel. Moreover, “white kid
gloves" are made from young goatskin, which is expressed in "oasy) gaall aa (10 4S sa" and
they symbolise nobility in British culture. Despite that this is not directly referred to in the
novel, the Rabbit keeps looking for them to wear when he meets the Duchess, as a special
event for him. Overall, clothing terms provide a faithful depiction of the original text
regarding the culture that does not create a significant obstacle for the child’s understanding,
simply because they are universally recognised.

3.2.8. Wordplay
The translation of linguistic patterns of the novel encompasses a manipulation of
words to convey a similar experience to the reader, such as preserving a humorous effect or

rhythmic patterns.

ST TT
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Curiouser and curiouser (p09) (15 u=) Tsul () oo 10
“How doth the little crocodile ()5 ald Jany ppaall Zlasaill of oS 1 5 il
Improve his shining tail, Aadll 488l n e Jall ele lga (e i Ae)
And pour the waters of the Nile n Addlie Javy 5 Lagiae aniiy 4l gay oS
On every golden scale 8aludl i€ i G 3 psrall lanll Juity
“How cheerfully he seems to grin, (19 =)
How neatly spread his claws,

And welcome little fishes in

With gently smiling jaws!” (p11)

When Alice fell down the hole, she encountered extraordinary and strange
phenomena. The moment she is growing in size next to the door, she uses the expression
“curiouser and curiouser” to convey her growing sense of wonder using the comparative
form. This wordplay, achieved by adding the suffix "-er,” adds a playful element to the
language. However, the translation provided in Arabic version is "l s«i I ¢ - <", which
means from bad to worse, does not convey an accurate meaning that reflects Alice's
overwhelming experience of surreal events.

Additionally, Alice recited a poem that describes the behaviour of the crocodile with
enjoyable rhythm to add a musical harmony. The translator fails to adapt to the same
characteristics of the poem in the TT. Thus, he adopts a literal translation to convey only the
meaning regardless of the playful words, which do not give the target reader (children) the
same entertaining experience. Unfortunately, this is the case for all the poems recited
throughout the novel. In contrast to the Arabic translation of songs and poems in Matilda,

where the translator made an effort to retain the rhythmic patterns, ensuring that the essence
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and flow of the original works were maintained. This attention to detail allows the Arab

audience to experience the same rhythmic and poetic elements that are integral to the songs

and poems.

ST TT
Did you say pig, or fig? (p44) (71 =) S.niis .l ey il
Why is a raven like a writing-desk? (p46) (74 U=) faall il all iy 13U

Moving on to another wordplay, the phrase “pig or fig” is used for a humorous
rhyming effect, when the Cheshire cat is appearing and disappearing frequently. The Arabic
translation uses the word "_. ¥a" as an equivalent for "pig" to maintain the semantic aspect of
the wordplay. Furthermore, to imitate the change in the initial sound from /p/ to /f/ in the
original text, the Arabic translation adopts a similar strategy by replacing the /z/ sound with
Iz/. The resulting word " »s" (a metal chain) does not have an equivalent or similar meaning
to “fig” (a kind of fruit), however, this choice ensures the flow of the wordplay in the
translated version.

Considering the linguistic challenges posed by wordplay, the phrase "why is a raven
like a writing desk™ is a random riddle The Hatter asks Alice. It is a riddle that has no exact
answer. Therefore, the translator has the flexibility to maintain its playful nature. In this case,
instead of translating "writing desk" as "4isll (i<." adopting literal translation, he opts for
"lae™ to create a rhyming effect with "<I_¢" (raven). This translation creates an amusing
reading experience for the Arab child.

Conclusion
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This chapter examined how cultural elements are translated in two popular children’s
works: Matilda by Roald Dahl and Alice’s Adventures in Wonderland by Lewis Carroll from
English into Arabic. By employing the Klingberg model, this chapter explored the different
strategies the translators adopted and the various challenges they encountered when
translating these cultural references. Translating culture-specific elements becomes more
challenging and problematic, particularly when the target audience is children. Children have
limited cultural knowledge and may struggle to understand references from other cultures.
Therefore, the translator must be highly conscious of the choices he makes during the
translation process. The translator must choose suitable strategies that effectively convey
these cultural items while promoting cultural understanding and ensuring an enjoyable
reading experience for young readers.

Regarding Matilda and Alice’s Adventures in Wonderland, the translators opted for
both foreignization and domestication strategies. Both stories take place within a British
context and culture. In the translation process, it becomes crucial to preserve the original
setting to effectively convey the intended experience to young readers. To achieve this, the
translators made an effort to maintain the authenticity of the narrative by transliterating the
names of characters, and various locations. The goal was to ensure that Arab children could
immerse themselves in the story, aligning with its British context, while also gaining a deeper
understanding of the specific foreign cultural references. By doing so, the translator aims to
serve the primary purpose of children’s literature, which is to be educational and influential,
providing valuable learning experiences for young readers.

In certain situations, the translator encounters cultural references in the source text that
lack equivalents in the target language. However, opting for transliteration as the only
strategy would not be sufficient to ensure complete understanding, particularly when dealing

with Arab children who would be unfamiliar with the original cultural context. Therefore, the
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translators provide an explanation or additional information which helps to bridge the cultural
gap and assist the young readers in comprehending the intended meaning of the reference. For
instance, the cases of “Bovril”, “Ovaltine” and “Limerick” in Matilda, as well as historical
and literary references and some magical names of characters in Alice’s Adventures in
Wonderland. These elements are accompanied by a translation of the significance of the
cultural reference that simplifies their intended meaning for the Arab reader.

Additionally, the two cultures, Arab-Muslim and British, have distinct differences that
are deeply rooted in their traditions and norms. The English references to “pork™, “bacon” and
“pig” in Matilda are considered religious taboos and inappropriate in Arabic. When
translating texts that contain such references, the translator faces the challenge of handling
these culturally sensitive references. Therefore, the translator adopted two strategies to ensure
that the translation is aligned with the cultural norms of the young readers: deletion and
substitution. In some situations, the translator has chosen to entirely omit the reference, while
in others, he opted to replace it with culturally appropriate equivalents that maintain the
intended meaning. Likewise, in the second novel, substitution is mainly utilised in translating
food like “toast” and “toffee”. Unlikely, the translator used equivalence to translate an
inappropriate type of drink in Muslim culture which is “wine”, otherwise, he did not opt for
removing any cultural item or reference and preserved the cultural authenticity of the ST.

Moreover, the two novels are rich with a delightful atmosphere and a good sense of
humor that adds amusement to the storytelling. Both translators effectively maintain a similar
effect in the two novels applying equivalence or creating a new wordplay for the target
language by finding similar phonetic patterns in Arabic to capture the intended meaning of the
playful text. Nonetheless, unlike Matilda’s translation of songs, Alice’s Adventures in
Wonderland did not play on words in order to create a rhythmic pattern to make it enjoyable

for reading, instead, the translator’s choice of rendering songs and poems in Arabic is the
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literal translation that deviates their main purpose of fun. Overall, the analysis highlighted the
significant cultural challenges that contribute to maintaining the authenticity of the original
text while presenting a second version of the literary work. It emphasizes the importance of
navigating these challenges to ensure the integrity and cultural relevance of the adapted

pieces.

General Conclusion

the study on intercultural communication and the treatment of culture-specific
elements in children’s literature, with a focus on the case study of Matilda and Alice’s
Adventures in Wonderland, has provided insights into the role of translation in bridging
cultures and promoting cross-cultural understanding. The examination of intercultural
communication has highlighted the importance of recognizing and addressing cultural
differences in literary works, especially in children’s literature where young readers are
exposed to diverse cultures and perspectives. The role of translation in this context is crucial
as it enables the transfer of cultural elements, themes, and values from the source text to the
target language, ensuring that the original work’s essence is preserved while making it

accessible and relatable to the target audience. The treatment of culture-specific elements in
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children’s literature requires careful consideration to maintain cultural authenticity and avoid
disorientation of the intended meaning.

By studying the case of Matilda and Alice’s Adventures in Wonderland, it becomes
evident that the effective treatment of culture-specific elements contributes to a richer reading
experience and enhances intercultural communication. This research aims at exploring how
intercultural communication is navigated through the translated versions. The analysis of both
novels showed significant cultural challenges faced in translating culture-specific elements,
regarding the clear differences between British and Arabic contexts and cultures.

Selecting the appropriate methods and strategies for translating children’s literature is
a complex decision. Translators face challenges when deciding whether to adapt the work to
the target culture, domesticate, or preserve its original cultural aspects, foreignize, especially
when dealing with culture-specific elements. The purpose of children’s literature is to educate
readers about different cultures. However, if the translator excessively domesticates the
translated text, it may not achieve cultural understanding. In contrast, totally foreignizing the
text may create cultural gaps. In the practical part, it is observed that the translators of Matilda
and Alice's Adventures in Wonderland employ both domestication and foreignization
strategies when dealing with these elements. This choice proves to be successful in promoting
intercultural communication. The translators’ choices in maintaining the authenticity of the
narration are evident in proper nouns, geographical names, which are transliterated, some
other food names, or book titles, which are literally translated. These strategies would be
relevant to the child, because he/she is already exposed to such foreign references. In this
case, understanding these elements would not create an obstacle in perceiving the overall
meaning of the context. Otherwise, the translators found it necessary to add some

explanations or footnotes outside the text. This is depicted in the translation of specific food
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types, literary references, and historical events to enhance understanding of unfamiliar
elements.

Additionally, the playful setting in both novels is preserved in their translations to
serve the main entertaining purpose of children’s literature. In order to successfully translate
humorous effect, the translators opted for equivalence or altering some modifications on the
phonetic patterns. However, the case of songs and poems is slightly different. In Alice’s
Adventures in Wonderland, songs and poems lack musical rhythms, unlike in Matilda, where
the translator tried to offer the Arab child a similar amusing experience with songs that
nourish the delightful context.

In conclusion, this study has shed light on the complex process of translating
children’s literature and the crucial role it plays in intercultural communication. It has
highlighted the challenges faced by translators when dealing with culture-specific elements
and the importance of achieving a balance between domestication and foreignization through
the case studies of Matilda and Alice's Adventures in Wonderland. The findings of this
research contribute in understanding how culture-specific elements are treated in children’s
literature and what kind of impact translation has on intercultural communication. Therefore,
by promoting cross-cultural understanding, translated children’s literature serves as a powerful

tool in shaping the perspectives and enriching the experiences of children worldwide.
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